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.ברוך אתה יהוה אלוהינו מלך העולם המבדיל בין קודש לחל  

Blessed are you Adonai our God, ruler of the universe who separates holy from ordinary. 

-Havdalah Liturgy 

The Purpose: 

Separation is a major theme in Jewish liturgy.  We thank God for separating dark 

from light in both the evening and morning prayers.  We thank God for separating the 

holy from the ordinary in the Havdalah service.  And we thank God for separating 

Shabbat from the rest of the week during the Kabalat Shabbat service.  However, Jewish 

liturgy is not only concerned with the theme of separation, but also with the idea of 

connection—both among people and between God and people.  Our liturgy reflects the 

tensions between connection and separation which many people experience in their own 

lives.    

Our liturgy also reflects the tension between freedom and limitation.  For 

example, we recite Mi Chamocha which celebrates our freedom, and then directly after 

we recite Hashkiveinu which acknowledges our limitations in the world and asks God to 

protect us.  Like the dichotomy between separation and connectedness, our tradition’s 

concern over freedom and limitation mirrors many of the feelings we must deal with.   

The themes of separation, connection, freedom and limitation are particularly 

poignant in the maturation process of young adults.  Often, the teenage years often focus 

on the struggle between separation and connection, freedom and limitation.  This 

curriculum guide is designed to allow students (teens and parents) to study the Shabbat 

liturgy together.  Within this liturgy, the students will find these four themes: separation, 

connection, freedom and limitation.  Lastly, students will be able to see how these themes 
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play out in real life situations, allowing families to discuss teen issues through open and 

honest conversations.  The purpose of this curriculum, therefore, is to provide families 

with the opportunity to study Shabbat liturgy, to discuss the issues of separation, 

connection, limitation and freedom and finally to apply these themes to their own lives as 

the teen approaches adulthood. 

 

Why teach this to high school students and their families? 

 As a child enters his/her teen years, he/she is faced with a new variety of 

challenges often stemming from the struggle between separation and connection and 

between freedom and limitation.  These themes are not new to the Jewish people or to 

Jewish liturgy.   

 High school students are capable of discussing text in a way in which they could 

not comprehend in elementary school or middle school.  At this age, students are able to 

analyze Jewish liturgy and participate in mature discussions about the themes found 

within the liturgy.  They are also old enough to grasp the connection between these 

themes and their own lives.  This maturity will lead to a discussion of how these themes 

play out in their lives when interacting with friends and family.   

 Often, parents are also struggling with the ideas of separation, connection, 

freedom and limitation in regards to their children and their relationship with their 

children.  Parents are often unsure when to limit their children and when to give them the 

freedom to make their own choices.  Just as it is important for the child to understand 

how the parent is feeling, so too it is it important for the child to understand how the 
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parent feels.  In order to do that, both parent and child must wrestle with his/her own 

ideas of freedom and limitations.   

   

What students will learn: 

Shabbat liturgy can be accessed through the study of the tension between the themes of 

separation and connection.∗

 The concepts of both separation and connection can be found in various blessings 

throughout the Shabbat liturgy.  But what do I mean by “separation”?  Separation is the 

idea of dividing or severing.  In liturgy, it is the idea of grouping blessings into sections 

and dividing that section from the section before and after.  This type of separation is 

found during every prayer service within the concept of the Chatzi Kaddish.  This prayer 

is designed to distinguish between sections within the tifilah.  Ma’ariv Aravim and 

Yotzer Or also speak of separation between dark and light (day and night.)  Finally, 

during Havdalah we understand the separation between the holy and the ordinary. 

 The notion of connection is also found within the same service.  Connection is the 

relationship or bond that is felt between two people or things.  When two prayers have a 

connection they are united in a similar theme or idea.  During Friday evening tifilah we 

recite L’cha Dodi which connects us to Shabbat by welcoming in the Shabbat bride.  

Ahavat Olam is another prayer which acknowledges the connection, the bond, and the 

love we have with God.  During the Torah service we are reminded of the connection we 

have with all other Jews since Jews all over the world are reading the same Torah portion 

each week.  The Amida reminds us of our intimate and personal connection with God.  

                                                 
∗ All italicized sentences are Enduring Understandings 
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Finally during Havdalah we are connected back to the beginning of Shabbat when 

drinking the wine.  

 The concepts of separation and connection are direct opposites.  However, both 

themes are found within the Shabbat liturgy.  When we pray we want to feel connected to 

prayer, to God and to the world.  Yet, at the same time we want to separate sections of 

prayer, we want to separate the times of day and seasons and we want to separate the holy 

from the ordinary.  Jewish prayer is a constant struggle between the desire to feel 

connected to something and the desire to categorize our life.  It mirrors our own reality. 

 

Shabbat liturgy can be accessed through the study of the tension between the themes of 

limitation and freedom. 

People throughout time have struggled to understand the concept of freedom.  Do 

people have the power to choose their own autonomy?  Do people have the power to give 

other people freedom?  Or is it that God has the power to provide freedom to people?  

Regardless of which of these you find most compelling, I believe it is universal that 

people seek freedom.   

The concept of freedom is most apparent during Mi Chamocha as we celebrate 

our own freedom on a daily and weekly basis.  The exodus from Egypt becomes one of 

the central themes of our Shabbat prayer experience and is a constant reminder of our 

freedom.  In addition we are reminded of our own freedom during the Amida when 

reciting a prayer of freedom. (It is interesting that this prayer of freedom is only found in 

the Reform movement, a movement that stood with the black community during the civil 
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rights movement and continues to stand with people all over the world who struggle for 

their freedom.) 

 Yet as people strive for freedom and independence, they also strive to have a 

sense of limitations.  As children learn and mature they begin to learn what they consider 

to be right and wrong and then set limitations for themselves.  These boundaries which 

they build for themselves, are drawn from the subconscious.  Limitations are also set by 

family, friends, society and the government.  Our environment sets social and legal 

limitations in our lives.  At the same time, we are also reminded of our own personal 

limitations as human beings.    

In the Amida we recite a prayer asking God to forgive us for all we have done 

wrong.  We are reminding ourselves of the internal struggle to do right with the 

understanding that at times we lose that struggle.  But on another level, tifilah teaches us 

about our limitations as human beings.  Both the Mi Sheberach and the Mourner’s 

Kaddish remind us of our own human limitations.  A teen might feel that his/her parents 

set the limitation, however, t’filah makes it clear that God enforces our own human 

limitations.  When we ask for the things we need and thank God for all that we have 

during the Amida, we are reminded that God has made us human and given us limits. 

 The struggle between freedom and limitation is a struggle that occurs on multiple 

levels.  First there is the pull between wanting independence to do and say whatever we 

want and the understanding that we need our own internal limitations to this freedom.  A 

second understanding is between the freedom we long for as human beings and the 

limitations we have as human beings.  The struggle as interpreted either way is found 

throughout the Shabbat liturgy. 
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Studying Shabbat liturgy can engage us in discussing real life issues. 

 Often when Shabbat liturgy is studied in a classroom it is in order to inform 

students of the meaning behind what he/she is saying during t’filah.  If the study goes 

beyond that, it is to teach the student the history of these blessings and prayers.  

However, I believe that there is more a student can learn while studying Shabbat liturgy.   

 The Shabbat liturgy is rich with the same themes teens and parents find within 

their own life everyday.  A teen is struggling with how to separate from his/her parents 

while maintaining a connection with his/her family.  Equally, a teen’s parent is struggling 

with how much freedom to allow a child while still setting limits.  The study of the 

Shabbat liturgy creates a space for open and honest dialogue within the family.  

 At times the subject matter can become very sensitive.  This is why the help of a 

trained professional would be very helpful throughout this curriculum guide.  Finally, 

when the student attends weekly Shabbat tifilah, he/she can connect the prayers recited to 

a particular discussion or concept which was discussed.  Ideally, this weekly reminder 

allows students to think about and wrestle with these issues their whole life. 

 

 Between the time when a son/daughter is a child and when he/she is an adult, 

comes a time of struggle.  The child must wrestle with how to separate and become 

independent while still wanting to connect to the family.  The child struggles with the 

connection he/she feels with his/her peers while still wanting to make his/her own 

independent decisions.  At the same time the parent struggles with how to allow freedom 

while still setting appropriate limitations.  Shabbat liturgy is a place where Jewish parents 

and Jewish children can begin to study those struggles within our own written text. 
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Throughout this course the parent will learn how the child feels about certain issues and 

the child will learn how the parent feels about these same issues.  The study of Shabbat 

liturgy can lead to a healthier separation and build stronger relationships for both the 

child and the parent as the child grows to be an individual adult.  
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Goals 
 
• To provide students with an opportunity to access the plain meaning of prayers 

said during Shabbat T’filah. 
 

• To offer students the opportunity to personalize the themes found in Shabbat 
T’filah. 

 
• To expose students to the tensions between separation and connection, limitation 

and freedom in prayer. 
 

• To expose students to the tensions between separation and connection, limitation 
and freedom in their own lives. 

 
• To provide parents and teens with a chance to understand and appreciate each 

other’s ideas and points of view. 
 

• To offer students the opportunity to discuss real life issues with their families in a 
safe Jewish environment. 

 
• To offer students the opportunity, through conversations with their families, to 

begin addressing the conflict between separation and connection, limitation and 
freedom in their own lives. 

 



Note to the Teacher 
 I hope that the activities I have provided during this curriculum guide along with 
the list of background readings allow you as the teacher to feel comfortable in teaching 
this class.  There are a few things which I would like to mention before you begin 
teaching.  They are as follows: 

1. It is important to remember that the prayers we are studying are sacred. 
2. It is also important to remember that families are dealing with personal family 

development.  They are choosing to share about themselves and their lives.  We 
are blessed to go through this process with them. 

3. Because families are going to grow and change together, you as the teacher might 
choose to speak with a family therapist before beginning to teach this class.  The 
teacher might also want to invite the family therapist to come to some of the 
classes. 

4. The curriculum guide is set up so that each theme is first learned before the 
tensions are explored.  Because of this, students may ask questions which you 
want to save until later. 

5. The prayers in this curriculum guide are taken from Reform siddurim.  I do not 
want this to prevent you from using this curriculum guide.  If your congregation is 
accustomed to different version, please feel free to substitute.   

6. The units are in order from what I see as the least complicated concept to the most 
complicated concept.  Feel free to rearrange the units however you feel they 
would best serve your students.   

7. This curriculum guide is designed so that if you would like to only use one unit it 
is possible.  It is also possible to use the entire first half or second half alone for a 
half a year class. 

8. Some prayers will be taught in more than one lesson.  Use this to your advantage 
when teaching the class.   

9. Your class may have certain issues which are pertinent to them in that moment.  
Although, in the tension units, I have provided you with a variety of issues to 
discuss and activities to do, I encourage you to discover what your class is 
currently thinking about and add activities and topics to address these issues. 

10. Throughout the curriculum guide, some prayers will be studied in depth and 
others have a shorter text study.  What do I mean by this? 

a. In-depth text study:  Begin this by studying the translation of the prayer.  
The teacher should begin asking questions which will tease out the theme 
of the unit.  Also, for most of these prayers there is commentary attached 
on this particular prayer.  Use these commentaries to enhance your text 
study.  

b. Shorter text study:  This should consist of reading through the prayer in 
Hebrew and in English.  Maybe asking one or two questions to tease out 
the theme.  Overall this should take about 5-10 minutes. 

11. Within the units, all activity titles which cover one topic are in bold.  If I have 
provided more then one activity which can be used to cover the topic the title is 
italicized.  

 



Explanation of the Family Siddur 

 Throughout the year, families will put together their own family siddur.  These 

binders will allow families to write out what they are feeling about prayer, about 

situations and about life.  As the course progresses, families will be able to look back at 

what they previously wrote and reflect on how they have grown as a family. 

  

What is the “family siddur” 

 Each family will begin with an empty binder.  During the introductory unit, 

families will begin to understand what this siddur is and how to use it.  After that, this 

binder is theirs.  During units two, three, five and six students will be given what looks 

like a Talmud page.  In the middle will be the prayer they have been studying.  On the 

left hand side is a place for the parent(s) to write what they think about both this prayer 

and the discussion at the end of each lesson.  On the right hand side the child will do the 

same.  On the bottom will be a place for the entire family to write together.  Each of these 

will then be placed in the family siddur. 

 Units four and seven will follow a different pattern.  Although these pages will 

look like the previous Talmud pages, the texts will vary and may include Biblical texts, 

Mishnaic texts, Talmudic texts and modern situations.  

 At the end of the year, the students will be able to take home this wonderful piece 

of work they have done as a family.  They will have written down what they learned and 

how they have grown throughout the year.  It is a great assessment tool for both the 

teacher and the student.  I hope that you will take the templates I have made for the 

various lessons; change them, add to them, and make them your own. 



Table of Contents 
 

A curriculum guide for high school students and their parents to explore the themes of 
separation, connection, freedom and limitations as they are found in tifilah and related to 

their lives.   
 
 
 
Unit One: Introduction to the year 
 Introductory lesson 
 What is this course anyway? 
 
 
 
 
Unit Two: Separation 

Ma’ariv, Yotzer Or, and the Morning Blessing (between day and night) 
L’cha Dodi 
Aleinu 
Morning Blessings (for being a Jew) 
Blessing over Spices (during Havdalah) 
Chatzi Kaddish 
Havdalah 

 
 
 
 
Unit Three: Connection 
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Shma (the Jewish people together) 
Amida (our ancestors) 
Hinei Mah Tovu 
Blessing of the children 
Morning Blessing (B’tzelim Elohim…we are ALL created in the image of God.) 

 
 
 
 
Unit Four: Tensions I:  Between separation and connection (Family and Friends) 

In Prayer 
In Family: Honoring parents 
In Friendships: Peer pressure: Friends  
In the future: Leaving for College  
In media: Media pressures 
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Unit Five: Limitations 
Modim (our lives are forever in your hand) 
Morning Blessings 
Asher Yatzar (we do not have control over the way our body works) 
Elohi N’tzor (guard my speech from evil) 
Mi Sheberach 
Mourner’s Kaddish 
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Unit One: Introduction 
 
                                                    Enduring Understandings:      

• Shabbat liturgy can be accessed through the study of the themes of separation, 
connection, limitation and freedom. 

• Families with teenagers wrestle with the normal and important tensions of 
separation, connection, limitation and freedom in their own lives. 

 
                                            Essential Questions      

• How can we begin sharing personal issues if we do not even know surface 
information about each other? 

• How is this class going to affect the students’ life? 
 
                                     Goals       

• To provide the students with the opportunity to meet the other students in the 
class. 

• To offer students a chance to begin to understand what is involved in this class. 
 

                   Objectives:      
By the end of this unit all students will be able to… 

• State the name and at least one fact about each of the other students in the class. 
• Explain what the “Family Siddur” is and how it will be used during this course. 
• Give an explanation for why their family has chosen to participate in this class. 

 
                   Activities:      
 
Introductions: 
 The main idea behind this activity is becoming comfortable with the other 
students and the teacher.  The students should all get to know each other as well as to 
begin to explore a little about themselves.   
 
My Jewish Journey 
Give each student a copy of the Jewish Journey Map from the book Jewish Lives, Jewish 
Learning (it is provided in the resource section.)  In the resource section you will also 
find the original directions for how to use this map.  Please read these instructions and 
then read my instructions for this activity.  The instructions in the book are much more 
detailed but I have made a few changes for our purposes. 
 Ask the students to fill in their Jewish journeys.  They should think of this map as 
a road through their lives.  They do not need to worry about putting people next to where 
the map says “people” or events next to the word “events.”  Allow students about 10 
minutes to complete this activity.   
 Once everyone is done, ask them to place an “A” at the place or places where they 
think they became an adult.  Then put a “JA” where they think they became a Jewish 
adult (it can be in the same place or a different place.)  Then they should place a “JC” 
next to all the places where they had a positive or negative interaction with a Jewish 



community.  Finally, they should place a “JL” next to a place when they had significant 
positive or negative Jewish learning.   
 When this is done, ask each individual to find a person in the room whom they do 
not know and talk with them.  Ask them to share whatever part of their map they want to 
share.  The students should feel free to ask each other questions about their maps and ask 
for more information.  They do not need to share everything and it is ok if they do not 
share any of it.   Allow about 10 minutes for this. 
 Then ask the students to think about what the words separation, connection, 
limitation and freedom mean.  They can feel free to jot down some notes.  Ask them to 
place an “S” next to anything they think fits into separation, a “C” next to anything that 
they think fits connection, an “L” next to anything that seems like limitation and an “F 
next to anything that seems like freedom.   
 When they are done they should find another partner and discuss their map with 
them.  Finally, after about 10 minutes of this conversation the whole class should come 
back together. 
 Ask each person to introduce themselves.  If they would like to share one item 
from their map with the class, encourage them to do so. 
 
 
My First Jewish Memory 
 Continue by asking each person to think of the first Jewish memory that s/he has.  
They should not say what they are thinking out loud.  Give each individual a large post-it 
(the kind that are the big paper easels but are now also made as post-its.)  They should 
draw or create an image of this first Jewish memory.  They should be instructed to do this 
without talking.  These papers should then be hung on the wall.  This is now your 
“Jewish Memory Museum.”  
 Continuing in silence, ask the students to walk around the room and look at all the 
different pictures.   When all have returned to their own seats, they have seen what they 
would like to see and are ready to continue.  Now the group should walk around the 
“museum” together.  At each picture, allow the student who created it to share with the 
class if they would like.  Allow others to ask questions.  Let the students know that they 
have the choice not to share, not to take questions and if they do not want to answer a 
certain question, they can also choose not to answer that question. 
 
I am scared that… 
 This activity is a great way to get out in the open fears about learning and sharing 
in this class.  Give each participant a small piece of paper.  Ask each person to complete 
the sentence…”In this class I am afraid that…”  The teacher should participate in this 
activity and also fill out a sheet of paper. 
 Place all the completed papers in a tin or hat or bowl.  Pass around the tin and ask 
each person to take a piece of paper out.  The students should read the statement out loud 
and try to elaborate on what they read.  The person should try to understand what the 
person who wrote it was thinking.  Explain that there are to be no comments about what 
will be said.   The teacher should go first.  (For example:  the teacher reads the first one 
which might say:  In this class I am afraid that I will have less Jewish knowledge than 
anyone else.  The teacher continues; I know that we will be studying a lot of Jewish 



concepts and I did not have a strong Jewish background, so I am worried that I will be 
lost.)  Then the next participant, a student, picks out the next piece of paper and 
continues. 
 When everyone has had a turn, ask the group to discuss some of the common 
themes in this discussion. 
-This activity is adapted from http://www.jafi.org.il/education/hadracha/games/2a.html#1
 
 
What is this course anyway? 
 This activity is about the details of this class.  Begin by welcoming everyone for 
their second class.  Now that they all know each other a little, the class can begin their 
study.  Explain a little bit of the reasoning behind this class (which you can read more 
about in the rationale section.)   
 Hand each person a binder (it should preferably be binders that have the clear 
plastic on the front so that the students can add in their own piece of paper.)  Explain that 
this is going to be your family’s “Family Siddur.”  Using the explanation about the 
Family Siddur found in the beginning of this curriculum guide, explain a little about what 
this binder will be.   
 Provide each family with a piece of paper, some markers and old magazines.  
There are two ways that the front can be decorated: 

1. Allow families to create a collage to describe their family and how they would 
like to grow and change as a family. 

2. Ask each family to create a family crest.  To do this the family needs to draw a 
crest on their paper and then divide the crest into either three or four parts.  They 
should pick out three or four basic ideas that are important to their family.  Label 
each of the sections according to what they have chosen.  Then within each 
section they should draw or write more about that theme and their family. 

 
Once each family is done, allow them time to share with each other what they drew or put 
together for their family. 
 
Provide the families with time to ask the teacher any questions about the class or about 
the Family Siddur. 
  
  

 
                                                 Resources       
For activity 1: Introduction 

1. Schuster, Diane Tickton.  Jewish Lives, Jewish Learning. New York: UAHC 
Press, 2003.  Pages 16-17 

 
 
For activity 2: What is this course anyway? 
None 
 

http://www.jafi.org.il/education/hadracha/games/2a.html#1


 
Lesson Plan for Unit 1:  Introductions 
 
Goals: 

• To provide the students with the opportunity to meet the other students in the 
class. 

• To offer the students the opportunity to begin to look at their whole life through a 
Jewish lens. 

• To give students the chance to begin thinking about separation, connection, 
limitation and freedom in their own lives. 

 
Objectives: 
Students will be able to: 

• State the name and at least one fact about each of the other students in the class. 
• Name identify when the student became an adult, when they became a Jewish 

adult as well as to explain one time in their life when they had a Jewish learning 
experience and was part of the Jewish experience. 

• To identify at least one fear regarding this course. 
 
Time: 
0:00-0:05:  Setting up 
0:05-0:45:  Part I:  My Jewish Journey 
0:45-1:05:  Part II:  My First Jewish Memory 
1:05-1:25:  Part III:  I am Scared that… 
 
Materials: 
Jewish Journey Map 
Pens 
Paper 
Large Poster Size Post-Its 
Markers 
Crayons 
Small, pre-cut papers 
 
 The main idea behind this activity is becoming comfortable with the other 
students and the teacher.  The students should all get to know each other as well as to 
begin to explore a little about themselves.   
 There are three separate parts to this activity.  Hopefully you will have time to 
complete all of them.  If not, make sure the students can at least get through the first and 
third activity.   
 
PART I:  My Jewish Journey 

Give each student a copy of the Jewish Journey Map from the book Jewish Lives, 
Jewish Learning (it is provided in the resource section.)  In the resource section you will 
also find the original directions for how to use this map.  Please read these instruction and 



then read my instructions for this activity.  The instructions in the book are much more 
detailed but I have made a few changes for our purposes. 
 Ask the students to fill in their Jewish journeys.  They should think of this map as 
a road through their lives.  They do not need to worry about putting people next to where 
the map says “people” or events next to the word “events.”  Allow students about 10 
minutes to complete this activity.   
 Once everyone is done, ask them to place an “A” at the place or places where they 
think they became an adult.  Then put a “JA” where they think they became a Jewish 
adult (it can be in the same place or a different place.)  Then they should place a “JC” 
next to all the places where they had a positive or negative interaction with a Jewish 
community.  Finally, they should place a “JL” next to a place when they had significant 
positive or negative Jewish learning.   
 When this is done, ask each individual to find a person in the room that they do 
not know and talk with them.  Ask them to share whatever part of their map they want to 
share.  The students should feel free to ask each other questions about their maps and ask 
for more information.  They do not need to share everything and it is ok if they do not 
share any of it.   Allow about 10 minutes for this. 
 Then ask the students to think about what the words separation, connection, 
limitation and freedom mean.  They can feel free to jot down some notes.  Ask them to 
place an “S” next to anything they think fits into separation, a “C” next to anything that 
they think fits connection, an “L” next to anything that seems like limitation and an “F 
next to anything that seems like freedom.   
 When they are done they should find another partner and discuss their map with 
them.  Finally, after about 10 minutes of this conversation the whole class should come 
back together. 
 Ask each person to introduce themselves.  If they would like to share one item 
from their map with the class, encourage them to do so. 
 
PART II: My First Jewish Memory 
 Continue by asking each person to think of the first Jewish memory that they 
have.  They should not say what they are thinking out loud.  Give each individual a large 
post-it (the kind that are the big paper easels but are now also made as post-its.)  They 
should draw or create an image of this first Jewish memory.  They should be instructed to 
do this without talking.  These papers should then be hung on the wall.  This is now your 
“Jewish Memory Museum.”  
 Continuing in silence, ask the students to walk around the room and look at all the 
different pictures.   When all have returned to their own seats, they have seen what they 
would like to see and are ready to continue.  Now the group should walk around the 
“museum” together.  At each picture, allow the student who created it to share with the 
class if they would like.  Allow others to ask questions.  Let the students know that they 
have the choice not to share, not to take questions and if they do not want to answer a 
certain question, they can also choose not to answer that question. 
 
PART III: I Am Scared That… 
 This activity is a great way to get out in the open fears about learning and sharing 
in this class.  Give each participant a small piece of paper.  Ask each person to complete 



the sentence…”In this class I am afraid that…”  The teacher should participate in this 
activity and also fill out a sheet of paper. 
 Place all the completed papers in a tin or hat or bowl.  Pass around the tin and ask 
each person to take a piece of paper out.  The students should read the statement out loud 
and try to elaborate on what they read.  The person should try to understand what the 
person who wrote it was thinking.  Explain that there are to be no comments about what 
will be said.   The teacher should go first.  (For example:  the teacher reads the first one 
which might say:  In this class I am afraid that I will have less Jewish knowledge then 
anyone else.  The teacher continues; I know that we will be studying a lot of Jewish 
concepts and I did not have a strong Jewish background, so I am worried that I will be 
lost.)  Then the next participant, a student, picks out the next piece of paper and 
continues. 
 When everyone has had a turn, ask the group to discuss some of the common 
themes in this discussion. 
-This activity is adapted from http://www.jafi.org.il/education/hadracha/games/2a.html#1
 
 
 

http://www.jafi.org.il/education/hadracha/games/2a.html#1






Unit Two: Separation 
 
                                                    Enduring Understandings:      

• The theme of separation in Shabbat liturgy can engage us in discussing real life 
issues which occur in a family as a child grows. 

 
                                            Essential Questions      

• What are some of the different ideas of separation? 
• How can the theme of separation be found in our own lives? 

 
                                     Goals       

• To expose the student to a variety of notions of separation in both their own lives 
and in prayer. 

• To provide students with an opportunity to access the plain meaning of each of 
the prayers in this unit.  (For example: Ma’ariv is about evening creation) 

• To offer students the opportunity to personalize the themes of the prayers. 
• For parents and teens to understand and appreciate each other’s ideas and how 

they may be similar or different from their own. 
 

                                                          Objectives:         
By the end of this unit all students will be able to… 

• Give a one sentence summary of each of the prayers studied in this unit. 
• Define “separation” 
• Connect prayers to their own lives through journals, discussions and projects. 

 
Teens will be able to… 

• Identify what their parents and their family thinks about each of the prayers 
studied during this unit. 

 
Parents will be able to… 

• Identify what their child and their family thinks about each of the prayers studied 
during this unit. 

 
 
 
                   Activities:      
 The following are a list of prayers that could be studied in this unit.  They are in 
two different groups.  GROUP ONE contains prayers which talk about things which are 
separated in nature.  GROUP TWO contains prayers which divide the service or separate 
specific time.  Under each prayer is listed at least one activity specific for that prayer. 
 
** At the end of every lesson, give each family a “Talmud page” for the prayer they have 
just studied.  Allow them time to complete this page together as a family. 
 
 
 



GROUP 1: Prayers which speak about separations. 
 In this group the meaning of the prayer is more important than where the prayer is 
located in the service.  Because these prayers discuss the idea of separation in nature and 
between people, the teacher should facilitate a longer discussion regarding the meaning 
of the prayer.  This could take place as a text study with guiding questions or just a bit 
more time discussing the text.  Please use the resources provided in the resource section 
for this unit to help you with this. 
 
Activities: 
Ma’ariv, Yotzer Or and Morning Blessing (between day and night) 
(Talmud pages 1-3) 
 These three prayers discuss the separation between day and night.  As a set 
induction ask the students; when does the day end?  or When does the night end?   After 
students brainstorm this and share with the group, conduct an in depth text study on one 
or more of these three prayers. 
 Ask students to create either a “nightly ritual” or a “morning ritual.”  A “ritual” 
here is something that you do with your family every evening that has some significance 
for the family.  Brainstorm many different ideas for these rituals.  Once they have a 
significant list, ask them to pick one and begin writing a plan for this ritual.  Ask students 
to perform this ritual every night or morning for the following week.  They might even 
want to take notes in a journal in order to help them remember how they felt.  Each 
family will present at the beginning of the following lesson.  They should be prepared to 
explain the ritual, when they performed it, what happened, who was involved, how their 
evening/day/week felt different adding this into their daily routine and if they think they 
will continue this ritual. 
 Each family should choose one of the three Talmud pages which goes with this 
activity. 
 
L’cha Dodi   
(Talmud page 4) 
 In welcoming the Shabbat Bride, L’cha Dodi separates both the holy from the 
ordinary and also Shabbat from the rest of the week.  In some congregations this is the 
last prayer in the Kabbalat Shabbat service. 
 Teach your students the term Shomer Shabbat which refers to someone who 
observes the traditional Shabbat mitzvot.  Introduce the thirty-nine activities that are 
prohibited on Shabbat.  These can be found in Mishnah Shabbat 7:2 or in The First 
Jewish Catalog by Siegel, Strassfeld and Strassfeld pg 105.  Discuss the origin of these 
prohibited acts and how they have been expanded to include technological developments, 
such as electricity, the automobile, etc.   

If your students as a whole are Shomer Shabbat (in a traditional sense) discuss 
how this observance affects their lives.  Does it separate you from you from the rest of 
the American community?  Do you feel that it helps separate the holy from the ordinary?  
Do you feel that it helps separate the week from Shabbat? 

If you teach in a liberal Jewish setting, consider inviting a guest speaker who is 
Shomer Shabbat.  Ask the guest to describe in what ways he/she feels separated from 



American community?  Does he/she feel that it separates the holy from the ordinary?  Do 
they feel that it helps them separate the week from Shabbat?   

Invite students to try being Shomer Shabbat for one Shabbat.  If they do not want 
to do everything offer two alternatives;  they can pick one observance that they want to 
take on for a Shabbat or they can try to incorporate all of the observances into a shorter 
amount of time (like only Friday evening, or Saturday from the time they get up until 
dinner..etc.)  At the end of the experience ask the families to answer the question:  How 
did the themes of separation play out in the time you spent on this “experiment?” 

