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Rationale 
 
After eleven rousing games of cards over seemingly endless cups of soda and 

airplane snack bags, 42 Jewish teens hear the captain announce they are landing in 

Warsaw. Now it’s time to learn about the devastation of the Holocaust. 

The Holocaust, the topic for the next seven days, is a difficult and complicated 

content area not just for teaching but also for learning. When participants of summer 

programs expect a summer full of fun, the concept of learning about the Holocaust is 

unsettling and even anathema to their expectations. Especially for annual returnees to 

their summer camp, where the so-called “Israel trip” is the default summer program for 

their age group, it is hardly a surprise that teens are often blindsided by the Holocaust 

educational component of the trip. Touring concentration camps is decidedly not a fun 

activity. For those participants who arrive for the summer expecting only fun, which 

many campers on these trips expressed to me, it is understandable when they become 

distanced and detached when learning about Jewish suffering. Not every teen on these 

trips is completely unaware of the itinerary in Poland, but lacking a pre-trip orientation 

that really prepares participants for their “European vacation” would alleviate this issue. 

Among the summer trips that include a European component, the aim is often to teach 

participants about European Jewish history in general, and the Holocaust in particular. 

But here is the catch: the moment these teens get off the plane, excited to be traveling 

overseas with friends, few, if any, are either emotionally or intellectually prepared to 

learn about the Holocaust. This curriculum offers a response to this dissonance. 
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The field of educational tourism continues to grow as current trends in education 

point towards experience as a valuable means to higher learning. In Jewish education, 

trips to Europe and/or Israel have since the 1920s1 been a popular method of 

experiential education with the hopes of “activating” Jewish identity formation. For the 

experience to truly be educative, learners must be engaged in the learning process. It is 

imperative to take into account the developmental level of high school teens in order to 

engage these learners in the difficult topic of the Holocaust. Erik Erikson’s stages of 

psychosocial development place this age group in a crisis of identity and in role 

confusion. Teens are processing questions like “Who am I?” and “Who can I become?” 

The immense impact a Jewish educational trip can have on teens can help these 

learning begin to answer these identity formation questions. With preparation and 

reflection on their trip, learners will interact with these questions in a safe and positive 

manner. This curriculum is designed to reach these learners at this critical juncture in 

their Jewish identity in order to make their time in Poland the most meaningful it can 

be, to redeem it from the point of view of Jewish identity building, and hopefully to 

inspire participants to bring positive change to the world. Studying the idea of 

righteousness in the midst of hatred will allow the learners to help them define who they 

are and who they want to become. 

Unlike other Holocaust curricula that attempt to have students memorize dates 

and facts, this Holocaust curriculum will emotionally and intellectually prepare, and 

subsequently debrief, high school teens for their Holocaust educational trip to Poland. 

By providing teens with a series of pre-trip sessions, the experiences during their travels 
!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!
1!Cohen,!Erik!H.!“Towards!a!Social!History!of!Jewish!Educational!Tourism!Research.”!Hagira$–$Israel$Journal$of$
Migration.!Vol.!5.!2015!(not!yet!published).!3.!
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can have deeper, more positive, and ultimately more meaningful effects on their growth 

as Jews and as teens. The opening sessions focus specifically on the Polish Jewish 

experience before the Holocaust; before learning about Jewish death, students will learn 

about Jewish life. Then, in order to ascertain the scope of Jewish destruction, students 

will examine what life was like during the Holocaust. Finally, the curriculum will explore 

acts of righteousness, including spiritual and physical resistance. Students will do all of 

this through the method of inquiry.  

The Stanford History Education Group is an organization that focuses on the 

issue of how history is both taught and learned. The organization’s four principles of 

how to read and think like a historian will be integrated throughout the students’ 

inquiries. This focus on righteous behavior is informed by the Enduring Understanding 

that asserts that the moral actions taken by a small number of individuals 

proved disproportionately effective in light of the fact that six million Jews 

perished in the Holocaust. The stories of Polish individuals designated as 

“Righteous Among the Nations” by Yad Vashem will frame debates about righteousness, 

as focused on the Enduring Understanding that righteousness occurs when 

ordinary people behave with extraordinary courage. Learning how people acted 

in the face of evil will hopefully inspire the learners to act righteously in their own lives. 

This pre-trip part of the curriculum culminates with students preparing to share some of 

their learning in front of their peers, as they become the tour guide for a single part of 

the Poland trip.  

Carefully designed post-trip sessions focusing on reflection further strive to make 

the participants’ experiences in Poland the most meaningful and growthful as possible. 

Learners will have opportunities to reflect, not just on the knowledge and information 
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covered in the inquiry lessons and the tour itself, but also on their emotional 

experiences of the trip. The curriculum will lead students into a discussion of what it 

means to “bear witness” to the history of Jews in Poland. The Authentic Assessment for 

the course is guided by the Enduring Understanding that Jewish educational 

tourism teaches more about who you are than where you are2. In what I call a 

“Dvar Makom,” students will prepare a statement that examines everything they have 

learned and experienced so far in the course. Students’ inquiry sessions, the trip in 

Poland, the experience of being the tour guide, the role of bearing witness to events of 

the Holocaust – the Dvar Makom will allow every student to make personal meaning out 

of the overall experience of this course.  

Part research project, part self-reflection, the Dvar Makom allows for students to 

reflect not only on the knowledge they learned through their primary source inquiries 

but also on what it felt like to teach about the Holocaust to others. The personal 

significance of the location, event, or person and its history, all of which they taught 

about as tour guides, will become clarified through the Dvar Makom. Students will peer-

edit another’s Dvar Makom, and the final sessions will include student presentations. 

The Dvar Makom will become a document that shows how much a participant can learn 

when not blindsided by the horror of the Holocaust. 

“None of us has the luxury not to do anything with our knowledge of the 

Holocaust.” These are the words of Yair Rubin, the Educational Project Coordinator at 

the Ghetto Fighters Museum in Israel. Yair was the local tour guide for my group of high 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!

2!Kelner,!Shaul.!Tours$That$Bind:$Diaspora,$Pilgrimage,$and$Israeli$Birthright$Tourism.!New!
York:!New!York!UP,!2010.!Print.!
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school teens on their summer trip to Europe and Israel. Knowing that my group has 

spent time in Poland learning about the Holocaust, Yair challenged all of us to do 

something with those experiences, citing the commandment v’shinantam l’vaneicha – 

and you shall teach your children. What Yair eloquently taught us was a combination of 

two well-known adages: “Knowledge is power” and “With great power comes great 

responsibility.” We must teach about the Holocaust, and we must then fulfill our role as 

witnesses to these events to better the world through acts of righteousness. 

 
 

!  
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Letter to the Educator 
 
Dear Lead Historian, 
 
You are about to embark on an incredible journey. In this curriculum, you will find 
lessons that enable your students to become expert historians on a certain topic related 
to Jewish life in Poland, before, during, and after the Holocaust. You will lead your 
students through a series of 10 inquiry sessions. Although the method of inquiry is 
usually performed with the entire class reading through the same documents in small 
groups, this curriculum suggests for these small inquiry groups to research a broad 
range of topics. This individuation allows for a wider range of knowledge to be created 
for the class as a whole. Since students will be teaching their peers as tour guides on the 
trip to Poland, it is important that the inquiry group research topics are diverse.  
 
The resources that I provide are just a small sample of primary sources that are widely 
available both online and in books. (See my annotated bibliography at the end of this 
curriculum for multiple suggestions of where to find these resources.) Each inquiry 
group should go in depth into a certain research topic, which would include at least nine 
primary sources. I suggest the following research topics:: Krakow, Warsaw, Auschwitz, 
Oscar Schindler, the Zehnerschaft, Janusz Korzcak, and Irena Sendler.  
 
I provide these seven research topics because of my own experiences in studying them, 
but I implore you to direct your students to the stories and experiences of those with 
whom you have personal memories and experiences. As long as the research topics of 
your students’ inquiry groups fit in with your trip itinerary, go for it! 
 
The scope of my project did not allow me to provide 63 different resources for each of 
these topics. However, I was very intentional with the resources I do provide, so that 
each source relates in some way to my recommended research topic. For example, 
Appendix 2.2 is a journal entry of a girl named Esther and her experience in a Beis 
Yaakov school in Poland, a very similar school in which the women of the Zehnerschaft 
grew up. Appendix 4.3 studies Yad Vashem’s criteria for being designated “Righteous 
Among the Nations,” which would relate to further research of both Oscar Schindler and 
Irena Sendler. 
 
You will find additional notes at the beginning of each unit, which I hope will clarify 
exactly how each unit fits into the sequence of the course.  
 
I hope you find as much fulfillment and meaning in teaching this course as I have found 
in designing it. 
 
Sincerely,  
 
~ Ari Feinstein 
arifeinstein@gmail.com  

!  
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Enduring Understandings 
 

• Moral actions taken by a small number of individuals proved disproportionately 
effective in light of the fact that six million Jews perished in the Holocaust. 

• Righteousness occurs when ordinary people behave with extraordinary courage. 
• Jewish educational tourism teaches more about who you are than where you are. 

 
 
 

Essential Questions 
 

• What does it mean to read and think like a historian? 
• Why is it important for historical claims to be based on evidence? 
• Does knowing the victim alter your view of the crime? 
• What is the purpose of remembering? 
• How much do national governments influence the day-to-day behaviors of its 

citizens? 
• What is righteousness? How can it be achieved? 
• Why do some people stand by during times of injustice, while others try to do 

something to stop or prevent injustice? 
• What are the consequences of forgetting? 
• Is “Never Forget” enough? 
• Why are memory and remembrance important in Judaism? 

 
 

 
Curricular Goals 

 
• To intellectually and emotionally prepare students for an educational trip to 

Poland 
• To make personal meaning out of bearing witness to events of the Holocaust 
• To read and think historically 
• To act out the commandment of v'shinantam l'vaneicha - and you shall teach 

your children 

!  
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Authentic Assessment 
 
Part One: Research Project 

Tour Guiding in Poland 

Students will be given an opportunity to become a tour guide during their trip to Poland. 
To do this, students will form inquiry groups by the second unit of class. They will 
remain in these inquiry groups throughout the course, and will tour guide together as a 
group. As inquiry groups, students will research and write about any topic specific to 
any location on the trip itinerary. In order to achieve excellence, Unit 5 provides 
students with ample time to prepare exactly what and how they want to teach by 
utilizing the tools of Bloom’s Taxonomy as well as a Set Induction. 

In efforts to keep students focused on this tour guiding opportunity, at the end of each 
inquiry unit, Units 2, 3, and 4, students will be asked to identify at least two main points 
they want to teach their peers. These building block assessments are to be collected by 
the educator at the end of Units 2, 3, and 4. In this way, the educator can easily remind 
each inquiry group of what it is they already decided on teaching as tour guides in 
Poland.  

 

Part Two: Self-Reflection 

Dvar Makom 

In what I am calling a Dvar Makom, students will be asked to reflect on the following: 
what they learned from their inquiries, what they learned on the Poland trip, both 
intellectually and emotionally, reflections on being a tour guide for their peers, and 
reflections on what it means for them now as witnesses to these events. 

The Dvar Makom is designed to help the learners make sense of their experiences in this 
course as well as their time in Poland. By grappling with this new knowledge and 
experience, students will be enabled to find personal meaning out of the course and the 
trip.   



Witnessing Poland - 12 
!

Unit One – Introduction to the Course 
 
 
Note to the Teacher 
Dear Lead Historian, 

In this introductory unit, which consists of three lessons, you are tasked with 
introducing and then practicing the concepts of Reading and Thinking Like a 
Historian.Please keep in mind that while some students may be familiar with this 
style of learning history, not all will be. As the inquiry model is the foundation of 
the pre-trip sessions, it is very important to ensure that all students understand 
what will be asked of them during those sessions.  

Additionally, Session 1.3 involves a trip to a Local Holocaust Museum. It would 
be best to coordinate a museum tour guide for that day. If there is no museum to 
visit, I recommend replacing this lesson with a second practice session of inquiry. 

B’hatzlacha! 

