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CURCURCURCURRICULUM RATIONALERICULUM RATIONALERICULUM RATIONALERICULUM RATIONALE    
 

 Through my teaching, working at camps and other youth programs I have come 

across many children, teens, and young adults who are not engaged in prayer.  When 

attending Shabbat or daily T’fillah with them it is clear that they have no connection with 

the prayers they are saying.  More often then not, these individuals do not understand 

what they are saying, even when reciting the prayers in English.  The intention of this 

curriculum guide is to change this.  By using this guide, it is my hope that sixth grade 

students will gain an understanding of the prayers included in the Reform Shabbat 

liturgy.  Students will connect with the prayers and find relevancy to their lives.  

  

 This curriculum is designed as a Judaic curriculum, not a Hebrew curriculum.  

While I believe it is crucial that students learn to read Hebrew, this curriculum is about 

Understanding the Meaning of the prayers, not translating words.  The purpose of this 

curriculum is to guide students to make a connection with the intent of each prayer.  

Students should be able to personalize each prayer and say the words with a clear 

Understanding, not just words printed on the pages of the siddur.  Hopefully, an 

The focus of this curriculum guide is guiding students to develop an understanding and 

sense of meaning of the prayers in the liturgy.  The words “understanding” and “meaning” 

are often used interchangeably but for the purpose of this curriculum guide, these two words 

each have a distinct definition.  The “Understanding” of a prayer is the collective, agreed 

upon definition of the prayer.  “Understanding” is the simple or constant definition.  In 

many ways it is the keva, or fixed exactness of the prayer.  In contrast, “Meaning” is the 

personal interpretation each individual gives to a prayer.  The “Meaning” can change with 

mood and experience.  An individual’s sense of “Meaning” of a prayer is the kavanah, or 

intention of a prayer.  By giving these words distinct definition, they become technical 

terms.  To help you recognize them as such, they will be capitalized throughout this 

curriculum guide. 
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Understanding of each prayer will lead to praying with Kavanah.  In the limited time 

usually allowed for Hebrew instruction, the Understanding and the development of a 

Meaning of the prayers often get lost.  “We often assume that prayer and worship are 

purely emotional experiences.  While emotions are necessary, they are not sufficient.  

There is also a strong intellectual element in Jewish prayer, as in Judaism itself.  

Understanding and insight are necessary too.”  (B’chol L’vacha, Harvey J. Fields)  By 

Understanding the words of prayers we can explore the themes and develop a better 

Meaning of all aspects of Judaism.   

 This curriculum guide is based on these four enduring understandings about 

prayer.   

1.  The context and content of some prayers can help us recognize our role as part of a 

community. 

 When we pray from the siddur, most of the prayers are said as a community.  The 

plural “we” is used more than the singular “I”.  This stresses the responsibility that Jews 

have for one another.  Through this we also grasp that we are not alone.  Even when 

prayers are said silently or individually, we are surrounded by others.  When using the 

words of the siddur, we are part of the Jewish people.  The words and thoughts expressed 

in the siddur are shared with the larger Jewish community.  Fields points out that “many 

prayers contain phrases and sections that invite us to reflect on our relationships with 

others.” 

2.  Understanding and developing a sense of Meaning of prayers can strengthen our 

relationship to God.   

 Prayer can help create a connection and conversation with God.  It is through this 

conversation that we are able to build a relationship with God.  The conversation we each 
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have with God can enrich our Judaism and in turn enrich our lives.  In his book To Pray 

as A Jew, Rabbi Hayim Halevy Donin states “we believe that every person has the same 

right and duty to approach God.”  Understanding and having a Meaning for the prayers 

we say can help each of us approach God.  Harvey Fields writes in B’chol L’vavcha 

“Prayer is our opportunity to share our Jewish faith, to express our love of God and 

humanity…”   

3.  The concepts found in the Reform Shabbat liturgy can teach us Jewish ethics and 

values.  These concepts can encourage us to better ourselves. 

 Judaism is a religion largely based on ethics and values.  We are taught these 

values from our parents and/or at religious school.  Many of the essential Jewish ethics 

and values are expressed within the Shabbat liturgy, as well.  By learning to Understand 

the prayers, the student also learns Jewish values.  Many of the values that are important 

to Judaism can become internalized by developing a Meaning of the prayers.   Donin tells 

us, “It is the prayers themselves that have been the most popular vehicle for conveying to 

the masses the basic lessons of Jewish faith.”  In many ways we can use the siddur as a 

textbook for teaching Jewish values.  Through prayer, one can learn some basic concepts 

such as the importance of saying thank you, the value of community, or the desire for 

peace.  Prayer provides the opportunity for us to struggle with the gap between our ideals 

and our actions.  Prayer is intended to help us become better human beings. 

 

4.  When we grasp the meaning of prayers we can make them relevant to our own lives. 

 Many people I have spoken with or taught say they struggle with prayer because 

the words do not mean anything personal to them.  The words on the pages of the siddur 

were written so long ago, they do not feel relevant; there is no personal connection.  
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When I seek to make sense of what I am being told and push those I am speaking with to 

explain, they tell me the words don’t hold Meaning for them.  I often ask them what the 

prayer is about and they can’t tell me.  By examining the words of the prayers and 

comprehending the Meaning, the prayers can be made relevant to our lives.  When the 

intention of a prayer is clear, the pray-er is not confined to the written words; he or she 

can supplement them with personal words or thoughts.  

 This curriculum guide is intended for sixth grade students.  In sixth grade, most 

students are beginning their intense preparation for their Bar or Bat Mitzvah.  Students 

have most likely been learning to read the prayers for the previous two years.  

Understanding the prayers should be a part of this B’nai Mitzvah preparation.  At this 

point in their lives they are beginning to mature and make their own decisions.  It is 

possible that they are in the process of defining (or redefining) their identity.  Gaining an 

understanding of Jewish values, their relationship with God, responsibility to the 

community and the relevance of prayers are all part of this identity definition.  

Developmentally, sixth graders are usually able to think in the abstract as well as the 

concrete.  This abstract thinking will allow them to look at prayers in a new light.      

 Through the Understanding of the prayers in the Reform Shabbat liturgy students 

will be able to fully participate in worship services.  By developing a sense of Meaning, 

their participation can be enriched.  My hope is that students will enjoy this journey of 

learning. 
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Enduring UnderstandingsEnduring UnderstandingsEnduring UnderstandingsEnduring Understandings 

1. The concepts found in the reform Shabbat liturgy can teach us Jewish ethics 

and values. 

 

2. The context and content of some prayers can help us recognize our role as 

part of a community. 

 

3.  Understanding and developing a sense of Meaning of prayers can strengthen 

our relationship to God.  

 

4. When we grasp the meaning of prayers we can make them relevant to our own 

lives. 

 

 

GoalsGoalsGoalsGoals    
� To encourage students to develop an Understanding of what prayer is  

� To empower students to become engaged in Shabbat services and their prayer 

community 

� To enable students to recognize the order of the service and to be familiar with the 

page layout in the siddur 

� To invite students to form an individual and unique relationship to God by developing 

an Understanding and sense of Meaning of the prayers 

� To provide tools so that the students can form their own Meaning of these prayers, 

such as mental editing 

� To direct students to make a connection between their words and their actions  

� To empower students to recognize how prayers are relevant to them and their lives 

today 

� To facilitate movement between the Keva and Kavanah of prayer  
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Notes to TeacherNotes to TeacherNotes to TeacherNotes to Teacher: : : :     

 The units of this curriculum guide are developed around the first three enduring 

understandings and book-ended by an introductory and closing unit.  The fourth enduring 

understanding should filter through each of these units.  The prayers included were 

selected because they help make the connection to one of the enduring understandings. 

Many other prayers could have been included but weren’t, in order to make this 

realistically doable for you within the school year.  Each unit begins with notes to the 

teacher, explaining the connection between the prayer and the enduring understanding.   