   (This lesson adapted from Teaching Tifilah; page 89.) 
 

Aleinu:  See attached for the full lesson plan for this activity 
(Talmud page 5) 
 The Aleinu is a prayer which states that the Jews were chosen above all other 
people.  For many this is problematic because it implies that Jews are different and better 
than others.  It suggests a divide between communities (the Jews and everyone else.) 
 Instead of beginning this lesson with a text study begin with the following 
activity:  Divide the group into three groups (for this activity it does not matter if families 
are together or separated.)  Provide each group with three versions of the Aleinu prayer:  
the Artscroll version, the Mishkan T’filah version and the version in Kol 
Haneshamah(the Reconstructionist prayer book.)   

Assign each group one of these texts.  (It is important to give each group all three 
since they will most likely want to see what they are comparing their version to.)  Ask 
each group to prepare to debate and defend the following statement:  “Our version of the 
Alienu is the one that should be used in every prayer book throughout the world.”   
 After the debate, ask the students:  How did the theme of separation play into your 
arguments?  Why might the Reform movement offer more than one option?  Why do you 
think the Reconstructionist movement also changed this prayer?  What does each provide 
that the other does not?  
  (Use the commentaries on the Aleinu here as a resource for this exercise.) 
 
Morning Blessings (for being a Jew) 
(Talmud page 6) 
 Although many are critical of prayers or texts which distinguish Jews from other 
people or thank God for making us different, many also believe it is also important to 
celebrate our family and family history as different and separate from those around us.  
This can be an understanding as a celebration of Jewish history or a celebration of 
personal family history.  Thanking God for being a Jew not only allows us to thank God 
for our unique history as Jews but also our unique family history. 
 Before coming, ask families to bring family photos, and documents which are 
special to their lives.  Begin the class by explaining what the morning blessings are, 
where they came from and the way in which they are recited today.  Then read this 
blessing together and discuss its meaning. 
 Ask each family:  What separates you and makes your family unique from other 
families?  Have each family make an album where they record significant Jewish events 
in their lives.  Provide the families with materials to make this album.  Suggest to them 
that they write poetry, create  drawings, and add any documents and photographs that 



they brought with them.  They might also want to create a family coat of arms on the 
front.   
    (This lesson adapted from Teaching T’filah: pages 77-78) 
 
GROUP 2:  Prayers which separate time or other prayers 
 Because these prayers separate time or divide the service, it is not as necessary to 
focus as much time on the meaning of the prayers.  Still, it is important to know what the 
prayers mean.  The teachers should read through the prayer, go over the translation with 
the students, and then ask students to summarize the meaning of the prayer for 
themselves.   
 
Activities: 
Spices blessing during Havdalah 
(Talmud page 8) 
 Havdalah literally means separation.  One of the blessings recited during the 
Havdalah service is the blessing over the spices.  Although some believe that the spices 
were used to bring sweet smells back into a household which had not showered or 
cleaned for a full day, others say it is to awaken our senses to a new week.   
 Explain this concept to students and then discuss: 

1. Why would we want to awaken our senses at the end of Shabbat when the week is 
considered ordinary?   

2. What do you think the tradition is telling us by placing this idea at the beginning 
of the week instead of at the beginning of Shabbat? 

3. When are we supposed to awaken our senses to experience the holy? 
 

After the discussion proceed with the following project: 
 For this activity you will need:   

Clear Jars (empty baby jars or empty salt shakers.) 
Round pieces of paper that fit into the jar 
A variety of spices 
Pens 
 
Each family will be given a jar, several pieces of paper, and pens.  As a family 

they will be asked to brainstorm events or relationships in their own lives in which they 
see the theme of separation.  After they have a list ask them to discuss the following 
questions as a family:  

1. How is this relationship/event an example of something holy?   
2. How does this relationship or did this event awaken your senses?   
3. Why was this event so powerful? 

 
After discussing, ask each family to pick three or four of the events and write each one on 
the paper provided for them.   

They will then pick out one spice and pour as much or as little of it into the jar as 
they would like.  Afterwards, they will place the piece of paper on top.  Then pick out 
another spice, pour it into the jar, write something else on another piece of paper, place 



that in the jar and continue until the jar is completely full.  If there are no holes on the top 
of the jar, they should punch holes.  They now have their own spice box for Havdalah. 
 
Chatzi Kaddish                   Authentic Assessment 
(Talmud page 7) 
 The Chatzi Kaddish splits apart the service.  It is the divider between many 
different sections of prayer.   In our own life, lifecycle events serve as those same type of 
markers and dividers. 

As a set induction start by asking students to write down life cycle events in their 
lives which have made the family stop and think about time (ex: grandfather’s 80th 
birthday party, a Bar/Bat Mitzvah, a death, a birth…etc.)  After the students have shared 
with each other, read the prayer together, discuss its meaning and significance in the 
service.   
 Ask students together as a family to design a new family lifecycle celebration.  
Not only should they be able to identify a place of separation in the life of their family 
but also they should be able to add prayer to this ceremony.  This will be a marker for the 
separation between time in their own family.  They should come up with something new 
which they have not done before and which would be significant in their own lives.  Ask 
them to share it with the group. 
 This activity can serve as the authentic assessment for the unit.  Do this activity as 
the second to last one in the unit.  Here the students should be able to put together the 
idea of separation, with prayers, and relate it to their lives through a ceremony they are 
creating.  
 
 
Havdalah Blessing           Memorable Moment 
(Talmud page 9)        Authentic Assessment 

This should be the last lesson in the unit. 
 
 Havdalah is a time when we separate the holy from the ordinary.  Just like other 
prayers in this grouping, the students should read the prayer, discuss its meaning and 
significance to the service.  
 This activity should be done on Saturday evening just before Havdalah.  Ask each 
family before they come to choose a story which was either read to the teen when he/she 
was a child or is a well known story.  They should pick a story which contains the theme 
of separation.   
 
Based on the resources available to the teacher, the class should then continue in one of 
two ways: 
1.       The students gather together somewhere in nature.  It should be a place where 

there are no city lights and no distractions.  Either provide dinner or ask people to 
each bring something for dinner.   

Read the Havdalah blessing as a group.  Discuss its meaning.  Why is this 
blessing said during Havdalah?  What does it teach us about separation? 

The family should then read through the story which they brought together as a 
family.  After reading it answer the questions:  



1. Which prayer(s), out of all the prayers in this unit, does your children’s 
book highlight?  Encourage the students to look back at their Family Sidur.   

2. How/why does this prayer/blessing portray the same ideas as the story you 
chose? 

When everyone is done, start the Havdalah service.  Ask one or more families to 
summarize their story and read what they wrote between each blessing so that by the 
end everyone has read.  When Havdalah is over, have dinner together outside.  Invite 
people to lay back and watch the stars.     

 
2.   The students gather together at a planetarium.  Either provide dinner or ask people 

to bring something for dinner. 
Read the Havdalah blessing as a group.  Discuss its meaning.  Why is this 

blessing said during Havdalah?  What does it teach us about separation? 
The family should then read through the story which they brought together as a 

family.  After reading it answer the questions:  
3. Which prayer(s), out of all the prayers in this unit, does your children’s 

book highlight?  Encourage the students to look back at their Family Sidur.   
4. How/why does this prayer/blessing portray the same ideas as the story you 

chose? 
When everyone is done, start the Havdalah service.  Ask one or more families to 

summarize their story and read what they wrote between each blessing so that by the 
end everyone has read.  Afterwards eat dinner and sit in the planetarium.  If it is 
possible, rent out the entire planetarium.  This will allow you to have Havdalah inside 
the planetarium and to see the stars while doing it.   

 
Both activities could either end by looking at the stars or through a discussion.  If there is 
a discussion, ask the students: 

1. How does the ceremony of Havdalah connect to the idea of separation? 
2. Why is it that we wait for three stars in the sky in order to start Havdalah? 
3. Which of the prayers that we studied in this unit do you feel connects the easiest 

to the idea of separation?  Why? 
4. Looking back at your Family Sidur, which of the prayers that we studied in this 

unit do you most connect with?  Why? 
5. Pick one prayer which we have studied in this unit.  How did our study of this 

prayer through the lens of separation change your outlook on the prayer?  How 
will this affect how you pray this prayer?   

6. Pick one prayer which we have studied in this unit.  How did our study of this 
prayer through the lenses of separation change your outlook on your own life?  
How will this affect how you pray this prayer? 

 
Ask each family to fill out their Talmud page before they leave. 
 
**The idea of going to a planetarium comes from a program done at Hillel and published 
on the website www.hillel.org
 
 

http://www.hillel.org/
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Lesson Plan for Unit 2 (Separation): The Aleinu Prayer 
 
Goals: 

• To expose students to several versions of the Aleinu prayer 
• To offer students the opportunity to decide which version of the Aleinu they agree 

with the most. 
• To connect the idea of separation with the Aleinu prayer 
• To inspire students to make personal meanings of the Aleinu. 

 
Objectives: 
Students will be able to: 

• Give a one sentence summary of the differences and similarities between the three 
versions of Aleinu learned in this lesson. 

• State which version of the Aleinu they most agree with and support this answer. 
• Explain and analyze what their family thinks about the Aleinu prayer. 
• Describe the type of separation presented in the Aleinu.. 

 
Time: 
0:00-0:05:  Setting up 
0:05-0:20:  Preparing for the debate 
0:20-0:45:  The Debate 
0:45-1:00:  The Discussion 
1:00-1:15:  The Talmud Page 
 
Materials: 
Packets containing three different versions of the Aleinu prayer 
Talmud page for Aleinu 
Pens/pencils 
 
Activity: 
 The Aleinu is a prayer which states that the Jews were chosen above all other 
people.  For many this is problematic because it implies that Jews are different and better 
then others.  It suggests a divide between communities (the Jews and everyone else.)   
See attached commentaries which come from the book My People’s Prayer Book Volume 
6 pages 133-148.for more information.   
 
PART I:  Preparing for the debate  (15 minutes) 
 Divide the group into three groups.  It does not matter for this activity whether or 
not families are together.  Give each group a copy of three versions of the Aleinu prayer 
(one from Artscroll, one from Mishkan T’filah, and one from Kol Haneshamah.)  It is 
important that each group receive all three versions.   
 Assign each group one version of the prayer.  They should spend 15 minutes 
reading the different versions and preparing for a debate in which they will have to 
defend the statement: “Our version of the Aleinu is the one that should be used in every 
prayer book throughout the world.” 



 
PART II:  The Debate 
 Set up the room with three podiums or three separate areas: one for each group.  
Allow each group 5 minutes to give an opening statement.  They should each be 
proposing that their version of Aleinu serve as the only version written in all prayer books 
everywhere.   
 After all the groups have presented, ask each group to present an answer to the 
question:  How does the theme of separation play into your argument?  Allow each group 
3 more minutes to answer. 
 Finally, ask people to get out of their characters.  On a piece of paper, each person 
should vote for one of the three Aleinu prayers, a new one which they would create or for 
not praying any Aleinu in Shabbat T'filah at all. 
 
PART III:  A discussion 
 Bring everyone back together.  They are now no longer in debating mode.  Ask 
the following discussion questions.   Feel free to add more as they come up in the 
discussion. 

1. Why might the Reform movement offer more then one option for the Aleinu? 
2. Why do you think the Reconstructionist movement made a decision to change 

this prayer? 
3. What does each version provide that the others do not? 
4. Which is the most focused on the idea of separation? 
5. Do any make you feel uncomfortable?  If so, why?  If not, why not? 
6. Do you ever feel like people are separated and made to feel better or worse 

about themselves because they are being compared to another group?   
7. Have you ever been in that situation? 

 
PART IV:  The Talmud Page  
 Unlike other lessons which provided the prayer inside the page, the Talmud page 
for Aleinu simply provides the form with a square that states “paste Aleinu prayer here.”  
This allows the family to either cut and paste one of the prewritten Aleinu prayers or to 
create their own.   Have each family fill the page out and then place it in their book.  
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o.g h¯bUn¡t QIT /v�k¢v�m)cU v¨j§n¦G)C o³D /V�k)g.C ,¤r¤y	g oIk¨J)c h¦tI�C 

:vfk :v�K.f h¦tI�C 'v�K.f h¦tI�C /v�K´D§x 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 
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Aleinu 
 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

PASTE ALEINU HERE 
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From Nisim B’chol Yom 
 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

k¥t¨r§G°h h°b�©G�g¤J 'o�kIg¨v Q�k�¤n Ubh�¥vO¡t ²h±h v̈T©t QUr�C 
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Chatzi Kaddish 
 

 

 

 

 

 

 

 

 

 

 

 
 
 

Qh�k§n³h±u 'V¥,Ug§r�f t¨r)c h¦S t¨n)k�g)C /t�C©r V¥n§J J©S©e§,°h±u k©S³D§,°h 
i©n±z�cU t�k²d	g.C /k¥t¨r§G°h ,h6C k�f§s h¯H©j)cU iIfh¥nIh)cU iIfh¯H©j)C V¥,Uf)k©n 

 :i¥n¨t Ur§n¦t±u ch¦r̈e 
:t²H©n)k�g h¥n)k�g)kU o.k�g)k Q©r�c§n t�C©r V¥n§J t¥v±h 

v�K.g§,°h±u r̈S©v§,°h±u t¥¬³b§,°h±u o©nIr§,°h±u r©t�P§,°h±u 'j.C©T§J°h±u Q©r�C§,°h 
i¦n t�K�6g)k tUv Qh¦r)C t¨J§sªe§S V¥n§J k�K©v§,°h±u 

Ur§n¦t±u 't¨n)k�g)C i¨rh¦n£t©S 't¨,¨n¡j®b±u t¨,¨j)C§JªT 't¨,¨rh¦J±u t¨,�f§r�C k�F 
:i¥n¨t 

 

 

 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 
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Blessing for the Spices During Havdalah 
 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

:oh¦n¨G)c h̄bh¦n t¥rIC 'o�kIg¨v Q�k�¤n Ubh�¥vO¡t '²h±h v¨T©t QUr�C 
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Havdalah Blessing 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

rIt ih6C 'kIj)k J¤s�«e ih6C kh¦s)c©N©v 'o�kIg¨v Q�k�¤n Ubh�¥vO¡t '²h±h v¨T©t QUr�C 
QUr�C :v¤G	g©N©v h¥n±h ,¤J�¥J)k 'h�gh�c§J©v oIh ih6C 'oh¦N.g�k k¥t¨r§G°h ih6C 'Q¤J�j)k 

:kIj)k J¤s�«e ih6c kh¦s)c©N©v '²h±h v¨T©t 
 





























































































































































Unit Three: Connection 
 
                                                    Enduring Understandings:      

• The theme of connection in Shabbat liturgy can engage us in discussing real life 
issues which occur in a family as a child grows. 

 
                                            Essential Questions      

• What are some of the different ideas of connection? 
• How can the theme of connection be found in our own lives? 

 
                                     Goals       

• To expose the student to a variety of notions of connection in both their own lives 
and in prayer. 

• To provide students with an opportunity to access the plain meaning of each of 
the prayers in this unit.  (For example: Ma’ariv is about evening creation) 

• To offer students the opportunity to personalize the themes of the prayers. 
• For parents and teens to understand and appreciate each other’s ideas and how 

they may be similar or different from their own. 
 

                                                          Objectives:         
By the end of this unit all students will be able to… 

• Give a one sentence summary of each of the prayers studied in this unit. 
• Define “connection” 
• Connect prayers to their own lives through journals, discussions and projects. 
 

Teens will be able to… 
• Identify what their parents and their family thinks about each of the prayers 

studied during this unit. 
 
Parents will be able to… 

• Identify what their child and their family thinks about each of the prayers studied 
during this unit. 

 
 
                   Activities:      
 
 The following are a list of prayers that could be studied in this unit.  Some of 
these prayers were studied in the previous unit.  Although it will be difficult to avoid a 
conversation about the differences or similarity between these studies, try to avoid 
speaking about the tension between these themes at this point in the year.  The class 
should not spend a significant amount of time studying the meaning of prayers which 
were already studied in the previous unit.  Under each prayer is listed at least one activity 
specific for that prayer. 
 
*Each lesson should begin with a short text study about the prayer being studied. 
 



L’cha Dodi (Shabbat bride and Shabbat) 
(Talmud page 1) 
 In Kabbalah it is thought that when we sing L’cha Dodi on Friday evening, we 
are welcoming the Shabbat Bride.  The prayer was written by a Medieval poet, Rabbi 
Shlomo Halevi Alkabetz, who designed this poem so that the first letter of each line 
spells out his name.   
 “The theme of Shabbat as kallah is related to a midrash which states that each of 
the six weekdays has a partner: the first day has the second, the third has the fourth and 
the fifth has the sixth.  When Shabbat complained that it didn’t have a partner, God 
responded, ‘The community of Israel is your partner’ (B’reishit Rabbah 11:8).”  
(Teaching T’filah page 88) 
 Split the families into 6 groups. Give each group one of the six psalms said during 
Kabbalat Shabbat.  (Psalms 95, 96, 97, 98, 99, 29)  Ask each group to write one 
paragraph to describe the various themes that can be found in the psalm they were 
assigned.  You can use the psalms sheets I have provided at the end of this unit. 
 After each group is finished, pair the group with the group who has the matching 
psalm (so that 95 and 96 are together, 97 and 98 are together, and 99 and 29 are together.)  
Ask each to share their paragraphs with their group and then answer the following 
question:  Why do you think these two psalms are paired up? 
 When everyone is finished, ask the whole group to come back together.  Ask each 
group to share their answers.  Then individual families group together.   

L’cha dodi is not paired with another psalm or prayer, but rather it is paired with 
humans.  Read through L’cha dodi together as a family and pick out themes in the prayer 
that you see in your own life.  You may want to distribute copies of L’cha Dodi from My 
People’s Prayer Book which I have provided at the end of this unit. 
 After everyone is done, offer for families to share.  At the end, make sure to 
mention; we are not only connected to L’cha Dodi, but also there are themes of 
connectiveness within the prayer.   
 Conclude by giving the families time to complete their Talmud Page. 
 
Shma 
(Talmud page 2) 
 The Shma is one of the most central prayers in the Jewish tradition.  Because 
almost every Jew knows the Shma, it connects Jews to other Jews throughout the world.  
One of the biggest concepts that connects Klal Israel is the idea that no matter where you 
pray, what you believe or what your politics are, Jews say Shma.  This connects Jew to 
Jews all over the world. 
 Although Jews throughout the world recite the Shma, not all have really thought 
about what it means.  The Shma is a prayer which can be meditated on.  It is also a haiku.  
 Ask people to spread out around the room, sit in a chair or on the floor, and close 
their eyes.  Using Lawrence Kushner’s book The Book of Letters, break the word Shma 
apart.  (Shin, Mem, Ayin.)  Read the meditation for each letter out loud to the students.  
(These meditations are provided in the resources for this unit.)  After each one is read 
leave a moment of silent time.  After reading all of the letter, ask the students to slowly 
sing the Shma together, singing each word until you have no breath.   



 Ask the families to group back together.  Talk with your family members about 
how this exercise felt.  Ask them to share with their family what they were thinking 
about.   
 Finally, ask the families the follow questions:   

1. What connects your family together?   
2. Which of these do you think is universal to most families and which do you think 

is unique to your own family? 
  Provide each family with a poster board.  Ask them to create a family poster 
which answers the first question above.  As part of their poster they should create a 
family haiku about connection and what connects them to their family.  As an entire 
group, ask families to share if they would like. 
     
 Conclude this lesson by allowing the families time to complete the Talmud Page 
for this lesson. 
 
Amida (Avot V’imohot) See attached for the full lesson plan for this activity 
(Talmud page 3) 
 In the first paragraph of the Amida, we say “God of Abraham, God of Isaac, God 
of Jacob, God of Sara, God of Rebecca, God of Rachel and God of Leah.”  This prayer 
connects us to our Jewish ancestors.  Begin with a text study of this section of the Amida. 
(The text and commentary are included at the end of this unit.)  
 Begin by asking the families to (as a family) brainstorm questions a person would 
ask to learn more about another family’s history.  These questions should not be 
answered yet.  The teens should write down this list of questions.  Then pair families 
together (so that there are two families in each group.)   

The teen of the family will pair with the parents of another family and begin 
asking the questions which his/her own family listed.  In other words, the teen is learning 
about another family. 
 After everyone is done with this exercise, the teens should pair together and share 
the information they acquired about the other family (so that each teen is now learning 
about his/her own family through the other teen.) 
 At the same time, the parents should now pair up with the other parents in their 
group.  Most parents name their children after someone in their family.  The parents 
should discuss with the other parents how they came about naming their child.  If their 
child is named after someone, discuss if the child now displays some of the same 
characteristics of the person they were named after.  If they did not name their child after 
someone, explain how they decided on their name and if it still applies to this child today. 
 The families should now come back together.  As a family they should now put 
together a “family history book.”  This can be a notebook or a just a few pages bound by 
string.  Families can put stories, pictures, art, or anything else that would fit into a family 
history book in this book.  The students might also want to put a family tree on the cover 
of this book.  The book should end with an explanation or some form of illustration to tell 
how the teen got his/her name. 

Conclude this lesson by allowing the families time to complete the Talmud Page 
for this lesson. 

 



 
 

Hinei Mah Tov 
(Talmud page 4) 
 How good it is that we are here together today.  Here we emphasize the fact that 
we are here together as a group.    
 Music is often something that can bring Jews together.  For this activity the 
teacher will need a variety of recordings of Hinei Mah Tov or be able to sing a variety of 
versions.   
 Provide each student with paper and pen.  As each version is played for the 
students, ask them to reflect on how they feel after each version.  Does this tune give you 
the feeling of connectiveness?  Why or why not?   
 
Some suggested tunes are:  

1. Version 66A in the UAHC chordster (written by unknown) 
2. Version 66C in the UAHC chordster (written by unknown) 
3. Version 66D in the UAHC chordster (written by unknown) 
4. The version by Rick Recht which can be found on his CD entitled “Shabbat 

Alive” (2001) 
5. To the tune of “In the Jungle” 
6. By Steven Dropkin 
7. By Dan Nichols on the CD entitled “Kol HaShabbat” (2002) 
8. The New Hinei Mah Tov on the CD entitled “Jeff Klepper Live in Concert” 

(2002) 
 

Afterwards, give students the time to share their answers as a family.  Discuss how music 
can help connect family members, people of the same religion, people of the same 
generation…etc.  Ask each family to pick one version which they all like and which 
makes them feel more connected to Judaism and to each other. 
 Take survey at the end to which version most families felt connected to.  
Remember this for the end of the class when they will participate in their own service.   

Conclude this lesson by allowing the families time to complete the Talmud Page 
for this lesson. 
 
Blessing of the children 
(Talmud page 5) 
 During Shabbat dinner, many families have the tradition of blessing their 
children.  There is a specific blessing which many families use, but often parents like to 
add their own hopes and wishes for the child.  This blessing reminds us on a weekly basis 
of the bond and love between parent and child.  It connects families together. 
 Begin this activity by listening to Parent’s Prayer by the group Mah Tovu.  Hand 
out the words to this prayer which can be found on the website: 
 http://www.mahtovu.com/TurnItLyrics.html#Parents (or in the resource section.) 
Discuss the themes and messages that come out of this version of the prayer.   

http://www.mahtovu.com/TurnItLyrics.html#Parents


Then hand out the prayer from Gates of Shabbat (which is provided at the end of 
this unit) and discuss the themes which are found in this blessing.  How are they different 
from or similar to the previous version which was sung?   

Ask the teens to write a blessing for their parents and the parents to write a 
blessing for their teen.  Ask them to take about 15 minutes alone to do this.  Have them 
think about what they appreciate about the other person or people, what they thank them 
for, and what they hope for in their future.  Give each person an envelope.  Have them 
put their blessing into the envelope and save it until Friday night.   
 All the students should give the appropriate person in their family the envelope 
the following Shabbat.  The next week ask students to report on how they felt when they 
heard and read the letters.  

Conclude this lesson by allowing the families time to complete the Talmud Page 
for this lesson. 
 
 
Morning Blessing (B’tzelim Elohim…we are ALL created in the image of God.) 
(Talmud page 6) 
This activity can be started at the beginning of the unit and completed as the last activity 
of the unit. 
 During the morning blessings, we are reminded that all people are created in 
God’s image.  This is not only to remind us that we are connected to our family, to our 
community and to all Jews, but also that we are connected to all humanity. 
 After having a short text study on this blessing, listen to “B’tzelim Elohim” by 
Dan Nichols.  What is the main idea we get from this song?  What do you think the 
message is? 
 We are not only connected to Jews and our family, but also connected to the 
entire world.  Ask the students to get together with their families.  As a family brainstorm 
some tikkun olam projects that would help other people.  Hopefully these will be projects 
that will help the students feel connected to other people.  During this lesson ask them to 
make a plan of what the family is going to do and how they are going to do it.  It might 
even be helpful to use the internet or city resources to call places and set up their projects 
with them right there. 

Over the course of the unit, ask the students to complete their tikkun olam projects 
as a family.  They can use the teacher as a resource or someone to check in with as 
needed, but it should be something they do as a family either at home or at an 
organization. 

During the last lesson of the unit, the student should come together to discuss 
their projects.  Each family should present what they did and how they think it helped 
connect them to their family and the larger community. 

Conclude this lesson by allowing the families time to complete the Talmud Page 
for this lesson. 
 
 
Authentic Assessment: 
 After completing the last lesson, where the families present their tikkun olam 
projects, students should do the following: 



 Have the individual students think about something they would like to still feel 
connected to in five years (i.e. family, friends, a particular sport, a musical 
instrument…etc.)  Identify which of the prayers they think connects to this idea the best.  
Ask the students to come up with a five year plan for how they will make this happen.  
Encourage them to think about how the prayer they connected this idea to will help in this 
plan (i.e. they will be reminded of their plan every Shabbat when saying a certain prayer.)  
Ask the students to turn in this assignment.  Over the course of the week, the teacher 
should read over all the papers to ensure that the students were able to connect the ideas 
of prayer and connection to their own lives.  Hand it back at the following class and ask 
them to put it in their binders. 
 
                                                 Resources       
Activity 1: L’cha Dodi  

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 8.  Woodstock:  Jewish 
Lights Publishing.  2005.  Pages 115-138. 

2. Kadden, Bruce and Barbara Binder Kadden.  Teaching Tefilah.  A.R.E. 
Publishing Inc. 2004.  Page 88. 

3. Kol Haneshamah. Wyncote, Penn: The Reconstructionist Press, 1996.  Pages 40-
47. 

 
Activity 2: Shma 

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 1.  Woodstock:  Jewish 
Lights Publishing, 1997.  Pages 87-99. 

2. Kushner, Lawrence.  The Book of Letters. Woodstock:  Jewish Lights Publishing, 
1975.  Pages 16-19, 72-73, 51-53 and 58-60 

 
Activity 3: Avot V’imahot 

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 2.  Woodstock:  Jewish 
Lights Publishing, 1998.  Pages 60-71. 

 
Activity 4: Hinei Mah Tov 

1. Eglash, Joel N.  Complete Jewish Songbook, The: Shireinu. New York: URJ 
Press.  Version 66A-D.  

 
Activity 4: Blessing of the children 

1. Hoffman, Lawrence.  My People’s Prayer Book  Volume 7.  Woodstock:  Jewish 
Lights Publishing, 2004.  Pages 57-64. 

2. Mah Tovu.  “Parents' Prayer”  From the CD Turn It 
3. Shapiro, Mark Dov. Gates of Shabbat. New York: Central Conference of 

American Rabbis. 1996.  Pages 20-21. 
4. Website:  http://www.mahtovu.com/TurnItLyrics.html#Parents   

 
Activity 5:  Morning Blessing (B’tzelim Elohim) 
 “B’tzelim Elohim” by Dan Nichols.   

http://www.mahtovu.com/TurnItLyrics.html#Parents


Lesson Plan for Unit 3 (Connection): The Amida (Avot V’imohot) 
 
Goal: 

• To help students explore their own family history 
• To offer students the opportunity to learn how other people understand their 

family history 
• To connect the idea of connection with the Avot V’imhot 
• To connect the Avot V’imohot with their own lives. 

 
Objectives: 
Students will be able to: 

• Give a one sentence summary of the Avot V’imohot 
• Give a short summary of their own family history 
• Identify what their family thinks about the Avot V’imohot  prayer. 
• Identify one way the Avot V’imohot  prayer deals with the idea of connection. 

 
Time: 
0:00-0:05 Settling in, setting up 
0:05-0:20 Part I: Text Study 
0:20-0:25 Part II: Brainstorming 
0:25-0:35 Part III: Learning about each other 
0:35-0:50 Part IV: Sharing 
0:50-1:10 Part V: Family history book 
1:10-1:15 Part VI: Talmud page 
 
 
Materials: 
Construction paper 
String 
Hole puncher 
Magazines 
Pictures 
Markers/crayons 
White paper 
Pens 
Various other art materials 
Sheets with Avot v’imohot on it. 
Talmud page 
 
Activity:  
 In the first paragraph of the Amida, we say “God of Abraham, God of Isaac, God 
of Jacob, God of Sara, God of Rebecca, God of Rachel and God of Leah.”  This prayer 
connects us to our Jewish ancestors.   
 
PART I: Text Study (15 minutes) 



Begin with a text study of this section of the Avot V’imihot using the sheets from 
The People’s Prayer Book provided in the resource section.  Begin the text study by 
reading the prayer (these sheets do not include the women, so this is something you 
should either add in or discuss why they are not in this version.) 