Enduring Understandings 
• Jewish educational tourism teaches more about who you are than where you are. 

Essential Questions 
• What does it mean to read and think like a historian? 
• Why is it important for historical claims to be based on evidence? 

Unit Objectives 
• To introduce the practice of reading and thinking like a historian 
• To lay the foundation for the emotional and intellectual preparation of visiting 

Poland 
• To practice the inquiry method together as a whole class   
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Session 1.1 – Welcome and Intro to the Course 
 
Goals:  

• To introduce the practice of Reading Like a Historian 
• To lay the foundation for the emotional and intellectual preparation of visiting 

Poland 

Objectives: 
• Students will be able to describe the three categories for historical thinking (as set 

out by Stanford’s ‘Reading Like a Historian’), and at least one question per 
category. [see “Historical Thinking Chart” for reference.] 

• Students will begin the process of ‘Reading Like a Historian’ by learning what it 
means to ‘Think Like a Historian’ 

• Students will share at least one thing they have learned about the Holocaust in 
the past 

Set Induction: (10 minutes) 
• Ask: What is history? How would you define the word ‘history’? 

a. Give students a minute or two to think about and come up with answers to 
these questions. 

b. Call on students to share what they came up with. 
c. Guide this discussion towards coming up with a working definition of how 

your class defines ‘history.’  
d. Next, go over the Stanford History Education Group (SHEG) definition:  

i. History is an account of the past. 
ii. Accounts differ depending on one’s perspective. 

iii. We rely on evidence to construct accounts of the past. 
e. Compare and contrast your class definition with the SHEG definition. 

Input: (30 minutes) 
• On a whiteboard, write out the SHEG’s four categories of historical reading skills: 

Sourcing, Contextualization, and Close Reading. 
a. As a class, define what these three terms mean. 

i. Sourcing – to consider a document’s origins to help make sense of it 
ii. Contextualization – making connections between historical eras 

and circumstances of particular events 
iii. Corroboration – determining what other documents say and if 

there is agreement or not 
iv. Close Reading – finding evidence in a document to make a 

historical claim 
• Ask: What kinds of questions need to be asked in order to determine each of 

these categories? 
a. Sourcing: What do we need to ask to determine the origin of the source? 
b. Contextualization: What questions help us find out the historical context 

of the source? 
c. Corroboration: What do other documents say, and why might one 

document be more reliable than another? 
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d. Close Reading: What questions help us discover the underlying meaning 
or message of a source? 

• After the categories have been discussed, you can hang up the attached SHEG 
posters onto a wall. Explain: These posters will be hanging during each lesson 
to help us all remember the types of questions we should be asking about each 
source that we uncover. In order to think and read like a historian, these are the 
questions we must keep at the front of our minds in our sessions.  

• Check for Understanding: Does anyone have any comments or questions 
about these posters?  

a. Discuss: I have a few questions for you about this. Why should we learn 
history in this style? Why should we be learning about this history of 
Jewish life in Poland and about the Holocaust in this way? 

 

Closing: (20 minutes) 
• Create an open forum for students to express what they already know about the 

Holocaust and the things they have studied about the Holocaust up until now. 
Ask the students how they have learned about the Holocaust – from movies, 
documentaries, textbooks, journals, survivor testimonies (in person or on film), 
etc. This closing piece is all about creating a safe space for discussion and 
exploration of what the students already have learned about the Holocaust. 

• To close, explain that: These sessions are designed to build our knowledge of the 
history of the Polish Jews before, during, and after the Holocaust. Additionally, 
these sessions are about preparing ourselves for the trip to Poland. We will all 
be given an opportunity to be the tour guide on our trip. Everyone, in pairs or 
small groups, will be learning something different about a particular site we 
will be visiting on our tour, and each one of us will be responsible for teaching 
the entire group about it.  

• You can field any questions about this subject (re: Dvar Makom) before finishing 
the session. 

 
  





SOURCING

Before reading the document 
ask yourself:



CONTEXTUALIZATION



CORROBORATION
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Session 1.2 – Inquiry Practice with the Whole Class 
-scripted- 

 
Goals: 

• In preparation of self-guided inquiry sessions, students will begin to think and 
read historically  

• To practice thinking critically about historical documents 

Objectives: 
• Students will practice active listening 
• Students will be able to make a claim about Hasidism and back it up with 

documentary evidence. 

Set Induction: (15 minutes) 
• Free-write on any one of the following questions: What is the story of your birth? 

What is one story of your Bar/Bat Mitzvah? What is one story of a memory from 
camp? Explain to the students that they will be sharing a two-minute version of 
their story with a partner. 
 

• Have students pair up and share their stories with each other. 
a. This is an exercise in active-listening. Please refer to the following 

protocol: 
b. Say: We are now going to do what is called active listening. While one 

person shares their story, the partner will sit and listen intently, 
maintaining eye contact, but not responding verbally. After about two 
minutes, the listener will have about 1 minute to ask 1-2 questions to delve 
deeper into the story. Then, we will reverse roles. The new storyteller will 
have about two minutes to share their story, while the new listener sits 
and listens, still maintaining eye contact. The new listener will have 
about 1 minute to ask 1-2 questions to delve deeper into the story. Are 
there any questions? Lets begin.  

 
 
 

• Return to a whole class discussion and ask: How do you know this story? What 
kind of evidence or proof do you have that this story occurred the way you 
describe? How might someone else remember this story?  
 

• Main Point: What you were just describing is history. Beyond the idea that 
history is simply “things that happened in the past,” history is full of many 
different accounts, viewpoints, and opinions that sometimes agree and 
sometimes conflict with one another. Our sessions together are about learning 
what life was like for Jews in Poland in the time leading up to and during the 
Holocaust. We will be reading historical documents, like journal entries, and 
viewing survivor testimonies to better understand the history of Polish Jewry. 

 

Note: At each interval, announce when 30 seconds and 10 seconds remain. 
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Guided Practice: (35 minutes) 
• Introduce: This document is titled “The Pull of Hasidism.” It includes primary 

source materials from Elie Wiesel’s book Souls on Fire. What are some things 
you would expect to learn about from this document?  

• Instruction: In groups, please read the document, and answer at least one 
question for each category in the Historial Thinking Chart I will hand out to you. 
You have about 20 minutes to do this, and then we will reconvene as a whole 
class to discuss our observations and things we learned from this reading. 

• Hand out the document and the Historical Thinking Chart (Appendix 1.2), and 
have students form groups of two or three to discuss. 

• After about 20 minutes, ask your class if there are any groups that need more 
time to finish their discussions and determine when to regroup. 

• Check for Understanding: Once your class is back together, debrief the 
experience and ask some of the questions that are included at the bottom of the 
resource. Ask how different groups came to their conclusions, paying special 
attention to where groups differed in their answers. 

Closing: (10 minutes) 
• Ask for one or two volunteers to retell the story they heard from their partner at 

the beginning of today’s session. You should allow for about four-six minutes of 
recapping these stories.  

• Explain: Even in just one short hour, after intently listening to each other’s 
stories, it was difficult to retell them. Perhaps if you had been able to use your 
partner’s notes, you would have been better able to remember their story. You 
can see why using primary sources is so important for us to learn what 
happened in the past. The history we will be studying in this class happened, for 
the most part, within the past 100 years, and that is, historically speaking, very 
recent history. Nest session, we will continue to learn about the history of the 
Jews in Prewar Poland. We will be splitting into small groups, just like we did 
today, to continue discussing what life was like for Polish Jews in the late 19th-
early 20th centuries. I am looking forward to seeing you next time as we 
continue becoming expert historians in this field. 

  



(adapted'from'sheg.stanford.edu)'

Historical*Thinking*Chart*
(to'be'used'with'every'inquiry)'

'

Historical*Reading*Skills* Consider*the*following…* Prompts'(answer'at'least'one'per'box)*

Sourcing*

o Who'wrote'this?'
o What'is'the'author’s'perspective?'
o When'and'where'was'it'written?'
o Is'it'reliable?'Why'or'why'not?'

o The'author'probably'believes…'
o I'think'the'audience'is…'
o Based'on'the'source'information,'I'
think'the'author'might…'

o I'do/don’t'trust'this'document'
because…'

Contextualization*

o When'and'where'was'it'created?'
o What'was'different'then?'What'was'the'
same?'

o How'might'the'circumstances'in'which'
the'document'was'created'affect'its'
content?'

o Based'on'the'background'information,'I'
understand'this'document'differently'
because…'

o The'author'might'have'been'influenced'
by…'(historical'context)'

o This'document'might'not'give'me'the'
whole'picture'because…'

Corroboration*

o What'do'other'documents'say?'
o Do'the'documents'agree?'If'not,'why?'
o What'are'other'possible'documents?'
o What'documents'are'most'reliable?'

o The'author'agrees/disagrees'with…'
o These'documents'all'agree/disagree'
about…'

o Another'document'to'consider'might'
be…'

Close*Reading*

o What'claims'does'the'author'make?'
o What'evidence'does'the'author'use?'
o What'language'(words,'phrases,'
images,'symbols)'does'the'author'use'
to'persuade'the'document’s'audience?'

o How'does'the'document’s'language'
indicate'the'author’s'perspective?'

o I'think'the'author'chose'these'words'in'
order'to…'

o The'author'is'trying'to'convince'me…'
o The'author'claims…'
o The'evidence'used'to'support'the'
author’s'claims'is…'
'
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Session 1.3 – Visit to Local Holocaust Museum 
 
Goal: 

• To create a shared baseline knowledge of the Holocaust 

Objectives: 
• Students will experience a visit to the Local Holocaust Museum 
• Students will have the opportunity to reflect on their visit and express their 

reflections through writing a thank-you note to the museum/tour guide 

Framing Before the Visit: 
• Before you enter the museum, explain to your students that they will all be 

writing a thank-you note to the museum for hosting them today.  
a. If you happen to get a tour guide for your museum trip, your students 

should address their letters to the tour guide.  
Note: If you do have a tour guide, it is a good idea to remind your students that 
when they go to Poland, they will all have the opportunity to be the group’s tour 
guide, so they should give the proper respect to their tour guide. 
 

• Explain that the students’ thank-you letters should consist of at least one new 
thing they learned during their time at the museum. 

Reflection: 
• Before you leave the museum, give your students at least 15 minutes to think 

about their experience at the museum and to write a thank-you note to the 
museum/tour guide. 
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Unit Two – Inquiry of Prewar Jewish Life in Poland 
 
Note to the Teacher 
Dear Lead Historian, 
 

This is the first of three units of inquiry, guided by Stanford University’s 
Reading Like a Historian philosophy. 
 
You will need to create small inquiry groups of about three or four 
students per group. These groups will (hopefully) remain constant 
throughout the course. Understandably, circumstances may arise in which 
you would need to switch the groups around, and that is okay, but the 
ideal is to have the same group studying together throughout the sessions. 
 
Many of the primary sources for this unit are similar across the groups, 
but remember that this style of learning may be new for many of the 
students. Be sure to offer help or clarification as needed.   
 
 B’hatzlacha! 

 
Enduring Understanding 

• Jewish educational tourism teaches more about who you are than where you are. 

Essential Questions 
• Does knowing about the victim alter your view of the crime? 
• What is the purpose of remembering? 

Unit Objectives 
• To build on the intellectual preparation of visiting Poland 
• To familiarize students with several primary sources concerning Prewar Jewish 

Life in Poland 
• To reflect on students’ learning and allow them to make meaning of their 

inquiries  
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Session 2.1 – Prewar Jewish Life in Poland, Inquiry One 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Prewar Jewish Life in Poland 
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Prewar Jewish Life in Poland 

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 
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Session 2.2 – Prewar Jewish Life in Poland, Inquiry Two 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Prewar Jewish Life in Poland 
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Prewar Jewish Life in Poland 

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 
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Appendix 2.2 – Esther 

 
Background Information: 
 

YIVO (Yiddish Scientific Institute, now known as the Institute for Jewish 
Research) is currently a part of the Center for Jewish History. It was established 
in 1925 in Vilna in order to preserve, study, and teach the cultural history of 
Jewish life throughout Eastern Europe from an interdisciplinary (and specifically 
not religious) perspective.   
 