 In order to help prepare you for this curriculum, I urge you to read chapter 5:  

“The Heart’s Work” in Finding Our Way by Barry Holtz.  It provides some background 

material as well as a nice frame for this curriculum guide.  The chapter is included in the 

“Teacher’s Resources” section of this guide.    

 Each unit includes a list of suggested activities that are specific for that unit.  

Towards the beginning of the guide, right before the first unit, there is a section of 

“General activities.”  These activities can be used in any of the three middle units, with 

any prayer.  The first two activities listed should be used with each prayer learned.  These 

two activities help serve as authentic assessments.  The activities listed are only 

suggestions.  Please feel free to add your own.  In order to keep students engaged use a 

variety of activities within the unit instead of using the same few for each prayer.  I 

suggest using three or four activities for each prayer. 
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Outline of UnitsOutline of UnitsOutline of UnitsOutline of Units    
 

I. Warming Up- Starting the conversation 

 A. Checking out the siddur 

 B. The structure of the service  

 C. Defining prayer 

II. Being Part of the Community 

 A. Barchu 

 B. Mi Chamocha 

 C. V’shamru 

 D. Avot v’Imahot  

III. Strengthening Our Relationship with God 

 A. Ma’ariv Aravim and Yotzer Or 

 B. Ahavat Olam and Ahavat Raba 

 C. Shema-V’ahavta 

 D. Hashkivenu  

 E. G’vurot 

IV  Discovering Jewish Ethics and Values in Prayer 

 A. Nisim b’chol Yom  

 B. Eilu d’varim  

 C. Shalom Rav, Sim Shalom and Oseh Shalom 

 D.  Aleinu 

V. Putting it all Together 

 A. Kaddish Yatom 

 B. Making prayer relevant to our lives today 
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General General General General AAAActivitiesctivitiesctivitiesctivities    
 

These activities can be used for any prayer in any unit.  Prayer specific activities are 

included in each unit.   

 

1. Have each student create a page for their personal Siddur- including the Hebrew 

of the prayer, student’s interpretation, and an artistic representation of the prayer 

 

2. Identify where the prayer is within the structure of the prayer service.  This can be 

done on both a personal “map” or a classroom “map”  

 

3. Have students work in small groups to create an advertisement or a commercial to 

demonstrate the theme(s) of the prayer 

 

4. Have students create a rebus for the prayer- substituting pictures for some of the 

words.  This works particularly well for Mar’ariv Aravim, Yotzer Or, or V’ahavta 

 

5. Look at several different prayer books and see how the prayer is translated 

 

6. After looking at other translations, have students write their own interpretation of 

the prayer 

 

7. Teach students the sign language for a prayer 

 

8. Discuss the theme/s of the prayer.  What is this prayer really saying?  What is the 

big idea of this prayer?  What can we learn from this prayer? 

 

9. Have students find a poem or song from pop culture that has a similar theme or 

message as the prayer 

 

10. Have students work in small groups to create a dance or movement for the prayer.  

This can be done with or without props such as scarves 

 

11. Have students draw or paint the images they get from the prayer 

 

12. Have students create a tear picture that represents the ideas from the prayer 

 

13. Have students write a poem that emphasizes the theme(s) of the prayer 

 

14. Substitute words of a popular or Jewish song so that it fits the prayer 
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Unit I:  Warming UpUnit I:  Warming UpUnit I:  Warming UpUnit I:  Warming Up----Starting the ConversationStarting the ConversationStarting the ConversationStarting the Conversation    
 

Elements in this unit include: 

 Defining prayer- What is prayer? 

 Becoming familiar with the siddur 

The structure of the Friday evening Shabbat Service 

 The structure of the Saturday morning Shabbat Service 

  

 

Notes to Teacher 

The purpose of this unit is to introduce the students to prayer and the concepts contained 

in the rest of this curriculum.  In order to Understand the different prayers and to develop 

a sense of Meaning of the prayers included in this curriculum, it is important for students 

to know what prayer is.  In addition to developing both an Understanding and sense of 

Meaning of the prayers, students should be able to place the individual prayers in the 

context of the whole service.  It is for this reason that students should have the 

opportunity to become familiar with the service.  As students gain an Understanding of 

each prayer they should be able to identify where it is in the worship experience.  

 Another important aspect of this unit is allowing students the opportunity to 

become familiar with the siddur.    You should use the siddur that the students are most 

likely to use in a prayer setting.  You may want to create one large “map” to hang in the 

classroom.  Draw this on butcher paper and create symbols to put on map for prayers 

learned. 

 

Goals: 

� To empower students to become engaged in Shabbat services 

� To enable students to become familiar with how the pages are laid out in the siddur, 

to know where to find things on the page 

� To guide students to recognize the order of the service 

� To encourage students to develop an understanding of what prayer is 

� To teach students the concept of mental editing (Barry Holtz describes this by saying 

“we mentally adjust the literal content of what we are saying to conform to our own 

beliefs and values.”
1
) 

                                                 
1
 Holtz, Barry; Finding Our Way, Schoken, 1990, page 120 
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Essential Questions: 

What is prayer? 

What does it mean to pray? 

How can I mentally edit this prayer so that it makes sense to me? 

How is my siddur structured?  What is on each page or with each prayer? 

Where in the service can I find the prayers learned in this curriculum? 
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Sample Lesson Plan for Unit 1 

 

Goals: 

� To encourage each student to develop an understanding of what prayer is 

� To empower students to recognize prayer 

 

Objectives: 

� Students should be able to identify different ways of praying 

� Students should be able to distinguish prayers of thanksgiving or praise and prayers 

of petition 

� Students should be able to create there own prayer 

� Students should be able to define prayer 

 

00-05 Give each student several strips of paper or post it notes.  Ask students to write a  

 definition of prayer.  Have students write each answer on one strip of paper. 

 

05-20 Share their ideas in groups of 3-4 students. And have them discuss their answers  

 using the following questions.  

 How are your answers similar? 

 How are they different? 

 Is prayer only one thing? Explain your answer. 

 Who is prayer for? 

 What would you add to your list after hearing ideas from others? 

 

20-35 Combine the small groups so that the class is divided into two groups 

 Have students put their answers of what prayer is into different categories.  This  

 activity is done with out talking.   As the group settles into categories have them  

 talk about any that they disagree on and try to come to an agreement.   

 Ask students to create a descriptive title for each category 

 

35-40 Bring the groups together and list the categories on the board.   
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 (Likely categories are prayers that ask for something, prayers before performing  

 a mitzvah, prayers said at home, prayers said at the synagogue, thanking God) 

 

40-50 As a class, see if you can identify one or two prayers for each category.  Have  

 Siddurim available for students to look through 

 

50-70 Share the following quote with students- hand it out and read it out loud. 

 

[The person at prayer should] consider to whom it is that his prayers are directed and 

what he intends to ask and what he intends to speak in the presence of his Creator, 

pondering the words of the prayers and their meaning.  Know that so far as the 

language of prayer is concerned, the words themselves are like the husk while 

reflection on the meaning of the words is like the kernel.  The prayer itself is like the 

body while reflection on its meanings is like the spirit so that, if someone merely utters 

the words of the prayer with his heart concerned with matters other than prayer, then 

his prayer is like a body without a spirit and a husk without a kernel, because while the 

body is present when he prays, his heart is absent…” 
 - - Bahya ibn Pakuda, Duties of the Heart, Chapter  8, “Self Evaluation,” Section 3:9 

 

 Ask students to reflect on this.  Give students time to think about these questions  

 on their own and then share answers with the class.  What does it mean?  

 According to Bahya, what do we need to do in order to have fulfilling prayer  

 experiences?  Can you think of other metaphors besides husk and kernel or body  

 and spirit? Why is it important understand the prayers we say?  What is the  

 purpose of Prayer?  Who do you pray to?  What do you need in order to have a  

 fulfilling prayer experience? 