Discussion questions: 
1. Why do you think the prayer says God of Abraham, God of Isaac, God of 

Jacob, God of Sara, God of Rebecca, God of Rachel and Leah instead of 
saying God of Abraham, Isaac, Jacob, Sara, Rebecca, Rachel and Leah? 

2. How do you think that the Amida expresses the idea of connectiveness? 
 
The final piece to the text study is to read the commentary around the prayer on the 
prayer sheets provided.  It is not necessary to read all of them.  Since the teacher knows 
his/her students best, please choose whichever you would like to read with them. 
 
PART II:  The brainstorming (5 minutes) 
 Ask the families to gather as a family.  Together brainstorm questions which a 
person would ask in order to learn more about another family’s history.  Do not answer 
these questions, just write them down.  Make sure that the teens are the ones who will 
end up with this list.  
 
PART III:  Learning about each other. (10 minutes) 

Each teen should pair with a different parent(s).  The teens should now interview 
the parents using the questions which they just brainstormed.  They should take notes and 
be prepared to present what they found later. 

 
PART IV:  Sharing (15 minutes) 
 For this part of the activity the teens will share what they learned about a family’s 
history with the teen of that family.  Teens will sit down together and share everything 
the parents told them about their family history.  The teen is now learning about their 
own family history through the eyes of someone else. 
 At the same time the parent(s) should pair up with another parent(s).  This can be 
done either as parental units or as individual parents.  Most parents name their children 
after someone.  If this is not true, there is usually some reason they picked the name.  The 
parent should discuss with the other parents how they came about naming their child and 
if they are named after someone discuss if the child now displays some of the same 
characteristics of the person they were named after.  This is another way of sharing 
family history and connecting past to the future. 
 
PART V:  The family history book (20 minutes) 
 The families should now come back together.  They will be creating a “family 
history book.”  This can be set up as a note book or just a few pages bound together with 
string.  Families can put stories, pictures, art or anything else that they want into this 
family history book.   
The book should include: 
A family tree 
An explanation of how the teen was named and how this connects him/her to the past. 



An understanding of how the Avot V’imohot is a reminder of the theme of connection. 
   
PART VI: The Talmud Page 
 Conclude the lesson by providing time for the families to put together their 
Talmud page.  They might want to make a copy of this page and add it to the family 
history book or they might want to add their family history book to their Family Siddur. 
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L’cha Dodi 
 

 

 

 

 

 
 
 
 
 
 

:v�k�C©e±b ,�C©J h¯b�P /v�K�F ,t©r§e�k h¦sIs v�f�k 
 /s¨j́h§N©v k¥t Ub#�gh¦n§a¦v 's¨j¤t rUC¦s�C rIf²z±u rIn¨J 

vfk  :v�K¦v§,�k±u ,¤r#¤t�p¦,�kU o¥J�k /s¨j¤t In§aU s¨j¤t ²h±h 
 /v�f¨r�C©v rIe§n th¦v h�F /v�f�k¯b±u Uf�k ,�C©J ,t©r§e�k 

vfk :v�K¦j§T v�c̈J£j©n�C v¤G2g©n ;Ix /v�fUx±b o¤s#¤E¦n Jt«r¥n 
 /h¦rI#t h¦nU##e Q¥rIt t�c h�F /h¦r§rIg§,¦v h¦r§rIg§,¦v 
vfk :v�k±d°b Q°h#�k�g ²h±h sIc�F /h¦r#:C©s rh¦J h¦rU#g h¦rU#g 

 /v�k¢v�m�cU v¨j§n¦G�C o³D /V�k�g�C ,¤r¤y2g oIk¨J�c h¦tI#C 
:vfk :v�K�f h¦tI#C 'v�K�f h¦tI#C /v�K´D§x o�g h¯bUn¡t QIT 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 
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Sh’ma 
 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family Thinks 

:s#¨j¤t | ²h±h 'Ubh¥vO¡t | ²h±h 'k¥t¨r§G°h | g©n§J 
sDg²u o�kIg�k I,Uf�k©n sIc�F o¥J QUr�C 
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Avot V’imahot 
 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

h¥vO¡t 'o¨v§¨r�c©t h¥vO¡t 'Ubh¥,«un¦tu Ubh#¥,Ic£t h¥vOt̄u Ubh#¥vO¡t ²h±h v¨T©t QUr�C 
/v¨t:k h¥vOt¯u k¥j̈r h¥vO¡t 'v¨e�c¦r h¥vO¡t 'v¨r̈«a h¥vO¡t c«e2g³h h¥vOt¯u 'ëj�m°h 

'k«F©v v¯bIe±u 'oh�cIy oh¦s¨x£j k¥nID 'iIh�kDg k¥t 't¨rIB©v±u rIC°D©v kIs²D©v k¥t¨v 
In§J i�g#©n�k o¤¥vh¯b�c h¯b�c�k k¥tID th�c¥nU ',Iv¨n¦tu ,Ic̈t h¥s§x©j r:fIz±u 

,©r±z:g±u o¨v¨r�c©t i¯d̈n '²h±h v¨T©t QUr�C :īd̈nU �gh#¦JInU r̄zIg QDk#¤n  :v�c£v©t�C 
:v¨r̈«a 

:�gh#¦JIv�k c©r 'v¨T#©t k«F©v v¯H©j§n 'h²b«s£t o�kIg�k rIC°D v¨T©t 
t:pIr±u 'oh�k�pIb Q¥nIx 'oh�C©r oh¦n£j©r�C k«F©v v¯H©j§n 's¤x#¤j�C oh°H©j k:F�k�f§n 

k�g#�C WI#n�f h¦n 'r�p�g h¯b¥Jh�k I,²bUn¡t o¯H©e§nU 'oh¦rUx£t rh¦T©nU 'oh�kIj 
v¨T©t ïn¡t®b±u :v�gUJ±h ©jh#¦n�m©nU v®H©j§nU ,h¦n¥n QDk#¤n 'Q�K v¤nI#s h¦nU ,IrUc±D 

:k«F©v v¯H©j§n '²h±h v¨T©t QUr�C /k«F©v ,Ih£j©v�k 
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Children’s Blessing 
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 /o«uk̈a« W�k o¥«a²h±u WhDk¥t uh²b�P t«¨A°h 

 



 6 

From Nisim B’chol Yom 
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Parents' Prayer 
Based on Genesis 48:20 
By Mah Tovu 
 
It has become a treasured custom around the Shabbat dinner table for parents to bless 
their children. Our inspiration for this is our patriarch Joseph, who blessed his 
grandsons Ephraim and Menasheh. Today, we pray that our sons and daughters will gain 
strength from the loving words we bestow upon them.

Here with you beside me, I feel so greatly blessed 
This moment means much more than I can say 
A time to be together, a time for us to rest 
Shabbat is here, the time has come to celebrate the day 
So I hold you close, my hands upon your head 
And from me to you, my child, these words are said 

Chorus:    Y’sim-cha E-lo-him k’Eph-ra-im v’chi-M’na-sheh 
               May God give you life and strength like Joseph’s sons 
               Y’si-mech E-lo-him k’Sa-ra Riv-kah Ra-chel v’Le-ah 
               May God make you like our mothers, like our blessed ones 

As I watch you growing, I smile through my tears 
Sometimes I wish you’d stay forever small 
But then I see you blossom, and I befriend the passing years 
I love you now, I’ll love you then - I love to see it all 
So I lift my voice to offer you this prayer 
For every step along the way, I will be there 

Chorus 

From the website: http://www.mahtovu.com/TurnItLyrics.html#Parents
 

http://www.mahtovu.com/TurnItLyrics.html#Parents






Unit Four: Tension between Separation and Connection 
Family and Friends 

 
                                                    Enduring Understandings:      

• Shabbat liturgy can be accessed through the study of the tension between the 
themes of separation and connection. 

• Families with teenagers wrestle with the normal and important tensions between 
separation and connection in their own lives. 

 
                                            Essential Questions      

• Where do we see the tension between separation and connection in Shabbat 
Liturgy? 

• How do we see the tension between separation and connection play out in our 
own lives? 

• How do we resolve the tension between wanting to be separate and wanting to 
connect in our own lives? 

• What can we do to become more aware of the tensions in our own lives?  
• What conversations can we have to resolve this conflict? 
• How can we better understand this tension in the lives of our family members? 

 
                                     Goals       

• To expose the student to the tension between separation and connection in prayer. 
• To provide students the opportunity to understand how the conflict between 

separation and connection plays out in their own lives. 
• To offer students the opportunity to discuss with their families real life issues. 
• For parents and teens to understand and appreciate each other’s ideas and how 

they may be similar to or different from their own. 
• To offer students the opportunity, through conversations with their families, to 

begin to address the conflict between separation and connection in their own 
lives. 

 
                                                          Objectives:         
By the end of this unit all students will be able to… 

• Identify at least one prayer where the tension between separation and connection 
is found. 

• Identify at least one situation in their own life where the tension between 
separation and connection is found. 

• Express how they feel, in light of what Judaism says, about life issues (i.e. peer 
pressure, going to college…etc.) 

 
Teens will be able to… 

• Identify what their parents think about each of the real life issues studied in this 
unit. 

Parents will be able to… 



• Identify what their child thinks about each of the real life issues studied in this 
unit. 

                   Activities:      
Although it is not essential to teach this unit in the following order, I would 

suggest beginning with the first activity listed.  This activity examines prayer(s) which 
were studied earlier in the year.  This activity will serve as a smooth transition from 
studying prayers to studying real life issues. 
 

Your class might have certain issues which are more important for your students 
at this moment in time.  Although I have provided a list of topics and activities which fit 
in this unit, it may arise that other topics are more pressing for your class.  You should 
feel free to use their concerns to help make this class more personalized for them. 
 
In Prayer 
(Talmud page 1) 
 This lesson is a good way to both synthesize all that was learned in the past two 
units and also to transition between the units which teach prayer and this unit which 
focuses on teen issues.   
 Begin by explaining that at this point the students have learned to identify the 
themes of separation and connection in a variety of prayers and blessings.  Give the 
students about 10 minutes to look through their family Siddurim in order to remind 
themselves of the different prayers which have been studied. 
 Ask each family to pick one prayer in which they see both the theme of separation 
and the theme of connection.  The three prayers which were studied under both themes 
earlier in the class are: L’cha Dodi, Morning Blessings and the Havdalah service.  
Students do not need to pick one of these three, but these can help those who are having 
trouble identifying a prayer or blessing.   
 Each family is to write a short teaching in which they identify the prayer, identify 
how both themes are seen in this prayer, how the themes complement each other, where 
the tension is seen, and finally, add in  their own personal understanding of the prayer and 
these ideas.  (You might want to write all the requirements on the board for the students.)  
Give each family about 30 minutes to work on this.  At the end of the class, give the 
students the opportunity to share. 
 End class with a brainstorming activity.  As a whole class they should make a list 
of places or times when they have seen this tension play out in their own lives.  If 
possible relate these back to the ideas that were given earlier by the class. 
 Although I have provided a list of topics and activities below, there may be some 
topics which arise through this brainstorming process.  Do not be afraid to use one or 
more of these topics in addition to or in exchange for any of the topics below. 
 Conclude this lesson with the Talmud Page for this lesson. 
 
In Family: Honoring parents: See attached for the full lesson plan for this activity 
(Talmud page 2) 
 During this activity students should begin to understand the tension between 
separation and connection while honoring their parents.  How do teens honor their 



parents and yet have their own independence?  What does a child do when their parents 
are telling them to do something which they see as wrong?   
 Set Induction:  Ask the students to brainstorm their answers to the following 
questions on a piece of paper. What does the word “honor” mean?  After a few minutes, 
ask them to answer the question: What does the word “parent” mean?  Again, give them a 
few minutes to write their answers.  Allow students to share their answers if they wish.  
This might also spark a discussion about the answers to both.  (If you would like more 
questions regarding the ideas of honor and parents, please refer to the background 
information I have provided from the JGirl Guide pages 26-27.) 
 The commandment to honor your mother and father is found within the ten 
commandments.  The first five commandments refer the relationship between God and 
humans.  The second five refer to the relationship of human to human.  Before continuing 
on with this activity the teacher should read the material included from the JGirl Guide 
(page 19-20) 

Continue with a text study.  Using the worksheet provided ask students to break 
into chavruta.  Read through the text from Niddah 31a.  They should then discuss the 
questions: how does God play into the commandment of honoring your mother and 
father?  What does the text say?  What do you believe?  After about 10 minutes, ask the 
whole group to come back together and give them an opportunity to share their thoughts.  
(You can read more about this in the background reading I have provided from the 
JGirl’s Guide pages 19-20.)   
 Continue by separating the teens from their parents.  In the teen group, discuss a 
time when each of them felt they knew they should honor their parents but yet, did not or 
could not.  Did they feel the tension within them of wanting to feel separate from their 
parents and yet be connected?  Was the connection they were desiring to their parents or 
to their peers?  (This might be a good time to ask a social worker or other professional to 
come in.)  Finish the discussion by asking the teens to replay the incident but in a way 
that they both honor their parents and honor their need to separate from their parents.  
They can write it out on a piece of paper or discuss it with their friends. 
 In the parent group, discuss a time when they felt their child knew they should 
honor their parents but did not.  Did they feel the tension within themselves of wanting to 
let their child feel separated and yet still wanting to connect?  Do they feel as their child 
grows up that they are becoming more and more separate from the family?  Are there 
ways they feel their child is becoming more and more connected?  (Here also, you may 
want to have a social worker or professional come in to have this conversation with the 
parents.)  Finish the discussion by brainstorming ways in which the parents can help their 
children make the right decisions for themselves in this time of their life.  They can write 
these down or discuss it with someone else. 
 Ask the families to come back together and complete the Talmud page.  This is 
the first Talmud page in which the situation is in English.  Although there are a variety of 
answers, the book where this story came from offers the following real life answer: 
 “The young man owed his father respect and honor, but only to a point.  Once the 
guilty father had crossed the line of decent and moral behavior, the son was not obligated 
to follow him; indeed, he was duty-bound to disobey.  The son’s loyalty was misplaced; 
so, too, was his sense of duty.  Judge Shapero took this into account when he pronounced 
sentence upon the young man, imposing a large fine and probation instead of a prison 



term.  More than to punish the young man, he wanted to teach him and his father a lesson 
neither would forget”  (Drugs, Sex and Integrity page 46) 
 You as the teacher may do whatever you want with the “real” answer. 
 
 My own personal note:  As the teacher for this class, you may want to be aware 
that not everyone in your class has the ideal parent/child relationship.  The following 
comes from the JGirl Guide page 31: 
 “When Honoring Parents Is a Problem:  There are times when you cannot honor 
your parents.  If you are being emotionally, physically or sexually abused by a parent, 
how could you possibly honor him or her?  Protecting your parents from being found out 
by your teachers, relatives and friends because you feel you must honor them is not going 
to help anyone.  No child deserves to be abused and it is imperative to reach out for 
help.” 
 This book is written for a teenage girl to read, but it is important that you as the 
teacher understand that this is a very real possibility for any of the families you work 
with.   
 
In Friendships: Peer pressure: Friends:  
(Talmud page 3) 
 Peer pressure essentially comes from friends.  So before a class can discuss peer 
pressure, they must discuss who their friends are and what characteristics make them 
their friends.  Following this conversation we can begin to discuss peer pressure. 
 Set Induction:  Ask the students (teens and parents separately) to think about their 
closest friend(s).  Make a list of 20 characteristics you find in that friend or friends.  After 
about 5 minutes, ask the students to share a few of these characteristics. 
 Continue by conducting a text study of Ruth 1:1-19.  This can be done in 
whichever way you feel is best for your class, but you should highlight the friendship and 
love between Ruth and Naomi.  You might find some background information helpful for 
this.  Provided in the resources is a translation of Ruth 1:1-19, two chapters from the 
book Reading Ruth, and a few pages from the JGirl’s Guide.   
 Continue by matching up teens with different parents.  Every group should have 
at least one parent and one teen (who is not related to any of the parents.)  Before 
beginning the next activity stress the trust that has formed in the past few months during 
this class.  Tell the students that for the next part of this activity there needs to be 
complete confidentiality.  Ask the teens to interview the parents about times when they 
have felt peer pressure in their lives.  The teens can create their own list of questions, but 
some questions they should or could be asked are: 

1. Was there a time in your life when you gave into peer pressure? 
2. What happened? 
3. Who/what did you feel connected to during this event? 
4. Who/what were you trying to separate from? 
5. How did you feel about it after? 
6. How would you redo that event? 
7. If you had one piece of advice for a teen today regarding how to deal with peer 

pressure, what would it be? 
 



These questions can be expanded upon, but the point is to have a discussion about peer 
pressure and how to deal with it.  The point is also to ask an adult for any advice they 
would give. 
 There is no big group discussion at the end of this lesson.  I think it is best to 
allow the answers (especially to the last question) have time to really sink in.  Ask the 
families to come back together and complete the Talmud page together. 
 
 
In the future: Leaving for College:  
(Talmud page 4) 
 Leaving for college is a big event in a teen’s life.  It can also be the most 
significant example of a time when the tension between separation and connection plays 
out.  Teens want to remain connected to their families and friends.  However, they want 
to separate and become their own person.   
 Set Induction: Ask the group: What is your biggest fear as you leave for college?  
Or what is your biggest fear as your child leaves for college?  For this conversation it 
does not make a difference if the group is all together or if they are split into two smaller 
groups.  Ask the students to try to relate the themes of separation and connection into 
their discussion. 
 For this activity you will need to ask the students to bring in a shoe box.  They 
might also want to bring a few pictures from home that they don’t mind cutting up, some 
Jewish artifacts, and quotes that they like.  You will need to provide modpodge (special 
paste that can be placed on top of pictures), scissors, pens, paper, a Tanakh, and various 
other books.   
 Ask the families to put together a box that the teen will take to college.  They 
should try to find quotes from the various books, a siddur, or from Tanakh that they 
would like to copy, cut out and put on their box.  They can also do this with the pictures 
they found.  Design the outside of the box as a keepsake to bring to college.  Inside the 
box they should place Jewish items which they think are important to take with the teen 
to college.  Some of these items may be a prayer book, ritual items for various holidays, 
email and phone numbers of youth group friends…etc.  (For a more extensive list of 
items that could be placed in this box, refer to the attached information from Jewish U 
pages 6-7.)  Since most families will not have brought everything that they would like to 
place in this box, suggest they make a list of items to put in later.  If the teen is not a 
senior, they might want to keep the list in the box for now and continue adding to it until 
the teen is leaves for school.   
 Finish this lesson by completing the Talmud page   
 
In media: Media pressures 
(Talmud page 5) 
 Before beginning this activity, you should read the JGirl’s Guide pages 91-95 
(which is provided in the resources.)  Although this book is talking about girls 
specifically, these ideas apply to boys and girls of this age. 
 This activity contains three stations.  You should split your class into three groups 
(teen boys, teen girls, parents.)  Each group should rotate to all the stations by the time 



the activity is over.   For all the activities and for the closing activity you will need a 
variety of magazines. 
 
The stations are as follows: 
Station 1:  The pressure to look beautiful 
 For this activity you will need a blank piece of paper divided into four boxes.  
Ask the students to write down five words or phrases to define the word “beauty” in one 
of the boxes.  Once they are done continue on with no discussion. 

For the next part of this activity you will need to have pre-taped commercials for 
clothing.  Don’t be afraid to use commercials for lingerie like Victoria Secret and others.  
Also, try to include commercials for men’s clothing.  After watching a few of these 
commercials, ask students to make a list of five words that describe these women or men 
in the commercial in one of the boxes on the same piece of paper.  Give the students a 
few minutes to do this and then ask them to put their lists aside for later  

Now ask the students to turn back to the page in their Family Siddur in which 
their family studied the blessing from Nisim B’chol Yom which states we are all created 
in the image of God.    Ask the students to take a few minutes to reread what they and 
their family wrote.  Ask students to share any thoughts about what they wrote.  
Afterwards, using the same piece of paper, they should write down five words or phrases 
about beauty based on their discussion (in one of the four boxes.) 

Ask them to write down five words or phrases to describe what they find beautiful 
about themselves.  You may want to ask the parents to describe what they find beautiful 
about their children.  The activity could work either way, it is your choice.   

Ask the students to connect lines to various definitions on the sheet which relate 
to each other.  Then turn the piece of paper over and write their own new definition of 
what the word beauty means. 
 
Station 2:  The pressure to smoke/drink 

Later in the year the students will study what Judaism says about consuming too 
much alcohol and what Judaism says about smoking.  They will also study how to make 
the choice to limit themselves.  However, here they are studying how the media makes 
them feel pressured into drinking and smoking in order to feel connected to society. 

Before beginning this section read the website: 
http://www.aap.org/family/mediaimpact.htm.  This will give you more information on the 
subject and some other possible ideas.  You might want to also give this website to the 
families to engage in some home activities. 

Begin by asking students to find a partner.  Each pair should read the article by 
Bill Walsh which can be found in the resource section.  While reading they should 
discuss the following question:  Where do you see the tension between separation and 
connection in this article?  What was this man going through?  How did the media play a 
part in this tension? 

After a few minutes ask the pairs to come back together and discuss how they saw 
the themes within this article. 

Ask each person to write an article for a paper about the pressure in the media to 
smoke and drink.  Ask them to relate it to the tension between separation and connection.  
As part of the article, ask the teens to make a plan on how they will resist this pressure 

http://www.aap.org/family/mediaimpact.htm


and ask the parents to write a plan for how they will help their children resist the 
pressure. 
 
 
Station 3:  The pressure to wear the right clothing 
 Give each student the handout with four men on it.  This comes from the CCAR 
Passover Haggadah, however, don’t tell the students this.  You might also want to ask the 
students not to reveal where this is from if they already know.  The original, which is also 
included in the resources, labels these four characters as the four sons and states which 
one is which.  Make sure to give the students the one that does not have the answers.  Ask 
the students to spend about five minutes brainstorming words to describe these people.  
Next to each picture they should list the words they thought of.  They should put about 5-
10 words for each person on the page.   
 After everyone is finished, ask each student to say one word about each of the 
men.  You may want to write the list on the board so that everyone can see the entire list.  
When everyone has had a chance to speak, reveal where this comes from.  Discuss:  How 
did the person’s clothes shape how you described the person?  How many of your 
descriptive words were about physical appearance and how many were about character?  
How do we associate what people wear with who they are as a person? 
 For the next part you will need a copy of the movie The Breakfast Club.  While 
you as the teacher might have seen this movie, many teens today have not.   
(Sad…right?)  Therefore, you may want to give them a short background on the film.  
Find the scene where all of the students are sitting in the library talking.  Ask the students 
to discuss how the people making the movie portrayed each character’s personality 
through their clothing.  Discuss this with the whole group. 
 
 
Conclusion: 
 Ask all the families to come together.  They should look through magazines and 
find a piece of media which portrays the tension between separation and connection for 
this family.  It may be a picture, an article, a advertisement…etc.  They should cut this 
out and glue it to their Talmud page.  Then complete the page.   

 
 

   
 
Performance Task: 
 Most of this unit has been focused on the teen’s life.  The following activity 
should be done as individuals.  The parents should focus their project on their own life.  
For this activity you will need paper, markers, magazines, scissors and glue.  Ask each 
student to create a collage or piece of art which answers the question: at what time do I 
see the tension between separation and connection play out in my own life?  Give each 
student about 15 minutes to do this. 
 Then ask the students to get together with their families.  Each person in the group 
should share their creations.   



 Finally, the whole group should come together.  Each person in the group should 
share the collage of someone else in their group with the whole group.  At the end all 
students should hand in their collage to the teacher.  Over the course of the week, the 
teacher should look over all the collages to ensure that the students were able to 
understand how the tension between separation and connection unfold in their own lives.   
 This activity has several components.  First, the individual has a chance to put the 
ideas in his/her head on paper and create something about themselves.  Then they get to 
share it with their family.  By allowing different members of the family explain each 
other’s collages, it shows the instructor that the family is able to understand how each 
person thinks and feels about the subjects.  Lastly, by handing it in, the teacher can 
evaluate how the student is doing. 
 
                                                 Resources       
For activity 1: In Prayer  
 None 
 
For activity 2: In Family 

1. Adelman, Penina, Ali Feldman and Shulamit Reinharz.  The JGirl’s Guide.  
Woodstock:  Jewish Lights Publishing, 2005.  Pages 19-20, 26-27, 28-32. 

2. Polish, Daniel F, Daniel B. Syme, and Bernard M. Zlotowitz.  Drugs, Sex and 
Integrity.  New York:  UAHC Press, 1991. Pages 43, 46, 47-51. 

   
For Activity 3:  In Friendship 

1. Adelman, Penina, Ali Feldman and Shulamit Reinharz.  The JGirl’s Guide.  
Woodstock:  Jewish Lights Publishing, 2005.  Pages 5-6. 

2. Kates, Judith A, Gail Twersky Reimer.  Reading Ruth.  New York:  Ballantine 
Books, 1994.  Pages 5-6, 33-54. 

 
For Activity 4:  Leaving for College 

1. Aaron, Scott.  Jewish U: A Contemporary Guide for the Jewish College Student. 
New York: UAHC Press, 2002.  Pages 3-8. 

 
For Activity 5: In Media   

1. Adelman, Penina, Ali Feldman and Shulamit Reinharz.  The JGirl’s Guide.  
Woodstock:  Jewish Lights Publishing, 2005.  Pages 91-95. 

2. The Breakfast Club.  1985 
3. Website: http://www.aap.org/family/mediaimpact.htm.   
4. Walsh, Bill.  “Great American Smokeout: Me, the Media and Addition” Media 

Literacy Review.  As found on the website: 
http://interact.uoregon.edu/MediaLit/mlr/readings/articles/smokeout.html

5. Zion, Noam and David Dishon.  The Family Participation Haggadah: A Different 
Night.  Israel: The Shalom Hartman Institute, 1997. 

 
  
 

http://www.aap.org/family/mediaimpact.htm
http://interact.uoregon.edu/MediaLit/mlr/readings/articles/smokeout.html


 
Lesson Plan for Unit 4 (Tension between Separation and Connection): 
In Family: Honoring Your Parents 
 
Goal: 

• To provide students the opportunity to understand the tension between separation 
and connection which is inherent in the commandment to honor your mother and 
father. 

• To expose students to texts which speak about God as part of the relationship 
between parents and child. 

• To offer students the opportunity to rethink a past situation where the student did 
not honor their mother/father or when their child did not honor them. 

• To understand the struggle a teen goes through to have his/her own independence 
and yet to honor their parents. 

 
Objectives: 
Students will be able to: 

• Give a one sentence definition of the word “honor.” 
• Give a one sentence definition of the word “parent.” 
• Explain what role God plays in the relationship between child and parent 

according to Jewish tradition. 
• Identify how they personally see the role of God in the relationship between them 

and their family members. 
• Identify the struggle between separation and connection in the issue of how to 

honor your parents. 
• Identify at least one time when this struggle played out in the student’s life, how it 

was dealt with then and how the student would deal with it now. 
 
Time: 
0:00-0:05:  Setting up/settling in 
0:05-0:15:  Set induction 
0:15-0:40:  Part I: How does God fit into this relationship? 
0:40-1:00:  Part II: It is not easy to honor your parents. 
1:00-1:10:  Part III: Talmud page 
 
Materials: 
Paper 
Pens 
Text study sheets 
 
Activity:  
 
SET INDUCTION: (10 minutes) 
 Give each person a pen and paper.  Ask them to write down their own definition 
for the word “honor.”  Give them a few minutes to do this.  Then, without discussing, ask 



them to define the word “parent.”  Again, give them a few minutes.  The point of this 
exercise is for students to explore their preconceived ideas about these two concepts. 
 Ask students to share their answers if they would like.  Ask follow up questions 
about their definitions.  Allow other students to also discuss people’s answers.  (If you 
would like more questions to help with this conversation please refer to the information 
in the resources section which comes from JGirl’s Guide pages 26-27.) 
 
 
PART I:  How does God fit into this relationship? (25 minutes) 
 The commandment to honor your mother and father is found within the ten 
commandments.  The first five commandments refer to the relationship between God and 
humans.  The second five refer to the relationship of human to human.  Before continuing 
on with this activity the teacher should read the material included from the JGirl Guide 
(page 19-20) 

Continue with a text study.  Using the worksheet provided ask students to break 
into groups of three or four.  Read through the texts (Babylonian Talmud: Niddah 31a.)  
They should then break into chavrutah and discuss these questions:  

1. How does God play into the commandment of honoring your mother and 
father?   

2. What does the text say?   
3. What do you believe?  

 
After about 15 minutes, ask the whole group to come back together.  Give them an 
opportunity to share their thoughts.  (You can read more about this in the background 
reading I have provided from the JGirl’s Guide pages 19-20.)   
 
PART II:  It is not easy to honor your parents. (20 minutes) 

For the following activity the parents and teens should be in two separate groups.  
Although it is not necessary, it might be helpful to invite a social worker or other 
professional to help facilitate these discussions. 
 
Teens: 
 Discuss a time when each of them felt they knew they should honor their parents 
but did not or could not.  Some questions to consider: 

1. Did they feel the tension within themselves of wanting to feel separate from 
their parents and yet connected to them? 

2. Did they want to connect more to their parents or their peers? 
 
Allow each student the opportunity to think of a time in his/her life when s/he had this 
experience.  Finish the discussion by asking the teens to replay the incident in their head 
but in a way that they both honor their parents and honor their need to separate from their 
parents?  Allow them time to write out their answers for themselves. (not to be collected) 
 
Parents: 
 Discuss a time when they felt their child knew they should honor their parents but 
did not.  Some questions to consider: 



1. Did they feel the tension within themselves of wanting to let their child feel 
separate and yet still wanting to connect? 