This excerpt comes from a book called Awakening Lives: Autobiographies of 
Jewish Youth in Poland Before the Holocaust. These autobiographies were 
created as entries to competitions in the years 1932, 1934, and 1939. The entries 
were to inform the YIVO researches about the life of Jewish youth. “These are 
singular documents of Jewish life in Eastern Europe during the years between the 
two World Wars… [They] offer us insights into Jewish life… unlike any other 
source” (xi).  
 
In efforts to study the life of Polish Jews before the Holocaust without judging 
that life knowing what was to be its fate, this excerpt allows Esther to describe her 
life on its own merit. “By presenting the rich complexity of ordinary young Jews’ 
lives as they understood themselves” is one step towards understanding the 
diversity of Polish Jewry at this time” (xii). 
 
“The YIVO Institute, which solicited these autobiographies in an effort to 
understand this generation of young Jews and assist them in their struggles, was 
itself an exemplary innovation of Jewish society in interwar Poland” (xiii). 
 
“YIVO’s decision to study Jewish adolescents during the 1930s…was unusual on 
several counts. After all, the authors of these accounts were neither professional 
writers nor famous figures… Rather, they were ordinary individuals who spoke in 
their own voices about their everyday lives at a critical historical moment… 
Adolescents were of special interest to YIVO because they held the future of 
Jewish life in their hands” (xviii). 
 
Citation:  
Shandler, Jeffrey. “Introduction.” Awakening Lives: Autobiographies of Jewish Youth in  Poland 
 Before the Holocaust. New Haven: Yale UP, 2002. xi-xlii. Print. 

!  
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Session 2.3 – Prewar Jewish Life in Poland, Inquiry Three 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Prewar Jewish Life in Poland 
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Prewar Jewish Life in Poland 

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 

 

Note: This inquiry requires the use of a computer, iPhone or iPad, as the inquiry 
documents are online (or on the App Store). Due to the unique nature of these sources, 
extra guiding questions appear in the appendix to this lesson. 
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Appendix 2.3 – Jewish Life in Oświęcim 

 
Website link for the inqury: http://oshpitzin.pl/map/ 
 (note: “Oshpitzin” is the Yiddish pronunciation of the Polish “Oświęcim”) 
 
Recommended locations to research: 

• “Rabbi Lazar Rosenfeld Beit Midrash”  
• “Bobover Yeshiva”  
• “Great Synagogue” 
• “Great Beit Midrash” 
• “Chevra Lomdei Mishnayot Synagogue” 

Guiding Questions: 
• Who were the Bobover Jews? 
• Who was the leader of the Bobover Jews? 
• What kinds of uses did the Bobover Yeshiva provide for the community? 
• Describe the location of the Great Synagogue. 
• What were some of the influences for the Great Synagogue, both in design and in 

ritual practice? 
• Mordechaj Grubner describes the visit of the President of Poland to Oświęcim. 

Describe it in your own words. 
• How did the community utilize the Great Beit Midrash? 
• Looking at the various pictures, describe Jewish life in Oświęcim. 

 
Background Information: 

Shelomoh Halberstam (1847–1905), grandson of Ḥayim Halberstam by the 
latter’s fifth son, Me’ir Natan (1835–1855), became famous as the founder of his 
own Hasidic dynasty in the town of Bobowa (Bobov). Born in Tarnobrzeg-Dzików, 
he was orphaned at the age of eight and grew up in his grandfather’s Sandz court. 
He served as rabbi in various towns in Galicia, including Bukowsk and Oświęcim 
(Auschwitz). In 1880 he moved to Vishnitsa (Wiśnicz Nowy, Galicia), where he 
took on the lifestyle of a Hasidic rebbe and in 1888 founded the first Hasidic 
yeshiva—contrary to Sandz tradition, which frowned on yeshiva study. He was 
also involved in public activities, mainly in the Makhzikey ha-Das organization 
and in the struggle against modernism and Zionism. He was soon recognized as 
the most important tsadik in western Galicia. In 1892, he settled in the small 
town of Bobov, which gave his dynasty the name it still bears. 
 
Shelomoh’s only son, Ben-Tsiyon Halberstam (1874–1941), who succeeded him 
as tsadik and as principal of the yeshiva, was known for his affectionate 
treatment of young people, in the hope that he would persuade them to remain 
within a Hasidic framework. Between the two world wars he founded an 
extensive network of about 50 yeshivas in Poland, known as ‘Ets Ḥayim, which 
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together enrolled hundreds of students. The yeshiva at Trzebinia (Tshebin), 
where he lived from 1932, was particularly famous. 
 
A large part of Ben-Tsiyon Halberstam’s time was devoted to the material needs 
of the yeshiva students, and to that end he established in each yeshiva an 
association called Tomkhe Orayta (Supporters of Torah). When World War II 
broke out, he escaped to Lwów, where he died in an anti-Jewish pogrom in July 
1941. Ben-Tsiyon’s son Shelomoh Halberstam (1907–2000), who directed the 
yeshiva network in his father’s lifetime, managed to escape from the Nazis. In 
1946, he reached the United States, and in 1967 he settled in the Borough Park 
section of Brooklyn, New York. Thanks to his charismatic personality, he 
successfully reestablished the Bobov dynasty, making it one of the largest and 
most influential Hasidic sects of his time. 
 
Other descendants of the Halberstam family founded dynasties in many towns 
and villages of Galicia, Poland, Slovakia, and Hungary, including Rudnik, 
Chrzanów, Cieszanów, Czchów, Oświęcim, Żmigród Nowy, Bardiów, Nisko, 
Stropków, Dolina, and Grybów. 
 
 
 

Citation: 

Assaf, David. "Sandz Hasidic Dynasty." YIVO Encyclopedia of Jews in Eastern Europe. Published 27 
 October 2010. 22 April 2015 
 <http://www.yivoencyclopedia.org/article.aspx/Sandz_Hasidic_Dynasty> 

!!  
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Session 2.4 – Inquiry Reflection: Prewar Jewish Life in Poland 
-scripted- 

 
Goals: 

• To provide time for reflection 
• To preemptively respond to the potential tedium of doing too much inquiry 

Objectives: 
• Students will have an opportunity to reflect on the past three inquiry sessions and 

determine – “What does this mean for me?” 
• Students will identify at least two pieces of information they want to teach as part 

of their tour guiding in Poland 

Opening: (3 minutes) 
• Explain: We have reached the end of our first unit of study – the life of Jews in 

Prewar Poland. Today, instead of honing our skills of Reading Like a Historian, 
we will all take a step back from our ongoing inquiry to think for a little bit 
about what we have all learned. In order to do this, we will be using a protocol3 
for reflecting on the things we have learned. I will pass out this protocol to each 
group – you will need one person to be a time-keeper/facilitator to make sure 
everyone in your group gets a turn to share their reflections. Please separate 
into groups of three – your group does not need to be with the same people in 
your inquiry groups. 

• Note: During this reflection process, walk around the room and listen in on your 
students’ conversations. Add your input as you feel it is needed. This will allow 
you to better understand what your students feel they have learned, as well as to 
ensure that your students remain on task.  

a. Periodically, remind your class how much time remains, or when they 
should be switching presenters in the group round. This is especially 
important during the final round of the protocol. 

Reflection Protocol: (45 minutes) 
• Individual Round (10 minutes) 

a. As a whole class, students will sit silently and free-write about at least two 
new understandings they have gained from the last three inquiry sessions. 
Students are encouraged to review their notes and primary sources during 
this time. 

 
 
Note: collect these free-writes as a building-block assessment. 

 

!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!!
!
3 Protocol adapted from NSRF: “The Process of Developing Understanding: A Protocol for Reflection and 
Analysis.” http://www.nsrfharmony.org/system/files/protocols/understanding_analysis_0.pdf 
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• Group Round (10 minutes x3; 30 minutes total)  
a. 3 minutes of presenter sharing 
b. 2 minutes of group questions (about how the presenter came to learn that 

info) 
c. 2 minutes of group reflections on the presenter’s new understanding 
d. 3 minutes of presenter responding about his/her learning experience 

 
• Final Round (5 minutes) 

a. Appreciate – Take a moment to celebrate all of the new things you have 
learned over the course of these sessions so far! 

b. How does what you have learned over the last few sessions compare with 
what you knew before? 

c. How might we apply these new understandings to our Divrei Makom?    

Closing: (12 minutes) 
• When there are 10 minutes left in class, end the small group conversations and 

return to a whole class conversation. Debrief the reflection process and check in 
with your students how it went. Ask students to share their thoughts on today’s 
process using questions like these: 

a. What worked well in this reflection session?  
b. Was there an ‘aha moment’ for anyone?  
c. Was it easy or hard to reflect back on the last three sessions?  
d. How well have the inquiry process and the Reading Like a Historian 

method worked for me?   
e. What might we do differently to make our future sessions more 

productive/useful/thoughtful? 
• To close, explain that we will be returning to our inquiry practice next session, on 

the topic of Jewish Destruction during the Holocaust. 
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Unit Three – Inquiry of Destruction of Polish Jewish 
Life 

 
Note to the Teacher 
Dear Lead Historian, 
 

This is the second of three inquiry units, focusing on the Destruction of Polish 
Jewish Life. 
 
Carry on with the inquiry sessions! By this time, the inquiry groups should 
remain constant from session to session, building towards the final sessions of 
the pre-trip part of the course when the inquiry groups will plan their teaching 
moment in Poland. It would be helpful to remind the students to begin thinking 
about that upcoming time in Poland when they will become tour guides. 
 
If you feel as though a quick refresher of what it is to read and think like a 
historian, do so at the beginning of the first session of this unit.  
 
 B’hatzlacha!  

 
Enduring Understandings 

• The effect individuals had during the Holocaust is magnified in light of the fact 
that six million Jews and five million others perished during the Holocaust. 

• Jewish educational tourism teaches more about who you are than where you are. 

Essential Question 
• How much do national governments influence the day-to-day behaviors of its 

citizens? 

Unit Objectives 
• To build on the intellectual preparation of visiting Poland 
• To familiarize students with several primary sources concerning Destruction of 

Jewish Life in Poland 
• To reflect on students’ learning and allow them to make meaning of their 

inquiries 
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Session 3.1 – Destruction of Polish Jewish Life, Inquiry One 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Destruction of Polish Jewish 

Life  
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Destruction of Polish Jewish Life  

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 
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Session 3.2 – Destruction of Polish Jewish Life, Inquiry Two 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Destruction of Polish Jewish 

Life  
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Destruction of Polish Jewish Life  

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 
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Appendix 3.2 – Lodz Ghetto Liquidation 

Background Information: 
Mordechai Chaim Rumkowski (1877--1944) was Chairman of the Judenrat in the Lodz 
ghetto in Poland. Formerly an unsuccessful businessman and an orphanage director, 
Rumkowski was appointed Judenrat chairman on October 13, 1939, after the German 
invasion of Poland. Like all Judenrat heads, Rumkowski was torn between helping the 
Jewish population in the ghetto survive, and giving in to the demands of the German 
authorities. Rumkowski, however, is considered to be one of the most controversial of 
all Judenrat leaders, in that he often cooperated with the Germans and treated the Jews 
of his ghetto dictatorially.  

Rumkowski reported directly to the German ghetto administration, which was headed 
by Hans Biebow. He was completely responsible for everyday life in the ghetto: 
providing food, housing, heat, work, and health and welfare services for the suffering 
ghetto population. Rumkowski controlled all aspects of the ghetto, even its cultural life. 
When rabbis were forced to stop working, he himself began performing marriages. His 
picture even appeared on the ghetto's money. Rumkowski was also responsible for 
setting up 120 factories, which employed thousands of the ghetto’s Jews, all employed in 
producing goods for the Germans. Rumkowski believed that if he could create a 
productive and vital work force for the Nazis, then they would not destroy the ghetto.  