 

70-90 Using your own words, create your own prayer.  Allow students that want to share  

 with the class to do so. 
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[The person at prayer should] consider to whom it is that his prayers are directed and 

what he intends to ask and what he intends to speak in the presence of his Creator, 

pondering the words of the prayers and their meaning.  Know that so far as the 

language of prayer is concerned, the words themselves are like the husk while 

reflection on the meaning of the words is like the kernel.  The prayer itself is like the 

body while reflection on its meanings is like the spirit so that, if someone merely utters 

the words of the prayer with his heart concerned with matters other than prayer, then 

his prayer is like a body without a spirit and a husk without a kernel, because while the 

body is present when he prays, his heart is absent…” 

 
 - - Bahya ibn Pakuda, Duties of the Heart, Chapter  8, “Self Evaluation,” Section 3:9 

 

 

 

What does this mean? 

 

According to Bahya, what do we need to do in order to have fulfilling prayer 

experiences? 

 

Can you think of other metaphors? 

 

Husk---- Kernel 

Body---- Spirit 

?-----------? 

 

Why is it important to understand the prayers we say? 

 

What is the purpose of Prayer?   

 

Who do you pray to?   

 

What do you need in order to have a fulfilling prayer experience? 
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 Activities  

1. Create the front and back cover for a personal siddur.  Throughout the year use 

this siddur for the prayers learned and the student’s written and visual 

interpretations.  Options for this include using acrylic paints on a 3 ring binder, 

making paper, decorating sheets of cardboard to use as covers, etc. (This activity 

is a memorable moment/object) 

 

2. Have a scavenger hunt through the siddur- provide clues for students to find 

prayers in the siddur. 

 

3. Provide a variety of siddurim for students to look at.  Find a prayer you that 

“speak”s to you.  What do you like about it?  Is there a prayer you dislike or 

disagree with? Which one and why?   

 

4. Provide a variety of siddurim for students to look at.  Ask each student to write 3-

5 questions they have about the siddur or a specific prayer.  Collect all of the 

questions and use them as a starting point for discussion.  Provide answers to the 

students’ questions.  When appropriate ask for ideas or opinions from the class.  

What do you think about that?  Do you agree?  Why or why not? 

 

5. Look at the Mar’ariv Aravim or V’ahavta prayer in the siddur.  What is on the 

page?  What language is it written in?  Are there transliterations?  Is the 

translation literal?  Are there notes included?  Alternative readings? (This can be 

done with any prayer) 

 

6. Explain the structure of the prayer book for students, identifying the different 

parts:  

 Friday night- Kabbalat Shabbat, Shema and the surrounding blessings, Amidah,  

   Concluding prayers 

 Saturday morning- Birkhot Hashachar, P’sukei D’zimrah, Shema and her  

blessings, Amidah, Kriat ha Torah, Concluding prayers 

 

7. Give students a list of the prayers they will learn in this curriculum.  The list 

should be in random order.  Ask students to put the list in order, using siddurim.  

This can be done in chevruta. 

 

8. Using the correct order of prayers generated in activity #7, create a map showing 

the order of the service.  The map should represent both Friday night and 

Saturday morning.  Possibilities for this include a timeline or a AAA trip-tic with 

road signs.  As prayers are learned throughout the year have students identify or 

mark them on their maps. 

 

9. Compare the erev Shabbat service and the Saturday morning service.  Which 

prayers are included in both services?  What do you notice about the order of the 

prayers that are the same?  Which prayers are in only one service?  If a prayer is 

in only one service, try to find a prayer with a similar theme in the other service.   
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Unit IIUnit IIUnit IIUnit II: : : :  Being Part of the Community Being Part of the Community Being Part of the Community Being Part of the Community    
 

This unit includes the following prayers: 

 Barchu 

 Mi Chamocha 

 V’shamru 

 Avot v’Imahot 

 

Notes to Teacher 

This unit includes prayers that can allow students to recognize the importance of 

community.   While this is not an all-encompassing list, each one of these prayers 

demonstrates, in one way or another, the theme of community.   

� Barchu- This prayer is only recited when there is a minyan present.  This alone 

demonstrates that there is a benefit of praying as a community.  It is with the Barchu 

that we join together as a prayer community, warmed up and ready to pray, ready to 

have a conversation with God.  The Barchu is structured as a call and response.  The 

prayer leader calls or invites the congregation to pray and the congregation answers 

together, thus becoming a community. 

� Mi Chamocha- Leaving Egypt is a major milestone in Judaism.  The words of this 

prayer were sung by our ancestors, the families of Israel, when they crossed the Sea 

of Reeds.  The Israelites crossed together and as a community praised God; as a 

community, they thanked God for redeeming them from slavery.  Not only was this 

song sung by a community at the time of redemption, but we continue to sing the 

same words now, over 3000 years later.  We are linked through time, a community 

with those that came before us and those that will come after us.   

� V’shamru- The words of this prayer come from Exodus 31:16-17.  While the 

intention of this prayer is commanding us as Jews to keep Shabbat- we are 

commanded as a community, not individuals.  “And you (plural), the children of 

Israel will keep the Sabbath.” This suggests that Shabbat should be observed in the 

company of others; we should celebrate together as a community.   

� Avot v’Imahot- This prayer blesses and recognizes God as the God of our matriarchs 

and patriarchs.  We ask God to take care of us because of the goodness of our 

ancestors and their relationships with God.  As with the Mi Chamocha, community 

extends through the generations.  Another way to look at this prayer as encouraging 
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community is to note the changes in this prayer.  The traditional version of this prayer 

only includes the Avot/fathers- Abraham, Isaac, and Jacob.  The Imahot/mothers, 

Sarah, Rebekah, Rachel, and Leah were added later in liberal siddurim in recognition 

that women are an equal part of our community.   

 

Goals: 

� To guide students to develop an Understanding of the four prayers in this unit 

� To provide tools so that the students can form their own Meaning of these prayers 

� To help students gain an understanding of how these prayers speak to the importance 

of community 

� To encourage students to become part of their prayer community 

 

Essential Questions: 

What is a community? 

How do you become part of a community? 

What are your responsibilities towards your community? 

What do these prayers (Barchu, Mi Chamocha, V’shamru, and Avot v’Imahot) Mean to 

you? 
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Sample Lesson Plan for Unit II 

 

Goals: 

� To teach students that the Barchu is a prayer that calls the pray-ers together as a 

community. 

� To help students recognize the purpose of the Barchu as letting God know we are 

ready to pray. 

� To guide students to understand that they are part of the larger Jewish community 

� To help students develop an Understanding and Meaning of both the words and the 

intention of the Barchu 

 

Objectives: 

� Students should be able to identify the Barchu as the prayer that calls the 

community together to pray 

� Students should be able to articulate that a minyan of ten people is required in order 

for the Barchu to recited and that the number ten represents a community 

� Students should be able to demonstrate an Understanding of the words of the 

Barchu. 

� Students should be able to express ways that they are part of a community. 

 

00-15 Set induction:  Divide the class into groups of three and give each group three 

 decks of cards. (Prior to class prepare the decks so that one deck has all the 9s, 

 one deck has all the 10s, and one deck has all the jacks.   

 If you need to do one group of two or four students in order to divide your 

 students into groups: 

   exchange only 9s and 10s for a group of two 

  or exchange 8s, 9s, 10s and jacks for a group of four.   

 Instruct students to play a game of triple solitaire-  

 each student plays their own deck but the aces go in the center and all 3 players  

 can build on the aces.   

 

15-25 Lead students in the following discussion about what happened. 
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   How was your game?  What was different about this game than regular  

 solitaire?  What happened towards the end of the game?  What would have  

 happened if you played in groups of two instead of three?  What did you need in  

 order to win? Could you have played by yourself? How was this game like a  

 community?   