2. Do they feel as their child grows up that the child is becoming more separate from 
the family? 

3. Are there ways they feel their child is also becoming more connected to the 
family as he/she grows. 

  
Finish the discussion by brainstorming ways in which the parents can help their children 
make the right decisions for themselves in this time of their life.  This should be a parent 
group discussion. 
 
PART III:  Talmud page (10 minutes) 
 Ask the families to come back together and complete the Talmud page.  This is 
the first Talmud page in which the situation is in English.   
 
 
Although there are a variety of answers to the question posed on the Talmud page, the 
book where this story came from offers the following real life answer: 
 “The young man owed his father respect and honor, but only to a point.  Once the 
guilty father had crossed the line of decent and moral behavior, the son was not obligated 
to follow him; indeed, he was duty-bound to disobey.  The son’s loyalty was misplaced; 
so, too, was his sense of duty.  Judge Shapero took this into account when he pronounced 
sentence upon the young man, imposing a large find and probation instead of a prison 
term.  More than to punish the young man, he wanted to teach him and his father a lesson 
neither would forget”  (Drugs, Sex and Integrity page 46) 
 You as the teacher may do whatever you want with the “real” answer. 
 
 
 
My own personal note:  As the teacher for this class, you may want to be aware that not 
everyone in your class has the ideal parent/child relationship.  The following comes from 
the JGirl Guide page 31: 
 “When Honoring Parents Is a Problem:  There are times when you cannot honor 
your parents.  If you are being emotionally, physically or sexually abused by a parent, 
how could you possibly honor him or her?  Protecting your parents from being found out 
by your teachers, relatives and friends because you feel you must honor them is not going 
to help anyone.  No child deserves to be abused and it is imperative to reach out for 
help.” 
 This book is written for a teenage girl to read, and so the author is speaking 
directly to the child.  However, it is important that you as the teacher understand that this 
is a very real possibility for any of the families you work with.   
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Prayer Which Has Both The Theme of Separation and Connection 
 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

PASTE BLESSING/PRAYER HERE 
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In Family: Honoring Your Parents 

 

 

 

 

 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

In all his years on the bench, Judge Shapero had never had a case like this.  A high 

school computer whiz admitted stealing hundreds of dollars worth of long distance 

phone calls.  It seemed like an open-and-shut case, but the computer genius pleaded not 

guilty, telling Judge Shapero: “I am fulfilling a more important obligation-honoring my 

parents.”  It turned out that the whole scheme was the idea of his father, who, lacking 

computer skills, enlisted his son as an accomplice. 

 Judge Shapero was outraged at the defendant’s response.  Before handing down 

a stiff legal penalty, however, the judge decided to determine if Jewish tradition actually 

sanctioned blind allegiance to a parent’s illegal demands.   

 How would you deal with this situation? 
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In Friendship: Peer Pressure 
 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen‘s Commentary 

Family’s Commentary 

Ruth 1:16-17 

h�F Q°h·¨r£j©t¥n cUJ�k Q�c±z�g�k hº�c�h�g±D�p¦T�k©t ,Ur r¤nt«T³uzy 
:h¨vO¡t Q°h©vOt¯u hº¦N3g Q¥N3g ihº�k¨t h°bh�k¨T r¤J£t3cU Q�k¥t h�f�k¥T r¤J£t�k¤t 

,®uº¨N©v h�F ;hº¦x«h v«f±u h�k v²u«v±h v¤G@g³h v«F r·�c̈E¤t o¨J±u ,Uºn̈t h¦,Un̈T r¤J£t3Czh 
 :Q¯bh�cU h°bh�C sh¦r�p³h 

And Ruth said, Do not entreat me to leave you, or to keep from following you; for 

wherever you go, I will go; and where you lodge, I will lodge; your people shall be 

my people, and your God my God; Where you die, will I die, and there will I be 

buried; the Lord do so to me, and more also, if even death parts me from you. 
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In the Future: Leaving for College 
 

 

 

 

 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

/o�kIg-s3g±u v¨T3g¥n W¤tIcU W§,t�m-r©n§a°h vuvh 
“The Eternal One shall guard your coming and your going from this time forth and for 

ever.”  (Psalm 121:7) 

God within and beyond me, Your presence pervades the world.  Wherever I go, You are 

near to me.  “If I take up the wings of the morning and dwell on the ocean’s farthest 

shore, even there Your hand will lead me, Your strong hand will hold me.” (Psalm 139:9-

10) 

Now that I begin a new journey, I turn to You in confidence and trust, for You have 

always been a light to my path.   
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In Media: Pressure in the Media 
 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 

 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

Paste Picture, Article, or Ad Here 



 
 
 
 

Text Study for Unit Four: Family 
 
 
 
 
Niddah 31a 
Our Rabbis taught: There are three partners in man, the Holy One, 
blessed be He, his father and his mother. His father supplies the semen 
of the white substance out of which are formed the child's bones, sinews, 
nails, the brain in his head and the white in his eye; his mother supplies 
the semen of the red substance out of which is formed his skin, flesh, 
hair, blood  and the black of his eye; and the Holy One, blessed be He, 
gives him the spirit and the breath, beauty of features, eyesight, the 
power of hearing  and the ability to speak  and to walk,  understanding 
and discernment. 
Taken from the website: 
http://www.come-and-hear.com/niddah/niddah_31.html#chapter_iv
 

http://www.come-and-hear.com/niddah/niddah_31.html#chapter_iv
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Great American Smokeout: 
Me, the Media, and Addiction 

 

Bill Walsh, Contributing Writer 
E-Mail: WillWalsh@aol  

Thursday is The Great American Smokeout, and like millions of other addicts, I'm going 
to try to stop smoking for at least 24 hours. It's tough.  

As I wish I'd never begun, I'm thinking about what got me to START in the first place. It 
would be easy to blame the tobacco companies and their advertising, but it's much more 
subtle than that. The media in general - ALL media - is a real co-conspirator in getting 
me hooked. I was just dumb enough to fall for it.  

I remember when I started smoking exactly. Sure, there had been isolated cigarettes as a 
pre-high schooler, but those were just fooling around, few and far between. We were just 
experimenting with smoking, trying to see what the big deal was, what the whole thing 
was about. It wasn't REALLY smoking - at least not as a habit. In fact, I doubt if I even 
inhaled back then.  

No, smoking as a habit began for me in college. (This is so embarrassing, I wonder if I 
should even tell you about it. It's downright stupid. But it's the truth.) I was the first kid in 
my family to go away to college, and I was feeling pretty mature. Actually, the first 
reading assignment in the Introductory Psychology course was to read something by 
Freud, so as I sat there in my dormitory room - a college student - reading Sigmund 
Freud, no less - I was feeling VERY grown-up. The only thing missing, I thought, was a 
cigarette.  

I kid you not. It was the IMAGE of being an adult - the FEELING of being mature - that 
suckered me into going out and buying my first real pack of cigarettes. I was "hooked" on 
the propaganda long before I was hooked on the nicotine. The cigarette companies had 
sold me an image, a belief that smoking made you grown-up. And I bought it.  

mailto:WillWalsh@aol


Today cigarette companies spend six billion dollars a year advertising their cigarettes. Or 
perhaps I should say that they spend the money spreading their propaganda. Although 
advertisements for smoking have been severely restricted, the ads still show young, sexy 
people having fun. The smokers and their lives look so attractive - whether it's the rugged 
Marlboro Man on horseback or the swimsuit-clad young people cavorting on the beach 
with Newports. Always active. Always enjoyable. Always so desirable.  

Looking back, I can't point to any one ad or even brand which made smoking look so 
attractive to me. It was more like a whole culture - Doctors on TV smoked and secret 
agents did, too. Winston tasted good like a cigarette should. There were literally millions 
of suggestions, hints, images which were planted in my fertile adolescent mind like little 
time bombs. Smoking was adult. Smoking was good. It was fun. It tasted good.  

And so I got hooked.  

It's not ENTIRELY the media's fault, mind you. I can't blame them entirely. Millions of 
people my age never started smoking. Millions more have given it up since then. I've 
tried myself, dozens of times.  

The problem is that - despite the media advertising of cigarettes being a convenient 
scapegoat - the relationship between advertising and consumer behavior is neither clear 
nor direct. After all, marijuana and heroin are not advertised at all, but they still are 
enjoying booming sales these days. It would be easy to blame Joe Camel and the 
Marlboro Man for my addiction. Too easy. The fault is more widespread than that.  

Although I cannot blame cigarette advertising per se for putting me here in Marlboro 
Country, I certainly think that cigarette advertising should be banned. OK, maybe (with a 
nod to the First Amendment) we should just let them say, "If you're an addict and need to 
buy some nicotine, we certainly hope that you'll buy OUR brand of poison." But that's it. 
No pretty girls, no rugged cowboys, no images of maturity to suck in adolescents.  

Cigarettes kill 400,000 people per year - 10 times more than illegal drugs. I want to do 
what I can to stop it.  

Some of us grew up in a society which was drenched with media images that smoking 
was cool, mature, and sophisticated. It's a testament to the power of media that so many 
of us accepted that. In reality, smoking is just stupid.  

Blaming the media for leading me down the road to addiction doesn't help ME with MY 
problem, certainly (that's something I've got to struggle with myself). But one idea of the 
Great American Smokeout is that maybe we (all of us - smokers included) can at least 
warn others about the very powerful media forces which continue to urge us to smoke.  

 
http://interact.uoregon.edu/MediaLit/mlr/readings/articles/smokeout.html 

 







Unit Five: Limitations 
 
                                                    Enduring Understandings:      

• The theme of limitation in Shabbat liturgy can engage us in discussing real life 
issues which occur in a family as a child grows. 

 
                                            Essential Questions      

• What are some of the different ideas of limitations? 
• Where can the theme of limitation be found in our own lives? 

 
                                     Goals       

• To expose the student to a variety of notions of limitation in both their own lives 
and in prayer. 

• To provide students with an opportunity to access the plain meaning of each of 
the prayers in this unit.  (For example: Ma’ariv is about evening creation) 

• To offer students the opportunity to personalize the themes of the prayers. 
• For parents and teens to understand and appreciate each other’s ideas and how 

they may be similar to or different from their own. 
 

                                                          Objectives:         
By the end of this unit all students will be able to… 

• Give a one sentence summary of each of the prayers studied in this unit. 
• Define the concept of “limitation” 
• Connect prayers to their own lives through journals, discussions and projects. 

 
Teens will be able to… 

• Identify what their parents and their family thinks about each of the prayers 
studied during this unit. 

 
Parents will be able to… 

• Identify what their child and their family thinks about each of the prayers studied 
during this unit. 

 
 
                   Activities:      
Although this unit is centered around the idea that we must learn to use our conscience as 
a limitation for our own actions, the idea of limitation stems from feeling limited as 
human beings.  Although God created us with the understanding to know right from 
wrong, God also made limitations in the world for things we cannot fix.  The following 
prayers and blessings are limitations which highlight this notion. 
 
Modim            Memorable Moment 
(Talmud page 1) 
 During the Amida we read the Modim prayer which states “Let us thank You and 
praise You-for our lives which are in Your hand, for our souls which are in Your care, for 
Your miracles that we experience every day and for Your wondrous deeds and favors at 



every time of day…”  Do we really believe that we are so limited in our control of our 
own life?  Do we believe that God has our lives in God’s hands and our soul’s in God’s 
care? 
 If possible this lesson should be done at a ropes course.  If this is not possible, I 
will give other ways to do the same activity 

Set Induction:  Can you think of a time when your lives were completely in 
someone else’s hands?  What was the situation?  How did you feel?  Discuss these 
thoughts with the whole group. 
 Continue with a text study of Modim.  Use the attached materials from My 
People’s Prayer Book Volume 2: pages 164-175.  This can either be done as an entire 
group or in chavrutah. 
 Continue this lesson by following the instructions of the rope course facilitator.  
You, as the teacher, will be able to discuss with this person what the goal of the activity is 
before you begin so that he/she can choose the right activities for you.  By the end of this 
activity the students should understand how it physically feels to put their life in 
someone’s hands.   
 If it is not possible to do this activity on a rope course, continue outdoors and do a 
variety of trust activities such as trust falls.   
 At the end of the activity convene the group back together.  Discuss with the 
following questions: 

1. How did it feel to have your life in someone else’s hands? 
2. Do you believe that our life is in God’s hands? 
3. If so, how are we limited as humans in our own lives? 
4. What other times in your life do you feel that you are limited in what you can 

do? 
 

Conclude by filling out the Talmud page as a family. 
 
Morning Blessings:  
(Talmud Page 2) 
 Although sections of Nisim B’chol Yom (daily miracles) have been studied 
earlier in this course, this is the first time these blessings will be studied as an entire 
group.  These blessings are statements to thank God for various things.  They are 
blessings of praise.  However, they are labeled “miracles.”  Are these things we just do 
not have control over as human beings?  Are these things actually miracles?  What is the 
difference? 
 Set Induction:  Ask each person to think about a miracle in his/her life which is 
either a part of his/her life continuously or happened once in his/her life.  (i.e. waking up 
every morning, surviving a car accident…etc.)  After a few minutes ask the students to 
share their answers.  After each person shares his/her answer ask the question: why do 
you consider this a miracle? 
 Continue with a text study.  Hand out the text sheets with the morning blessings 
provided in the resources for this unit.  Ask someone in the group to read the first 
blessing.  Ask the question:  Is this a way we are limited as human beings or is this a 
miracle?  After discussing this answer, continue on to the next blessing and ask the same 



questions.  Continue doing this for all of Nisim B’chol Yom until you have finished 
reading all of the blessings. 
 Families should group together and discuss within their family the following 
question:  Do you believe that humans are limited by God in what they can do or do you 
believe that God performs miracles?  (Some people might believe something in between.) 
 The Talmud for this activity is blank.  Each family should cut and paste in the 
blessing from Nisim B’chol Yom they find relates the most to the theme of limitation and 
then comment on it. 
 
Asher Yatzar: See attached for the full lesson plan for this activity  
(we do not have total control over our the way our body works) 
(Talmud Page 3) 
 This blessing states that if even one of our vessels or arteries were to break we 
would not work completely.  This blessing is said in traditional settings after a person 
uses the bathroom.  The question here is in our limitation as human beings to control 
what happens in and to our bodies.   
 Begin with a text study of  the prayer Asher Yatzar.  Use The People’s Prayer 
Book pages 108-117, the translation from Gates of Prayer page 284, and the readings 
from Mishkan T'filah (pages 194-195) provided in the resource section to help.  During 
the text study, answer the questions: 

1. The prayer speaks of “pathways and openings.”  What do you think that 
phrase is referring to? 

2. How do the different interpretations understand God’s power over our body? 
3. How would it feel to read a prayer every morning that states God has control 

over our bodies? 
 
 After the text study, hand out a sheet with the information from the Teri Schiavo 
case.  (I have chosen this because it is the most current well known case right now.  If, 
while you are teaching this class, there is another more current case of euthanasia, please 
use that case instead.)  As a group read the information on this case.  Then split the class 
into two groups.  They will prepare for a debate.  One group will use the prayer Asher 
Yatzar and the text provided from Samuel I and II.  They will argue that Teri Schiavo’s 
husband should be able to shut the machines off.  The second group will argue for her 
parents.   They will use text provided for them from Deuteronomy and Job.   
 Give each group enough time to prepare for the debate.  Then ask the groups to 
each come before the judge and present their case.  They can argue back and forth but 
first allow each of them to state their case.   
 After the debate ask the students to discuss the case and how they personally feel 
about it and about what Judaism says about it.  Allow the class to discuss either the 
specific Teri Schiavo case or just the idea in general. 
 Before asking the families to fill in their Talmud Page, read pages 3-4 from the 
book The Book of Jewish Values.  This story is entitled “On Hearing a Siren.”  Simply 
read this to the class as a closing thought and then ask the families to fill in their Talmud 
Page. 
 
 



Elohi N’tzor (guard my speech from evil) 
(Talmud Page 4) 
 When we recite this prayer, at the end of the Amida, we are asking God to help 
guard us from saying something bad about another.  Although some would disagree with 
the idea that God has control of what we say, this prayer implies that we can ask God to 
help us with this.  How much control do we really have about what we say? 
 Each family is now an “investigation team.”  Each team is to investigate and try to 
answer the following question:  How much control do people have over what they say.”  
They will have 20 minutes as a family to look through all the evidence and make a 
reasonable argument for their findings.  The evidence is as follows: 

1. The prayer Elohi N’tzor as found in Mishkan T’filah 
2. The People’s Prayer Book pages 185-189.   
3. Page 126 from The JGirl’s Guide which lists four Biblical texts 
4. The Chassidic story about the feathers 

All of these resources can be found at the end of this unit. 
 After the 20 minutes are over, ask the group to come back together and have each 
family present on what they found.  Continue with an all class discussion. 
 Finish the activity by allowing each family to fill out their Talmud Page. 
 
Mi Sheberach 
(Talmud page 2) 
 People become sick and as humans there is a limit to what we can do about it.  
We might develop new medicines and techniques to treat the ill, but we wonder how 
much God really controls what is going on.  However, people believe (and some studies 
have shown) that prayer can help those who are sick.   
 Set Induction:  Discuss the question:  Have you ever been so sick that you felt you 
had no control over your health? OR Did you ever know anyone who was so sick that 
you felt even the doctors had no control of the situation? How did you feel emotionally?  
Whom do you think was in control?    
 Invite a rabbi, a nurse and a physician in to the class.  If one of the students in 
your class has one of these professions, you, as the teacher, should make the decision 
whether or not to use their expertise for this lesson or to invite other people who are not 
in the class. 
 Ask each of the panelists to talk for a few minutes about the role of prayer in the 
healing process of a sick patient.  After they are done, allow the students to ask the 
panelists questions based on their presentation.  Remind the students (either before or 
after the speakers) that the theme of this unit is limitation; both the limitations placed on 
us and the limitations we place on our selves. 
 For the next part of the activity each person should find a partner.  Label one 
partner A and the other B.  Role play the following situation:  Person A and person B are 
friends.  Person A does not believe in God.  Person A asks person B: if we as human 
beings are limited in what we can do about a person who is sick, why do we pray?  
Person B should answer however he/she feels appropriate.  After they have discussed it 
for a little longer, ask the students to switch roles. 
 Conclude by allowing the families to complete the Talmud page for this activity. 
    (Adapted from a Lesson in Teaching T’filah page 57.) 



Mourner’s Kaddish 
(Talmud Page 6) 
 The fact that each person is going to die is something that no one has any control 
over.  Although many would say we, as humans, can control when and how we die, the 
fact that we will all die is something we cannot prevent.   
 This activity is shorter than previous activities.  The goal here is to understand the 
text and the concept, not necessarily how it plays out in our own lives.  Although 
everyone who is participating in this class will die, they have not personally experienced 
dying yet.  And although most people know someone close to them who has died, the 
actual dying is not something they know personally. 
 Split the group into groups of four people. For this, it is not necessary to group 
families together.  It might actually be beneficial to split them apart.  Begin by asking 
each group to read and study together the pages from The People’s Prayer Book Volume 
6 page 149-161.  They should read each commentators words carefully and discuss its 
meaning.   
 Once they are done, hand them a packed of readings from Mishkan T’filah pages 
291-295.  Ask the group to read all of them and answer the question:  How do these 
readings help the person praying deal with our limitations as human beings in regards to 
dying? 
 When everyone is done, ask the group to come together and discuss what they 
talked about in their smaller groups and what they are feeling about the subject. 
 
 
 
Performance Task: 
 Provide each person with a piece of paper and a pen.  Before beginning this 
activity ask each family to look over what they wrote in their Family Siddur during this 
past unit.  Once they are done, ask each person to write down five things in their life 
which they have limited control over.  They can be things that were already discussed or 
new things.  Leave a lot of space between items.  Under each item they should write 
down at least one prayer or blessing where this can be seen.  Finally, ask the students to 
write a reflection on how their own personal life is affected by this limitation. 
 At the end ask the families to discuss what they each wrote and then hand it in to 
the teacher.  Over the course of the week, the teacher should read over all the papers to 
ensure that the students were able to connect the ideas of prayer and limitation to their 
own lives. 
 
 
                                                 Resources       
Activity 1:  Modim 

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 2.  Woodstock:  Jewish 
Lights Publishing, 1998.  Pages 164-175. 

 
Activity 2: Nisim B’chol Yom 

1. Mishkan T’filah.  New York: Central Conference of American Rabbis, 2006.  
Pages 198-203. 



 
Activity 3:  Asher Yatzar 

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 5.  Woodstock:  Jewish 
Lights Publishing, 2001.  Pages 108-117. 

2. Kahn, Robert I.  Gates of Prayer: The New Union Prayerbook.  New York: 
Central Conference of American Rabbis, 1975.  Page 284. 

3. Mishkan T’filah.  New York: Central Conference of American Rabbis, 2006.  
Pages 194-195. 

4. Telushkin, Rabbi Joseph.  The Book of Jewish Values: A Day-By-Day Guide To 
Ethical Living.  New York:  Bell Tower, 2000.  Pages 3-4. 

 
Activity 4:  Elohi N’tzor 

1. Adelman, Penina, Ali Feldman and Shulamit Reinharz.  The JGirl’s Guide.  
Woodstock:  Jewish Lights Publishing, 2005.  Page 126. 

2. Hoffman, Lawrence.  My People’s Prayer Book Volume 2.  Woodstock:  Jewish 
Lights Publishing, 1998.  Pages 185-189. 

3. Mishkan T’filah.  New York: Central Conference of American Rabbis, 2006.  
Pages 196-197. 

 
Activity 6: Mourner’s Kaddish 

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 6.  Woodstock:  Jewish 
Lights Publishing, 2002.  Pages 149-161. 

2. Mishkan T’filah.  New York: Central Conference of American Rabbis, 2006.  
Pages 291-295. 

 
 
 



 
Lesson Plan for Unit 5 (Limitation): Asher Yatzar 
 
Goals: 

• To offer students the opportunity to question how much control a person has over 
his/her own body. 

• To provide students with a real case in which a person was not able to control 
his/her own body any longer. 

• To connect the idea of limitation with the Asher Yatzar prayer 
• To engage students in the dilemmas surrounding euthanasia. 

 
Objectives: 
Students will be able to: 

• Give a one sentence summary the Asher Yatzar prayer. 
• To explain the Teri Schaivo case. 
• To explain what Judaism and Jewish text state about both the positive and 

negative sides to euthanasia. 
• To state how they personally feel about euthanasia and control over our own 

bodies as well as what their family feels about this issue. 
 
Time: 
0:00-0:05:  Setting up 
0:05-0:25:  The text study 
0:25-0:35:  The Teri Schiavo situation 
0:35-0:55:  Preparing for the debate 
0:55-1:10:  The debate 
1:10-1:20:  What I really think 
1:20-1:25:  One last story 
1:25-1:40:  Talmud page 
 
Materials: 
The People’s Prayer Book Volume 5 pages 108-117 
Gates of Prayer page 284 
Mishkan T’filah pages 194-195 
Information about the Teri Schiavo case which are provided in the resource section 
Texts for debate which have been provided in the resource section 
The Book of Jewish Values pages 3-4 
 
Activity: 
 This blessing states that if even one of our vessels or arteries were to break we 
would not work completely.  This blessing is said in traditional settings after a person 
uses the bathroom.  The question here is in our limitation as human beings to control 
what happens in and to our bodies.   
  
PART I: The text study 



Begin with a text study, either as an entire group or in chavruta, of the prayer 
Asher Yatzar.  Use The People’s Prayer Book Volume 5 pages 108-117, the translation 
from Gates of Prayer page 284, and the readings from Mishkan T’filah (pages 194-195) 
provided in the resource section to help.  During the text study, answer the questions: 

1. The prayer speaks of “pathways and openings.”  What do you think that 
phrase is referring to? 

2. How do the different interpretations understand God’s power over our body? 
3. How does it feel to read a prayer every morning that states God has control 

over our bodies? 
 
PART II:  Teri Schiavo 
 After the text study, hand out a sheet with the information from the Teri Schiavo 
case.  (I have chosen this because it is the most current well known case right now.  If, 
while you are teaching this class, there is another more current case of euthanasia, please 
use that case instead.)  As a group read the information on this case.   
 
PART III: Preparing for the debate 
 
Then split the class into two groups.  They will prepare for a debate.   
 
Group one: 

One group will use the prayer Asher Yatzar and the text provided from Samuel I 
and II.  They will argue that Teri Schiavo’s husband should be able to shut the machines 
off.  They should be prepared to use the texts in order to prove their case. 
 
Group two: 

The second group will argue for Teri Schiavo’s parents.   They will be provided 
texts from Deuteronomy as well as the Book of Job in order to help them argue their 
point.  They will also be given an explanation of the idea of pikuach nefesh, saving a life.   
They should also be prepared to use their texts to prove their case. 

 
 Give each group about 15 minutes to prepare for the debate.   
 
PART IV: The debate 
 Either the teacher or a guest from outside the class should serve as the judge here.  
Each side will be given about 5 minutes to stand before the “judge” and present their 
case.  After each group has gone, the other group will have time to reply to what the other 
group has said.  Continue this for about 10 minutes or until everyone has said what they 
would like to say, whichever comes first. 
 
PART V: What do I really think 
 Ask the students to discuss the case and how they personally feel about it.  
Discussion questions: 

1. If they remember when it was taking place, ask them to discuss how they felt 
when the country was talking about this case? 



2. If they don’t remember when it was taking place, how did they feel when they 
read her case? 

3. How did looking at Jewish text change or reaffirm what you believed should 
happen in this case? 

4. Where do you see the theme of limitation in this case and in the concept in 
general? 

 
PART VI: One last story 
 After the discussion is over, read pages 3-4 from The Book of Jewish Values.  
This story is entitled “On Hearing a Siren.”  Simply read this to the class as a closing 
thought and then ask the families to fill in their Talmud Page. 
 
PART VII: Talmud page 
 Conclude the lesson by providing time for the families to put together their 
Talmud page.   
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Nisim B’chol Yom 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

o�kIg�k 'Ubh�¥,Ic£t h¥vOt¯u Ubh�¥vO¡t ²h±h 'tUv v¨T©t¨J 'Q�k Ub§j�³b£t oh¦sIn 

W�K v¤sIb rIs²u rIs�k tUv v¨T©t 'Ub�(g§J°h īd̈n 'Ubh�¯H©j rUm 's.g²u 
 ,IsUe�P©v Ubh�¥,In§J°b k1g±u 'W�¤s²h�C oh¦rUx§N©v Ubh�¯H©j k1g /W�¤,�K¦v§T r((P©x±bU 
',(g k�f�C¤J Wh�¤,IcIy±u Wh�¤,It�k�p°b k1g±u 'Ub�¨N9g oIh k�f�C¤J Wh�¤X°b k1g±u 'Q�k 
UN�©, tO h9F o¥j©r§n©v±u 'Wh�¤n£j©r Uk�f tO h9F cIY©v 'o°h�¨r¢v�m±u r¤e�«c²u c¤r�(.g 

/Q�k Ubh�°U¦e o�kIg¥n Wh�¤s¨x£j 
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Asher Yatzar 

Parents’ Commentary Teen‘s Commentary 

Family’s Commentary 

Paste Blessing Here 
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Elohi N’tzor 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

o¨s¨t¨v ,¤t r1m²h r¤J£t 'o�kIg¨v Q.k�¤n Ubh�¥vO¡t ²h±h v¨T©t QUr�C 
hUk²d 'oh9kUk£j oh9kUk£j 'oh9c̈e±b oh9c̈e±b Ic t¨r�cU 'v¨n�f¨j�C 

 It 'o¤v¥n s¨j¤t ©j�¥,�P°h o¦t¤a W�¤sIc�f t¥X9f h¯b�p9k 1gUs�²h±u 
:Wh�®b�p�k sInBg1k±u oh¯h©e§,¦v�k r©J�p¤t h¦t 'o¤v¥n s¨j¤t o¥,¨X°h 

:,IGBg1k th9k�p©nU 'r̈G�C k�f t(pIr '²h±h v¨T©t QUr�C 
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Mi Shebeirach 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

h1k�k©e§n9k±u :v¨n§r¦n r(C©S¦n h©,�p§GU /g¨r¥n h°bIJ�k rIm±b 'h©vO¡t 

'W�¤,¨rI,�C h9C9k j©,�P /v®h§v¦T k«F1k r�p�g.F h¦J�p³b±u 'o«S¦, h¦J�p³b 
 v¨r¥v§n 'v�g¨r h1k�g oh9c§JIj©v k�f±u /h¦J�p³b ;IS§r¦T Wh�¤,I�m¦n�cU 
 v¥GBg '²l�¤n§J i1g©n�k v¥GBg /o¨T�c©J£j©n k¥e�k©e±u o¨,�mBg r(p¨v 

 /W�¤,¨rIT i1g©n�k v¥GBg /W�¤,¨Gªs§e i1g©n�k v¥GBg 'W�®bh¦n±h i1g©n�k 
/h°b�¯bBg³u W±bh¦n±h v�gh�¦JIv 'Wh�¤sh¦s±h iUm�k¨j̄h i1g�©n1k 
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Mourner’s Kaddish 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

'c«eBg³h±u ëj�m°h o¨v¨r�c©t Ubh¥,IN¦t±u Ubh¥,Ic£t Q©r(C¤J h¦n 

 :v.kIjv ,t Q¥r�c±h tUv 'v¨t(k±u k¥j̈r 'v¨e�c¦r 'v¨r̈«a 

o¨nh9k£j©v�k 'o¤vh(k�g oh¦n£j©r t(k¨n°h tUv QUr�C JIs¨E©v 

 'v¨tUp§r v¨r¥v§n o¤v�k j1k§J°h±u 'oeh°z£j©v�kU o¨,t«P©r�kU 
 ,©tUp§rU 'J.p�®B©v ,©tUp§r ''o°h�©n¨J©v i¦n v¨n(k§J v¨tUp§r 

i¥n¨t r©nt«b±u /ch¦r̈e i©n±z9cU t�k²dBg1C t¨T§J©v ';uD©v 
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Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

V¥,Uf�k©n Qh9k§n³h±u 'V¥,Ug§r9f t¨r�c h¦S t¨n�k�g�C /t�C©r V¥n§J J©S©e§,°h±u k©S³D§,°h 
 :i¥n¨t Ur§n¦t±u ch¦r̈e i©n±z9cU t�k²dBg1C /k¥t¨r§G°h ,h(C k�f§s h¯H©j�cU iIfh¥nIh�cU iIfh¯H©j�C 

:t²H©n�k�g h¥n�k�g�kU o1k�g�k Q©r�c§n t�C©r V¥n§J t¥v±h 
 V¥n§J k�K©v§,°h±u v.K1g§,°h±u r̈S©v§,°h±u t¥¬³b§,°h±u o©nIr§,°h±u r©t�P§,°h±u 'j1C©T§J°h±u Q©r�C§,°h 

 't¨,¨n¡j®b±u t¨,¨j�C§JªT 't¨,¨rh¦J±u t¨,�f§r9C k�F i¦n t�K�(g�k tUv Qh¦r�C t¨J§sªe§S 
:i¥n¨t Ur§n¦t±u 't¨n�k�g�C i¨rh¦n£t©S 

:i¥n¨t Ur§n¦t±u 'k¥t¨r§G°h k�F k1g±u Ubh�(k�g oh°H©j±u t²H©n§J i¦n t�C©r t¨n�k§J t¥v±h 
:i¥n¨t Ur§n¦t±u 'k¥t¨r§G°h k�F k1g±u Ubh�(k�g oIk¨G v¤GBg³h tUv uḧnIr§n9C oIk¨J v¤G«g 

 





































































Theresa Marie "Terri" Schiavo (December 3, 1963 – March 31, 2005) was a woman 
from St. Petersburg, Florida whose medical and family circumstances and attendant legal 
battles fueled intense media attention and led to several high-profile court decisions and 
involvement by politicians and interest groups. Schiavo experienced cardiac arrest and 
collapsed in her home in 1990, incurring massive brain damage. She remained in a coma 
for ten weeks. Within three years, she was diagnosed as being in a persistent vegetative 
state (PVS) with little chance of recovery. 