Rumkowski also believed that in order to save the ghetto as a whole, he would have to 
cooperate with the Nazis and give in to their deportation demands. By the end of 1941, 
the extermination camp at Chelmno had been established and the Germans forced 
Rumkowski to organize the deportation of a portion of the ghetto population. Initially, 
Rumkowski tried to convince the Germans to reduce the number of Jews to be deported. 
However, the Germans refused and made Rumkowski responsible for deciding who was 
to be deported. During the first 5 months of 1942, 55,000 Jews from Lodz were sent to 
their deaths at Chelmno.  

During the second week of September 1942, another deportation was carried out. The 
Nazis demanded that Rumkowski turn over all children and old people. He cooperated 
with their demand and calmly asked families to surrender their children. Twenty 
thousand Jews were brutally rounded up and sent to Chelmno. Subsequently, there was 
a respite from the deportations, strengthening Rumkowski in his belief that keeping the 
peace and working for the Germans, would help prevent further deportations. During 
that period of time, the Lodz Ghetto was left alone while other ghettos all over Poland 
were being destroyed.  

However, by the late spring of 1944, the Soviet army was advancing toward Lodz. The 
Nazis decided to liquidate the Lodz Ghetto. Rumkowski was forced to arrange the 
deportation. From June 23 to July 14, 1944, approximately 7,000 Jews were sent to 
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Chelmno. The Jews of Lodz resisted the deportations passively, leading the Nazis to 
decide to liquidate the ghetto immediately, with SS and German police units carrying 
out the evacuation. The Germans closed the ghetto's factories and dissolved all 
Judenrat-run institutions. The Jews were now taken to Auschwitz. Rumkowski 
encouraged the Jews to calmly report for deportation, but they ignored his request. The 
Germans completed the liquidation of the ghetto in late July and August, sending the 
Jews to their deaths. Only a few hundred Jews managed to hide successfully. 
Rumkowski and his family were not spared---they were deported to Auschwitz on 
August 30, 1944, and were murdered there. Lodz was liberated by the Soviet army on 
January 19, 1945.  

Some historians view Rumkowski as a collaborator and traitor. Others believe he made a 
serious, yet flawed, attempt to rescue as many Jews as possible.  

Citation: “Rumkowski, Mordechai Chaim.” Yad Vashem. Web. 23 Apr. 2015.    
  <http://www.yadvashem.org/odot_pdf/Microsoft Word - 5839.pdf>.!
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Rumkowski’s “Give me your children” speech: 

A grievous blow has struck the ghetto. They are asking us to give up the best we possess 
– the children and the elderly. I was unworthy of having a child of my own, so I gave the 
best years of my life to children. I’ve lived and breathed with children, I never imagined 
I would be forced to deliver this sacrifice to the altar with my own hands. In my old age, 
I must stretch out my hands and beg: Brothers and sisters! Hand them over to me! 
Fathers and mothers: Give me your children! 

I had a suspicion something was going to befall us. I anticipated "something" and was 
always like a watchman: on guard to prevent it. But I was unsuccessful because I did not 
know what was threatening us. The taking of the sick from the hospitals caught me 
completely by surprise. And I give you the best proof there is of this: I had my own 
nearest and dearest among them and I could do nothing for them! 

I thought that would be the end of it, that after that, they'd leave us in peace, the peace 
for which I long so much, for which I've always worked, which has been my goal. But 
something else, it turned out, was destined for us. Such is the fate of the Jews: always 
more suffering and always worse suffering, especially in times of war. 

Yesterday afternoon, they gave me the order to send more than 20,000 Jews out of the 
ghetto, and if not - "We will do it!” So the question became, 'Should we take it upon 
ourselves, do it ourselves, or leave it to others to do?". Well, we - that is, I and my closest 
associates - thought first not about "How many will perish?" but "How many is it 
possible to save?" And we reached the conclusion that, however hard it would be for us, 
we should take the implementation of this order into our own hands. 
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I must perform this difficult and bloody operation - I must cut off limbs in order to save 
the body itself. I must take children because, if not, others may be taken as well - God 
forbid. 

I have no thought of consoling you today. Nor do I wish to calm you. I must lay bare 
your full anguish and pain. I come to you like a bandit, to take from you what you 
treasure most in your hearts! I have tried, using every possible means, to get the order 
revoked. I tried - when that proved to be impossible - to soften the order. Just yesterday, 
I ordered a list of children aged 9 - I wanted at least to save this one aged-group: the 
nine to 10 year olds. But I was not granted this concession. On only one point did I 
succeed: in saving the 10 year olds and up. Let this be a consolation to our profound 
grief. 

There are, in the ghetto, many patients who can expect to live only a few days more, 
maybe a few weeks. I don't know if the idea is diabolical or not, but I must say it: "Give 
me the sick. In their place we can save the healthy." 

I know how dear the sick are to any family, and particularly to Jews. However, when 
cruel demands are made, one has to weigh and measure: who shall, can and may be 
saved? And common sense dictates that the saved must be those who can be saved and 
those who have a chance of being rescued, not those who cannot be saved in any case...  

We live in the ghetto, mind you. We live with so much restriction that we do not have 
enough even for the healthy, let alone for the sick. Each of us feeds the sick at the 
expense of our own health: we give our bread to the sick. We give them our meager 
ration of sugar, our little piece of meat. And what's the result? Not enough to cure the 
sick, and we ourselves become ill. Of course, such sacrifices are the most beautiful and 
noble. But there are times when one has to choose: sacrifice the sick, who haven't the 
slightest chance of recovery and who also may make others ill, or rescue the healthy. 

I could not deliberate over this problem for long; I had to resolve it in favor of the 
healthy. In this spirit, I gave the appropriate instructions to the doctors, and they will be 
expected to deliver all incurable patients, so that the healthy, who want and are able to 
live, will be saved in their place. 

I understand you, mothers; I see your tears, alright. I also feel what you feel in your 
hearts, you fathers who will have to go to work in the morning after your children have 
been taken from you, when just yesterday you were playing with your dear little ones. All 
this I know and feel. Since 4 o'clock yesterday, when I first found out about the order, I 
have been utterly broken. I share your pain. I suffer because of your anguish, and I don't 
know how I'll survive this - where I'll find the strength to do so. 

I must tell you a secret: they requested 24,000 victims, 3000 a day for eight days. I 
succeeded in reducing the number to 20,000, but only on the condition that these be 
children under the age of 10. Children 10 and older are safe! Since the children and the 
aged together equal only some 13,000 souls, the gap will have to be filled with the sick. 



Witnessing Poland - 83 
!

I can barely speak. I am exhausted; I only want to tell you what I am asking of you: Help 
me carry out this action! I am trembling. I am afraid that others, God forbid, will do it 
themselves. 

A broken Jew stands before you. Do not envy me. This is the most difficult of all orders I 
have ever had to carry out at any time. I reach out to you with my broken, trembling 
hands and beg: Give into my hands the victims! So that we can avoid having further 
victims, and a population of 100,000 Jews can be preserved! So, they promised me: If 
we deliver our victims by ourselves, there will be peace!!! 

**At this point in the speech the crowd begins shouting. Many cry out: “We will not let 
the children go alone! We will all go!”** 

These are empty phrases!!! I don't have the strength to argue with you! If the authorities 
were to arrive, none of you would be shouting! 

I understand what it means to tear off a part of the body. Yesterday, I begged on my 
knees, but it did not work. From small villages with Jewish populations of 7000 to 8000, 
barely 1000 arrived here. So which is better? What do you want? That 80,000 to 90,000 
Jews remain, or God forbid, that the whole population be annihilated? 

You may judge as you please; my duty is to preserve the Jews who remain. I do not 
speak to hot-heads! I speak to your reason and conscience. I have done and will 
continue doing everything possible to keep arms from appearing in the streets and blood 
from being shed. The order could not be undone; it could only be reduced. 

One needs the heart of a bandit to ask from you what I am asking. But put yourself in my 
place, think logically, and you'll reach the conclusion that I cannot proceed any other 
way. The part that can be saved is much larger than the part that must be given away!" 

Citation:  

“Chaim Rumkowski.” HolocaustResearchProject.org. Web. 24 Apr. 2015. 
 <http://www.holocaustresearchproject.org/ghettos/rumkowski.html>. 
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Rumkowski delivers one of his many ghetto speeches 

!

!

Jewish children being deported from Lodz Ghetto.  
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Session 3.3 – Destruction of Polish Jewish Life, Inquiry Three 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Destruction of Polish Jewish 

Life  
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Destruction of Polish Jewish Life  

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 
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Appendix 3.3 – Life in Auschwitz 

Background Information: 
Rudolf Hoess (1900—1947) was Camp Commandant of Auschwitz.Hoess was 

born in Baden-Baden, Germany. He volunteered for the army during World War I even 
though he was underage. In November 1922 Hoess joined the Nazi Party. In 1928 he got 
involved with the Artamanen Society, a nationalist group which encouraged work on the 
land and resettlement on Polish territory. He joined the SS in June 1934, on the advice 
of SS commander Heinrich Himmler, one of the leaders of the Artamanen society.  

From 1934--1938 Hoess learned how to run a concentration camp at Dachau, 
where he trained under camp commandant Theodor Eicke. In May 1940 Hoess was 
transferred to the site of Auschwitz, and made commandant of the new concentration 
camp there. Hoess played a large role in organizing and setting up the camp to his liking. 
In May 1941 Himmler ordered Hoess to establish a new camp right near Auschwitz; this 
became Birkenau, or Auschwitz II. By the summer, Hoess began preparing the camp as 
a mass extermination site. At that point, Himmler advised Hoess that Hitler had 
ordered the “Final Solution” to the "Jewish question," and that the SS was responsible to 
carry out that assignment. Auschwitz was chosen as the major site of the Final 
Solution—the mass extermination of all of European Jewry— because it was 
conveniently located, with respect to transportation and concealment from the outside 
world.  

From summer 1941 to November 1943 Hoess presided over the murder of Jews 
from Germany, the Protectorate of Bohemia and Moravia, Poland, France, Netherlands, 
Bulgaria, Slovakia, Belgium, Austria, Yugoslavia, Italy, Norway, and Greece. He was the 
one who had made the decision to use Zyklon B gas for that purpose. He left Auschwitz 
at the end of 1943, but returned to head the extermination of Hungarian Jewry in 
"Aktion Hoess." In all, he was responsible for the deaths of more than one million 
people.  

After the war, Hoess escaped and assumed a false identity. In March 1946 he was 
found and arrested. The Supreme Court in Warsaw sentenced him to death; he was 
hanged in Auschwitz on April 16, 1947. 

 
Citation: 
“Hoess, Rudolf (Hoss).” Yad Vashem. Web. 23 Apr. 2015. 
 <http://www.yadvashem.org/odot_pdf/Microsoft%20Word%20-%206418.pdf>. 
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Man’s Search for Meaning
Viktor Frankl

The story of daily life in the concentration camps has been recorded in many books of testimony. Camp
inmates were subjected to long days of arduous work while surviving on a diet of thin soup and moldy
bread. Always subjected to continual humiliation from the SS guards, inmates had to learn to withstand
an environment created to dehumanize them before they were killed.

This selection by Dr. Viktor Frankl, a survivor of Auschwitz, begins to answer the question of how the
inmate adjusted to life in the concentration camp. Frankl argues that the inmates had to find meaning
in their suffering as a reason to go on living. Those who lost faith in the future were those most likely to
die. Yet Frankl’s testimony goes far beyond the issue of survival in camps to the larger question of how
humans deal with life itself. 

Unit I:   READING #2

Source: Frankl, Victor. “Man’s Search for Meaning.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.
Harry Furman, ed. New York: Anti-Defamation League, 1983.

The prisoner who had lost faith in the future —
his future—was doomed. With his loss of bel ief

in the future, he also lost his spiritual hold; he let
himself decl ine and became subject to mental and
physical decay. Usually this happened quite suddenly,
in the form of a crisis, the symptoms of which were
famil iar to the experienced camp inmate. We all
feared this moment — not for ourselves, which would
have been pointless, but for our friends. Usually it
began with the prisoner refusing one morning to get
dressed and wash or to go out on the parade
grounds…No blows. no threats had any effect. He just
lay there, hardly moving. If this crisis was brought
about by an illness, he refused to be taken to the sick-
bay or to do anything to help himself. He simply gave
up. There he remained, lying in his own excreta. and
nothing bothered him any more.