 

25-35 Have students do a free write (writing quietly and individually) on some different  

 communities they are involved in.  After they are done, have each student write  

 one community on the board. (Band, school newspaper, Jr. Youth group,  

 synagogue, Chavurah, sports team) 

 

35-40 Ask students the following questions: 

How well would your soccer team do if you were the only one who showed up for 

the game? How does an orchestra song sound with only one instrument playing? 

How would it feel if no one came to your birthday party? Describe a Passover 

Seder when you are the only one there? Would you enjoy drowning out Haman’s 

name if you were reading the Megillah to yourself?  Why or why not? Why do 

people go to funerals? What is missing in all of these examples? (Hopefully 

students will answer that other people are missing.) Use their answers to lead 

them to the idea of needing a community.  Judaism is a religion that depends on 

community. 

 

40-45 Working together, generate a list of things Jews do for or with each other within a  

 Jewish community- i.e. Visiting the sick, being part of a minyan, going to a  

 funeral or visiting mourners at home, cooking meals for families in need due to  

 health or other circumstances, celebrate holidays together.   

 Where do you find a Jewish community? 

 What are some things we do here at this synagogue?  

 

45-50 Instruct students to turn to the Barchu in their prayer book.   

 Explain to the students that this is the prayer that calls the congregation together  
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 as a community.  It signals that the main part of the service is about to begin 

 Teach the students that the first line of this prayer is read by the prayer leader and  

 the second line is then read by the congregation.  This is a “call and response.”   

 It is in this way that this prayer calls everyone together to pray as a community. 

 

50-60 Signal in what ever manner you usually use that it is time for class  

 to start or for a switch in activities.  (shutting the door, a bell, a phrase, etc).  As  

 soon as students are quiet ask the following questions:  What just happened?   

 How did you know to give me your attention?   

 Continue with this line of questioning until the class determines that you, as the  

 teacher, gave some indication for everyone to pay attention.  Ask students to  

 brainstorm different methods of getting someone’s attention, or signaling that  

 something is about to start. Possible answers include- calling them on the phone, a  

 bell ringing, calling their name, standing in front of them, tapping them on the 

 shoulder, lights going off in a theater, etc. 

 

60-70 Using the examples students came up with in the previous activity, ask students  

 to pair up and demonstrate for the rest of the class what they do when the phone  

 rings, someone calls their name, etc. Give each pair a chance to act something  

 out.  How do you respond? Which is the call?  Which is the response?   

 

70-75 Teach the students that the first line of the Barchu is essentially the call, calling  

 everyone to pray and the congregation responds, essentially saying “Yes- we are  

 ready to pray” 

 

75-90 Have students look at the words of Barchu in their prayer book.  Working in  

 small groups, have the students identify words that they know.  Walk around the  

 room and help groups translate the prayer.  Once everyone has the Barchu  

 translated, ask students to say the words so that it sounds like a call and a  

 response.   Ask a few students (one at a time) to call the remaining students while  

 the rest respond. 
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Activities: 

Community 

1. Have students participate in an activity alone and then repeat the same activity in 

two groups.  Examples: Use your body(ies) to create a pyramid.  Using two 

buckets (one full and one empty) spaced apart from each other, fill the empty 

bucket by taking cups of water from the full bucket.  How did you feel when you 

were doing this alone?  How did you feel when you did this as a group?  Which 

way did you prefer?  Why?  Was this easier to do alone or together? 

 

Barchu 

2. The Barchu reminds worshipers that they need to be ready to pray.  What do you 

need to do in order to be ready to pray?  What kind of mood do you want to be in?  

What helps get you in that mood? 

 

3. The Barchu reminds us that we need to get ready to pray.  Imagine that you are a 

guard standing at a “checkpoint” called the Barchu and you could ask a person 

three questions before you decided if they were ready to enter the service.  What 

would those questions be? 

 

Mi Chamocha 

4. Using CDs or the cantor or song leader introduce the students to different 

melodies for Mi Chamocha such as A. W. Binder, B. Shur, Debbie Friedman, L. 

Weiner, Klepper.  What are the moods are created by the different melodies? 

 

5. Create a skit that represents the Israelites crossing the Sea of Reeds and rejoicing 

in song. 

 

6. Write your own poem or song to replace Mi Chamocha 

 

7. The Mi Chamocha reminds us of the Miracle God performed at the Sea of Reeds.  

What are some other miracles you think God performed in the past or performs 

today?  

 

8. Read Exodus 14 to the students.  Sing Mi Chamocha and read Exodus 15:19-21.  

Imagine that you were among the first Israelites who crossed the sea.  Write what 

you saw and felt. 

 

9. Look at both the morning and evening translation of Mi Chamocha in several 

prayer books.  How are they the same?  How are they different?  Why do you think 

there is a difference? 

 

10. The Mi Chamocha was said when the Israelites crossed the Sea of Reeds- which 

was a major challenge.  Have students recall and write about a major challenge in 

their life.  What circumstances lead to the challenge?  How did you handle it?  

What would you do differently if faced with the challenge again?  How does your 

challenge and your reaction to it relate to the experience of the Israelites crossing 

the Sea of Reeds? Who do you count on when facing a challenge? 
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V’Shamru 

11. Teach students the sign language for V’shamru.  (see bibliography for sources on 

sign language 

 

12. Look at several translations of V’shamru.  What does it mean to “Keep the 

Sabbath”?  How do we keep the Sabbath?   

 

13. Ask each student to think of one way that they make Shabbat different than the 

rest of the week.  If they are not currently doing anything, challenge them to try.  

(Even if it means Pizza night for the family, turning off the TV, or sleeping late- 

something that makes Shabbat special) 

 

14. Point out the word V’shamru- And you (plural) will keep… Ask students who is 

being addressed in this prayer.  How can we, as a community be commanded to 

do something?  What is our role in this?  How are we part of the community in 

keeping Shabbat? 

 

15. Have students work in teams to create a project that they would like their 

community to do to “keep Shabbat.”  Have students advocate for their plan by 

presenting at the synagogue board or writing a letter to the head of the school, etc. 

 

Avot v’Imahot 

16. Look at Avot (v’Imahot) in both a traditional prayer book and a more progressive 

prayer book like Mishkan  T’filah.  Ask students What is different about the 

prayer in these two siddurs?  (The Imahot were a later, progressive addition.)  

How does the addition of recognizing our foremothers represent community?  

Why do you think the editors of Mishkan T’filah and Gates of Prayer- Gender 

Sensitive (Grey) felt it was important to add the Imahot? 

 

17. Have students create a family tree going back as many generations as possible.  If 

possible do this as a family education day or a “generations” day, or send a letter 

home to parents so children have as much information as possible.  Use copies of 

photographs to create the tree if possible.  Why is it important to remember our 

ancestors?  In what way have your ancestors contributed to your life?  In what 

way are the generations that came before us part of our community? 

 

18. Have students create a collage of generations using magazine pictures.  In what 

way are the generations that came before us part of our community? 

 

19. After reading a few translations of Avot v’Imahot ask students why it is important 

to remember past generations.  What can we learn from our past?  Are there 

family traditions that have been passed from generation to generation?   

 

20. Ask students the following questions: Does everyone in the community has to be 

the same?  Can we each have a different relationship with God and still be one 

community?  How is this exhibited in the prayer? (God of Abraham, God of 

Isaac… instead of God of Abraham, Isaac…) 
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21. Do a visualization on the ancestors taken from Karov L’Chol Korav (included) 
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Unit IIIUnit IIIUnit IIIUnit III---- Strengthening Our Relationship With God Strengthening Our Relationship With God Strengthening Our Relationship With God Strengthening Our Relationship With God    
 
This unit includes the following prayers: 

 Mar’ariv Aravim and Yotzer Or 

 Ahavat Olam and Ahavah Raba 

 Shema/ V’ahavta 

 Hashkivenu 

 G’vurot 

 

Notes to teacher 

These prayers are included in this unit because they each, in their own way, show what 

God does for us, and our covenant with God.  By Understanding what these prayers are 

about the students will be able to develop a personal connection with God.  As students 

gain an Understanding and develop their own sense of Meaning of these prayers, they 

should be able to recognize the characteristics and attributes of God.  Mar’ariv Aravim 

with Yotzer Or are combined as well as Ahavat Olam and Ahavah Raba.  These prayers 

are in pairs because of their shared theme.  One prayer is said in the evening, while the 

other is said in the morning.   