Beginning in 1998, Terri's husband and guardian Michael Schiavo petitioned the courts to 
remove the gastric feeding tube keeping Schiavo alive; Schiavo's parents Robert and 
Mary Schindler fought a series of legal battles opposing Michael. The courts consistently 
found that Schiavo was in a PVS and had made credible statements that she would not 
wish to be kept alive on a machine. By 2003, the matter, while still local to Florida, had 
received some national attention. 

By March 2005, the legal history around the Schiavo case included fourteen appeals and 
numerous motions, petitions, and hearings in the Florida courts; five suits in Federal 
District Court; Florida legislation struck down by the Supreme Court of Florida; a 
subpoena by a congressional committee in an attempt to qualify Schiavo for "witness 
protection"; federal legislation (Palm Sunday Compromise); and four denials of 
certiorari from the Supreme Court of the United States.[1]

Despite these interventions, the courts continued to find that Schiavo was in a PVS with 
no hope for recovery, and would want to cease life support. Her feeding tube was 
removed a third and final time on March 18, 2005. She died at a Pinellas Park, Florida 
hospice on March 31, 2005, at the age of 41. 

From the website: http://en.wikipedia.org/wiki/Terri_Schiavo
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For Group 1: Arguing for the Husband 
 
The following comes from the book Drugs, Sex and Integrity: 
 
One case of active euthanasia recorded in the Bible is that of King Saul.  Scripture 
relates:  

Now the Philistines fought against Israel and the men of Israel fled from before 
the Philistines, and fell down slain in Mount Gilboa.  And the Philistines followed 
hard upon Saul…And the battle went sore against Saul, and the archers overtook 
him; and he was in great anguish by reason of the archers.  Then said Sail to his 
armor-bearer:  “Draw your sword and thrust me through let [the enemy] come and 
thrust me through….”  But his armor-bearer would not; for he was sore afraid.  
Therefore Saul took his sword, and fell upon it…So Saul died…(I Samuel 31:1-6) 

 
From this passage it appears that Saul committed suicide.  However, in the next passage, 
it becomes clear that Saul’s attempt at suicide failed, for he asks an Amalekite to slay him 
to help him die more quickly, in effect to engage in active euthanasia. 

And [Saul] said unto me, “Stand…beside me, and slay me…”  So I stood beside 
him and slew him….[helped him to die].    (II Samuel 1:9-10) 

 
 
 
 

For Group 2:  Arguing for the Parents 
 
The following comes from the book Drugs, Sex and Integrity: 
 

The value of pikuach nefesh, “saving a life,” is paramount in Judaism.  Life is 
sacred and preserving life takes precedence over virtually every other mitzvah.  
Therefore, it should come as no surprise that Jewish law prohibits active euthanasia, 
considering it tantamount to murder.  
  
Each book of the Torah contains at least one prohibition against murder, in addition to the 
sixth commandment of the Ten Commandments, “You shall not murder.”  A passage 
from the book of Deuteronomy makes explicit the biblical view that no human being has 
the right to “play God”: 

See now that I, even I, am He, and there is no God with Me: I [alone] kill, and I 
make alive…  (32:39) 

 
In the Book of Job, we see a concrete instance of a refusal to challenge the prerogative 
belonging only to God.  Job suffers terrible afflictions, losing his wealth and children.  
His skin is covered with boils and bleeding sores.  His wife urges Job to curse God and 
die.  But Job responds: 

What?  Shall we receive good at the hand o God, and shall we not receive evil?  
For all this did not Job sin with his lips (2:10) 



A Chassidic Story – Gathering the Feathers

• A man appeared before his rabbi prior to Rosh Hashanah, declaring 
he wished to repent the slander he had committed. He claimed he 
would do anything the rabbi instructed him.

• The rabbi doubted the man’s sincerity.  He told him to rip open a 
feather pillow, scatter the feathers to the winds, and return to the 
rabbi’s office for further instructions.

• The man thought the rabbi’s instructions odd, but did as instructed.

• When he returned to the rabbi, the rabbi instructed him to gather 
the feathers – every last one.

• The man protested the impossibility of the task.

• The rabbi said, “The feathers are your words.  Just as you cannot 
gather the feathers, you cannot undo your slander.  The way to 
eliminate the harm of slander is not to engage in it in the first place.”

 From the website: 

http://faculty.niagara.edu/boxer/essays/rel/presentations/Numbers12.ppt#267

,11,A Chassidic Story – Gathering the Feathers 

 

 

 

























































Unit Six: Freedom 
 
                                                    Enduring Understandings:      

• The theme of freedom in Shabbat liturgy can engage us in discussing real life 
issues which occur in a family as a child grows. 

 
                                            Essential Questions      

• What are some of the different ideas of freedom? 
• Where can the theme of freedom be found in our own lives? 

 
                                     Goals       

• To expose the student to a variety of notions of freedom in both their own lives 
and in prayer. 

• To provide students with an opportunity to access the plain meaning of each of 
the prayers in this unit.  (For example: Ma’ariv is about evening creation) 

• To offer students the opportunity to personalize the themes of the prayers. 
• For parents and teens to understand and appreciate each other’s ideas and how 

they may be similar to or different from their own. 
 

                                                          Objectives:         
By the end of this unit all students will be able to… 

• Give a one sentence summary of each of the prayers studied in this unit. 
• Define the concept of “freedom” 
• Connect prayers to their own lives through journals, discussions and projects. 

 
Teens will be able to… 

• Identify what their parents and their family thinks about each of the prayers 
studied during this unit. 

 
Parents will be able to… 

• Identify what their child and their family thinks about each of the prayers studied 
during this unit. 

 
 
 
                   Activities:      
Morning Blessings (who has made me free) 
(Talmud Page 1) 
 What does it mean to be “free”?  Why is this prayer stated in the prayer book 
when we would most likely argue that there are Jews in the world who are not free (by 
our definition)?  Is it about being legally free or free to make our own decisions?   How is 
someone’s view changed when they learn that originally the blessing thanked God for not 
making me a slave? 
 Begin by asking students to write out their own personal definition of the word 
“freedom.”  Give each student about 5 minutes.  Ask them to each read their definition 
out loud.  As they do write key words that come out from their definition on the board. 



 Hand out the blessing both as written in the Reform movement (praising God for 
making us free) and in the Orthodox movement (praising God for not making us slaves.)  
Both of these versions can be found in the resource section.  In chavruta ask the students 
to read both versions and then discuss what each one implies.  What do they think the 
reasoning behind each version is? 
 After about 10 minutes ask the students to come back together and discuss what 
they talked about in their chavruta.  Try to stress the idea of free will within this 
discussion.   
 After this discussion explain the idea of the yetzer hara and the yetzer hatov.  You 
may want to hand out page 30 from the book Count Me In or just use this page as a 
resource for you, either way you should look at pages 29-42 in the same book in order to 
help you teach this concept. 
 Within each family unit, ask them to discuss these concepts and how they play out 
in their lives.  Provide for them a variety of texts which can be found in the resource 
section and is from The Jewish Moral Virtues pages 183-184.  Ask them to discuss: 

1. Are there times when they feel the pull of both within themselves? 
2. Are there times when they feel the pull within the family? 
3. When are the times when they feel the pull of both the yetzer hara and the yetzer 

hatov the most?   
 Each family should come up with a plan to help each other remember to follow 
their yetzer hatov.  This should be something they can create (i.e.  a list of reminders, a 
sign in their house, a contract with each other…etc.)  In a few weeks ask the students 
how this is going? 
 Conclude by having the families fill out their Talmud Page. 
 
Nisim B’chol Yom (who frees the captive) 
(Talmud Page 2) 
 Set Induction:  Ask the class to think about the lesson the previous week.  If we 
came to the conclusion last week that the word “free” in Nisim B’chol Yom means that we 
have free will, what does it mean this week to say that we bless God for freeing the 
captive?  (some answers you should receive are that the people who are captive are not in 
jail, they are emotionally captive or that some people do not have the ability to use their 
free will.) 
 Ask the class if they think that this blessing is about emotional freedom or 
physical freedom?  Allow the class to debate but in the end push them towards deciding 
that it is about physical freedom. 
 Continue by handing out the information about Darfur.  Right now this is a big 
issue and problem.  Hopefully it will not be in the future.  If it is no longer something that 
needs our help go to the URJ website at www.urj.org or call the RAC (Religious Action 
Center) to find out how this class can help in the fight for all people to be free. 
 Ask the families to read the information together.  This will give them the 
background on the subject.  If possible, download the movies from 
http://www.hrw.org/video/2004/sudan/index2.html and show those to the class.   
 Ask the class to brainstorm ways they as a class can help with this situation.  
There are a variety of suggestions on the website and the information.  Allow the class to 
really direct the rest of the session.   

http://www.urj.org/
http://www.hrw.org/video/2004/sudan/index2.html


 At the end of class the students should have already done something (like writing 
letters…etc) or plan to do something (buying and selling bracelets..etc.)  Then each 
family should fill out their Talmud Page. 

  
Asher Yatzar (we have the freedom to choose how we take care of ourselves) 
(Talmud Page 3) 
 Begin this lesson by asking the students to look back in their Family Siddur to the 
previous unit where they also studied Asher Yatzar.  Remind them about the Teri Schiavo 
case and what they discussed about euthanasia. 
  Now ask the students to look at this blessing from another point of view.  Suggest 
that people might have the freedom to chose how they treat themselves and their bodies.  
There are three different topics I would like to highlight for this prayer.  For this activity 
ask the group to split into three smaller groups (teen boys, teen girls, and parents.)  
 
Topic one: Being Healthy 
 America is known for being the most unhealthy country in the world.  With our 
fast pace lives we rarely have time to worry about what we put in our bodies or if we 
exercise.  We also learn about the other extreme of anorexia, bulimia and other eating 
disorders.  However, Judaism stresses the importance of our body with the prayer Asher 
Yatzar.  If you would like to research the subject further go to the website you can 
download the whole resource guide at http://urj.org/Documents/index.cfm?id=1855  
 Traditionally, one way the Jews have understood taking care of our bodies is by 
keeping kosher.  Many Jews no longer do this for a variety of reasons.  Using the sheet 
provided read each of the 7 laws to keeping kosher and discuss why each might be 
included.   
 Afterwards discuss ways you can honor your body by eating healthier and 
exercising.  If the students do not keep traditionally kosher, ask them to design their own 
7 laws to keeping modern day kosher (eating less fast food, making sure the meat they eat 
was treated correctly when it was alive, exercising three times a week…etc.)  At the end 
of this rotation hand them the pamphlet from the URJ on eating disorders.  It can be 
downloaded at http://urj.org/Documents/index.cfm?id=1853
 
Topic two:  Suicide 
 Teen suicide is a very serious problem in America and is definitely a way in 
which the person has not chosen to take care of his/her body.  The discussions you will 
have in this group will be very different with the teens and with the parents.  You may 
want to ask a counselor/therapist to lead this discussion. 
 Hand out the sheets from Kedushat HaGuf pages 24-28.  Together read the first 
page and discuss what it has said.  Then split this group into five new groups.  Ask each 
group to read one the information on one of the headings on pages 26-28 (excluding 
“After High School.”)  Each group should read and discuss their topic.  They should 
create a pamphlet which explains the concerns they read about and gives a message to 
teenagers who might be facing these issues.  The pamphlets should be creative, incourage 
students to make something teens would actually want to read.  When everyone is done, 
ask each group to present their pamphlet.  Make sure the groups which is studying what 
Judaism says about it presents last. 

http://urj.org/Documents/index.cfm?id=1855
http://urj.org/Documents/index.cfm?id=1853


 Finally read the sheet with a variety of Jewish texts and continue discussing what 
Judaism says about suicide (provided in the resources.) 
 
Topic Three: Rest 
 Another way to take care of ourselves is by resting enough.  It has been proven 
through studies that teens need more sleep.  But resting isn’t just about sleeping it is also 
about taking the time to relax.   
 Begin with a text study.  Ask the students to study the various quotes from The 
JGirl’s Guide page 54-56 in chavruta.  Answer the question:  What reasoning does this 
text give for relaxing?  How does it relate relaxing to taking care of your body? 
 Shabbat is a built in day to relax and rest.  Ask each student to make a list of ten 
things they will try to do during Shabbat in order to relax more.  Ask each person to pick 
one this week and try it.  Next week, if they liked doing it, they should continue with that 
one and try another one.  If they did not think it helped, then they shouldn’t continue 
doing it.   
 
At the conclusion of all the rotations ask the families to gather back together and 
complete the Talmud Page. 
 
   
V’ahavta: See attached for the full lesson plan for this activity 
(inscribe them on the doorposts of your house and on your gates as a reminder of the 
exodus story) 
(Talmud Page 4) 
 During the exodus story the Israelites are told to put blood on the doorposts of 
their houses to signify they are Jews.  Later we read in the V’ahavta prayer that we 
should place it on the doorposts of our house and on our gates.  The Mezuzah connects us 
to the V’ahavta, the exodus story and to all Jews everywhere. 
 Begin with a text study of the V’ahavta prayer.  For help with this text study refer 
to page 100-103 in My People’s Prayer Book Volume 1.  Concentrate the study on the 
idea of placing a symbol on the doorposts of your house and on your gates.  What does 
this mean?  Does it refer back to the Passover story?  Did the Torah really mean for us to 
put Mezuzot on our doors? 
 In his book A Vision of Holiness, Rabbi Richard Levy suggests that Jews may 
want to choose texts to place in their mezuzah that are more appropriate for the room in 
which it is being hung.  He writes:   

I have heard not only to put God’s words upon the doorpost, but to become 
conscious of the mitzvoth that apply to each particular room.  On the doorpost of 
my office at the Hebrew Union College is a mezuzah in which I have inserted not 
the traditional passage of the Sh’ma but the passage about the values of Torah 
from Psalm 19:8-12, as a reminder that I am to study and teach in my office as 
well as doing “work” there.  Vision of Holiness page 132. 

Ask each family to begin by choosing a room that is the most important or significant to 
their family.  Then, using the texts provided, ask each family to study each of the text 
under the heading for the room they find the most important or significant.  After 
studying the text, the family should choose one that stands out for them. 



Together they will then make a mezuzah out of clay or tubing or other materials. 
They should then place their text inside the mezuzah.  Once they are home they can place 
the mezuzah on the doorpost of the room they selected.   
 
Mi Chamocha             Performance Task 
(Talmud Page 5) 
 Mi Chamocha is the prayer which ultimately deals with freedom.  Now that the 
students have learned a variety of ways freedom plays into their and other people’s lives, 
they can begin to study this prayer. 
 Begin with a text study using the pages from My People’s Prayer Book Volume 1 
pages 130-134 provided in the resource section.  After reading the prayer and discussing 
its meaning, ask the students why the theme of freedom is associated with a prayer which 
never mentions the word freedom?  (This is because it comes from the Song of the Sea 
(Exodus 15) which is when the Israelites left Egypt and were crossing the Red Sea.  They 
did not mention freedom in this section, but rather celebrated it.) 
 The crossing of the Red Sea and exiting Egypt is the greatest miracle the Jews 
ever saw.  There are many times in our lives when we have to cross over big obstacles in 
order to be free to be ourselves.  Many of these relate to resisting peer pressure regarding 
dress, the way we talk and the way we act.  Using the worksheets with a bridge on it, ask 
the students to think of a time in their life they had to get over an obstacle.  They should 
fill in the sheet so that “The Beginning” is the situation before the obstacle, “The 
Obstacle” is the obstacle, and “The End” is the situation afterwards.  On the bridge the 
students should write the ways they made this transition happen. 
 When each person is finished they should share their image with the class.  Each 
student should think about and answer the question:  How did the theme of freedom play 
out in this situation? 
 Each family should then fill in the Talmud Page for this activity. 
 
 
 
                                                 Resources       
Activity 1:  Nisim B’chol Yom (makes me free) 

1. Borowitz, Eugene B. and Frances Weinman Schwartz.  The Jewish Moral Virtues.  
Philadelphia:  The Jewish Publication Society, 1999.  Pages 183-184. 

2. Gevirtz, Gila.  Count Me In.  New Jersey:  Behrman House, 2005.  Pages 29-42. 
3. Mishkan T’filah.  New York: Central Conference of American Rabbis, 2006.  

Page 198. 
4. Scherman, Rabbi Nosson. The Complete Artscroll Siddur. New York: Mesorah 

Publications, 1984.  Page 18-19. 
 
Activity 2:  Nisim B’chol Yom (Frees the captive) 

1. Website:  http://rac.org/advocacy/issues/issuesudan/sudangen/ which I have cut 
and pasted into a worksheet 

 
Activity 3: Asher Yatzar 

http://rac.org/advocacy/issues/issuesudan/sudangen/


1. Adelman, Penina, Ali Feldman and Shulamit Reinharz.  The JGirl’s Guide.  
Woodstock:  Jewish Lights Publishing, 2005.  Pages 54-56. 

2. Kedushat HaGuf: the sanctity of the body.  New York:  Union of Reform Judaism 
Department of Jewish Family Concerns, 2006.  pages 24-28. 

 
Activity 4: V’ahvta 

1.  Hoffman, Lawrence.  My People’s Prayer Book Volume 1.  Woodstock:  Jewish 
Lights Publishing, 1997.  Pages 100-103. 

2. Levy, Rabbi Richard. Visions of Holiness. New York: URJ Press, 2005.   
 
Activity 5: Mi Chamocha 

1. Hoffman, Lawrence.  My People’s Prayer Book Volume 1.  Woodstock:  Jewish 
Lights Publishing, 1997.  Pages 130-134.  



 
Lesson Plan for Unit 6 (Freedom): V’ahavta 
 
Goals: 

• To connect the theme of freedom and the story of Passover with the V’ahavta 
prayer.   

• To offer students the opportunity to create a daily reminder of both family and 
Jewish values 

• To inspire students to make personal meanings of the V’ahavta. 
 
Objectives: 
Students will be able to: 

• Give a one sentence explanation of how the theme of freedom connects to the 
V’ahavta prayer. 

• Create a Mezuzah for some family room in their house which includes a family 
oriented text inside. 

• Explain and analyze what their family thinks about the V’ahavta prayer. 
 
Time: 
0:00-0:05:  Setting up 
0:05-0:20:  Text Study 
0:20-0:35:  A Second Text Study 
0:35-0:50:  Creating a Family Mezuzah 
0:50-1:00:  Talmud Page 
 
Materials: 
My People’s Prayer Book Volume 1: pages 100-103 
Various texts about family 
FIMO or air drying clay or tubing 
Other art supplies depending on what type of Mezuzot you would like the families to 
make 
 
Activity:  

During the exodus story the Israelites are told to put blood on the doorposts of 
their houses to signify they are Jews.  Later we read in the V’ahavta prayer that we 
should place it on the doorposts of our house and on our gates.  The Mezuzah connects us 
to the V’ahavta, the exodus story and to all Jews everywhere. 
 
PART I: Text Study  
 Begin with a text study of the V’ahavta prayer.  For help with this text study refer 
to page 100-103 in My People’s Prayer Book Volume 1 which are in the resource section.  
Ask the students to read this prayer and the commentary about it in Chavruta.   
Ask the students to focus on the line which states that they should place it on the 
doorposts of their house and upon their gates.  Answer: 

1. What does this mean?   
2. Could it possibly refer back to the Passover story?   



3. Did the Torah really mean for us to put Mezuzot on our doors? 
 
PART II: A second text study 
 Now ask families to group together.  Provide each family with a variety of texts 
about family.  These texts can be found in the resource section.  Ask each family to read 
through the various texts and select one which is significant to their family. 
 
PART III: Creating a Family Mezuzah 
 Provide each family with either FIMO (a type of clay that needs to be baked), air 
drying clay, or tubing.  Allow each family the time to create their own family Mezuzah.  
They should all participate in making this object.  Afterwards, they should place the text 
they choose inside of it.  Finally, the family should decide where in their house it would 
be the most appropriate to hang their new mezuzah.  Encourage them to choose a room 
where they all like to sit together or a room that means a lot to everyone in the family.   
 
PART IV: The Talmud Page 

Conclude this lesson by allowing each family to fill in the Talmud Page. 
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From Nisim B’chol Yom: Who Has Made Me Free 

 

 

 

 

 

 
 
 
 

 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

:ih¦rIj ,
CqiC h°b�©G�g¤J 'o�kIg¨v Qk�¤n Ubh�¥vO¡t ²h±h v¨T©t QUr�C 
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From Nisim B’chol Yom: Who Makes Free the Captive 
 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen‘s Commentary 

Family’s Commentary 

oh¦rUx£t rh¦T©n 'o�kIg¨v Qk�¤n Ubh�¥vO¡t ²h±h v¨T©t QUr�C 
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Asher Yatzeir 
 

 

 

 

 

 
 

 
 
 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

o¨s¨t¨v ,¤t r
m²h r¤J£t 'o�kIg¨v Qk�¤n Ubh�¥vO¡t ²h±h v¨T©t QUr�C 
hUk²d 'oh+kUk£j oh+kUk£j 'oh+c̈e±b oh+c̈e±b Ic t¨r�cU 'v¨n.f¨j.C 

 It 'o¤v¥n s¨j¤t ©j�¥,�P°h o¦t¤a W�¤sIc.f t¥X+f h¯b.p+k 
gUs�²h±u 
:Wh�®b�p.k sIn8g
k±u oh¯h©e§,¦v.k r©J.p¤t h¦t 'o¤v¥n s¨j¤t o¥,¨X°h 

:,IG8g
k th+k.p©nU 'r̈G�C k�f t:pIr '²h±h v¨T©t QUr�C 
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V’ahavta 
 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

/W�¤s«t§n-k�f.cU 'W§J.p³b-k�f.cU 'W.c��c.k-k�f.C 'Wh¤vO¡t | ²h±h ,¥t ¨T.c©v¨t±u 
  :W�c�c.k-k
g 'oIH©v W±U
m§n h+f«b�¨t | r¤J£t 'vK¥t¨v oh¦r�c§S©v Uh¨v±u 
 Q¤r¤S
c W§T.fk.cU 'W¤,h:c.C W§T.c¦J.C o�C ¨T§r
C¦s±u 'Wh®b�c.k o¨T±b³B¦J±u 
 ,«p¨y«y.k Uh¨v±u 'W¤s²h-k
g | ,It.k o¨T§r©J§eu /W�¤nUe.cU 'W.C.f¨J.c�U 

:Wh�¤r�g§J+cU W¤,h:C ,«z´z§n k
g | o¨T.c©,.fU 'Wh�®bh:g | ih:C 
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Mi Chamocha 
 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

   
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

/tk�p v¥G«�g ,G¦v§, t¨rIb 'J¤s�«E
C r̈S§t®b v�f«�n�f h¦n '²h±h o+k¥t�C v�f«�n�f h¦n 
o�KIF s©j�³h 'o²H©v ,
p§G k
g W§n¦J.k oh+kUt±d Uj.C¦J v¨J̈s£j v¨rh¦J 

:Ur§n¨t±u Ufh�+k§n¦v±u UsIv  
:sg²u o�kIg.k QO§n°h ²h±h                           









































Information about Darfur 
From the website: http://rac.org/advocacy/issues/issuesudan/sudangen/ 

Background  

Sudan is a country in northeast Africa that was for decades engulfed in a civil war 
between its northern and southern regions. Sudan’s National Islamic Front (NIF) 
government is an oppressive regime that has instigated violence against 
communities in the south of the country. Government-backed militias have engaged 
in systematic abuses of human rights against the population of the south, terrorizing 
its people with kidnapping, slave raids, torture, and massacres. The NIF-backed 
militias, known as Janjaweed, are now targeting civilians in the Western region of 
Darfur. The government in Khartoum has facilitated and participated in these 
atrocities. In the warfare and ensuing famine, the south lost more than two million 
people (8 percent of the country’s population). Now, the situation in Darfur – a 
region roughly the size of Texas – is also dire.  

In 2002, the U.S. passed the Sudan Peace Act, condemning Sudan for its practice of 
slavery and other human rights abuses, imposing significant financial and diplomatic 
consequences on the National Islamic Front government, and providing areas of 
southern Sudan with $100 million in aid to be used for humanitarian and social 
services. In May 2004, the Sudanese government and the southern rebel Sudan 
People’s Liberation Movement signed three peace protocols, marking a hopeful step 
toward the end of war. In November 2004, peace accords between North and South 
were furthered while the situation in Darfur continued to worsen. On January 9, 
2005, the Sudanese government and the Southern People’s Liberation Movement 
signed the final peace agreement, bringing the North-South civil war to an end. The 
passage of the Sudan Peace Act was a major victory for our coalition. Yet even as 
the civil war ended, the violence in Darfur grew.  

Based on the Reform Movement’s 1999 resolution on our Commitment to Africa, the 
RAC has worked in coalition to stop the atrocities in Sudan in the south.  

 

Genocide in Darfur  

The current crisis in Darfur has historical roots in the 21-year-long north-south 
conflict. In February 2003, two Darfurian rebel groups – the Sudan Liberation Army 
(SLA) and the Justice and Equality Movement (JEM) – demanded an end to economic 
marginalization and sought power-sharing within the Arab-ruled Sudanese state. 
They began attacking government targets, claiming that the region was being 
neglected by Khartoum and that the government is oppressing blacks in favor of 
Arabs.  

The government responded to this threat by targeting the civilian populations from 
which the rebels were drawn. The government organized a military and political 
partnership with some Arab nomads comprising the Janjaweed; armed, trained, and 
organized them; and provided them effective impunity for all crimes committed. The 
historic tensions that exist between the mostly nomadic Arabs and Masaalit and 
Zaghawa farmers who populate Darfur aggravated tensions.  

http://urj.us/cgi-bin/resodisp.pl?file=africa&year=1999


Today, an immense humanitarian crisis is gripping Sudan. Janjaweed are attacking 
the civilian populations of the Fur, Masaalit, and Zaghawa communities in Darfur. 
Villages and towns have been bombed and scorched, water sources and food stores 
have been destroyed, and civilians have been systematically targeted for mass 
killings, rape, and ethnic cleansing. The countryside is now emptied of its original 
Masaalit and Fur inhabitants. Livestock, food stores, wells and pumps, blankets and 
clothing have been looted or destroyed. Although specific numbers cannot be 
verified, according to recent reports by the World Food Program, the United Nations 
and the Coalition for International Justice, 3.5 million people are in need of food, 
over 2 million civilians have been internally displaced, and as many as 400,000 
people have lost their lives. Furthermore, 5,000 civilians continue to die each month 
and over 200,000 have fled to neighboring Chad.  