I once had a dramatic demonstration of the close
l ink between the loss of faith in the future and this
dangerous giving up. My senior block warden, a fairly
well-known composer and l ibrettist, confided in me
one day: “I would l ike to tell you something. Doctor.
I have had a strange dream. A voice told me that I
could wish for something, that I should only say what
I wanted to know, and all my questions would be
answered. What do you think I asked? That I would
l ike to know when the war would be over for me…I
wanted to know when we, when our camp, would be
l iberated and our sufferings come to an end.”

“And when did you have this dream?” I asked.
“In February, 1945,” he answered. It was then

the beginning of March.
“What did your dream voice answer?”
Furtively he whispered to me. “March thirtieth.
When F— told me about his dream, he was still

full of hope and convinced that the voice of his
dream would be right. But as the promised day drew

nearer, the war news which reached our camp made
it appear very unl ikely that we would be free on the
promised date. On March twenty ninth, F— suddenly
became ill and ran a high temperature. On March
thirtieth, the day his prophecy had told him that the
war and suffering would be over for him, he became
del irious and lost consciousness. On March thirty-
first, he was dead. To all outward appearances, he
had died of typhus.

The ultimate cause of my friend’s death was that
the expected l iberation did not come and he was
severely disappointed. This suddenly lowered his
body’s resistance against the latent typhus infection.
His faith in the future and his will to l ive had become
paralyzed and his body fell victim to illness—and
thus the voice of his dream was right after all.

Any attempt to restore a man’s inner strength in
the camp had first to succeed in showing him some
future goal. Nietzsche’s words, “He who has a why to
l ive for can bear with almost any how,” could be the
guiding motto for all…efforts regarding prisoners.
Woe to him who saw no more sense in his l ife. no
aim, no purpose, and therefore no point in carrying
on. He was soon lost…

What was really needed was a fundamental
change in our attitude toward l ife. We had to learn
ourselves and, furthermore, we had to teach the
despairing men, that it did not really matter what we
expected from l ife, but rather what l ife expected from
us…Sometimes the situation in which a man finds
himself may require him to shape his own fate by
action. At other times it is more advantageous for
him to make use of an opportunity for contemplation
and to real ize assets in this way. Sometimes man may
be required simply to accept fate, to bear his cross…

When a man finds that it is his destiny to suffer,
he will have to accept his suffering as his task; his
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to be finished. His work could not be done by anyone
else, any more than another person could ever take
the place of the father in his child’s affections.

This uniqueness and singleness which
distinguishes each individual and gives a meaning to
his existence has a bearing on creative work as much
as it does on human love. When the impossibil ity of
replacing a person is real ized, it al lows the
responsibil ity which a man has for his existence and
its continuance to appear in all its magnitude. A man
who becomes conscious of the responsibil ity he bears
toward a human being who affectionately waits for
him, or to an unfinished work, will never be able to
throw away his l ife. He knows the “why” for his
existence, and will be able to bear almost any “how.” 

single and unique task. He will have to acknowledge
the fact that even in suffering he is unique and alone
in the universe. No one can rel ieve him of his
suffering or suffer in his place. 

His unique opportunity l ies in the way in which
he bears his burden.

For us, as prisoners, these thoughts were not
speculations far removed from real ity. They were the
only thoughts that could be of help to us. They kept
us from despair, even when there seemed to be no
chance of coming out of it al ive. There was plenty of
suffering for us to get through. Therefore, it was
necessary to face up to the full amount of suffering,
trying to keep moments of weakness and furtive
tears to a minimum. But there was no need to be
ashamed of tears, for tears bore witness that a man
had the greatest of courage, the courage to suffer.
Only very few real ized that…

A very strict camp rul ing forbade any efforts to
save a man who attempted suicide. It was forbidden,
for example, to cut down a man who was trying to
hang himself. Therefore, it was all important to
prevent these attempts from occurring.

I remember two cases of would-be suicide. which
bore a striking similarity to each other. Both men
had talked of their intentions to commit suicide. Both
used the typical argument—they had nothing more to
expect from l ife. In both cases it was a question of
getting them to real ize that l ife was still expecting
something from them; something in the future was
expected of them. We found, in fact, that for the one
it was his child whom he adored and who was
waiting for him in a foreign country. For the other it
was a thing. not a person. This man was a scientist
and had written a series of books which still needed

Unit I:   READING #2 

Source: Frankl, Victor. “Man’s Search for Meaning.” The Holocaust and Genocide: A Search for Conscience—An Anthology for Students.
Harry Furman, ed. New York: Anti-Defamation League, 1983.

QUESTIONS FOR DISCUSSION
1. Why did the senior block warden die on March 31st?
2. What is meant by Nietzsche’s statement. “He who has a why to live for can bear almost any how.”
3. What does Frankl say about crying?
4. How can Frankl’s comments about suicide in the camps relate to the issue of increasing suicide today?

DEFINITIONS
furtively: slyly
psychohygiene: the relationship between individual health and state of mind

50
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Session 3.4 – Inquiry Reflection: Destruction of Polish Jewish 
Life 

-scripted- 

 
Goals: 

• To provide time for reflection 
• To preemptively respond to the potential tedium of doing too much inquiry 

Objectives: 
• Students will have an opportunity to reflect on the past three inquiry sessions and 

determine – “What does this mean for me?” 
• Students will identify at least two pieces of information they want to teach as part 

of their tour guiding in Poland 

Four Corners Reflection Activity: (25 minutes) 
• Explain: Now that we have finished our second section of inquiry sessions, 

primary sources which have all focused on the Destruction of the Holocaust. 
Just as we did at the end of the first section, we will pause from doing more 
inquiry and circle back to a reflective discussion of what we have all learned 
during this unit. Last time, if you recall, we split into small groups and followed 
a protocol to help us reflect. 

Today, before we split again into small groups, we will do what I like to 
call “The Four Corners Activity.” I will read a series of statements that refer 
specifically to this unit, and silently, you will all move to the corner that 
corresponds with your opinion on each statement. If you notice, on each corner 
of this room, there is a sign that says Strongly Agree, Agree, Disagree, or 
Strongly Disagree. After everyone has moved, I will ask for a volunteer or two 
from each corner to share why they chose that corner. Lets begin with a practice 
round…  

 
• Statements: 

a. I like pineapple.  
i. (Note: This might be a good time to remind your students that 

when moving corners, please do so silently…) 
b. I did not learn anything new about the Holocaust. 
c. The strategies and techniques I used in the last three inquiry sessions were 

helpful to my growth as a historian. 
d. I learned something I never thought I would have learned about the Nazis. 
e. My understanding of the experience of Destruction of the Holocaust has 

grown. 
f. I found evidence in my sources to make a historical claim. 
g. I feel that I am an expert on the source materials I studied in this unit. 
h. I was effective in communicating my opinions to my peers. 
i. I am progressing as a historian, both in thinking and in reading. 
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j. I made a connection between one of this unit’s sources to one of last unit’s 
sources. 

Group Work: (35 minutes) 
• Note: Students will now be tasked with meeting in their inquiry groups to delve 

into the material as a whole. They should continue developing whatever it is they 
want to teach when they have their opportunity in Poland. Additionally, they 
should be identifying some lesson or understanding they have gained from the 
primary sources that will be used in their Divrei Makom. 

• During this time, your role is to ensure that students are focused and on task. 
Before sending off the class into their inquiry groups, announce that you will 
not be reconvening as a whole class today, and that instead, you will be coming 
around each group to check in with them personally. 

a. You should have about 5-7 minutes to sit down with each group. Ask the 
following questions: 

i. How comfortable does this group feel with Reading and Thinking 
Like a Historian? 

ii. What changes, if any, has this group made between the first and 
second inquiry units? 

iii. What two pieces of information has this group identified as 
worthwhile to share with the whole class? 

Note: Collect the students’ responses so you can assess their learning. Please 
take notes from each group’s responses, as this will help you begin to plan out when and 
where each group will be teach on the trip. 
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Unit Four – Inquiry of Righteousness in Poland 
 
Note to the Teacher 
Dear Lead Historian, 
 

This is the third and final unit of inquiry, and its focus is on stories of 
Righteousness in Poland.  
 
At this point, students should fully understand what is expected of them, but 
make sure you are helping push their inquiries forward. In the back of their 
minds, students should be thinking about their tour guiding moment on the trip. 
Note that a whole unit is designed to actually plan out the student teachings, but 
it will be helpful for students to already be considering what they want to teach. 
 
 B’hatzlacha! 

 
Enduring Understandings 

• Moral actions taken by a small number of individuals proved disproportionately 
effective in light of the fact that six million Jews perished in the Holocaust. 

• Righteousness occurs when ordinary people behave with extraordinary courage. 

Essential Questions 
• What is righteousness? How can it be achieved?  
• Why do some people stand by during times of injustice, while others try to do 

something to stop or prevent injustice? 

Unit Objectives 
• To build on the intellectual preparation of visiting Poland 
• To familiarize students with several primary sources concerning Righteousness in 

Poland 
• To reflect on students’ learning and allow them to make meaning of their 

inquiries 
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Session 4.1 – Righteousness in Poland, Inquiry One 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Righteousness in Poland 
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Righteousness in Poland 

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 
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Appendix 4.1 – Spiritual Resistance in the Krakow Ghetto 

 
Background Information:  

Testimony in English (translated)  
Taken from Rabbi Menashe Levertov, Chief Rabbi of Krakow, between 1:30-4:30 
on 7/15/1957 and 10:50-2:30 on July 27th 1957. 
Recorded by Yanus Turkov, New York  

 

“I am the descendant of a Rabbinic family of many generations.  My father Rav Issakel, a 
Rabbi in Krakow was among the greatest of the great Jewish scholars.  From my 
mother’s side - also Rabbis.  My maternal grandfather was the Rabbi of Sanok, head of 
the Jewish court, Rabbi Leibel Frankel.  I was born in Krakow, November 10th 1904 
(should be 1906) studied in yeshivas in Krakow and was rabbinically ordained in the 
year 1928.  

In 1927, I married the daughter of my uncle (great-uncle) Rav Shem Klingberg, the 
Rabbi of Zalashitz, one of the greatest masters of the Kabbalah.  We had two sons (8 and 
4 years old) (this would be the ages when the war broke out). 

When the Germans took over Krakow they started seizing  Jews for work.  They drove 
across the city during the day and at night and one could see how they capture Jews with 
beards and earlocks and they  pull and cut and rip out.  It was  dangerous to go out with 
a beard and earlocks and thousands of these Jews did not go out on the streets and did 
not see daylight, in order to protect their beards and earlocks and the Chassidic dress, 
because the Germans also cut the long Chassidic coats (kapotas). … 

The ghetto was established in March 1941.  Till the liquidation, we still prayed in 
synagogues with minyanim (at least 10 men) three times a day.  After mincha and 
maariv (evening prayers) we sat and studied; even those who were not religious, who 
never practiced, also came and listened to the studying.  We hoped that soon, soon the 
war would be over.  And immediately, the next day new troubles would begin, new 
ordinances and deportations and immediately after that we once again sat and studied. 

In the ghetto we had “cheders.” The teacher, understandably, was at risk for his life, as 
we were officially not allowed to have them. He, however, did it with dedication and 
sacrifice in order to enable the children to keep up with their learning, boys as well as 
girls.  There were no yeshivas but people “sat” with (continued) learning Torah 
and serving God. 

A group of Gerar Chassidic young men, about 60 or 70, sat in the ghetto the entire time, 
in a hidden cellar, and learned with an extraordinary stubbornness.  The rest of the 
world did not interest them.  They could have been “kosher” and had the proper “einsatz” 
(assignment) cards and even not have to work, just be secure with the right 
documents.  But, they refused to do it.  Even the people who disapproved of their 
behavior and considered the young men to be suicidal,  also had respect for them and 
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saw to it that they were not lacking in food, because their (the students') dedication was 
immeasurable. 