� Mar’ariv Aravim and Yotzer Or- Both of these prayers speak of God’s role in 

creation, not only at the beginning of the world but each day.  The images of the light 

rolling into darkness and darkness becoming light can be absolutely awe inspiring.   

� Ahavat Olam and Ahavah Raba- These prayers speak of God’s love for us.  One of 

the ways this love is manifested is through God’s teachings and mitzvot. 

� Shema/V’ahavta- This prayer in included in this unit for several reasons.  The idea 

that God is our one God, the core principle of Judaism, can help students build a 

personal relationship with God.  The V’ahavta reminds us to think of God with all of 

our actions.  By thinking of God, we can build our relationship with God; God 

becomes a constant.   

� Hashkivenu- This prayer also puts God in a very personal role.  God is our protector.  

God shelters us through the night.  This is another prayer that can allow for some 

incredible imagery. 
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� G’vurot- The words of this prayer provide the pray-er with very specific actions  and 

attributes of God such as being compassionate and merciful, supporting the fallen, 

healing the sick, etc. 

 

Goals: 

� To invite students to form an individual and unique relationship to God by developing 

an Understanding and a sense of Meaning of the prayers in this unit 

 

� To empower students to be engaged in the conversation with God called prayer 

 

� To facilitate movement between the Keva and Kavanah of prayer  

 

� To guide the students to an understanding of God’s attributes and Characteristics 

 

Essential Questions: 

What are some of God’s attributes? 

What role has God played in the world? 

How can people speak to God? 

How can God be part of your life? 

How does prayer connect us to God? 
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Sample Lesson Plan for Unit III 

 

Goals:  

� To lead students to develop an Understanding of the words and theme of Yotzer Or 

� To provide students with the tools to create a personal Meaning of Yotzer Or 

� To help students create a connection to God by understanding God’s role in the 

creation of the world and each day. 

 

Objectives: 

� By the end of the lessons students should be able to describe God’s role in renewing 

the world each day 

� Students should be able to list several things that God created 

� Students should be able to identify the three words that can be translated as “create” 

in the Yotzer 

� Students should be able to explain the Meaning of Yotzer using sign language and 

words 

 

00-15 Set induction:  Divide the class into groups of 3-4 students.  Assign each group an 

 item such as an airplane, a loaf of bread, a medical instrument, etc.   

 What are all of the components of your item? Where did each part come from?   

 How were the parts made? Determine the most pure elements involved in making  

 your item.  Who created these elements? 

 Each group should share with the rest of the class. 

 

15-30 Introduce students to the three words for create found in Yotzer-  r�m«uh 't¥r«uc 'v«¤a«g 

 Have students find each word in the prayer using Mishkan T’filah 

 Have students read several interpretations/translations of Yotzer found in different  

 prayer books.  Discuss the different interpretations.  How are the various  

 translations similar to or different from each other?  Describe the picture these  

 words paint for you?  Which version do you like the best?  What is this prayer  

 about? 
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30-45 Teach students Yotzer in sign language or create your own body language for it.   

 Have them practice it several times while you read the prayer. 

 

45-70 Have students create an artistic interpretation of Yotzer- they can choose to do  

 this with tear picture, oil pastels, or water color paints. 

 

70-85 Ask students to brainstorm all of the things that God has helped create.  Go  

 around the room until the ideas are exhausted. 

 

85-90 Ask students to think of one sentence that describes how they value God’s role in  

 renewing the world each day.  
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 Activities: 

God 

22. Have students create a list of characteristics or descriptions of God found in the 

prayers included in this unit. 

 

23. Have some “God talk”.  Who or what is God?  How do you talk with God?  How 

do you know if God answers you?  Where is God?  Is God something inside of you 

or outside of you? 

 

Mar’ariv Aravim and Yotzer Or 

24. Arrange for students to recite Yotzer Or at sunrise or Mar’ariv at sunset.  Ask 

students “How do you think God renews the work of creation every day?” 

Possibly during a class camping trip (this would be a memorable moment) 

 

25. Look at collection of poems and prayers written about Yotzer Or in B’chol 

L’vavcha by Harvey Fields, pages. 42-47 (Included) How do these help with your 

Understanding of the prayer?  Which image from these poems do you like?  Why?  

Illustrate one of these poems 

 

26. Compare the words of Yotzer Or and Mar’ariv Aravim.  Use translations from 

different prayer books.  How are these prayers similar?  How are they different?  

Describe the mental image you get from reading these prayers.   

 

Ahavat Olam and Ahavah Raba 

27. Read translations of both Ahavat Olam and Ahavah Raba.  What is the theme of 

these two prayers?  How are these prayers similar?  How are these prayers 

different?   

 

28. After looking at the translation of Ahavah Raba and Ahavat Olam, create a list the 

things God does for us according to this prayer.  How does it make you feel to 

know that God does all of this for you?  How do you know God loves you? 

 

29. Teach students to sing Debbie Friedman’s version of Ahavtat Olam 

 

Shema/ V’ahavta 

30. Using CDs or the cantor or song leader introduce the students to different 

melodies used with the Shema such as Pik, Taubman, Sulzer, Debbie Friedman, 

etc.  

 

31. Create a Mezuzzah with the students own interpretation of Shema and V’ahavta 

 

32. Lead students on “Guided Meditation on the 6 Corners of the Shema: God Above, 

Below, and in the Four Directions” from Karov L’chol Korav  For All Who Call, 

pages 76-77 (Included) 

 

33. Teach the students how to sign the Shema (instructions included) 
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34. Read the first line of the Shema with the class.  Give each student an index card 

and have them respond to this question: What does it mean to say that God is 

One?  Collect the responses and redistribute them so that each student has a card 

that is not their own.  Discuss the responses.  Do you agree or disagree with this 

response?  Why or why not?  How does this response align with your own?  

 

35. In the Shema, we are commanded to listen.  What should we be listening to or 

for?  Who should we listen to?  Is it possible to hear without really listening?  

Explain your answer.   

 

36. The V’ahavta commands us to teach the mitzvot to our children.  In groups of 3 or 

4 students, create a skit that demonstrates teaching Judaism to someone.  What 

would you teach?   

 

Hashkivenu 

37. Using CDs or the cantor or song leader introduce the students to different 

melodies used with Hashkivenu such as Taubman, Helfman, Zweiback and Jonas 

 

38. Write a prayer asking God to protect a friend or family member through the night. 

 

G’vurot 

39. Read translations of G’vurot.  Illustrate the prayer. 

 

40. After reading different translations of G’vurot, ask students: What does this 

prayer teach you about God?  What would you add to the list of what God does?  

Is God’s power unlimited?  Why? 

 

41. This prayer thanks God for everything God does for us.  We call God “Gibor” 

which means hero.  Who else is your hero?  How is God like your hero?
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Unit IVUnit IVUnit IVUnit IV:::: Discovering Jewish Ethics and Values in Prayer Discovering Jewish Ethics and Values in Prayer Discovering Jewish Ethics and Values in Prayer Discovering Jewish Ethics and Values in Prayer    
 

This unit includes the following prayers: 

 Nisim b’chol yom 

 Eilu d’varim 

 Shalom Rav, Sim Shalom and Oseh Shalom 

 Aleinu 

 

Notes to teacher 

Each of the prayers included in this unit help define values that are important in Judaism.  