In November 2004, the crisis further escalated when the Sudanese police and army 
surrounded camps for the internally displaced, blocking aid agency access and then 
destroying some of the camps. The distressing news of the Sudanese government’s 
efforts to hinder relief efforts for the people of Darfur is clear evidence of the 
deteriorating security situation and an escalating humanitarian crisis. As a result of 
the blocking by the Sudanese army and police of aid agency access to refugees 
camps, 160,000 displaced people were no longer reachable by road, and scores of 
aid workers were being forced to evacuate due to lack of security. The Sudanese 
government then made a deplorable statement that aid agencies in Darfur are the 
“real enemy,” blaming them for aggravating the crisis. The Government appears 
determined to force those displaced by the conflict back to villages that remain 
unsafe and uninhabitable. As the world watches, the Sudanese government’s actions 
have made an already terrible human rights crisis worse and it is the innocent people 
of Darfur who are paying with their lives.  

The past year has seen the humanitarian situation in Darfur deteriorate, due to 
continued state-sponsored violence, increasingly violent attacks on humanitarian aid 
workers, a lack of funding for the African Union, and the weakened state of displaced 
Darfurians in both Sudan and neighboring Chad. The Janjaweed are using rape as a 
method to continue attacks on displaced Darfurians when they are forced to venture 
from the refugee camps to collect wood and water. Furthermore, famine and 
infectious diseases will potentially drive up the body counts rapidly unless immediate 
action is taken to provide necessary resources.  

 

Legislative Summary  

Sudan has become a much talked about issue within the Jewish community and in 
Washington. But, unfortunately, the difference being made in the lives of Darfurians 
is questionable. Words ring hallow without actions taken to prevent the continued 
genocide.  

On July 23, 2004, the U.S. Congress unanimously passed a resolution declaring the 
atrocities being committed in Darfur, Sudan, “genocide,” as defined under the 1948 
United Nations Genocide Convention. On July 26, 2004, the U.S. Holocaust Memorial 
Museum’s Committee on Conscience declared a “Genocide Emergency,” saying that 
genocide is imminent or actively occurring in Darfur.  



In a statement before the Senate Foreign Relations Committee on September 9th, 
2004, then-Secretary of State Colin Powell denounced the atrocities taking place in 
Sudan and concurred that genocide is occurring. Secretary Powell stated the need for 
the continuation of peace talks, free flow of humanitarian aid and support for 
observers and troops from the African Union. His statements also marked the first 
time that one state party to the Genocide Convention used its authority to address 
genocide being committed by another state party to the convention.  

Meanwhile, the United Nations has called Darfur “the worst humanitarian crisis of our 
time.” Secretary-General Annan has reported to the Security Council on the situation 
in Darfur, concluding that there is “strong evidence” that war crimes and crimes 
against humanity have occurred on a “large and systematic scale.”  

During the 108th Congress, the United States allocated humanitarian assistance for 
Darfur through the Fiscal Year 2005 Foreign Operations bill and through the Sudan 
Peace Act of 2004. This money funded both humanitarian aid and support for African 
Union troops. In November 2005, however, lawmakers in Washington stripped $50 
million in U.S. funding for African Union troops from the Fiscal Year 2006 Foreign Aid 
Bill. Despite a plea from Secretary of State Condoleezza Rice, Congress rejected an 
effort to reinstate this funding.  

The United Nations Security Council passed two resolutions in the spring of 2005: 
one calling for targeted sanctions against the ruling party and one referring the 
perpetrators of the Genocide to the International Criminal Court. These are two 
significant steps in holding perpetrators accountable and providing incentives for the 
government of Sudan and the Janjaweed to stop their killing.  

These declarations have not led to enough meaningful action and the genocide 
continues. Former Secretary Powell, Secretary Rice, the UN, and independent 
analyses by Non Governmental Organizations (NGOs) agree that addressing the 
crisis will require more funds than Congress originally appropriated for 2005 as well 
as stronger actions. And the situation on the ground remains unsafe and unstable. 
The African Union has provided 7,000 troops, yet these troops lack adequate funding 
and are not mandated to protect civilians, meaning that their presence has little 
value. The UN has also been hesitant to push for sanctions or enforce an arms 
embargo and a no-fly zone that could help to curb the violence.  

The rapidly worsening situation in Sudan is further evidence of the need for greater 
effort on the part of all people of goodwill from around the world to address the 
crisis. Concrete steps to end the violence must be taken, such as targeted sanctions 
and the presence of more troops on the ground with a stronger mandate. Only with 
an immediate end to the violence and increased humanitarian assistance can the 
horrors being experienced by the people of Darfur be alleviated.  

Legislative Update  

The Darfur Peace and Accountability Act (H.R. 3127 / S. 1462) was introduced in the 
109th Congress by Senator Sam Brownback (R-KS) and by Representative Henry 
Hyde (R-IL). The Senate passed its version of the bill unanimously on November 
18th, 2005. The House version of the bill enjoys bipartisan support, but is currently 
stalled. It remains unclear if it will be voted on.  



On February 17, 2006 President Bush called for the levels of international troops in 
Darfur to be doubled in order to address the ongoing crisis in Sudan. President Bush 
also called for an increased role for NATO peacekeepers in Darfur and sent a 
supplemental funding proposal to Congress which included a request for $514 million 
for Sudan, $339 million of which is expected to be designated for Darfur 
peacekeeping and humanitarian programs. These actions signal the United States’ 
commitment to increased action in the region.  

Furthermore, on February 17th, 2006 Senator Joe Biden (D-Del.) also introduced 
Senate Resolution 383, which calls on President Bush to take immediate steps to 
help improve the security situation in Darfur, with an emphasis on civilian protection.  

 

Position of the Reform Jewish Movement  

The Reform Jewish Movement has been a leader pushing for an end to the civil war 
in Sudan and calling attention to the ongoing genocidal activity in Darfur. In 1979, 
the Union for Reform Judaism passed a resolution entitled “Genocide” which called 
for the United States to approve and for the President to ratify the International 
Convention on the Prevention and Punishment of the Crime of Genocide. In 
December 1999 the Union then passed a resolution entitled Jewish Commitment to 
Africa” which calls for the Secretary General of the United Nations and the President 
of the United States to condemn acts of violence against innocent populations, and 
reaffirms our commitment to basic international human rights. Finally, in 2004, the 
CCAR and the Union passed resolutions on the Current Crisis in Sudan.  

On July 29 2004, to draw attention to the crisis gripping the people of Darfur, David 
Saperstein, along with RAC Legislative Assistant Zach Rosenberg and Ben Cohen and 
Jerry Greenfield (of Ben and Jerry’s ice cream) was arrested in an act of civil 
disobedience outside the Sudanese embassy. News of the arrests was covered in the 
Washington Post, Associated Press and other major media outlets. The Reform 
Movement continues to push the President and State Department, and the Security 
Council of the United Nations to follow through on their commitments to Sudan.  

In October of 2005, David Saperstein, along with Rabbi David Stern of Temple 
Emanu-El in Dallas, Rabbi Rick Jacobs of Westchester Reform Temple in New York, 
John Fishel, president of the Los Angeles Jewish Federation, and Ruth Messinger, 
president of the American Jewish World Service, visited Chad to assess the needs of 
the refugee camps and the Sudanese people who occupy them after escaping the 
terror and persecution in Darfur. They heard stories from Darfurian refugees about 
Janjaweed militias sweeping into towns; killing, raping, and branding women then 
burning the villages to the ground, and saw pictures drawn by traumatized children 
depicting the Sudanese government’s helicopter gunships flying overhead, 
supporting the Janjaweed. Rabbi Saperstein wrote an op-ed calling for, among other 
things, stronger support for the NGOs that are providing humanitarian aid, Congress 
and the Administration to enact the Darfur Peace and Accountability Act, and the 
United Nations Security Council to expand the mandate of the African Union troops in 
Darfur to include protection of civilian populations.  

 



 

Jewish Values and Sudan  

We are taught in Leviticus that “You shall not stand idly by the blood of your 
neighbor.” (Leviticus 19:16). Yet blood continues to be shed on Sudanese soil. Our 
tradition teaches us that human life is sacred because all of humanity is b’tselem 
elohim, created in the image of God (Genisis 1:26), and the Torah makes clear that 
we have an obligation to preserve the sanctity of life by speaking out in response to 
oppression and brutality in our world. As a people intimately acquainted with the 
horrors of genocide, we are obligated to speak out and take action when other 
peoples are similarly threatened with annihilation.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Teacher’s Resource 

Programming Suggestions/What You Can Do  

• Invite a speaker for Shabbat services and encourage your rabbi to give a 
drash on Darfur.  

• Organize a demonstration or a vigil. If you are in DC or NYC you can hold a 
demonstration in front of the Sudanese embassy or the United Nations. 
Organize a vigil at your high school or synagogue. Reach out to other groups 
in your community. Interfaith Prayers can be found on the RAC website. 
Sample Prayers for Use in Jewish and Interfaith Worship can be found on the 
Save Darfur Coalition website.  

• Hold a press conference to release a statement calling for action.  
• Meet with members of Congress and urge them to be more vigilant on this 

issue. You can use our talking points above to frame your conversation.  
• Send emails, letters, faxes and phones calls by visiting the RAC's Legislative 

Action Center and urging your Representative to address the needs of the 
Sudanese people by cosponsoring and voting for the Darfur Peace and 
Accountability Act.  

• Send letters to the ambassadors to the UN of Security Council member states 
and urge them to insist on prompt action to ensure effective implementation 
of demands set out in earlier Security Council resolutions threatening Sudan's 
leaders with penalties if conditions in Darfur do not improve (all member 
states of the Security Council can be found here.  

• Write op-eds and letters to the editor.  
• Collect signatures for a petition. Remember that petitions should include the 

names and addresses of the signatories and the petition statement should be 
printed on the top of each page.  

• Put together a photo exhibit featuring pictures from Darfur (See photographs 
on Save Darfur website).  

• Join the Green Ribbon Campaign by wearing a green ribbon, button, or rubber 
bracelet to support the innocent people at risk of death in the Sudanese 
region of Darfur, and in memory of those already dead. Use the ribbon as an 
opportunity to explain to others the importance of the cause. Green bracelets 
can be purchased through the Save Darfur coalition website at 
www.savedarfur.org. Try selling the bracelets to raise money for relief efforts 
and raise awareness by printing and distributing postcards with information 
about the genocide. You can send a check to Save Darfur Coalition, 1000 
Connecticut Avenue, NW, Suite 802, Washington, D.C. 20036. (Please include 
your shipping and email addresses.)  

• Or, you can use a credit card online on the donations page.  
• Make sure to Write "I am ordering wristbands" in the comments box and send 

an email to wristbands@savedarfur.org confirming your order and shipping 
address.  

• Raise awareness by showing a video on Darfur such as those from Human 
Rights Watch. Or host a screening of Hotel Rwanda and talk about the 
parallels between Rwanda and Sudan. Videos on Darfur can be downloaded 
here.  

• Hold a concert or other event to raise money to aid the relief efforts. Feature 
a local band and ask for donations at the door for humanitarian relief.  

• Donate funds to the Reform Movement's Sudan Relief Fund. Click here to 
make a donation on-line, or send checks payable to the Union for Reform 
Judaism (write "Sudan Relief Fund" in the memo section of your check) to: 

http://www.savedarfur.org/go.php?q=/takeActionNow/samplePrayers.html
http://capwiz.com/rac/issues/alert/?alertid=7402416&type=CO
http://capwiz.com/rac/issues/alert/?alertid=7402416&type=CO
http://www.un.org/Docs/sc/unsc_members.html
http://www.savedarfur.org/
http://www.savedarfur.org/
http://rac.org/aboutrac/tzedek/index.cfm
mailto:wristbands@savedarfur.org
http://www.hrw.org/video/2004/sudan/index2.html
http://www.urj.org/relief


Union for Reform Judaism, Attn:Sudan Relief  
633 Third Ave. 7th Floor  
New York City, NY 10017  

 



General Rules of Koshrut 
From the website: http://www.jewfaq.org/kashrut.htm 

Although the details of kashrut are extensive, the laws all derive from a few fairly simple, 
straightforward rules:  

1. Certain animals may not be eaten at all. This restriction includes the flesh, organs, 
eggs and milk of the forbidden animals. Leviticus 11:3,4 and 9 

2. Of the animals that may be eaten, the birds and mammals must be killed in 
accordance with Jewish law.  

3. All blood must be drained from the meat or broiled out of it before it is eaten.  
4. Certain parts of permitted animals may not be eaten.  
5. Meat (the flesh of birds and mammals) cannot be eaten with dairy. Fish, eggs, 

fruits, vegetables and grains can be eaten with either meat or dairy. (According to 
some views, fish may not be eaten with meat).  Exodus 23:19 and Deuteronomy 
14:21. 

6. Utensils that have come into contact with meat may not be used with dairy, and 
vice versa. Utensils that have come into contact with non-kosher food may not be 
used with kosher food. This applies only where the contact occurred while the 
food was hot.  

7. Grape products made by non-Jews may not be eaten.  

 



Texts About Life for Suicide Lesson 
From the book Count Me In

 
Rabbi Akiva taught, “Beloved is humankind, for we were created in 
the image of God, but it was by a special love that it was made 
known to us that we were created in the image of God.” 
         -Pirkei Avot 3:14 
 
 
 
A Hasidic sage taught that every person should have two pockets: “In one 
pocket there should be a piece of paper saying, ‘I am but dust and ashes,’ When 
you are feeling proud, reach into that pocket, take out the note and read it.  In the 
other pocket there should be a piece of paper saying, ‘For my sake the world was 
created.’ When you are feeling unhappy and lowly, reach into that pocket, take 
out the note and read it.” 
         -Page 19 
 
 
 
You have made humans just a bit less than divine, and have crowned them 
with glory and honor. 
         -Psalm 8:6 
 
 
 
God created the human being in God’s image, b’tzelem Elohim. 
         -Genesis 1:27 
 
 
 
Love your neighbor as yourself. 
         -Leviticus 19:18 



























Blessings for Mezuzah 

Unit 6: Activity 4 

 

For An Office 

 

Psalm 19:8-12 

 

:h¦,��P ,©nh�F§j©n v²b¨n¡t®b v²u«v±h ,Us�g J�p·²b ,$ch¦J§n v¨nh¦n§T v²u«v±h ,©rIT 

:o°h�²bh�g ,©rh¦t§n v¨r/C v²u«v±h ,³u2m¦n c·�k5h¥j§N©G§n oh¦r̈J±h v²u«v±h h¥sUE�P 
 :u�¨S§j³h Ue§s�/m ,·¤n¡t v²u«v±h5h�¥y2P§J¦n s$g/k ,¤s¤nIg v¨rIv§y | v²u«v±h ,©t§r°h 

 :oh��pUm ,�p«b±u J$c§S¦n oh¦eU,§nU c·¨r z/P¦nU c̈v²Z¦n oh¦s¨n¡j®B©v 
:h°b�¥E³b ,Ir¨T§x°B¦n ih·�c²h5h�¦n ,Ith°d§Jdh :c�¨r c¤e�g o¨r§n¨J2C o·¤v/C r¨v±z°b W§S2c$g5o³D 

 
8. The Torah of the Lord is perfect, reviving the soul; the testimony of the Lord is 

sure, making wise the simple. 
9. The statutes of the Lord are right, rejoicing the heart; the commandment of the 

Lord is pure, enlightening the eyes. 
10. The fear of the Lord is clean, enduring for ever; the judgments of the Lord are 

true and righteous altogether. 
11. More to be desired are they than gold, even very fine gold; sweeter also than 

honey and the honeycomb. 
12. Moreover by them is your servant warned; and in keeping of them there is great 

reward. 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



For the Entrance to the Living Room 

 

Genesis 18:1-5 

:oI�H©v o«j2F k¤v«t¨v5j�©,��P c¥J«h tUv±u t·¥r§n©n h¯bO�¥t2C vº²u«v±h uh/k¥t t¨r̄H³u 
.¨r²H³u t§r³H³u uh·/k/g oh�c/M°b ohº¦J²b£t v¨JO§J v¯B¦v±u t§rº³H³u uh²bh�g t¨¬°H³u 

 :v/m§r�¨t Uj©T§J°H³u k¤v«ºt¨v j�©,�P¦n o¨,t¨r§e�k 
:W�¤S2c$g k$g¥n r«cUg�©, t²b5k©t Whº®bh�g2C i¥j h¦,t/m¨n t²b5o¦t h²b«s£t r·©nt«H³u 

 :.��g¨v ,©j©T UbUg�¨V�¦v±u o·�fh�k±d©r Um£j�©r±u o°hº©n5y$g§n t²b5j©E�´h 
 i�F5k$g5h��F Ur«ºcUg�©T r©j©t o�f2C�k UsUg�©x±u o¤j�k5,$p v¨j§e¤t±u 
:¨T§r�$C¦S r¤J£t�$F v¤GUg�©T i�F Uºr§nt«H³u o·�f§S2c$g5k$g o¤T§r$cUg 

 
1. And the Lord appeared to him in the plains of Mamre; and he sat in the tent door in 

the heat of the day; 
2. And he lifted up his eyes and looked, and, lo, three men stood by him; and when he 

saw them, he ran to meet them from the tent door, and bowed himself to the 

ground, 
3. And said, My Lord, if now I have found favor in your sight, pass not away, I 

beseech you, from your servant; 
4. Let a little water, I beseech you, be fetched, and wash your feet, and rest 

yourselves under the tree; 
5. And I will fetch a morsel of bread, and you comfort your hearts; after that you shall 

pass on; seeing that you are come to your servant. And they said, So do, as you 

have said. 
 

 

Genesis 24:31-33 

h¦,h°B�P h�f«b�¨t±u .Uºj$C s«nUg�©, v¨N/k v·²Iv±h QUr2C tIC r¤nt«H³u 
 oh·�K©n±D©v j©T$p±h³u v¨,±hº$C©v Jh¦t¨v t«c²H³u :oh��K©n±D$k oIënU ,°hº$C©v 

 h�k±d©r±u uhº/k±d©r .«j§r�k o°h©nU ohº�K©n±D$k tIP§x¦nU i�c¤T i¥T°H³u 
 r¤nt«H³u k«ºf¡t��k uh²b/p2k [o¨GUH³u] o¨Gh´H³u:I�T¦t r¤J£t oh¦J²b£t�¨v 

:r��C©S r¤nt«H³u h·¨r/c§S h¦T§r$C¦S5o¦t s$g kº$f«t tO 
 

31. And he said, Come in, you blessed of the Lord; why do you stand outside? for I 

have prepared the house, and room for the camels. 
32. And the man came into the house; and he ungirded his camels, and gave straw 

and provender for the camels, and water to wash his feet, and the feet of the men who 

were with him. 

33. (K) And there was set food before him to eat; but he said, I will not eat, until I 

have told my errand. And he said, Speak on. 
 

 

 

 

 



For the Entrance to the Dining Room 

 

Genesis 1:29-31 

g©r®z $g¥r«z | c¤G�g5k/F5,¤t o�f/k h¦T©,²b v¯B¦v oh¦vO¡t r¤nt«H³u 
 IC5r¤J£t .�g¨v5k/F5,¤t±u .¤rº¨t¨v5k/f h¯b2P5k$g r¤J£t 
 ,³H©j5k/f2k�U :v�/k2f¨t2k v®h§v�°h o�f/k g©r·²z $g¥r«z .�g5h¦r2p 

 .¤r¨t¨v5k$g G¥nIr | k«f2kU o°h©n¨V©v ;Ig5k/f2kU .¤r¨t¨v 
i��f5h¦v±h�³u v·/k2f¨t2k c¤G�g e¤r®h5k/F5,¤t vº²H©j J�p®b IC5r¤J£t 

 s«·t§n cIy5v¯B¦v±u vº¨G/g r¤J£t5k/F5,¤t oh¦vO¡t t§r³H³u 
p   :h�¦V¦V©v oIh r¤e«c5h¦v±h�³u c¤r�g5h¦v±h�³u 

 
29. And God said, Behold, I have given you every herb bearing seed, which is upon 

the face of all the earth, and every tree, on which is the fruit of a tree yielding seed; to 

you it shall be for food. 

30. And to every beast of the earth, and to every bird of the air, and to every thing 

that creeps upon the earth, where there is life, I have given every green herb for food; 

and it was so. 

31. And God saw every thing that he had made, and, behold, it was very good. And 

there was evening and there was morning, the sixth day. 
 

Genesis 9:3-4 

:k«�F5,¤t o�f/k h¦T©,²b c¤Gº�g e¤r®h2F v·/k2f¨t2k v®h§v�°h o�f/k hº©j5tUv r¤J£t G¤n¤r5k/F 
:Uk��ft«, tO In̈s IJ2p³b2C r¨G/C5Q©t 

3.  Every moving thing that lives shall be food for you; even as the green herb have I 

given you all things. 
4.  But flesh with its life, which is its blood, you shall not eat. 

 

Deuteronomy 8:7-10 

o°hº¨n h�k£j³b .¤r¤t v·/cIy .¤r¤t5k¤t W£th��c§n Whº¤vO¡t v²Iv±h h�F 
:r�¨v/cU v/g§e�C$C oh¦t2m«�h ,«ºn«v§,U ,«b²hUg 

:J�/c§sU i¤n¤J ,h¯z5.¤r�¤t iI·N¦r±u v²b¥t§,U i�p®d±u vº¨r«g§GU v¨Y¦j .¤r¤t 
 r©x§j¤,5t�O o¤jº�k V/C5k$ft«�T ,´b�F§x¦n2c tO r¤J£t .¤r¤t 

:,¤J�j±b c«m§j©T ¨vh¤r̈r£v�¥nU kº®z§r$c ¨vh®b/c£t r¤J£t .¤r¤t V·/C k«F 
 v/c«Y©v .¤r¨t¨v5k$g Whº¤vO¡t v²Iv±h5,¤t ¨T2f©r��cU ¨T2g·/c̈G±u ¨T2k$f�¨t±u 

:Q�/k5i©,�²b r¤J£t 
7. For the Lord your God brings you into a good land, a land of brooks of water, of 

fountains and depths that spring out of valleys and hills; 
8. A land of wheat, and barley, and vines, and fig trees, and pomegranates; a land of 

olive oil, and honey; 
9. A land where you shall eat bread without scarceness, you shall not lack any thing 

in it; a land whose stones are iron, and out of whose hills you may dig bronze. 
10. When you have eaten and are full, then you shall bless the Lord your God for the 

good land which he has given you. 













The Obstacle 
________________________________

 

 
 
 

 

The Beginning The End 



Unit Seven: Tension between Limitation and Freedom 
Self 

 
                                                    Enduring Understandings:      

• Shabbat liturgy can be accessed through the study of the tension between the 
themes of limitation and freedom. 

• Families with teenagers wrestle with the normal and important tensions between 
limitation and freedom in their own lives. 

 
                                            Essential Questions      

• Where do we see the tension between limitation and freedom in Shabbat Liturgy? 
• How do we see the tension between limitation and freedom play out in our own 

lives? 
• How do we address the tension between the desire to be free and the knowledge 

we have to set limitations for ourselves? 
• What can we do to become more aware of the tensions in our own lives?  
• What conversations can we have to resolve this conflict? 
• How can we better understand this tension in the lives of our family members? 

 
                                     Goals       

• To expose the student to the tensions between limitation and freedom in prayer. 
• To provide students the opportunity to understand how the conflict between 

limitation and freedom plays out in their own lives. 
• To offer students the opportunity to discuss with their families real life issues. 
• For parents and teens to understand and appreciate each other’s ideas and how 

they may be similar or different from their own. 
• To offer students the opportunity, through conversations with their families, to 

begin to address the conflict between limitation and freedom in their own lives. 
 

                                                          Objectives:         
By the end of this unit all students will be able to… 

• Identify at least one prayer where the tension between limitation and freedom is 
found. 

• Identify at least one situation in their own life where the tension between 
limitation and freedom is found. 

• Express how they feel, in light of what Judaism says, about life issues (i.e. peer 
pressure, going to college…etc.) 

 
Teens will be able to… 

• Identify what their parents think about each of the real life issues studied in this 
unit. 

Parents will be able to… 
• Identify what their child thinks about each of the real life issues studied in this 

unit. 
 



                   Activities:      
 
This unit contains subject matter which may be difficult to talk about for teens 

and for parents, especially in a family environment.  You might want to explain the 
rationale for studying this subject in this unit to class from the very beginning.  You may 
also want to relieve their fears by acknowledging that they may be scared to talk about it 
or reserved.  Explain that this is a comfortable atmosphere and that if they do not want to 
share they do not have to. 
 

Although it is not essential to teach this unit in the following order, I would 
suggest beginning with the first activity listed.  This activity examines prayer(s) which 
were studied earlier in the year.  This activity will serve as a smooth transition from 
studying prayers to studying real life issues. 
 
*Your class might have certain issues which are more important for your students at this 
moment in time.  Although I have provided a list of topics and activities which fit in this 
unit, it may arise that other topics are more pressing for your class.  You should feel free 
to use their concerns to help make this class more personable for them. 
 
In Prayer:  
(Talmud page 1) 
 This activity is almost identical to the first activity in unit four.  This is done so 
that the students will have the same transition.  It is okay for this repetitiveness to be 
transparent. 
 This lesson is a good way to both synthesize all that was learned in the past two 
units and also to transition between the units which teach prayer and this unit which 
focuses on teen issues.   
 Begin by explaining that at this point the students have learned to identify the 
themes of limitation and freedom in a variety of prayers and blessings.  Give the students 
about 10 minutes to look through their family siddurim in order to remind themselves of 
the different prayers which have been studied. 
 Ask each student to pick one prayer in which they see both the theme of limitation  
and the theme of freedom.  The one prayer which was studied under both themes earlier 
in the class is: Asher Yatzar.  However, the group does not need to limit themselves to 
this one prayer.     
 Each family is to write a short teaching in which they identify the prayer, how 
both themes are seen in this prayer, how the themes compliment each other, how the 
tension is seen, and their own personal understanding of the prayer and these ideas.  Give 
each family about 30 minutes to work on this.  At the end of the class, give the families 
the opportunity to share. 
 End class with a brainstorming activity.  As a whole class they should list of 
places or times when they have seen this tension play out in their own lives.  If possible 
relate these back to the ideas that were given earlier by the class. 
 Although I have provided a list of topics and activities below, there may be some 
topics which arise through this brainstorming process.  Do not be afraid to use one or 
more of these topics in addition to or in exchange for any of the topics below. 



 
Smoking/Drugs/Alcohol:  

As teens grow they need to begin understanding how to deal with the pull 
between freedom and limitations which is happening internally.  Teens need to 
understand that they have the freedom to make their own choices and yet they need to set 
limits for themselves.  Drugs, Smoking and Alcohol are three of the temptations teens 
will face growing up as they try to understand this tension within themselves. 

Because these topics are so important and difficult to understand please spend two 
sessions discussing these topics.  The following are two activities that you can use: 
 
First Session: 
(Talmud page 2) 
 The first session will look at various views of smoking, drugs and alcohol within 
the text.  Since I would like each group to learn a little bit about each of the three ideas, 
this first session will be taught in stations.  The group should be split into three groups: 
female teens, male teens and parents. 
 
Station 1:  Alcohol 
 Alcohol is something that is talked about a lot in both the Bible and also in 
rabbinic texts since so many holidays begin with the blessing and drinking of wine.   
 Begin this station by reading both the story of Noah and the story of Abraham 
drinking (Genesis 9:17-27 and Genesis 19:24-38.)  In both of these stories someone 
became drunk and had bad judgment.  Read both texts as a group.  Discuss: 

1. Do you think their drinking led to what happened in each situation? 
2. What was the difference in the outcome for Noah versus Abraham? 
3. Why do you think these two stories ended differently? 
4. What is the Torah trying to tell us by placing both of these stories in the Torah? 

 
Once you have finished this conversation, read the midrash (provided in the resources) 
Answer the question:  What question(s) does this midrash answer about the nature of 
alcohol? 
 
Station 2:  Drugs 
 The texts speak less about drugs because until the 20th century it was not seen as 
much as a problem.   
Begin by telling the following story: 
 Russia: Late 1800s 

 A Rabbi is concerned for the residents of his village.  Lately, bands of 
marauders have come through, destroying property.  Neighboring villages are 
reporting worse violence, including rapes and murders.  The Rabbi decides he 
must address his community and insist they do whatever possible to avoid the 
dangers in their midst.  In planning his comments, he realizes that the parshah 
(Torah reading) for the week is “Va’etchanan.”  In the reading God urges the 
Israelites to ‘take head, take exceeding care of yourself…take good care of your 
lives.”  (Deuteronomy 4:9, 15) 



The Rabbi weaves together a drash (sermon), invoking the words from the 
parshah.  He also refers to teachings from the Talmud and Maimonides about 
avoiding danger.  Though the circumstances of his community are different, he 
plans to get his point across by applying the earlier teachings to the threats of his 
own times.  He warns of being out alone or going to desolate areas.  However, he 
knows that the marauders have no compunction about entering a village in the 
broad daylight and mounting great devastation.  Therefore, he also urges the 
community to be proactive, to create hidden safe heavens wherever they can, such 
as in a basement, entered through a concealed opening. 

    (From Teaching Hot Topics page 86-87.) 
 
After reading the story, ask the question:  What are some of the biggest dangers today?   
(Some of their answers should include sex, drugs, alcohol, smoking, violence…etc.)  
After they are done, explain that they are going to be focusing on the issue of drugs. 
 