I used to go to them and provide them with things, as much as I could.  Their ending 
occurred when we went into the concentration camp; they stayed behind hidden in the 
ghetto in a bunker.  They were called the “young men from the cave.” 

Weddings in the ghetto went on quietly.  Chupa and kiddushin were given.  Divorces 
were few, though from time to time there was a divorce.  Officially,  ritual slaughter was 
forbidden, but secretly ritual slaughter was done.  On Shabbat and holidays, Chassidic 
Jews tried to get out of working as much as possible, and made an effort to send 
substitutes whom they hired. … 

The young Gerer men, who hid the entire time in a bunker from the ghetto; they were 
brought to the Plazow concentration camp, where they were all shot, to the last 
one.  You cannot imagine the holiness of these young men.  Everyone of them ran into 
the ditch and with great passion shouted “Shma Yisrael” (Hear oh Israel)  You could 
hear the outcry Shma Yisrael, and right after that a shot.  That is how it repeated until 
they  were all shot, to the last one.  We all in the camp heard the outcries and were left 
numbed - every one of us, in that moment, wanted to be together with those young men, 
who went to their death with such passion, that the human mind could not conceive of 
it.  At that time, when every moment we waited for Death, we wished ourselves to at 
least die like them, with that kind of heroism.” 

 

 

Citation: Levertov, Menashe. “Testimony in English.” Levertov 4ever. Web. 23 Apr. 2015. 
<http://www.levertov4ever.com/testimonyinenglish.htm>. 
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“The Life of the Religious Jews in Krakow During the Occupation” 

by Rabbi Menashe Levertov 

(Translated from the Polish by Rabbi Levertov’s wife, Rachel Kanner Levertov) 

 

“The religious life in the ghetto did not change.  Orthodox Jews in their deep faith did 
not deviate one step from the centuries old Traditon.  There were a few small 
synagogues in which prayers were held three times daily.  Ritual was observed as in 
normal times and in the hardest moments the religious Jews did not neglect the 
religious practices.  In almost every home Kaddish was said.  In the hardest days, during 
anniversaries of the tragic events, fast days were proclaimed.  But, because fasts were 
officially forbidden as the Germans considered them to be a symbol of rebellion and 
protest, the days of fasts were announced in the small synagogues.  Afterwards, the news 
was transmitted by word of mouth and so the remaining (alive) honored the memory of 
the murdered until they themselves fell victim to further murders.    

Among the circles of Orthodox Jews of Krakow, there were a number of special figures, 
among them Lazar Panzer, aged about 50.  Before the war he was the head of an 
Orthodox school, Yesodei Hatorah, in Krakow.  In the ghetto, he conducted the secret 
teaching of Judaic subjects, organized work, taught and led the teaching which took 
place in groups in a conspiratorial way.  A few hundred students aged 5-15 availed 
themselves of that teaching. 

Alter Kurzman, an old social activist about 70 years old, who before the war belonged to 
the administration of the House of Orphans, who when the children of that orphanage 
went to their death during the "relocation" did not hide and declared that he was not 
going to abandon the children and he then went together with them. 

Rabbi Sheim Klingberg, an outstanding expert in mysticism and Jewish writings, well- 
known in Orthodox circles, led for his execution in Plaszov to the place of execution near 
the camp, begged to be left with his Tzitzit.  He recited "Veiduy"(confessions) aloud, and 
then Shma Yisrael, first in Hebrew, then in Yiddish, and he called, "I should be the last 
sacrifice for the Jewish nation."  Following this, he went a few steps straight, with his 
head proudly raised and with a peremptory tone, he said to the Hangman Strajewsky 
"Nu". 

Also worthy of mention is the posture of Krakow Rabbis.  Seeing the hopelessness of the 
struggle of a civilian population, deprived of arms, against an enemy whose weapons 
were the expression of the newest military technique, they comforted the people 
doomed to a martyr's death while they themselves set an example of dignity with their 
own stance.  Even though the Germans forbade interventions under the threat of a death 
penalty, a delegation of Rabbis went to the Archduke Sapiena with a request for 
intervention in reference to the threatened "relocation" of the Jews.  The Germans did 
not wait long for their answer.  All the participants of the delegation were afterwards 
immediately sent to Aushwitz. 
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With a special passion of religious feeling in the ghetto, in the vanguard, were the 
Jewish Orthodox youth, in the group of the so-called " Gerer Hasiddim".  In cellars, in 
attics, and in corners of overcrowded homes, this youth was found studying Talmud in a 
moving disregard for the tragic reality.  In the search for Divine truth, disregarding the 
persecution and the danger to life, they juxtaposed their deep faith to the bestial 
German mob to whom they were given as prey.  They had a collective life helping each 
other, ready for the greatest sacrifices in the conviction that the blood sacrifice was for a 
purpose.  They looked proudly into the eyes of death.  They walked proudly in their long 
"bekeshas", in their different Hassidic clothes, defenseless against the armed German 
brigands, fanatical, unyielding in their observance of the most minute religious 
rules.  Their youthful activism was completely consumed by their religiosity which kept 
growing commensurately with the tragedies befalling the Jewish community.  They took 
up passive resistance, ignoring the German orders.  In longing for God, who abandoned 
his people in their greatest pain, ready every minute for death, they treated it as an act of 
"Kiddush Hashem"(sanctifying God’s name), a sacrifice for the Jewish nation and the 
Faith.  They were convinced that they were living a historical moment which demanded 
a sacrifice of life.  They were 100 and when after the liquidation of the ghetto the 
Germans were leading them to death in Plaszow they walked courageously, in ecstasy, 
like real martyrs of faith.  The Hangmen put them in rows and shot them one after 
another.  People working in the camp at a certain distance heard a scream of "Shma 
Yisrael,” one after another, and then a bang of a fallen body.” 

 

Citation: Levertov, Menashe. “Krakow Ghetto Religious Life.” Levertov 4ever. Web. 23 Apr. 2015. 
<http://www.levertov4ever.com/ghettoreligiouslife.htm>. 

 

!  
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Session 4.2 – Righteousness in Poland, Inquiry Two 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Righteousness in Poland 
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Righteousness in Poland 

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 

 

Note: This inquiry requires the use of and device that can watch a Youtube video. 
There are paper resources as well.  
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Appendix 4.2 – Smuggling in the Warsaw Ghetto 

 
Background Information:  

Henry Greenblatt (testimony, 2min 50sec) 
Henry, a Jewish survivor, talks about living in the Warsaw ghetto. He tells 
of his efforts to acquire food for his family and describes how he snuck in 
and out of the ghetto through rain gutters. 

Gender: Male 
DOB: Nov 1, 1930 
City of birth: Warsaw 
Country of birth: Poland 
Ghettos: Warsaw (Poland), Siedlce (Poland) 

 
Visit: 
<http://sfi.usc.edu/videoclips?field_tags_tid_1=henrygreenblatt&field_language_tid=
All&sort_by=created&sort_order=DESC> 
!
Citation: USC Shoah Foundation Survivor Testimony 
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Session 4.3 – Righteousness in Poland, Inquiry Three 
 
Goals: 

• To familiarize students with these primary sources 
• To build on students knowledge and awareness of Righteousness in Poland 
• To assess students’ critical thinking skills 

 
Objectives: 

• Students will be able to tell the story of their primary source, especially as it 
relates to other aspects of Righteousness in Poland 

• Students will be able to connect their primary source to a part of the Poland trip 
itinerary 

• Students will be able to make a claim on the document and back it up with 
documentary evidence. 

Inquiry Group Activity: (whole class period) 
• Introduce today’s inquiry selection. 
• Hand out copies of the primary sources as well as the Historical Thinking Chart 

to each student. 
• Ensure that every student inquiry group answers at least one question from each 

category on the Historical Thinking Chart.  
• If students need help determining how this primary source relates to the Poland 

trip itinerary, provide guidance to them. 

 

Note: This inquiry requires the use of and device that can watch a Youtube video. 
There are paper resources as well.  
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Appendix 4.3 – Righteous Among the Nations 

 
Background Information:  

 
What is the meaning of the term “Righteous Among the Nations”?  

The term “Righteous Among the Nations” (Chasidei Umot HaOlam) was taken from the 
Jewish tradition – from the literature of the Sages. A number of explanations of the 
term exist, such as: non-Jews who came to the aid of the Jewish people in times of 
danger; in other cases it is used to describe non-Jews who observe seven basic tenets set 
down in the Bible – including the prohibition of bloodshed. The lawmakers took the 
existing term and added new meaning to it.  The Yad Vashem Law went on to 
characterize the Righteous Among the Nations as those who not only saved Jews but 
risked their lives in doing so. This was to become the basic criterion for awarding the 
title. 

 
What are the basic criteria for awarding the title of Righteous? 

The basic conditions for granting the title are: 

1) Active involvement of the rescuer in saving one or several Jews from the threat of 
death or deportation to death camps 

2) Risk to the rescuer’s life, liberty or position 
3) The initial motivation being the intention to help persecuted Jews: i.e. not for 

payment or any other reward such as religious conversion of the saved person, 
adoption of a child, etc. 

4) The existence of testimony of those who were helped or at least unequivocal 
documentation establishing the nature of the rescue and its circumstances. 
 

Citation:  

Yad Vashem. “The Righteous Among The Nations.” FAQs. Web. 23 Apr. 2015. 
 <http://www.yadvashem.org/yv/en/righteous/faq.asp>. 
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“Hiding in Zoo Cages” 

Jan and Antonina Zabinski; Poland 

By the 1930's the Warsaw Zoo had become one of Europe's largest zoos. Its expanded 
area housed many animals. This prosperity was, however, short lived. When World War 
II broke out extensive parts of the zoo were destroyed in the bombings, many animals 
were killed, and others, including the zoo's special attraction – the elephant Tuzinka – 
were taken to Germany. 

Dr. Jan Zabinski was the director of the zoo. He was the author of many popular-
knowledge books about biology and the psychology of animals, as well as the producer 
of a number of very popular radio-shows. Despite the enormous problems he faced as 
the director of a zoo during wartime, he was not blind to the suffering of the Jews. When 
the Warsaw ghetto was established Jan and his wife, Antonina, began helping their 
Jewish friends. As an employee of the Warsaw municipality he was allowed to enter the 
ghetto. Under the pretext of supervising the trees and small public garden within the 
ghetto area, he visited his Jewish acquaintances and helped them as best as he could. As 
the situation in the ghetto deteriorated, he offered them shelter. 

“Dr. Zabinski, with exceptional modesty and without any self-interest, occupied himself 
with the fates of his prewar Jewish suppliers... different acquaintances as well as 
strangers,” wrote Irena Meizel. She added: “He helped them get over to Aryan side, 
provided them with indispensable personal documents, looked for accommodations, 
and when necessary hid them at his villa or on the zoo’s grounds.” Regina Koenigstein 
described Zabinski's home as a modern "Noah's ark". According to the testimonies, 
many Jews found temporary shelter in the zoo’s abandoned animal cells, until they were 
able to relocate to permanent places of refuge elsewhere. In addition, close to a dozen 
Jews were sheltered in Zabinski's two-story private home on the zoo's grounds. In this 
dangerous undertaking he was helped by his wife, Antonina, a recognized author, and 
their young son, Ryszard, who supplied food and looked after the needs of the many 
distraught Jews in their care. 

Rachel Auerbach, who took part in the attempts to create a clandestine ghetto archive 
and who played an important role in documenting the story of the Warsaw ghetto, was 
in contact with Zabinski all through that period. After the ghetto was liquidated, she 
went into hiding and continued to work on her diary, recording events for posterity. As 
the front came closer to Warsaw, she gave one of her notebooks to Zabinski. He put it in 
a glass jar and buried it in the zoo grounds. In April 1945 Rachel Auerbach was able to 
retrieve her manuscript and publish it. 