In gaining an Understanding of these prayers students should be able to learn important 

Jewish values.  As students develop their own Meaning for each of these prayers, they 

will also be able to internalize the Jewish values and ethics expressed within the prayers. 

� Nisim b’chol yom- While the words of this prayer speak of God’s miracles and we 

praise God for God’s actions, each one of these miracles is something we can do to 

help others in the world.  Understanding our role in bringing these miracles to light 

allows us to understand the values of helping others.   Here are three examples of this: 

 Opening the eyes of the blind can be the value of teaching others 

 Clothing the naked teaches that we have to help those less fortunate 

 Freeing the captive speaks of our role in advocating for others  

� Eilu d’varim- This prayer is very explicit in what it can teach.  As Jews it is important 

to honor your parents, act compassionately towards others, learn each day, welcome 

the stranger, visit the sick, celebrate a marriage, take care of the dead, pray with 

sincerity, and work towards making peace with others.  This prayer also speaks of the 

importance of studying Torah.  Each of these acts is ethical Jewish behavior.  When 

the student Understands this prayer, the student also learns specific behaviors. 

� Shalom Rav, Sim Shalom and Oseh Shalom- All three of these prayers share one 

theme.  Each of these prayers is about wanting peace in the world.  Behaving in ways 

leading to peace exemplify Jewish ethical behavior.  Shalom Rav is said in the 

evening while Sim Shalom is said in the morning.  Both of these prayers are said as 

part of the Amidah.  They each ask for world peace as well as inner peace.  Oseh 

Shalom, which is said both morning and evening follows the Amidah.   

� Aleinu- This prayer praises God as the creator of everything.  Part of this prayer is 

about the uniqueness of the Jewish people.  We are chosen to do Mitzvot.  It is also a 
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prayer of hope.  There is hope that one day all human beings will be united.  We will 

be united when there is no hunger, war, or jealousy.  This hope leads to the concept of 

Tikun Olam.  We need to work with God to fix the world.  We need to do our part by 

living an ethical life and helping others.  We need to act as God’s partners to help 

unite the world.   

 

Goals: 

� To guide students to gain an Understanding of the prayers in this unit 

� To present opportunities for students to develop their own personal Meaning of these 

prayers 

� To reinforce specific Jewish values found in prayer. 

� Help students learn and internalize some Jewish ethics and values through the 

development of their Understanding of these prayers 

� To direct students to make a connection between their words and their actions 

 

Essential Questions: 

What are some specific actions I should take according to the prayers in this unit? 

How can I make a connection between the words in these prayers and my actions? 

Which Jewish values are expressed in Nissim b’chol yom, Eilu d’varim, Blessings of 

peace, and Alienu? 
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Sample Lesson Plan for Unit IV 

Goals: 

� To help students Understand three prayers that speak of peace- Sim Shalom, Shalom 

Rav, and Oseh Shalom 

� To guide students in understanding their role in creating peace 

� To help students recognize peace as a Jewish value 

 

Objectives: 

� Students should be able to Understand the Jewish prayers that speak towards  peace 

� Students should be able to express their ideas on how they can create peace for 

themselves, their community and the world 

� Students should be able to recognize how modern leaders work for peace 

 

00-10 Set induction: As students enter class room have Sim Shalom or Oseh Shalom  

 playing (cantor, song leader or CDs).  Play a variety of melodies.  Possibilities  

 include: The Hassidic melody of Sim Shalom or Oseh Shalom by N. Hirsch,  

 Debbie Friedman, Jeff Klepper (these are only suggestions) 

 Most likely, students will recognize the prayer. 

 Ask students the following:  

  What are you hearing?  What are some of the words you recognize/ what  

  are key words?  What is this prayer about? 

 

10-25 Divide students into 3 groups 

 Group 1- Shalom Rav 

 Group 2- Sim Shalom 

 Group 3- Oseh Shalom  

 Using Hebrew text books and a variety of siddurim, have each group read several  

 translations of the prayer and sum up what the prayer is about.  What is the main  

 theme of this prayer?  Are we thanking God for something or asking God to do  

 something?  What is Gods role?  What is our role? 
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25-30 Have each group share their findings with the rest of the class 

 

30-35 Tell students that these prayers are all about making peace   

 Shalom Rav and Sim Shalom are part of the Amidah, with Shalom Rav in the  

 evening and Sim Shalom in the morning.  Oseh Shalom is sung at the end of the  

 Amidah.  Ask students to find the prayers in the prayer book.   

 Have someone mark the prayers on the T’fillah map (see Unit I) 

 

35-50 Tell students that while the prayers speak of making peace- they are only words, 

 we must act in the way of making peace.  How do these prayers provide guidance  

 in pursuing peace?  What do these prayers teach us? 

 On a large sheet of butcher paper or the board create three columns-  

 Home, Community, World 

 Have students brainstorm specific ways of making peace at home, in the  

 community and in the world.  (This can be done in smaller groups if the class is  

 large and if you have a madrich/a.) 

 

50-65 Once the lists are made- tie the ideas to Jewish values such as shalom bayit, tikun  

 olam, Erech Apayim (being slow to anger), Shmiat ha Ozen (being a good  

 listener), etc.  (Teaching Jewish Virtues-A.R.E. is a great resource for this, a list is  

 included).  Talk about these concepts.  Put this concept in your own words.  Why 

 is this important?  What does it mean to act in this way?  Think of an example 

 when you have done this?  Think of a time you could do this? 

  

65-85 Ask each student to choose one prayer- Shalom Rav, Sim Shalom, or Oseh  

 Shalom to put in their creative Siddur (see unit I) 

 Give students a copy of the prayer they chose.  Students need to write their own  

 prayer about making peace and create a collage that represents the prayer using  

 magazine pictures. 

 

85-90 Ask students to share either their written prayer or their collage 
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Activities: 

Nisim b’chol yom 

1. Explain to the students that these blessings used to be said in the home each 

morning as a person got ready for their day.  These blessings thank God for the 

miracles we experience every day.   We often wake up and rush into our daily 

routine.  These blessings make us pause and think about the miracles in each day.  

Ask students what step of getting ready for the day corresponds to each blessing.  

Tell students the corresponding act. These are listed on page 42 of Volume 5, My 

People’s Prayerbook.  (Included) 

2. Ask students the following questions:  

  How do you feel when you wake up in the morning?   

  Do you wish you could go back to sleep?  

  Are you worried about something that will happen during the day? 

   Are you excited about something you have planned, or a new challenge?   

 During the Talmudic period, the Rabbis realized that we may feel a variety of 

emotions as we face each new day.  At the same time, they wanted us to feel 

gratitude and wonderment at the miracle of life.  Each blessing of Nissim b’chol yom 

recognizes a different miracle.  Look at the blessings and ask students: what the 

miracle is for each one? 

 

3. Have students share a miracle of their day (or week) 

 

4. Look at the translations found in Mishkan Tifillah or Gates of Prayer for each 

blessing of Nisim b’chol yom and discuss it.  What does this mean?  What do we 

need to do to in order to accomplish this?  What do we have to do for ourselves?  

What do we have to do for others in order to make this miracle happen?  How do 

these blessings remind us of our responsibility to help others?  How can we help 

God? 

 

5. Divide students into groups of two or three and have them create and act out skits 

for each blessing. 

 

6. Play charades- having students pick out one of the Nisim b’chol Yom.  One 

student acts it out while other students try to determine which blessing it is. 

 

7. Collect clothes the poor and discuss how this is related to the blessing of 

providing clothing for the naked. 

 

8. Write letters to congress regarding the treatment of an oppressed society.  

Discuss how this is related to the blessing of freeing the captive. 

 

9. After doing activity #4 and/or #5 have students think of other ways to put these 

words into action 
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Eilu d’varim 

10. Learn or create sign language for Eilu d’varim 

 

11. Look at several translations for Eilu D’varim.  Are they the same?  If they are 

different, how? 