 If you are working with a group of teens continue by asking them to pair up in 
groups of two and write their own drash as if they were that rabbi today.  They should 
talk about the danger of drug abuse to themselves and their friends.  They should also 
recognize and discuss how this issue speaks to the tension between the freedom they want 
in their lives and the limitations they need to place on themselves.  Like the rabbi who 
made a plan for the future, the teens should present a plan for how to deal with this 
tension, the peer pressure and the overall issue of drug abuse.  When they are done, ask 
them to read it to the rest of the group.  Discuss how they can help each other put this 
plan in motion. 
 If you are working with a group of parents, continue by asking them to pair up in 
groups of two.  If they are there with their spouse/significant other, make sure they pair 
with that person.  In pairs they should write their own drash as if they were that rabbi 
today.  They should talk about the danger of drug abuse to their children today.  They 
should also recognize and discuss how this issue speaks to the tension between the 
freedom they want to allow their children and the limitations they also want to set down.  
Like the rabbi who made a plan for the future, the parents should write out how they plan 
to ensure their children will stay safe from drugs.  When they are done, ask them to read 
it to the rest of the group.  Discuss how they can help each other put this plan in motion. 
 
Station 3: Smoking 

At first smoking was seen as something that would actually improve your health.  
Because of this, it was actually encouraged for a long time.  The text study here begins 
with texts regarding taking care of your body. 
 Begin by studying in chavruta.  The text study is included in the resources.  Ask 
each pair to read through the various texts and discuss.  They should focus their 
discussion on how these texts relate to the issue of smoking.  After they come back 
together, ask them the following questions: 

1. Why is it important to take care of yourself from a practical point of view? 
2. What about from a spiritual point of view? 



3. Looking at the third text, what does Maimonides believe the response should be to 
those who choose to endanger themselves?  What is behind his thinking?  Do you 
agree with him?  What should our response be today? 

4. Looking at the fourth text, what does this text say about “sickness” and our 
relationship with God?  Some might argue that during sickness people often draw 
closer to God.  How do you think abusive or addictive behaviors would affect a 
person’s relationship with God? 

5. Do you believe smoking falls in line with the texts that we have read? 
Questions from Teaching Hot Topics  Page 88. 

Second Session: See attached for the full lesson plan for this activity 
(Talmud page 3) 
 In this session the students will learn about a more modern responsa to these 
issues.   
 Split the entire group into three smaller groups.  Here it does not matter if families 
are together however there should be a mix of teens and parents in each group.  Give each 
group one of the three worksheets that are in the resources.  These sheets contain 
questions asked by Jewish people and answers by the CCAR (Central Conference of 
American Rabbis.)  One group will be researching smoking, one will be researching 
alcohol and one will be researching drugs.  Ask each group to read over their information 
and then create a presentation to the whole group.  Make sure each presentation states 
what the rabbis have said about the issue and also ask the groups to state their own 
opinion based on what they have read.  Make sure also to include how they feel the 
tension between limitation and freedom fit into this discussion as well 
 After each group presents, ask the entire group to add in their own thoughts on 
both what the group stated the rabbis said, and also on their own opinion. 
 After all the groups have presented, ask the families to gather back together.  Each 
family will be making a “Family contract.”  This will be an agreement between parents 
and teens as to a plan of action.  The contract could include the following: 

1. An agreement by the parents to pick up their child if they call drunk without 
asking questions.  (Safety needs to come first.) 

2. A plan of action if the child seems to be addicted to alcohol, drugs or cigarettes. 
3. A plan of how the teen will approach the parents if they become addicted to 

alcohol, drugs, or cigarettes. 
4. An agreement to have open communication between every member of the family 

when it comes to these and any other issue. 
 
Once the conversation is over, conclude by allowing families to fill out the Talmud Page.  
 
Sexual Decisions/ Sexuality 
 Sexual decisions may be the area that teens have the most trouble sharing their 
thoughts about with their parents around.  I do not believe that teens should be separated 
from their parents for the entire activity, but there will be parts in which teens and parents 
might want their own discussions. 
 
Here are some of my suggestions regarding how to approach this subject: 

1. Talk to a family therapist.  If possible, have someone come in during this time. 



2. You might also want to talk to and have present a sex educator.  This person can 
help you guide the conversation in the right direction and answer any 
misinformation students have. 

3. In the resources is a hand out to give all the students after the lesson.  This will 
allow those students (teens and parents) who are too embarrassed to ask or discuss 
issues during class to read some information. 

4. If you don’t feel comfortable with this subject matter or with allowing students to 
ask you questions later about this subject, please consider having a phone number 
of a counselor to give the students. 

 
Having said that let me explain how this fits into this unit.  How a person uses or treats 
his/her body is the ultimate freedom.  As teens grow, they need to learn how to set those 
boundaries and limitations for themselves and their bodies.  This is where this tension 
comes in at this point in their lives.    

Here is a time you may want to relieve their fears by acknowledging that they 
may be scared or reserved to talk about this subject matter.  Remind them that this is a 
comfortable atmosphere and that if they do not want to share they do not have to. 

 
Set Induction:  Give the students the “Sex Information Test” which is in the 

resource guide.  Give the students about 5-10 minutes to answer the questions.  Then go 
over the answers with them by telling them which is the right answer and explaining why.  
This is also provided in the resources.  Beginning with this test, allows the students to 
begin talking about the subject from a scientific point of view, something they might feel 
more open about doing. 

Begin the next section by talking with the students.  Explain:  We have been 
studying the types of freedoms we are beginning to experience as we become adults or 
our children become adults.  Part of these changes means a new understanding of the 
types of limitations a person needs to put on him/herself.  It is important to respect our 
bodies.  They are the most precious gift from God. 

Continue by asking the students:  Based on what we have studied so far, what do 
you think Judaism says about sex?  Do you think there is a difference between what the 
text says about premarital sex versus sex after marriage? 

After this discussion, continue by reading a response to premarital sex from the 
book Sex in the Text which is provided in the resources.  This should be done in groups 
of 5-6 people.  They should answer the questions from the book Sex in the Text:

1. What is your reaction to Rabbi Dorff’s perspective on premarital sex? 
2. In what ways do you agree with him? 
3. In what ways do you disagree with him?  Why? 
4. In your mind’s eye, try to age yourself 15 years.  How will you feel about his 

advice then?  Will your perspective either about yourself or your children 
have changed?   

5. How do we see the tension between limitation and freedom in this article? 
 
Finally, allow the students to individually write out a pledge for themselves.  For 

the teens, this should be a letter which gives themselves limitations and their own 
freedoms when it comes to sex.  They should write whatever they want.  They will be 



given an envelope in which to keep this letter.  The parents should either as a couple or 
alone (discuss) and write a letter to themselves.  In this letter they should explain in what 
ways they promise to deal with the issue of sex with their teen.  This could be by 
promising to discuss the issue, making a plan for how to deal with it when it comes up, 
and/or what type of continual conversations will take place throughout their teen and 
early adult years.  They also will be given an envelope to keep this letter in. 
 
Complete the Talmud Page together. 
  
Performance Task
 As teens grow they need to learn to make their own limitations and embrace their 
freedoms.  Throughout this unit the students have learned what types of new freedoms 
they are beginning to have and where they need to place limitations.  Becoming aware of 
this tension will allow the teens and their parents the chance to discuss these issues in a 
self reflective way.   
 This activity is the performance task for the unit because the students will be able 
to take the information they have learned so far in this unit and apply it to their own 
personal life. 
 Provide the students with paper and pens.  They should begin this project by 
looking through their Family Siddur.   
 The students should draw a line down the middle of a piece of paper.  On one side 
they should write “limitation” and on the other “freedom.”  They should begin listing 
events, feelings, issues or anything else in their own personal life which falls into one or 
both of these categories.  Let the students know it is okay to write the same thing on both 
sides.  The parents should focus on how this issue plays out with their children and how 
they react to it.  The teens should focus on how this plays out in their own life and how 
their parents react to it.  As often as possible, the students should write the name of a 
blessing next to the issue it is connected with. 
 When they are done, the families should discuss the list together and talk about a 
plan as a family to talk about these issues in the future.  The list should be handed in to 
the teacher to look over.  Over the course of the week, the teacher should read over all the 
papers to ensure that the students were able to connect the ideas of prayer with the 
tension between limitation and freedom in their own lives. 
 
                                                 Resources       
For activity 1: In Prayer  
 None 
 
For activity 2:  Drugs, alcohol and smoking part 1 

1. Davkawriter 5.0, CD-ROM, 1996.  Genesis 9:17-27 and 19:24-28. 
2. Freeman, Susan.  Teaching Hot Topics.  Denver:  A.R.E. Publishing Inc, 2005.  

Page 88. 
3. Meyer, Rabbi David J.  The Rabbinic Driving Manuel.  Los Angeles:  Torah Aura 

Productions, 1997.  Page 9 
 
For activity 3:  Drugs, alcohol and smoking part 2 



1. Website: http://ccarnet.org/documentsandpositions/responsa/ 
 
For activity 4:  Sex 

1. Aaron, Scott.  Jewish U: A Contemporary Guide for the Jewish College Student. 
New York: UAHC Press, 2002.  Pages 55-57. 

2. Website: www.ivillage.com 
3. Yedwab, Paul.  Sex in the Texts. New York: UAHC Press, 2000.  Page 102-110. 

 
 

http://ccarnet.org/documentsandpositions/responsa/
http://www.ivillage.com/


 
Lesson Plan for Unit 7 (Tension between Limitation and Freedom): 
Drugs/Smoking/Alcohol 
 
Goal: 

• To provide students the opportunity to understand how the tension between 
limitation and freedom plays out when teens are thinking about drugs, smoking 
and drinking. 

• To expose students to modern day responsa. 
• To offer students the opportunity to discuss with their families a plan in dealing 

with these issues as they arise in their own lives. 
• To provide the students the opportunity to understand the struggle a teen goes 

through to have his/her own independence and yet to honor the boundaries they 
have set for themselves. 

 
Objectives: 
Students will be able to: 

• Give a summary of what the rabbis say about smoking 
• Give a summary of what the rabbis say about alcohol 
• Give a summary of what the rabbis say about drugs 
• Explain how their family feels about smoking, drugs and alcohol 
• State at least two rules for how their family has decided to deal with the issues of 

smoking, drugs and alcohol 
• Explain the connection between a teen’s choice to smoke, use drugs or drink 

alcohol and the tension between limitation and freedom. 
 
Time: 
0:00-0:05:  Setting up 
0:05-0:25:  Looking at the modern day texts 
0:25-0:40:  Presentations 
0:40-1:00:  Family contract 
1:00-1:10:  Talmud page 
 
Materials: 
Paper 
Pen 
Picture frames 
Modern day responsa (provided in the resource section) 
 
Activity:  
 
PART I:  Looking at the modern day texts 
 Split the entire group into three smaller groups.  It does not matter if families are 
together, however, you should have a mix of teens and parents in each group.  Give each 
group one of the three worksheets that are in the resources.  These sheets contain 
questions asked by Jewish people and the CCAR (Central Conference of American 



Rabbis) responsa for these issues.  One group will be researching smoking, one will be 
researching alcohol and one will be researching drugs.  Ask each group to read over their 
information and then create a presentation to the whole group.  Make sure each 
presentation states what the rabbis have said about the issue and also ask the groups to 
state their own opinion based on what they have read.  Make sure also to include how 
they feel the tension between limitation and freedom fit into this discussion as well 
 
PART II: The presentations 
 Ask each group to present.  After each group does their presentation, ask the 
entire group to add in their own thoughts both on what the group stated the rabbis said, 
and also on their own opinion. 
 
PART III: Family contracts 
 Each family should now group together.  They will be making a “family contract” 
together.  This will be an agreement between parents and teen as to a plan of action.  The 
contract could include the following: 

1. An agreement by the parents to pick up their child if they call drunk without 
asking questions.  (Safety needs to come first.) 

2. A plan of action if the child seems to be addicted to alcohol, drugs or cigarettes. 
3. A plan of how the teen will approach the parents if they become addicted to 

alcohol, drugs, or cigarettes. 
4. An agreement to have open communication between every member of the family 

when it comes to these and any other issue. 
 
Picture frames will be provided (it is also possible to use picture frames that can be 
decorated and allow the families to decorate them together.)  They should frame their 
contract and hang it somewhere in their house.  This will be a constant reminder and a 
source for the entire family to know the expectations and rules for dealing with these 
issues. 
 
PART IV: Talmud Page 
 After they are done, the family should fill out the Talmud Page together. 
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Prayer Which Has Both The Theme of Limitation and Freedom 
 

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

PASTE BLESSING/PRAYER HERE 
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Smoking, Drugs, and Alcohol Part I 

 

 

 

 

 

 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

In 1986 a seventeen-year-old teenager, whom we shall call David R., was stopped for 

speeding on a Midwest interstate highway.  The police officer smelled alcohol on David’s breath 

and gave him a Breathalyzer test, which determined that he was legally intoxicated.  David was 

arrested for drunk driving. 

 At a preliminary hearing, David’s attorney asked the judge to be lenient, considering that 

David had no previous record.  The court transcript notes that the judge asked David how his 

parents felt about his actions.  David replied that his mother and father were very angry but added 

that as a Jewish family they often drank as part o Jewish ritual: wine on Shabbat each week, four 

cups of wine at the Passover seder, even hard liquor in the synagogue on Purim. 

 “I know what I did was wrong, Your Honor,” said Daivd, “but I started drinking in 

observance of my religion.” 

 Shocked, the judge who was not Jewish adjourned the hearing and announced that he 

wished to study the matter further. 

 Was David correct?  Does Jewish tradiation encourage consumption of alcohol? 

       From Drugs, Sex and Integrity page 9 
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Smoking, Drugs, and Alcohol Part II 
 

 

 

 

 

 
 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen ‘s Commentary 

Family’s Commentary 

From the Talmud 

Eruvin 64a 

The prayer of a truly intoxicated person is an abomination 
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Sexual Decisions/ Sexuality 
 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

Dear Rabbi, 

 I am very upset and hope that you can help me.  You always taught us that 

Judaism has much to teach about the real world.  Now that I am a freshman in college, I 

really need advice.   

 Specifically, I need to know what Judaism says about premarital sex.  I have never 

asked my parents this question, since it would probably embarrass them.  In our home sex 

is not a comfortable subject.  Rabbi, can you give me some guidance?  

 I look forward to hearing from you. 

         Love, 

         Cindy 

From Drugs, Sex and Integrity page 15 



Genesis 9:17-27

:u ¤x«̀̈ d̈Îl ©r x¬¤W£̀ ẍUÄÎlM̈ oi¬¥aE i¾¦pi ¥A i ¦zŸ ½n ¦w£d x´¤W£̀ Æzi ¦x §A ©dÎzF` z Ÿ̀³f ©gŸ®pÎl ¤̀  mi¦dŸl¡̀ x ¤n Ÿ̀¬I ©e 
:o ©r«̈p §k i¬¦a£̀ `E d m ¾̈g §e z¤t®̈ië m´̈g §e m¥W d ½̈a ¥Y ©dÎo ¦n Æmi ¦̀ §vŸ«I ©d ©gŸÀpÎi¥p §a Éi §d«¦I ©e gi [iyy]   t
:m ¤x«̈M r©H¦I ©e d®̈nc̈£̀ «̈d Wi ¦̀́  ©gŸp l¤g¬̈I ©e k :u ¤x«̀̈ d̈Îlk̈ d¬̈v §t«̈p d¤N¥̀ ¥nE ©gŸ®pÎi¥p §A d¤N¥̀  d¬̈WŸl §W hi
c¬¥B©I ©e ei®¦a ῭  ź ©e §x ¤r z¥̀  o ©r½©p §k i ¦́a£̀ m ¨µg ` §xÀ©I ©e ak :d«Ÿl¢d«̀̈  KF¬z §A l©B §z¦I ©e x®̈M §W¦I ©e o¦i©I ©dÎo ¦n §Y §W¬¥I ©e `k
zi½¦P ©xŸǵ£̀  ÆEk§l«¥I ©e m ½¤di¥p §W ḿ ¤k §WÎl ©r ÆEni ¦̧UÏ ©e d À̈l §n ¦V ©dÎz ¤̀  z ¤t¹¤ië m ¥̧W Ág ©T¦I ©e bk :uE «g ©A eïg ¤̀ Îi«¥p §W¦l
r ©c¾¥I ©e F®pi¥I ¦n ©gŸp u ¤wi¬¦I ©e ck :E «̀ ẍ ¬̀Ÿl m¤di ¦a£̀ z¬©e §x ¤r §e zi½¦P ©xŸǵ£̀  Æm ¤di¥p §tE m®¤di ¦a£̀ ź ©e §x ¤r z¥̀  E ¾Q ©k§i ©e
x ¤n Ÿ̀¾I ©e ek :ei«̈g ¤̀ §l d¬¤i §d¦i mi¦cä£r c ¤a¬¤r o©r®̈p §M xEx́ ῭  x ¤n Ÿ̀I ©e dk :o «̈hT̈ ©d F¬p §A Fl dÜ¬̈rÎx ¤W£̀ z²¥̀
i¬¦di ¦e m®¥WÎi¥l¢d«̀̈ §A oŸM §W¦i §e z ¤t½¤i§l Æmi ¦dŸl¡̀ §Y §t³©i fk :Fn«̈l c ¤a¬¤r o©r©p §k i¬¦di ¦e m®¥W i ¥d́Ÿl¡̀ d̈Fd§i KE ¬xÄ

:Fn«̈l c ¤a¬¤r o©r©p §k
17. And God said to Noah, This is the sign of the covenant, which I have established between me
and all flesh that is upon the earth.
18. And the sons of Noah, who went out of the ark, were Shem, and Ham, and Japheth; and Ham
is the father of Canaan.
19. These are the three sons of Noah; and from them was the whole earth peopled.
20. And Noah began to be a farmer, and he planted a vineyard;
21. And he drank of the wine, and became drunk; and he lay uncovered inside his tent.
22. And Ham, the father of Canaan, saw the nakedness of his father, and told his two brothers
outside.
23. And Shem and Japheth took a garment, and laid it upon both their shoulders, and went
backward, and covered the nakedness of their father; and their faces were backward, and they
saw not their father’s nakedness.
24. And Noah awoke from his wine, and knew what his younger son had done to him.
25. And he said, Cursed be Canaan; a slave of slaves shall he be to his brothers.
26. And he said, Blessed be the Lord God of Shem; and Canaan shall be his slave.

God shall enlarge Japheth, and he shall live in the tents of Shem; and Canaan shall be his
slave.

27.



Genesis 19:24-38

ÆKŸt£d«©I«©e dk :m¦i «̈nẌ ©dÎo ¦n d̈Fd§i z¬¥̀ ¥n W®¥̀ ë zi ¦́x §tB̈ d̈xŸn£rÎl ©r §e mŸ ²c §qÎl ©r xi ¦̄h §n ¦d dÀ̈eŸdi«©e ck
F Y §W ¦̀  h¬¥A ©Y©e ek :d «̈nc̈£̀ «̈d g ©n¤v §e mi ½¦xr̈ «¤d í ¥a §W«iÎlM̈ Æz ¥̀ §e x®̈M ¦M ©dÎlM̈ z¥̀ §e l ½¥̀ d̈ mi ¦́xr̈ «¤dÎz ¤̀
i¬¥p §RÎz ¤̀  m̈W c ©n¬̈rÎx ¤W£̀ mF ½wÖ ©dÎl ¤̧̀  x ¤wŸ®A ©A m̈dẍ §a ©̀  m¬¥M §W©I ©e fk :g©l«¤n ai¬¦v §p i¦d §Y©e ei®̈x£g«©̀ ¥n
xŸh́i ¦w Ædl̈r̈ d³¥P ¦d §e ` §xÀ©I ©e x®̈M ¦M ©d u ¤x́ ¤̀  i¥p §RÎlM̈ l¬©r §e d ½̈xŸn£r«©e ÆmŸc §q i³¥p §RÎl ©r s À¥w §W©I ©e gk :d«̈Fd§i
m®̈dẍ §a ©̀ Îz ¤̀  mi¦dŸl¡̀ xŸ¬M §f¦I ©e x ½̈M ¦M ©d i´¥xr̈Îz ¤̀  Æmi ¦dŸl¡̀ z³¥g ©W §A i À¦d§i ©e hk :o «̈W §a ¦M ©d xŸ hi ¦w §M u ¤x ½̀̈ d̈
x ©rF ¹S ¦n hFļ Ál ©rÁ©I ©e l :hF«l o¥dÄ a¬©WïÎx ¤W£̀ mi ½¦xr̈´¤dÎz ¤̀  ÆKŸt£d«©A d ½̈k ¥t£d ©d KFÝ ¦n ÆhFlÎz ¤̀  g³©N ©W§i ©e
:ei«̈zŸp §a i¬¥Y §WE `E d d ½̈xr̈ §O ©A Æa ¤W¥̧I ©e x ©rF®v §A z ¤a´¤Wl̈ `¥xï i¬¦M F ½O ¦r Æeiz̈Ÿp §a i³¥Y §WE x À̈dÄ a ¤Ẃ¥I ©e
:u ¤x«̀̈ d̈ÎlM̈ K ¤x¤c §M Epi ½¥lr̈ `Fá̈l Æu ¤x¸̀̈ Ä oi³¥̀  Wi ¦̧̀ §e o ®¥wf̈ Epi ¦́a ῭  d̈xi ¦r §S ©dÎl ¤̀  d ²̈xi ¦k §A ©d x ¤n Ÿ̀Ȳ ©e `l
o¦i©i o²¤di ¦a£̀Îz ¤̀  ̈ oi ¯¤w §W ©Y©e bl :r ©x«̈f Epi¦a ῭ «¥n d¬¤I ©g§pE F ®O ¦r d́ä §M §W¦p §e o¦i©i Epi²¦a ῭ Îz ¤̀  d ¯¤w §W©p d¸̈k§l al
z ½̈x¢g´̈O «¦n Æi ¦d§i«©e cl :D«̈nEw §aE D̈a §k ¦W §A r¬©cïÎ`«Ÿl §e d̈i ½¦a ῭ Îz ¤̀  á ©M §W ¦Y©e Ædẍi ¦k §A ©d Ÿ̀³aŸ ©e `E ®d dl̈§í©N ©A
i ¦́a §k ¦W Æi ¦̀ Ÿ̧aE dl̈§i À©N ©dÎm©B o¦i¹©i EP ¤̧w §W©p i®¦a ῭ Îz ¤̀  W ¤n¤̀  i ¦Y §a¬©kẄÎo ¥d d ½̈xi ¦r §S ©dÎl ¤̀  Ædẍi ¦k §A ©d x ¤n Ÿ̀³Y©e
Ædẍi ¦r §S ©d mẅ³̈Y©e o¦i®̈i o¤di ¦a£̀Îz ¤̀  `E ²d ©d dl̈§ī©N ©A ḿ©B  ̈oi ¹¤w §W ©Y©e dl :r ©x«̈f Epi¦a ῭ «¥n d¬¤I ©g§pE F ½O ¦r
c¤l³¥Y©e fl :o «¤di ¦a£̀ «¥n hFlÎzFp §a i¬¥Y §W  ̈oi ²¤x£d«©Y«©e el :D «̈n ªw §aE D̈a §k ¦W §A r¬©cïÎ`«Ÿl §e F ½O ¦r á ©M §W ¦Y©e
o ½¥A dc̈§ĺï Æ̀ e ¦dÎm©b d³̈xi ¦r §S ©d §e gl :mF«I ©dÎc ©r ä̀ FnÎi «¦a£̀ `E¬d a®̈̀ Fn F n §W `¬̈x §w ¦Y©e o ½¥A Ædẍi ¦k §A ©d

:mF«I ©dÎc ©r oF O ©rÎi«¥p §a i¬¦a£̀ `E ²d i®¦O ©rÎo ¤A F n §W `¬̈x §w ¦Y©e
24. Then the Lord rained upon Sodom and upon Gomorrah brimstone and fire from the Lord out
of heaven;
25. And he overthrew those cities, and all the plain, and all the inhabitants of the cities, and that
which grew upon the ground.
26. But his wife looked back from behind him, and she became a pillar of salt.
27. And Abraham went early in the morning to the place where he stood before the Lord;
28. And he looked toward Sodom and Gomorrah, and toward all the land of the plain, and
beheld, and, lo, the smoke of the country went up as the smoke of a furnace.
29. And it came to pass, when God destroyed the cities of the plain, that God remembered
Abraham, and sent Lot out of the midst of the overthrow, when he overthrew the cities in which
Lot lived.
30. And Lot went up out of Zoar, and lived in the mountain, and his two daughters with him; for
he feared to live in Zoar; and he lived in a cave, he and his two daughters.
31. And the firstborn said to the younger, Our father is old, and there is not a man on earth to
come in to us after the manner of all the earth;
32. Come, let us make our father drink wine, and we will lie with him, that we may preserve seed
of our father.
33. And they made their father drink wine that night; and the firstborn went in, and lay with her
father; and he perceived not when she lay down, nor when she arose.
34. And it came to pass on the next day, that the firstborn said to the younger, Behold, I lay last
night with my father; let us make him drink wine this night also; and you go in, and lie with him,
that we may preserve seed of our father.
35. And they made their father drink wine that night also; and the younger arose, and lay with
him; and he perceived not when she lay down, nor when she arose.



36. Thus were both the daughters of Lot with child by their father.
37. And the firstborn bore a son, and called his name Moab; the same is the father of the
Moabites to this day.
38. And the younger, she also bore a son, and called his name Benammi; the same is the father of
the Ammonites to this day.



Taking Care of Your Body and Avoiding Dangerous Practices 
(From Teaching Hot Topics Page 88) 

 
“Take heed, and guard your soul diligently…Take good care of your 
lives.”  
        -Deuteronomy 4:9, 15 
 
 
 
 
Rabbi Akiba said “A person is not permitted to harm him/herself.” 
        -Baba Kamma 90a 
 
 
 
The Sages forbade many things that involve mortal danger.  
Anyone who does these things and says “I am endangering myself 
and what does it matter to others,” or “I don’t care,” is to be 
flogged [by the Rabbinical court]. 
  -Maimonides, Mishneh Torah, Hilchot Rotzayach 11:5 
 
 
 
One should aim to maintain physical health and vigor, in 
order that the soul may be upright, in a condition to 
know God.  For it is impossible for one to understand 
sciences and meditate upon them, when one is hungry or 
sick or when any of one’s limbs is aching.    

-Maimonides, Mishneh Torah, Hilchot De’ot 3:3 
 
 
 





For Group Researching Smoking 
Responsum on Smoking1  

5753.23  
 

She'elah 

In view of the fact that it has been proven that tobacco smoking is extremely dangerous to human 
health, what should be the policies of the synagogue regarding smoking on its premises, 
including the offices? Should synagogues and rabbis take any action with regard to smoking of its 
members and others in the community off premises?  

Teshuvah 

Until a few years ago, the hazardous nature of smoking was not on the public or Jewish agenda. 
On the contrary, there were rabbis who thought that smoking was beneficial because of its 
curative properties. This was the claim of the famed Rabbi Jacob Emden (1697-1776) : "Tobacco 
is a healthful substance for the body ... its natural action is important in helping to digest food, 
cleanse the mouth, separate the humours, and help the movement of essential functions and 
blood circulation which are the root of health ... It is indeed beneficial to every healthy man, not 
only because of the pleasure and enjoyment it affords, but because it preserves one's health and 
medical fitness."2  

Eventually, the position of halachic decisions on smoking changed. At the turn of this century, 
their opposition was not a matter of health, but of propriety. Rabbi David Hoffmann (1843-1921), 
head of the Hildesheimer Rabbinic Seminary in Berlin, stated in response to a query : "It is known 
that the Gentiles are very punctilious and forbid smoking in their houses of worship, and 
therefore, it might appear, God forbid, as a desecration of the Divine Name if we should permit it", 
and therefore forbade it for synagogues.3  

As a result of more recent medical revelations on the health dangers of smoking, most rabbis 
came to the conclusion that not only is it without beneficial qualities, but on the contrary, the 
tobacco habit may be dangerous and even fatal. They dealt with two major issues : the danger to 
the non-smoker (in medical parlance: passive smoking) and the danger to the smoker 
himself/herself.  

Danger to the Non-Smoker  

A prominent halakhic authority, R. Moshe Feinstein of New York, forbade the widespread practice 
of smoking in rabbinical academies (yeshivot). He ignored medical findings, claiming that the 
deleterious effect of smoking had not been conclusively proved. Nevertheless, it should be 
prohibited even if it were not injurious to the health of others studying in the same room, but only 
disturbed them. He rejected the argument that  

cigarette smoking helped students to concentrate. On the contrary, he considered leaving for a 
puff as considered a waste of time which could be spent in the study of Torah (bitul talmud torah). 
He also criticized the claim that since the room was already full of smoke, each smoker was 
adding only an insignificant amount. R. Feinstein retorted that each smoker was responsible for 
his portion of all of the smoke in the room and therefore for the discomfort of all those present 
who suffer from his habit.4  



R. Eliezer Waldenberg of the Israel Chief Rabbinate Council went a step further, forbidding a host 
to smoke in his own home, if this habit bothers or harms his guests or members of the family, and 
especially children who might be present.5  

Danger to the Smoker  

Rabbinic respondents have been divided on the question of whether available medical evidence 
is sufficient to ban smoking as dangerous in the view of Jewish religious law.  

R. Feinstein would concede only that, since "we may be wary of the danger of becoming ill from 
smoking, it would be better to be cautious."  

However, in his view, it is impossible to forbid smoking for two reasons :  

1. Tobacco is in very wide use and has become an entrenched popular practice. The Talmud 
states about such a habit : "Since the multitude are accustomed to it, 'the Lord will protect the 
foolish'".6  

2. "We must especially note that some of the great Torah scholars in past generations were 
smokers and still are in our day."  