An active member of the Polish underground Armia Krajowa (Home Army), Zabinski 
participated in the Polish uprising in Warsaw of August and September 1944. Upon its 
suppression, he was taken as a prisoner to Germany. His wife continued his work, 
looking after the needs of some of the Jews left behind in the ruins of the city. Jan wrote 
in his own testimony explaining his motives: “I do not belong to any party, and no party 
program was my guide during the occupation... I am a Pole – a democrat. My deeds 
were and are a consequence of a certain psychological composition, a result of 
progressive-humanistic upbringing, which I received at home as well as in Kreczmar 
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High School. Many times I wished to analyze the causes for dislike for Jews and I could 
not find any, besides artificially formed ones.” 

On September 21, 1965, Yad Vashem recognized Jan Zabinski and his wife, Antonina 
Zabinska, as Righteous Among the Nations. On October 30, 1968 Dr. Jan Zabinski 
planted a tree on the Mount of Remembrance. 

 

Citation:  

Yad Vashem. “Hiding in Zoo Cages.” Web. 23 Apr. 2015.       
  <http://www.yadvashem.org/yv/en/righteous/stories/zabinski.asp>. 

 

From the letter of Irena Meizel to Yad Vashem, November 1962 

“From the moment the uprising began in the Jewish quarter, Dr. Zabinski and his wife 
began to help a few of the besieged people. When the situation "on the other side of the 
wall" became more dangerous, Dr. Zabinski, with exceptional modesty and without any 
self-interest, occupied himself with the fates of his prewar Jewish suppliers of milk and 
vegetables, and whatever was necessary for the zoo. He occupied himself with the fates 
of different acquaintances as well as strangers who needed his help. He helped them go 
over to the Aryan side, provided them with indispensable personal documents, looked 
for accommodations, and when necessary hid them at his villa or on the zoo’s grounds. 
These people did not always have what was considered "the right looks", but this did not 
influence his decision to protect them. His home became a transit station for a whole 
procession of people – rich and beggars. 

 

“When the uprising in the ghetto broke out, a whole family of a well-known Warsaw 
lawyer moved into the first floor of Dr. Zabiniski's villa. One of the family's daughters 
was mentally ill, and more than once did Dr. Zabinski have trouble with her. One 
Sunday morning, as I was visiting them, the girl had an attack, and while the person 
who took care of her wasn't watching, jumped out of the window. It was a summer 
afternoon, and the zoo was filled with people. Needless to say what terrible 
consequences this could have had for the other three people who were hiding in the 
apartment, as well as the doctor's family, had one of the visitors to the zoo noticed the 
bedlam. 

 

“All of Zabinski's rescue efforts were implemented with extreme modesty and quiet, but 
the results were significant. It has to be mentioned that Dr. Zabinski was earning money 
for the upkeep of his family (a wife who was far from being healthy and a young son) by 
giving clandestine private lessons….He didn't take a penny from those he took care of, 
and did not allow them to give him any gifts, such as meat, sugar or flour – most 
expensive items in those days.” 
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Citation:  

Yad Vashem. “From the letter of Irena Meizel.” Web. 23 Apr. 2015.   
 <http://www.yadvashem.org/yv/en/righteous/stories/related/meizel_testimony.asp>. 

!

!

Moshe Tirosh's testimony: Rescued by Righteous Among the Nations  

in the Warsaw Zoo 

Moshe Tirosh and his parents were saved by Zabinski, the director of the Warsaw Zoo, 
who hid Jews in his home and in the animal cages. 

 

Citation:  

Yad Vashem. “Video Testimony.” Web. 23 Apr. 2015.  
 <http://www.yadvashem.org/yv/en/righteous/stories/video/video_zabinski.asp?height=520&wi
 dth=730>. 
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Session 4.4 – Inquiry Reflection: Righteousness in Poland 
-scripted- 

 
Goals: 

• To provide time for reflection 
• To preemptively respond to the potential tedium of doing too much inquiry 

Objectives: 
• Students will have an opportunity to reflect on the past three inquiry sessions and 

determine – “What does this mean for me?” 
• Students will identify at least two pieces of information they want to teach as part 

of their tour guiding in Poland 

Sponge Activity: (15 minutes) 
• Have the following instructions written down on a whiteboard, and direct 

students to the instructions when they walk in for class. Note that these prompts 
are deliberately vague, intended to provide students the opportunity to write 
freely about what they feel they have learned. 

• Note: You will collect students’ responses as a form of assessment. 

Welcome, Historians! Please take a few minutes to write down the following items: 

a. 3 new things you learned from the past three inquiry sessions 
b. 2 new insights you have gained from the past three inquiry sessions 
c. 1 question you still have about the past three inquiry sessions 

This is known as the “What—So What—Now What” reflection protocol. If your students 
need help determining answers to this prompt, you can use these questions to help:  

• What (descriptive)  
a. What surprised you about your primary sources? 
b. Describe the people, the location, the incidents, etc. 
c. Describe an event/person that stands out in your mind from your sources. 

• So What (interpretive)  
a. What did you learn from your primary sources? What about you has 

changed with this new understanding?  
b. How did your inquiry challenge any assumptions of the topic? 

• Now What? (applicative)  
a. Do any current events relate to what you learned from your inquiry?  
b. How do your new understandings apply to other parts of life?  
c. Where do we go from here? What’s the next step?  

Whole Class Reflection: (15 minutes) 
• Now that your students have had sufficient time thinking over this unit’s inquiry 

sessions, it is time to facilitate a whole class discussion about the inquiry process 
as a whole.  

• Well, Historians, you have now completed all of the inquiry sessions we will be 
doing as preparation for our trip to Poland. Congratulations and mazal tov on 
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a job well done! I know it has not always been easy, but I hope you have come 
away feeling like something close to an expert in the field of history, and 
specifically of Jewish history in Poland. Thinking back on the time you have 
spent reading and thinking like a historian, can you please tell me what skills 
you think you have gained after having gone through this process?  

Small Group Reflection: (25 minutes) 
• Break up the class into their inquiry groups, and have them share their 3-2-1 

Reflections with each other, about 3-5 minutes per student. (This step should 
take about 15 minutes.) 

• When there are about 15 minutes left, get the attention of your class, and say: 
Historians, you have about 10-15 minutes remaining to talk in your group. You 
should now start determining what the two or three understandings are that 
you would like to teach to the whole group when we are in Poland. As a 
reminder, you do not need to be preparing how to teach it; rather you should 
just be deciding what content or new insights you want to teach. In just a couple 
of sessions, we will start to really dig in and begin planning how you will teach 
us all. For the remaining time today, try to figure out what content you hope to 
teach.  

Closing: (5 minutes) 
• To close this lesson, come back together as a whole class. 
• Say: Before we leave today, I would like us all to hear from at least one person 

from each inquiry group about their 3-2-1 Reflections. It can be any of the 
things you wrote down, or maybe something new that you just learned when 
you were discussing with your fellow historians in your inquiry group. Please, 
lets be mindful of the time, so keep your responses short, just a couple of 
sentences. 
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Unit Five – Looking Ahead (to the Poland Trip) 
 
Note to the Teacher 
Dear Lead Historian, 
 

This final unit in preparation to the Poland Trip serves as the bridge for 
the students – from all of the previous inquiry sessions to putting their 
new knowledge into practice. 
 
In this unit, students will be asked to think deeply about what memory and 
remembrance mean, and why those ideas are so important to the Jewish 
people. This topic will help frame students’ thinking as they make their 
final preparations for tour guiding in Poland. 
 
It is important to note that although the expectation is that students will 
be able to finalize their tour guiding before the trip, it is also possible that 
students will not finish by the final session. For those groups who are a 
little behind, you can remind them that, although they should try to finish 
during these sessions, it is possible that they might have some time to 
continue planning during the flight to Poland, and potentially even during 
the trip itself. 
 
 B’hatzlacha! 

 
Enduring Understanding 

• Moral actions taken by a small number of individuals proved disproportionately 
effective in light of the fact that six million Jews perished in the Holocaust. 

• Jewish educational tourism teaches more about who you are than where you are. 

Essential Questions 
• What is the purpose of remembering? 
• What are the consequences of forgetting? 
• Is “Never Forget” enough? 
• Why is memory and remembrance in Judaism? 

  
Unit Objectives 

• To recognize the importance of memory and remembrance in Jewish life 
• To bridge what students have done so far with what is about to happen 
• To synthesize their inquiries into personal meaning 
• To formulate their main ideas for what they will teach on the trip 
• To build a safe space that will endure on the Poland trip  
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Session 5.1 – On Memory and Remembrance 
 
Goals: 

• To teach Jewish values of memory and remembrance. 
• To frame students’ thinking about their tour guiding in Poland. 

 
Objectives: 

• Students will be able to define memory and remembrance in a Jewish context. 
• Students will be able to justify the importance of memory and remembrance, 

using at least one Jewish reason for each. 

Background Information: 
• In this context, I choose to define “Memory” as something personal that an 

individual has learned, whether through study, experience, or otherwise. 
“Remembrance” I choose to define as communal or global ties to history. 

• The following five texts relate to Jewish memory and remembrance that you 
should familiarize yourself with in advance of this lesson. 

a. V’higad’ta l’vincha – Exodus 13:8 (Passover Seder) 
b. Zakhor et yom ha Shabbat – Exodus 20:8 (#4 Commandment) 
c. Vshinantam lvanecha – Deuteronomy 6:7 (Sh’ma prayers) 
d. L’kayem et iggeret ha’purim – Esther 9:29 (reading of the Book of Esther) 
e. Tisha b’Av (Mishnah Ta’anit 4:6, more info here: 

http://www.jewfaq.org/holidayd.htm) 

 
Gallery Walk Activity (x2): (40 minutes) 

• Post large printouts of the above five texts around the room. 
• Instruct students to spend time reading each of the texts. Frame their “gallery 

walk” by asking students to determine which text best represents why Memory is 
important to Judaism. 

• Invite students to take informal notes on each of the texts as they walk around 
the room. 

• Once everyone has read all of the texts, instruct students to gather near their 
chosen text. 

• In these small groups, students should discuss reasons why they chose this 
specific text. 

• Round two: Repeat this process, but now students should determine which text 
best represents why Remembrance is important to Judaism. 

  

Note: Before the Gallery Walk Activity, have some kind of discussion or activity with 
your students to create a working definition of both Memory and Remembrance.!
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Session 5.2 – Tour Guide Planning (1/2) 
 
Goals: 

• To provide time and space for students to prepare their tour guiding in Poland 
• To give students a beginner’s understanding of Bloom’s Taxonomy 

Objectives: 
• Students will be able to explain the different levels of Bloom’s Taxonomy 
• Students will be able to apply Bloom’s Taxonomy as they plan their tour guiding 

in Poland. 

Set Induction: (10-15 minutes) 
• Introduce The Wise Men of Chelm. (See Appendix 5.2a) 
• Pass out copies of the story (See also Appendix 5.2a) and have a volunteer read it. 
• After reading the story out loud, write the following instructions on the board for 

students to complete by themselves. 
• List the characters in the story 
• Compare and contrast one character from another character 
• Write three new titles for the story 
• As a whole class, ask for volunteers to share their answers to the questions. 

Bloom’s Taxonomy Activity: (10 minutes) 
• Pass out Bloom’s Taxonomy Pyramid (included below), and go over each level. 
• Explain to your students that Bloom’s Taxonomy is one way to help them plan 

out what they want to teach when they are tour guiding in Poland. 
a. Students should use Bloom’s Taxonomy to help envision what they would 

want people to have learned from their tour guiding. 
• Break the class into their small inquiry groups, and explain that for the rest of 

this session and the next one, they have time to plan out their tour guiding. 
Explain that one way to begin this is to consider what the main idea(s) they want 
to teach is.  

• Remind students to revisit their own reflections of what they learned from their 
inquiries as a possibly helpful place to start. 

  



Witnessing Poland - 125 
!