 

12. Let students read the list over for several minutes- then see if they can name all 

of the obligations.  This can be done individually or as a group.   

 

13. Have students create commercials to “sell” people on the importance of 

following of each of these obligations 

 

14. List different ways we can honor our parents.  Do a “sing down” type activity, 

having students list ways we can honor our parents instead of songs. 

 

15. Take a field trip to a children’s ward at a local hospital 

 

16. Discuss how it feels for people to do these acts.  What does it mean to honor your 

mother and father?  How do you think your parents feel when you slam your 

door?  In what way are you honoring your parents when you talk about your day 

with them?  Ask if any one has been visited while sick?  How did you feel before 

anyone came to visit?  How did you feel after the visit?  Describe your mood 

after visiting someone who is sick.  How can you support a mourner?    What 

steps have taken to resolve a conflict with a friend?  How did that feel?  What 

was it like when you went to a new school or started with a new sports team?  

Did anyone greet you?  How did it feel? Etc 

 

Prayers of peace- Shalom Rav, Sim Shalom, Oseh Shalom 

17. Create a dance for one or all of these prayers. 

 

18. Post the following 6 quotes about peace around the room on large paper (with 

room to write).  Have students walk around the room and read the quotes.  

Students should then write comments about each quote.  Afterwards read the 

quotes and student comments together.  
  Robert Fulghum: “Peace is not something you wish for, it’s something you make,  

    something you do, something you are, something you give away. 

  Yitzak Rabin: “Peace has no borders.  You don’t make peace with friends, you make 

     it with enemies.” 

  Bill Clinton: “We must teach our children to resolve their conflicts with words not  

    with weapons.” 

  Shimon Peres: “Peace is very much like love.  As you cannot force love, so you cannot  

    force peace.” 

  Elie Wiesel: Mankind must remember that peace is not God’s gift to God’s  

    creatures; peace is our gift to each other.” 

  Ralph Waldo Emerson: “Peace cannot be achieved through violence.  It can only be  

    achieved through understanding.” 
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19. Using the quotes from above, have students discuss each quote in 

pairs/chevrutas.  Instruct students to come up with a quote of their own. 

 

20. Create a new prayer or song for peace 

 

Aleinu 
21. Examine the translation of the Aleinu.  This prayer is largely one of hope and 

courage.  How is it a prayer of hope?  What do we hope for when we recite 

Aleinu?   

 

22. Aleinu Blessing Circle from Karov L’Chol Korov, p. 149 (included) 

 

23.  Look at a the translation of the Aleinu in your siddur and see if you can find one 

quote to fit each of these four themes: 

� God created the world 

� God gave the world Torah 

� God is One 

� God will redeem 

 

24. Using the list of themes from activity #23, create a mural about the Aleinu 
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Unit V Putting It All TogetherUnit V Putting It All TogetherUnit V Putting It All TogetherUnit V Putting It All Together    
 

This unit includes the following elements 

 Kaddish Yatom 

 Dialogue about Prayer 

 Determining how prayer is relevant to each one of us 

 

Notes to teacher: 

 This unit is meant as a wrap up.  The intention of this unit is to allow for dialogue 

about prayer.  By this point students should be able to reflect on different prayers and the 

emotions involved in prayer.  The prayers and activities throughout this curriculum were 

intended to lead students to making prayer relevant to their lives.  In this unit, students 

should have the opportunity to examine this relevancy.   

 While Kaddish Yatom is identified as the Mourners Kaddish- the words of the 

prayer praise God.  In the Reform movement, many congregations recite the Kaddish 

Yatom together although traditionally the prayer is said by mourners or those individuals 

observing a yartzeit.  This prayer could have been put in the unit with community, 

especially since it is said only with a minyan present.    Kaddish Yatom is included here 

because in many ways it “wraps-up” the prayer service.   

 

Goals: 

� To help students Understand the Meaning of Kaddish Yatom 

� To guide students in reflecting on the Meaning of prayer 

� To provide students an opportunity to re-define prayer 

� To empower students to recognize how prayers are relevant to them and their lives 

today 

� To encourage students to continue to become pray-ers 

 

Essential Questions: 

Why is the prayer for mourners about praising God? 

What is prayer? 

Why might I want to pray? 

How do I pray? 
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Sample Lesson Plan for Unit V 

 

Goals:   

� To introduce students to the words, essence, and rhythm of the Kaddish Yatom 

� To guide students to develop an Understanding of Kaddish Yatom 

� To introduce students to the different forms of Kaddish 

 

Objectives:  

� Students should be able to describe the mood of the Kaddish 

� Students should be able to explain the essence of the Kaddish as praising God. 

� Students should be able to locate the Kaddish Yatom in the siddur. 

 

00-10 Introduce Kaddish Yatom by reading the prayer or playing a cd with it 

 Ask students: What is the mood of this prayer? (Sad, slow, somber, mournful) 

 Do you know what prayer this is?  Tell students this is the Kiddish Yatom, or  

 Mourner’s Kaddish  

  

10-30 In groups of 2 or 3 read the English translation of the Kaddish in the siddur.  

 Discuss with your group what the prayer means.   

 What is this prayer about? 

 Is this a sad prayer?  Why or why not? 

 How many times is death mentioned in this prayer? (0) 

 Bring groups back together and share answers with class 

 

30-40 As you look at the prayer do any words or roots jump out at you? 

 Notice that K-D-SH, the root meaning holy and B-R-Ch, bless, is in this prayer  

 several times.  These words are ways of praising or blessing God. 

 If this prayer is about praising God, why do we call it the Mourner’s Kaddish? 

 Why do we praise God when thinking of our loved ones that have died?  
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40-50 Read “A Tale of Rabbi Akiva” and have students answer the attached questions;  

 taken from Torah Aura’s Journeys Through The Siddur: Friday Evening   

 (Included)Have students share their answers. 

 

50-70 Using old magazines or things from nature create a collage that expresses either  

 the mood or the words of the Kaddish. 

 

70-75 Tell students that the Kaddish Yatom is only one form of the Kaddish- 

 Have students look through the siddur and see if you can find another form.   

  

75-90 Introduce the 5 forms of Kaddish and when they are said: Kaddish Yatom, Chatzi  

 Kaddish, Kaddish D’Rabbanan, Kaddish Shalem, and Kaddish L’itchadata.  Help  

 students find the different forms in the siddur.  Show them that the Kaddish is  

 always at the end of a section, with the Kaddish Yatom concluding the service.   

 How do you feel about this being the conclusion of the service?  Is it an  

 appropriate ending?  Why or why not?  How do you recognize other things that 

 end?  (Soccer Season, the school year)  Which Kaddish should we use at the end  

 of this unit, which ends the year? Begin planning an end of the year celebration. 
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Activities: 

Kaddish  

1. Provide students with copies Oseh Shalom and Birkat HaMazon.   Ask students to 

find three lines of Kaddish Yatom that are also in Oseh Shalom and Birkat 

Hamazon.  What do these lines mean?  Why are they in all three prayers?  What 

does this teach us? 

 

2. Tell the students that Kaddish is actually not in Hebrew.  See if anyone knows  

 that the prayer is in Aramaic. 