The only thing that may be done is to advise against acquiring the habit and especially against 
allowing one's children to learn to smoke. Nevertheless, in his opinion, the Torah does not rule 
out offering a light or matches to a smoker.7  

The sephardic chief rabbi of Tel Aviv, R. Haim David Halevi, disagreed with this ruling. A 
youngster asked him whether he must obey his father who sent him out to buy a pack of 
cigarettes. R. Halevi responded : "In view of the fact that physicians have universally warned 
against the great danger of smoking to human health, and since, in my opinion, it is forbidden by 
the Torah which commands : "You shall carefully preserve your lives" (Deuteronomy 15:4), you 
are not permitted to buy him cigarettes. Furthermore, whenever you see him with a cigarette in 
his mouth, say to him, 'Father, see what we are warned in the Torah about preserving life and we 
know that smoking is very harmful' - in the hope that he will understand, overcome and refrain."8  

As a foremost expert on medicine in Jewish law, R. Eliezer Waldenberg accepts the findings of 
medical experts and proclaims that "smoking is the number one killer of humanity!" Disagreeing 
with R. Feinstein's position, he declares "that there is no reason to congratulate oneself ... and to 
rule that since smoking is widespread there is no reason to prohibit it." R. Waldenberg points to 
medical findings that "cigarette smoking is the main cause of death from cancer ... therefore it is 
certainly absurd to turn a blind eye on all this and to blithely conclude that (in a case like this) 
'The Lord will protect the foolish'".9  

The reality is that scientific evidence has conclusively proven that smoking is dangerous and 
even fatal. The United States Surgeon General has issued a 300 to 500 page volume every year 
on the dangers of smoking.10 There can no longer be any reasonable doubt about it.  

Many smokers today see their habit as a strictly private matter, asserting that no one has a right 
to interfere or tell them to stop. Many modern rabbinic respondents reply by  

quoting Maimonides: "The Sages forbade many things which involve mortal danger, and anyone 
who did so saying : 'Look, I am endangering myself and what does it matter to others' or 'I don't 
care', is beaten by the rabbinic court." 11 For according to the Halakhah,  



we have stewardship rather than ownership of the body given to us by our Creator, and therefore 
may not jeopardize our life.  

To whom, then, does one's body and life belong? R. Moses Ribkes (17th century) taught : "The 
reason the Torah warned us about preservation of life is that God graciously created the world to 
benefit His creatures so that they may be aware of His greatness and may work in His service by 
observing His mitzvot.12  

What are the operative conclusions of these rabbinic verdicts for the smoking Jew of our day? 
There is almost universal agreement that this habit involves pikuah nefesh. There is a consensus 
of halakhic opinion which may be summarized as follows :  

(a) Smoking near anyone who may be disturbed or harmed by smoke is prohibited.  

(b) It is forbidden to harm oneself by smoking. (If a smoker cannot stop immediately, then he 
must make every effort to reduce the number of cigarettes smoked per day and to receive help to 
be cured of the habit.)  

(c) Children and adolescents are forbidden to begin or to become accustomed to smoking. Adults 
may not help or encourage them to acquire the habit.  

(d) Encouraging smokers in their habit, by offering a cigarette or a light, is prohibited.  

(e) Synagogues and rabbis should be involved in a serious educational campaign to convince 
congregants and members of the community. They should help to set up smoking cure groups.  

(f) Synagogues and rabbinic organizations should counteract the smoking advertisements 
sponsored by the tobacco industry (especially with their minuscule notice of the danger to health.) 
More people die of smoking than of gun-shot wounds or AIDS, yet the public awareness is 
comparatively weak.  

The above sources indicate that the Halakhah can and must be a developmental and dynamic 
phenomenon which has taken cognizance of the discoveries of medical science. Jewish law in its 
position on smoking has progressed from the 18th century rabbinic view that "tobacco is healthful 
for the body" to the present day opinion : "Smoking is the number one killer of mankind." The 
Reform movement welcomes this halakhic progression.  

Notes 
1. Written by R. Moshe Zemer, a member of our Responsa Committee. It was previously published in Israel (in 

Hebrew) and was not part of our process, but has been included because of its importance.  
2. Mor u-ketzi'ah, O.H. section 511.  
3. Responsa Melamed Leho'il OH # 15.  
4. Responsa Igrot Mosheh, CM pt. 2, # 18.  
5. Responsa Tzitz Eliezer vo. 15, # 39.  
6. BT. Shabbat 129b; Psalms 116:6.  
7. Responsa Iggerot Mosheh, YD, pt. 2, # 49.  
8. Responsa Aseh Lecha Rav v.6, # 59.  
9. Op. cit.  
10. These have included, among others, volumes on Smoking and Health, 1964; The Health Consequences of 

Smoking, 1972; Smoking and Cancer, 1982; Smoking and Cardiovascular Diseases, 1983.  
11. Yad, Hilkhot Rechitzah 11:5.  
12. Be'er Golah CM 427, letter 90. 

 

 



For Group Resarching Alchohol 

 Contemporary American Reform Responsa 

73. Mind Altering Drugs for Pleasure 

QUESTION: What is the Jewish attitude toward using addictive psychedelic (mind altering) drugs 
for pleasure in a manner akin to the use of alcohol, tobacco, coffee or tea? (M. D., Miami, FL)  

ANSWER: There is very little discussion in the traditional halakhic literature about the use of 
drugs. The codes, as well as earlier sources, and the responsa occasionally refer to samim 
(drugs) and their use; this category includes all drugs. Furthermore, the paucity of references 
indicate that this was not a serious problem until the latter part of the twentieth century. Even 
when Jews lived in societies which utilized addictive drugs widely among certain classes, we 
seem to have escaped that phenomenon.  

The Talmud quotes Rav Hiyah who was cautioned by his father, Rab, "not to get into the habit of 
taking drugs" (Pes. 113a), but we do not know their nature. This work also recognized that some 
individuals react distinctively to drugs and that they affect various parts of the body differently 
(Eruv 54a; Nid. 30b). It warned against use of eye paint which had been mixed with drugs, as the 
vapors might be injurious when inhaled (Nid. 55b). Interestingly enough, when Rashbam 
commented on Pes. 113a, he mentions that this was a caution against drugs which may become 
habit forming, and, therefore, expensive. Then he concluded by stating that drugs should never 
be used if some other form of medicine was available. From his perspective there was no danger 
of drug abuse among the Jewish population.  

Alcohol was the substance most likely to be abused; tradition was well acquainted with this 
problem, and it dealt with it in a straightforward fashion.  

In the Biblical period, abstinence was admired and was one qualification for becoming a Nazirite 
(Nu. 6.8). This state entered by a vow seems to have been of limited duration. For most people 
the maximum period was six years (M. Nazir 1.4; Ber. 73a; Ned. 3b). Some people in Talmudic 
times abstained without taking the vow of a Nazirite (Shab. 139a; B. B. 60b).  

Alcohol was rendered partially harmless through its continual ritual use in the qiddush, which is 
part of virtually every Jewish holiday and all joyful life cycle events. The limit of consumption was 
defined as a reviit. Beyond that there are two states of inebriation: shetui and shikur. Shetui refers 
to a person who may be shaky but can speak coherently in the presence of a king; a shikur is one 
who can not do so (Eruv 64a). Such an individual may also be called "drunk as Lot" and is likely 
to be totally incoherent similar to a shoteh (Shulhan Arukh Orah Hayim 99.1; Yoreh Deah 
244.13). If an individual in this state orders a divorce, the scribe may not write it (Yad Hil. 
Gerushin 2.14). Such an individual is not criminally responsible for his actions even if he causes 
an injury (Joel Sirkes, Responsa #62). However, when he becomes sober he must pay for the 
damages done.  

An individual who is to act as a judge may not take the slightest drink (Joel Sirkes, Responsa 
#41), although if this individual sleeps or walks a certain distance after drinking a small amount, 
and so counters the effect of the alcohol, he may act as judge (Ibid. #140). There is some 
discussion about the weaker nature of modern wines in contrast to wines of former times, but the 
conclusion remains that those who drink can not render judgment (Bet Yosef to Tur; Shulhan 
Arukh Hoshen Mishpat 7.4)  



There is even some discussion in the traditional literature about the statement which exempts a 
groom from various mitzvot, such as the recitation of the shema. Some authorities felt that this 
was because the groom should devote himself to conjugal mitzvot (Tosafot; Rosh) while others, 
like Isserlein, felt that he was not obligated as he might be under the influence of alcohol 
(Terumat Hadeshen, Vol. I #42; Havot Yair, #66). The Midrashic literature contains numerous 
citations which deal with the positive effect of wine as well as its negative influence. Moderation is 
encouraged while over-indulgence should be avoided (Ps. 104.15; Jud. 9.13; Prov. 31.6, 21.17, 
9.1-6; Ez. 44.21; Is. 1.13; Ned. 20b; San. 70b; Eruv 65a; Ket. 8b; Meg 7b; Gen. Rabbah 36.7, 
etc.). For example, Ilai indicated that an individual was judged in three ways, by his drinking, his 
spending and his temperament (Eruv 65b). Drunkenness, in both men and women, was 
recognized as an evil which could only lead to wickedness (Ket. 65a; Lev. Rabbah 12.4). There 
was some discussion by Rambam and others about those who occasionally imbibed too much 
and those who have become alcoholics (Maimonides, Responsa #16 and 17. Such an individual 
is disqualified as cantor (Isaac Spector, Ein Yitzhak, Vol. 1, #1).  

Tradition has been much slower in dealing with the other habit forming items such as tobacco, 
coffee or tea. These can all be considered hazardous to health to a greater or lesser degree. 
Jewish tradition has prohibited individuals from wounding themselves. In fact, a person should 
remove all possible dangers to life (Deut. 4.9, 4.15, Ber. 32b; B. K. 91.b; Yad Hil. Rotzeah 
Ushemirah Hanefesh 11.4; Hil. Shevuot 5.57; Hil. Hovel Umaziq 5.1). Smoking has only recently 
been condemned through a number of strongly worded responsa and articles (M. Aberbach, 
Smoking and the Halakhah, Tradition, Vol. 10, pp. 49 ff; F. Rosner, Modern Medicine and Jewish 
Law, pp. 25 ff; M. Feinstein Noam, Vol. 24; "Ban on Smoking in the Synagogue" in this volume). 
Moses Feinstein has followed the classical pattern in this matter by stating that as a great many 
individuals are involved, it is better to leave them ignorant of the prohibition so that they "sin 
unwittingly rather than knowingly" (Igrot Mosheh, Yoreh Deah, Vol. 2, #49). As a large number of 
scholars and pious individuals, including Baal Shem Tov, smoked, it was difficult for traditional 
authorities to move in this direction. The real danger of tobacco did not become known until the 
middle of the twentieth century.  

Although coffee and tea contain drugs which may be dangerous, it is not currently felt that this is 
a major health hazard comparable to psychedelic drugs, alcohol or tobacco.  

The traditional attitude toward alcohol and tobacco, which are habit-forming, has been to 
encourage moderation. Psychedelic drugs are far more dangerous to health and are used without 
the social controls provided by Judaism for the ritual use of alcohol. We would, therefore, 
conclude that the use of psychedelic drugs for pleasure is forbidden by Judaism. We should also 
note that they are also prohibited under the well-known principle of dina d'malakhuta dina (the law 
of the land is the law). As the law of the United States makes the use of these drugs illegal, we 
must abide by that law.  

May 1985  

 

 

 

 

 



For Group Researching Drug Abuse 
The following are questions that people have asked about drug abuse and 

the answers that the Rabbis of the CCAR have given. 
 

74. Drugs and Mystical Experience 
QUESTION: Is it possible to use mind altering drugs in order to attain a mystical experience? (K. 
V., Los Angeles, CA)  

ANSWER: The Jewish attitude toward mystical experience is shaped by halakhic and kabalistic 
views. Normative Judaism has been antimystical, or at least suspicious of mysticism. The Talmud 
cautioned that such literature not be studied until the student is mature (M. Hag. 2.1; 13b). 
Sometimes this struggle between the two forms of Judaism may be found in a single individual, 
such as Joseph Caro, author of both the Shulhan Arukh and the mystical Magid Mishnah (R. J. Z. 
Werblowsky, Joseph Karo, Lawyer and Mystic).  

The various Jewish philosophical and mystical works, which deal with heightened states of 
awareness of whatever form, demand that they be attained through study, introspection, the 
observance of the mitzvot, and a life of piety. External stimulants are, to the best of my 
knowledge, not mentioned by authorities in this field, like Gershom Scholem.  

As psychedelic drugs promote no assurance that a "heightened state of awareness" will be 
attained, we would, therefore, have to classify such a use of these drugs as seeking pleasure. 
This is prohibited by Judaism; that question has been treated in another responsum. Mind altering 
drugs, therefore, may not be used by Jews to induce a "heightened sense of religious awareness" 
or to seek a mystical experience.  

May 1985  

 

72. Medical Use of Psychedelic Drugs 

QUESTION: What is the Jewish attitude toward using addictive psychedelic (mind altering) drugs 
as part of the healing process? Such drugs would be used under the direction of a physician to 
deal with severe psychological disturbance. (M. S., Cleveland, OH)  

ANSWER: A wide variety of drugs have been described by the Talmud, although none of them 
seem to have been mind altering (Julius Preuss, Biblical and Talmudic Medicine, translated by 
Fred Rosner, pp. 433 ff). Various medieval physicians have given us the name of the drugs which 
they used. The most extensive list is that of Maimonides which contains more than two thousands 
items. We recognize that the medicinal use of drugs has expanded vastly in the last century and 
has become a regular part of medical treatment. This form of treatment, as well as all others, 
should be used under the general permission provided by the statements, "And he shall surely be 
healed," and "You shall live by them" (Ex. 21.19). When there is danger to life, the physician is 
encouraged to utilize all means at his disposal (Shulhan Arukh Yoreh Deah 116). The use of 
drugs in order to aid healing under the prescription of a physician is, therefore, permitted. It 
makes no difference whether the drugs are mind altering or not, as long as they have been 
prescribed to heal those who are  

May 1985  



151. Drugs to Relieve Pain 

QUESTION: Does Jewish tradition set a limit to the use of drugs in order to alleviate pain? 
Frequently, physicians seem hesitant to prescribe drugs due to the fear of addiction or other 
reasons. What is our attitude toward pain and its alleviation? (Rena T. Hirsh, Santa Barbara CA).  

ANSWER: Jewish tradition is not ascetic and does not endorse self affliction through pain. The 
only exception is Yom Kippur along with some of the lesser fast days. On that day we are 
commanded to "afflict our souls," but that does not entail real suffering, only fasting and 
abstinence from sexual intercourse. Even fasting is not necessary for those who are physically 
impaired. We feel no necessity to renounce this world and its blessings and so need not afflict 
ourselves in order to attain salvation in the next world. This is in vivid contrast to some forms of 
Christianity.  

It is true that rabbinic tradition has interpreted the suffering of the people of Israel and of 
individuals, as either Divine punishment or as a test (Job; B B 5a; Shab 55a, etc). However, in 
none of the sources and many others has anyone been asked to seek suffering, rather we try to 
avoid it. During illness we may use every medical means available to avoid pain (Shulhan Arukh 
Yoreh Deah 241.13 and commentaries).  

There are enormous variations in the pain threshold of individuals. Many physicians refuse to 
consider this or do not appropriately deal with the entire issue of pain. Sometimes this is because 
specialists, who do not communicate with each other, are treating the patient; each is concerned 
with a specific organ or system and none is aware of the total effect on the patient. At other times, 
it is simply due to indifference and a lack of interest in the patient, possibly because the attending 
physician has never suffered any serious pain. There is certainly nothing within Jewish tradition 
which would restrain the treatment of pain. We would have a greater fear of continuous pain than 
addiction.  

We must be equally concerned with pain of the terminally ill. There is a fine line of distinction 
between alleviating pain and prescribing a drug which may hasten death. When the pain is great 
the physician should alleviate the pain and not be overly concerned about the latter consequence, 
as death is certain in any case. (W. Jacob (ed) American Reform Responsa #79, etc).  

There is nothing within Jewish tradition that would keep pain medication from being given when 
medically indicated. We would hope that the patient be made as comfortable as possible and that 
this will help recovery or make the last days of life easier.  

August 1991  

149. Responsibility Toward a Drug User 

QUESTION: What kind of ethical responsibility do parents have toward their son now in his 
thirties who is married and on drugs? There is considerable tension between the parents and 
both son and daughter-in-law. (Errol Canter, San Diego CA)  

ANSWER: There is surprisingly little information about the use of drugs in the vast responsa 
literature. Although hundreds of thousands of responsa exist and many of them from societies in 
which drugs were widely used this does not seem to have been a Jewish problem in earlier 
periods. Certainly the use of drugs is prohibited as is anything else which may seriously injure an 
individual (Deut 4.9; 4.15; Ber 32b; B K 91b; Yad Hil Rotzeah Ushemirat Hanefesh 11.4; Hil 
Shavuot 5.57; Hil Hovel Umaziq 5.1). No one is to endanger their life or permanently effect their 
health in a negative fashion.  



We must, however, ask whether this remains the responsibility of the parents or is it entirely in the 
hands of the younger generation. The traditional view has parents responsible for the acts of their 
children to the age of maturity. In an earlier time this was at age thirteen (Bar Mitzvah or puberty). 
In our age, although this remains technically so, parental responsibility in fact continues through 
the years of further education often to the end of college or certainly until secular legal maturity is 
reached at age twenty-one. After that time, although parents may advise and often will be called 
upon to help, their responsibility is limited. They may be much saddened and may feel guilty 
about what they did or did not do earlier in life. Most of these feelings are misplaced as someone 
in his thirties is completely independent and should be responsible for his own actions. It would 
be wise if the parents continue to be helpful and try to get the young man involved in a treatment 
program but direct responsibility is no longer theirs.  

June 1989  

 









Sex Quiz 
1. How many Americans contract sexually transmitted diseases? 

a. 1 in 4 
b. 1 in 100 
c. 1 in 1000 

 
2. Which of the following is the most common STD in the U.S.? 

a. Chlamydia 
b. Gonorrhea 
c. HIV 
d. Syphilis 

 
3. Which of the following STDs is (are) incurable? 

a. Chlamydia 
b. Gonorrhea and syphilis 
c. Herpes and genital warts 
 

4. Which of these STDs can be transmitted to a fetus or newborn by an infected 
mother? 

a. Human papilloma virus (HPV) 
b. Herpes 
c. Chlamydia 
d. All of the above 

 
5. Which of these diseases can a woman catch through unprotected oral sex? 

a. HIV 
b. Herpes 
c. Gonorrhea 
d. All of the above 

  
6. Which is an effective barrier against STDs during oral sex? 

a. Latex dental dam 
b. Latex condom 
c. Polyurethane condom 
d. Plastic wrap 
e. All of the above 
 

7. The risk of cervical cancer rises with infection with which of the following STDs? 
a. Herpes 
b. Human papilloma virus (HPV) 
c. Gonorrhea 
d. All of the above 
 

8. When should you get an HIV test if you think you’ve been exposed to the virus? 
a. Right away 
b. One month after possible exposure  
c. Three to six months after possible exposure 

 



Answers to the Quiz 

1.  Answer 1 in 4 
 
2. Chlamydia has the dubious distinction of heading the list of STDs. Gonorrhea ranks 
second, HIV third and syphilis eighth, according to the CDC. Chlamydia infects 4 million 
mostly adolescent women in the U.S and 15% of all infertility has been linked to it.  
 
3. Herpes and genital warts are incurable, although treatment can relieve their symptoms. 
Chlamydia, gonorrhea and syphilis (caught in its early stages) are completely curable.  
 
4, HPV, herpes and Chlamydia ALL can be transmitted from mother to fetus or newborn.  
 
5. All three diseases -- HIV, herpes and gonorrhea --can be transmitted through oral, anal 
and vaginal sex (even if there are no visible signs of herpes and gonorrhea). If you're 
unsure of your partner's STD status, always use protection. It's that simple.  
 
6. According to the Centers for Disease Control and Prevention, other than abstinence, a 
latex barrier (condom or dental dam) used correctly and consistently is most effective 
against the transmission of STDs during oral sex. Polyurethane condoms and plastic wrap 
can also be used.  
 
7. After years of research into the cause of cervical cancer, scientists say human 
papilloma virus (HPV) is the culprit. If you've been diagnosed with HPV, get a Pap smear 
every six months.  
 
8. The HIV test relies on the presence of HIV antibodies in the blood which become 
detectable three to six months after exposure. The Centers for Disease Control and 
Prevention (CDC) recommends that people who test negative for HIV three months after 
possible exposure get tested again at six months to be sure of an accurate result. 
 
 
This quiz comes from www.ivillage.com
They have stated that the information for this quiz come from the Center for Disease  

Control 
 
 

http://www.ivillage.com/












Unit Eight: Conclusion 
 
                                                    Enduring Understandings:      

• Shabbat liturgy can be accessed through the study of the themes of separation, 
connection, limitation and freedom. 

• Families with teenagers wrestle with the normal and important tensions of 
separation, connection, limitation and freedom in their own lives. 

 
                                            Essential Questions      

• What are some ways we can remind ourselves of the tension between separation 
and connection, limitation and freedom on a weekly basis? 

• What are some of the ways we can implement what we have learned over the 
course of the last year in our lives in the future? 

 
                                     Goals       

• To provide students with the opportunity to connect the prayers and the concepts. 
• To offer students the opportunity to reflect on the year of study. 

                   Activities:      
In this unit there are only two activities.   
 
Wrapping Ourselves in a Tallit 
 The Zohar teaches that God wraps God’s self in light every morning like we wrap 
ourselves in a tallit.  I believe that we also should think about family in the same way.  
We are all wrapped by the love of our family and love from God. 
 Begin by asking each family to read over the text from the Zohar (provided in the 
resources.)  Ask them to concentrate on the following questions. 

1. The light that is continued through time, what do you think the Zohar was talking 
about here? 

2. Can we understand that light should connect us through time all the way back to 
our ancestors?  Why or why not? 

3. What does the text mean when it says “He wraps Himself in a light as in a 
garment.”? 

4. Connect the idea of creation with morning prayer. 
5. Are we recreating the world everyday? 
6. Who or what else do we have around us that can wrap us in love? 

 
After the text study, bring the group back together to continue the discussion. 
 
 Continue with a project to make a tallit.  On most tallit there is a blessing on the 
atarah (the part that goes against the neck.)  Although there is no religious significance to 
this tradition, it is common to write a blessing.  Each family should gather together and 
discuss the prayer they would like to put on their Tallit.  This can be a prayer from the 
liturgy that was studied or a prayer that they write together.   
 Each student should be able to make their own Tallit.  You can buy a kit to make 
the tallit at http://www.judaicartkits.com/catalog/adult_tallit_bk.htm or you can buy just 
the tzitzit string and ask the students to bring in their own fabric to use.  Either way, begin 

http://www.judaicartkits.com/catalog/adult_tallit_bk.htm


by allowing the students to decorate the cloth and add on their blessing.  Then hand each 
family the instruction for how to tie the tzitzit (from the book Tzitzith)  Allow the 
families time to make their tallit.   
 When they are done ask the families to come back together.  Each family should 
share with the group what they placed on their tallit and why.  Create a circle with all the 
families.  Ask the parents to stand in the middle.  The teens should hold their new tallitot 
over the parents.  Ask each teen to give a blessing to their parent.  The blessing should be 
their hope for their parents and family as they move on forward.   
 After each teen has said something.  Ask the parents to come back to the outside 
of the circle.  The teens should put their new tallitot back on and the parents should place 
their tallitot over the heads of the teens.  The parents should give their child a blessing 
similar to what the teen did earlier.   
 When all the blessings are given.  Ask the families to come back in the circle.  
Each person should have their own tallit on.  Sing Shehechianu together as a prayer for 
the use of a new tallit and for a new beginning filled with new knowledge about Judaism, 
about life, and about family.   
 
The Conclusion       Authentic Assessment  
         Memorable Moment 
 Begin by allowing the students some time to look over their Family Siddur with 
their families.  They should go through each prayer and remind themselves of what they 
wrote.   
 Each family should then pick one of the prayer (preferably one that is said on 
Shabbat morning) and discuss in length the prayer.  Together they should write 
something that expresses the meaning of the prayer to their family, how it relates to the 
tensions that are seen in their lives and something to think about when praying this 
prayer.   
 After everyone is done ask them to prepare their family to read what they wrote 
and lead that prayer on the following Saturday morning service.  You should make sure 
when they are picking their prayers that they don’t pick the same ones.  Before they 
finish that week’s lesson, allow them time to fill out their final Talmud Page 
 Plan a service for the following Saturday where only the students in this class are 
invited.  Allow each family to read their speeches and lead their prayer.  As the teacher, 
try to relate the Torah study or d’var torah during services to the class or the students.  
After the Amida allow time for each student to say something about the past year of 
study.  They can express appreciation for something new or maybe recognize that they 
have begun to think about something in a new way.  Whatever they want to say, they can 
say.  Have fun with this service and use it as a time to celebrate a year of learning and 
studying together. 
 
                                                 Resources       
For activity 1: Wrapping Ourselves  

1. Kaplan, Aryeh.  Tzitzith: A Thread of Light. New York:  National Conference of 
Synagogue Youth, 1984.  Pages 38-39. 

 
For activity 2: The Conclusion 



None 
 
 



Lesson Plan for Unit 8: Wrapping Ourselves in a Tallit 
 
Goals: 

• To connect the idea of family with the idea of wrapping ourselves in a tallit 
• To offer students the opportunity to connect prayer and creation with God and a 

tallit. 
• To inspire students to create their own family blessing as they move forward. 
 

 
Objectives: 
Students will be able to: 

• Explain what the Zohar says about wrapping a tallit. 
• Recite a prayer that their family has created.   
• Make their own tallit 

 
Time: 
0:00-0:05:  Setting up 
0:05-0:20:  Text study 
0:20-1:00:  Making the Tallit 
1:00-1:10:  Talmud Page 
 
Materials: 
Page with text from the Zohar 
Either: 

a. A kit for making a tallit 
b. String, cloth, markers/paints and any other supply to decorate their Tallit 

Stencils 
Paint pens 
Cloth paint 
 
Activity: 
  
PART I:  The text study 
 The Zohar teaches that God wraps God’s self in light every morning like we wrap 
ourselves in a tallit.  I believe that we also should think about family in the same way.  
We are all wrapped by the love of our family and love from God. 
 Begin by asking each family to read over the text from the Zohar (provided in the 
resources.)  Ask them to concentrate on the following questions: 

1. What do you think the Zohar was talking about when it talks about the light 
throughout time? 

2. Can we understand that light to connect us through time to our ancestors?  Why or 
why not? 

3. What does the text mean when it says “He wraps Himself in a light as in a 
garment.”? 

4. Connect the idea of creation with Morning Prayer. 
5. Are we recreating the world everyday? 



6. Who or what else do we have around us that can wrap us in love? 
 
PART II:  Making the tallit 
 
After the text study, bring the group back together to continue the discussion. 
 
 Continue with a project to make a tallit.  On most tallit there is a blessing on the 
atarah (the part that goes against the neck.)  Although there is no religious significance to 
this tradition, it is common to write a blessing.  Each family should gather together and 
discuss the prayer they would like to put on their tallit.  This can be a prayer from the 
liturgy that was studied or a prayer that they write together.   
 Each student should be able to make their own tallit but all the tallit in each 
family should have the same blessing on their atarah. You can a kit to make the tallit at 
http://www.judaicartkits.com/catalog/adult_tallit_bk.htm or buy just the tzitzit string and 
ask the students to bring in their own fabric to use.  Either way, begin by allowing the 
students to decorate the cloth and add on their blessing.  Then hand each family the 
instruction for how to tie the tzitzit (from the book Tzitzith.)  Allow the families time to 
make their tallit.   
 
PART III:  The Talmud Page 
 When they are done ask the students to complete their Talmud Page. 
 

http://www.judaicartkits.com/catalog/adult_tallit_bk.htm
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Wrapping Ourselves in a Tallit 
 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 
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Conclusion 

 

 

 

 

 

 
 
 
 
 
 
 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

Parents’ Commentary Teen’s Commentary 

Family’s Commentary 

PASTE YOUR FAMILY’S PRAYER HERE 



From Daniel Chanan Matt’s Translation of The Zohar  
Pages 51-52 

 
God said, “Let there be light!” And there was light. (Genesis 1:3) 
 
This is the light that the Blessed Holy One created at first 
It is the light of the eye. 
It is the light that the Blessed Holy One showed the first Adam; 
with it he saw from one end of the world to the other. 
It is the light that the Blessed Holy One showed David 
he sang its praise: 
“How great is Your good that You have concealed for those who fear You!” 
(Psalm 31:20) 
It is the light that the Blessed Holy One showed Moses; 
with it he saw from Gilead to Dan 
But when the Blessed Holy One saw 
that three wicked generations would arise: 
 the generation of Enosh, the generation of the Flood,  
 and the generation of the Tower of Babel, 
He hid the light away so they would not make use of it. 
The Blessed Holy One gave it to Moses 
and he used it for the three unused months of his gestation  
as it is said: 
“She concealed him for three months.”  (Exodus 2:2) 
When three months had passed, he was brought before Pharaoh 
and the Blessed Holy One took it away from him 
until he stood on M. Sinai to receive the Torah. 
Then He gave him back that light; 
he wielded it his whole life long 
and the children of Israel could not come near him 
until he put a veil over his face 
as it is said: 
“They were afraid to come near him.” (Exodus 34:30) 
He wrapped himself in it as a tallit 
as it is written: 
“He wraps Himself in light as in a garment” 
(Psalm 104:2) 
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