 

3. Allow students to experience the difference between the traditional manner of 

reciting Kaddish Yatom, with only mourners rising and saying the prayer and the 

liberal practice of the whole congregation standing and reciting it.  Have students 

stand and recite the prayer together.  Then ask for volunteers to say the prayer 

alone or in small groups.  How did it feel to read it alone?  How did it feel to read 

the prayer with everyone together?  How would you prefer to say Kaddish if you 

were a mourner?
2
 

 

Prayer 

4. Ask students to define prayer.  Compare their answers to the answers they gave 

during unit one (Authentic Assessment) 

 

5. In small groups- create board games about the prayers learned and the order they 

are in 

 

6. Help students prepare to lead a service for the synagogue- they can read the 

prayer as it is in the siddur or their own interpretation of it. (Authentic 

Assessment and memorable moment) 

 

7. Give students strips of paper with one of the learned prayers on each strip.  Ask 

the students to put them in order.  This can be done individually or in groups 

 

8. Share the following quote with students- hand it out and read it out loud. 

 

 [The person at prayer should] consider to whom it is that his prayers are directed 

 and what he intends to ask and what he intends to speak in the presence of his 

 Creator, pondering the words of the prayers and their meaning.  Know that so far 

 as the language of prayer is concerned, the words themselves are like the husk 

 while reflection on the meaning of the words is like the kernel.  The prayer itself 

 is like the body while reflection on its meanings is like the spirit so that, if 

 someone merely utters the words of the prayer with his heart concerned with 

 matters other than prayer, then his prayer is like a body without a spirit and a husk 

 without a kernel, because while the body is present when he prays, his heart is 

 absent…” 
  - - Bahya ibn Pakuda, Duties of the Heart, Chapter  8, “Self Evaluation,” Section 3:9 

                                                 
2
 Taken from Teaching Tefilah, ARE 
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 Ask students to reflect on this.  What does it mean?  What do we need to do in  

 order to have fulfilling prayer experiences?  Can you think of other metaphors  

 besides husk and kernel or body and spirit? 

 

 This is a repeated activity from unit one- it allows students to see how they have  

 changed and learned 

 

9. Play “Name that Prayer.” Give either the name or theme of a prayer and the 

students need to provide the opposite.  Divide students into teams 

 

10. Have students finish creating their own siddur based on what they learned in 

class. 

 

11. Write your own prayer.  What would you add to the Shabbat liturgy? 

 

12. Ask students to do a free write on the following questions:  How does prayer 

affect me?  What do I gain (or loose) by praying?  How will this year help me in 

preparing for my Bar or Bat Mitzvah?  How have my prayer habits changed from 

this year?  What does it mean to me to pray? 

 

13. Write each of the following phrases on a large piece of paper (one sheet per 

phrase); Prayer is…, Prayer helps me…., I pray to…., When I pray…., God….  

 Hang the sheets of paper around the room.  Give each student a marker and have  

 them walk around the room and respond to the phrases.  Allow time for students  

 to go back and read their classmates responses. 

 

14. Lead students through a synectics activity starting with prayer is…  

 (Synectics puts together two things that don’t necessarily go together) 

 steps “a-e” should be done as a class and step “f” should be done individually 

a. Brainstorm words that describe “prayer” 

b. Pick one word from (a) and think of attributes of that word 

c. From the list generated in (b), create a list of opposites 

d. Pick one pair of opposites from (c) 

e. Think of other things that describe the pair 

f. Write a metaphor Prayer is like (e) when (or because)… 
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Suggested ResourcesSuggested ResourcesSuggested ResourcesSuggested Resources    
 

Books 

 

Brown, Steven M. Higher and Higher: Making Jewish Prayer Part of Us. New York:  

United Synagogue of Conservative Judaism, 1980 

A wonderful teacher resource that opens the door for engaging in prayer. 

 

Costello, Elaine: Religious Signing. New York: Bantam Books, 1986 

A very helpful resource that provides clear illustrations that show movement of hands, 

body and face to sign individual words and full prayers.   

 

Donin, Rabbi Hayim Halevy.  To Pray as a Jew.  New York: Basic Books, 1980 

A helpful resource of background material. 

 

Freeman, Susan.  Teaching Jewish Virtues.  Denver, CO: A.R. E. Publishing, Inc., 1999 

This is a good resource for tying values and ethics and to the liturgy. 

 

Grishaver, Joel Lurie.  Shema is for Real.  Los Angeles, CA: Torah Aura Productions, 

1993, 1973 

An excellent resource for getting to the essence about what a prayer is about.  It is 

worthwhile to get the original as well as the updated version. 

 

Grishaver, Joel Lurie, and Golub, Jane.  S’fatai Tiftah Siddur Mastery & Meaning.  Los 

Angeles, CA: Torah Aura Productions, 2002 

With beautiful illustrations, interpretations, and activities, this series helps readers 

understand the meanings of different prayers 

 

Fields, Harvey. B’chol L’Vacha: A Commentary. New York: UAHC Press, 2001 

This book provides some nice commentary on the prayers as well as interpretations and 

poetry based on the themes of the prayers. 

 

Frankel, Tamar and Greenfeld, Judy. Entering the Temple of Dreams. Woodstock, VT: 

Jewish Lights Publishing, 2000 

This book is very useful to guide in ways of thinking about Hashkivenu and Shema,  

 

Hammer, Reuven.  Entering Jewish Prayer.  New York: Schocken Books, 1994 

This book provides commentary and background on the prayers.   

 

Hoffman, Rabbi Jeff and Cohen-Kiener, Andrea.  Karov L’Chol Korav For all Who Call: 

A Manual for Enhancing the Teaching of Prayer.  New York: The Melton Research 

Center, 2000 

A wonderful resource that provides interpretations and activities for many prayers.   

 

Hoffman, Lawrence A. The Art of Public Prayer: Not for Clergy Only. Woodstock, VT: 

Sky Light Paths Publishing, 1999 
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A helpful guide for teachers, this book can be useful in framing ways to think about 

prayer. 

 

 

Hoffman, Lawrence A. My People’s Prayer Book: Traditional Prayers: Modern 

Commentaries, The Sh’ma and Its Blessings, Volume 1. Woodstock, VT: Jewish Lights 

Publishing, 1997 

Useful commentaries about the prayers.  A good resource to have.   

 

Hoffman, Lawrence A. My People’s Prayer Book: Traditional Prayers: Modern 

Commentaries, The Amidah, Volume 2. Woodstock, VT: Jewish Lights Publishing, 1998 

Useful commentaries about the prayers.  A good resource to have.   

 

Hoffman, Lawrence A. My People’s Prayer Book: Traditional Prayers: Modern 

Commentaries, Birkhaot Hashachar, Volume 5. Woodstock, VT: Jewish Lights 

Publishing, 2001 

Useful commentaries about the prayers.  A good resource to have.   

 

Holtz, Barry.  Finding Our Way. New York: Shocken Press, 1990 

Very insightful and helpful in making traditional texts relevant in today’s world 

 

Journeys Through the Siddur. Los Angeles: Torah Aura Productions, 2004 

This series, designed to teach prayerbook Hebrew provides the readers with helpful 

translations and interpretations of the different prayers.   

 

Kadden, Bruce and Binder Kadden, Barbara. Teaching Tefilah: Insights and Activities on 

Prayer.  Denver, CO: A.R.E. Publishing, Inc., 1994 

An invaluable resource for insights on the different prayers.  

 

Kaye, Terry. Heneni, The New Hebrew Through Prayer, Volumes 1-3. Springfield, NJ: 

Behrman House, Inc, 2001  

The activities in this book help direct the student’s thinking about the different prayers. 

 

Kaye, Terry, Trager, Karen, Goldstein Mason, Patrice. Hebrew Through Prayer, Volumes 

1-3.  Springfield, NJ: Behrman House, Inc., 1994 

Each volume provides nice translation for many of the prayers. 

 

Shuart, Adele. Signs in Judaism: A Resource Book for the Jewish Deaf Community. New 

York: Bloch Publishing Company, 1986 

An excellent resource for prayers in sign language. 
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Siddurim 

Gates of Prayer: The New Union Prayerbook. New York: Central Conference of 

American Rabbis, 1975 

 

Harlow, Jules, ed. Siddur Sim Shalom: A Prayerbook for Shabbat, Festivals, and 

Weekdays.  New York: The Rabbinical Assembly/The United Synagogue of America, 

1985 

 

Kol Haneshamah: Shabbat Eve. Wyncote, PA: Ther Reconstructionist Press, 1989 

 

Mishkan T’filah, The New Reform Siddur. New York, Central Conference of American 

Rabbis 






