Appendix 5.2a – The Wise Men of Chelm  

Background Information:  
 

“Wise Men of Chelm” 

In East European Jewish folklore, the city of Chelm (Pol., Chełm; Yid., Khelem) 
functions as an imaginary city of fools… The legendary “town of fools,” often presented 
ironically as “The Wise Men of . . . ,” is a feature common to most European folklores. 
Chelm, as was the case with its counterparts in other cultures, spawned hundreds of 
tales describing outlandish naiveté and stupidity that have been printed in dozens of 
editions in a variety of languages. Many of these are titled The Wise Men of Chelm. 
Chelm, located approximately 65 kilometers southeast of Lublin, had a Jewish 
population from at least the fourteenth century, and was a real town whose residents 
bore no connection to the stories. If anything, the town was known for Torah 
scholarship… 

The stories became part of an oral folklore and, once placed within the cultural 
framework of East European Jewry, were Judaized. The first publication of Chelm-like 
stories appeared in Yiddish in 1597…It is unclear when they became connected to the 
town of Chelm. During the nineteenth century, a number of other Jewish towns figured 
as fools’ towns, including Poyzn. Over time, however, Chelm became the central hub of 
such stories, the first specific publication of which occurred in an 1867 book of 
humorous anecdotes, allegedly written by Ayzik Meyer Dik. Later, particularly in the 
early twentieth century, dozens of collections of Khelemer mayses (Chelm stories) were 
published in Yiddish as well as in English and Hebrew translations. 

It is thought that the use of Chelm as a locale for such folk stories began during the 
eighteenth or nineteenth century, became stabilized, and then remained a constant 
feature in Jewish folklore. It is unclear why Chelm was the locus for these stories. Some 
have speculated that it was a result of a rivalry with another town. Others claim that 
Chelm earned its reputation purely by chance. With no documentary evidence denoting 
the history of the use of Chelm as a center for Jewish morons, the city’s folkloric status is 
based solely on conjecture. 

Repeated orally and printed frequently in book form, stories of Chelm became a 
significant popular phenomenon in East European Jewish folklore. A number of Yiddish 
writers, among them Y. L. Peretz, Leyb Kvitko, and Isaac Bashevis Singer, either used 
the folkloric themes of the wise men of Chelm as a source for humorous or satiric stories 
or published their own versions of them.” 

 

Citation: Portnoy, Edward. "Wise Men of Chelm." YIVO Encyclopedia of Jews in Eastern Europe 4 
November 2010. 24 April 2015 
<http://www.yivoencyclopedia.org/article.aspx/Wise_Men_of_Chelm>.Greenblatt (testimony, 2min 
50sec) 
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Chelm Story: 

“A Chelm Scholar’s New Baby” 
 
A young scholar of Chelm, innocent in the ways of earthly matters, was stunned one 
morning when his wife gave birth. Pellmell he ran to the rabbi. 
 
“Rabbi,” he blurted out, “an extraordinary thing has hap-pened! Please explain it to me. 
My wife has just given birth although we have been married only three months! How 
can this be? Everyone knows it takes nine months for a baby to be born!” 
 
The rabbi, a world-renowned sage, put on his silver-rimmed spectacles and furrowed his 
brow reflectively. 
 
“My son,” he said, “I can see you haven’t the slightest idea about such matters, nor can 
make the simplest calculation. Let me ask you: Have you lived with your wife three 
months?” 
 
“Yes.” 
 
“She has lived with you three months?” 
 
“Yes.” 
 
“Together–have you lived three months?” 
 
“Yes.” 
 
“What’s the total then–three months plus three plus three?” 
 
“Nine months, Rabbi!” 
 
“So… what is the problem?” 
 

Citation: Pinsker, Sanford. “Chelm Stories & Motke Habad.” My Jewish Learning. 14 Feb. 2005. Web. 
23 Apr. 2015. <http://www.myjewishlearning.com/article/chelm-stories-motke-habad/single-page/>. 

 

!  
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Appendix 5.2b – Bloom’s Taxonomy Pyramid  
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Session 5.3 – Tour Guide Planning (2/2) 
 
Goals: 

• To provide time and space for students to finish planning their tour guiding in 
Poland 

• To give students a primer on Set Inductions 

Objectives: 
• Students will be able to apply Bloom’s Taxonomy as they finalize their tour 

guiding in Poland 
• Students will be able to create a Set Induction for their tour guiding 

Activity to teach about Set Inductions: (10 minutes) 

 
• Provide a definition of Set Induction 

a. “The opening activity of a lesson that gets learners thinking and ready for 
the lesson.” 

• Explain that there are a wide variety of activities to get learners engaged. Ask 
students to brainstorm ideas for how to start their tour guiding. Write their 
responses on the board. 
Possible Ideas: 

a. Pose interesting questions 
b. Share pictures or objects 
c. Tell a short story or anecdote that relates to the topic 
d. Journal or free-write on a certain topic or question 
e. Provide a quick summary of what you are about to teach 
f. Give clear instructions  
g. Role play a provided scenario 
h. Read a poem 

• Validate all of their ideas, and pick any two-four ideas that you find particularly 
helpful or interesting to further unpack as a class. 

 
  

Note: This activity should occur at the beginning of the lesson, and should leave 
plenty of time for students to finalize their plans for tour guiding as well as to create 
their own set inductions. 
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Session 5.4 – Final Trip Preparations 
 
Goals: 

• To acknowledge any fears and hopes of students about the upcoming trip to 
Poland 

• To build a sense of shared expectations amongst the students 

 
Objectives: 

• Students will be able to express their fears and hopes about going to Poland 
• Students will build a safe space that will endure on the Poland trip. 

 
Fears and Hopes Activity: (20 minutes) 

• Introduction. Students should take about 3-4 minutes to briefly write out at 
least one fear and one hope for their trip to Poland. 

• Pair-and-share. Students should turn to the person next to them and take 
about 1-2 minutes each sharing what they wrote with each other.  

• Listing. As a whole class, ask for as many students (for about 4 minutes) to 
share either their fear or their hope about visiting Poland. Make a list of these 
fears and hopes on the board. 

a. Having listed these fears and hopes, give students a chance to talk openly 
about what is on the board.  

• Debriefing. Ask the students if they were surprised at their own and others’ 
fears and hopes about the Poland trip. Check in with your students about how 
they felt expressing their negative feelings with each other.  
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Unit Six – Bringing Closure to the Course 
 

 
Note to the Teacher 
Dear Lead Historian, 
 

It is my sincere hope that you found the Poland trip meaningful, and that you 
helped your students grow in profound ways. Your task for this final unit of the 
course is to help guide your students into making meaning of their trip, as well as 
all of the sessions prior to the trip.  
 
You will take the students back to your Local Holocaust Museum, this time with a 
focus on learning from the museum itself, with the framing question of “How 
does this museum institutionalize the memory of the Holocaust?” It is your 
option whether or not you would like a museum tour guide for this visit.  
 
However, the focus of this final unit is assessment, in which you will help your 
students create their Divrei Makom. Discussing what exactly is meant by “bearing 
witness” helps set the tone for this unit, and carefully designed protocols will help 
your students make sense of their trip to Poland. 
 
It is my deepest hope that you enjoy this reflective unit of the course. 
 
 B’hatzlacha! 

 
 
Enduring Understandings 

• Moral actions taken by a small number of individuals proved disproportionately 
effective in light of the fact that six million Jews perished in the Holocaust. 

• Righteousness occurs when ordinary people behave with extraordinary courage. 
• Jewish educational tourism teaches more about who you are than where you are. 

 
Essential Questions 

• What is the purpose of remembering? 
• What are the consequences of forgetting? 
• Is “Never Forget” enough?  

Unit Objectives 
• To share memories from the trip in Poland 
• To create Divrei Makom 
• To gain a deeper understanding of what it means to remember, as well as what it 

means to bear witness 
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Session 6.1 – Making Meaning from the Trip 
 
Goals: 

• For students to feel comfortable sharing their feelings, reactions, and memories 
of the trip. 

• For students to begin writing their Divrei Makom 

 
Objectives: 

• Students will be able to freely share their feelings and memories of their time in 
Poland 

 
Sharing Protocol: (40-45 minutes) 
This protocol has four steps: whole class – small groups – pairs – solo  
 
Whole class – about five minutes 

• Ask students to think of one to three words that best describes their experience in 
Poland. 

• When most or all students are ready to share, go around the circle and hear 
everyone’s word or short phrase. 

Small groups – about 15 minutes 

• Divide the class into four small groups, and have them sit in a circle.  
• Ask students to think of and share one moment from the trip that they will always 

remember. For example, it could be the moment or the story that made them 
think of the word/phrase from the initial circle. 

Pairs – 10 minutes 

• Students pair up with the person across from them in the circle. 
• In these pairs, students share the longer version of their story/moment that they 

shared in small groups. 
• Students should try to think deeply about why they thought of this moment as 

opposed to others. 

Solo – 10 minutes 

• Individually, students are given this time to write freely about this moment in 
particular, but also about their overall feelings and memories of their time in 
Poland. 
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Session 6.2 – Another Visit to Local Holocaust Museum 
 
Goals: 

• For students to become aware of how a museum institutionalizes its memory of 
the Holocaust 

Objectives: 
• Students will create a guide for visiting the Local Holocaust Museum 
• Students will use this guide in an attempt to determine the museum’s motivation 

or goals in its exhibits 

Set Induction: (10-15 minutes) 
• On the board, have the following questions written so all students can read them. 

a. What is the purpose of remembering? 
b. What are the consequences of forgetting? 
c. Is “Never Forget” enough? 

• Students should take about five minutes to free-write a response to one of these 
questions. 

• Once everyone has something written, ask for volunteers to share what they 
wrote.  

a. Note: try to take at least two responses to each prompt 

Main Activity: (20-25 minutes) 
• Students will create a guide (i.e. a checklist, graphic organizer, or something of 

that sort) in preparation of their visit to the Local Holocaust Museum. 
• This guide should help them to identify how the museum answers the questions 

from the above set induction. 
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Session 6.3 – Student Writing of their Divrei Makom (1/2) 
What it means to “Bear Witness” 

 
Goals: 

• To begin a deeper exploration of the meaning of “ bearing witness” 
• To allow structured time for students to write their Divrei Makom 

Objectives: 
• Students will be able to examine different meanings of “bearing witness” 
• Students will be able to use these meanings of “bearing witness” as a launching 

point for writing their Divrei Makom 
• Students will be able to begin composing their Divrei Makom 

Synectics Activity: (20-30 minutes) 
• This activity explores assumptions about the meaning of the phrase “bearing 

witness.” To do this, use the metaphor: Bearing witness is like receiving an award. 
• Ask for students to contribute descriptions of what it means or looks like to 

“receive an award.” These answers will be referred to as “Column 1.” Once a 
sufficient number of descriptions have been collected (at least ten), ask students 
for pairs of words from Column 1 that are opposites, to be placed in Column 2. 
Not everything will have an opposite, but students should be invited to explain a 
pairing that is not immediately clear. Example answers are as follows: 

a. It is an honor 
b. You want to tell people about it 
c. You are proud of it 
d. Not everyone gets the award 

• Once all pairings have been collected and written down in Column 2, have 
students vote on which single pair of opposites they would like to continue with 
in Column 3. Students will now develop a list of other things that embody the 
opposite pairing they have selected. Once more examples have been listed (at 
least six) in Column 3, students finally choose one of the things listed in Column 
3 to explore what “bearing witness” means. 

• Students should be given about five minutes to answer the prompt “Bearing 
witness is like ____ when…” or “Bearing witness is like ____ because…” 

• (The ______ above is the Column 3 selection that students voted on.) 
• To close, students should respond to the question, “ What did you learn about 

bearing witness from doing this exercise?” It may be helpful for the teacher to 
give the first answer to this question. 

For the remainder of the class period, students should find a space in the room 
where they can begin to write freely about their own witnessing of Poland in general, 
and specifically of the Holocaust sites they visited.  
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Session 6.4 – Student Writing of their Divrei Makom (2/2) 
 
Goals: 

• To allow structured time for students to write their Divrei Makom 

Objectives: 
• Students will be able to work with their peers in improving their Divrei Makom  
• Students will continue editing their Divrei Makom 

 
Peer Reviewing Activity: (15-20 minutes) 

• Having someone edit another’s work is sensitive stuff, and the students must 
realize this. Ensure that every student follows the same protocol for feedback to 
avoid having a lot of hurt students at the end of class.  

• Divide students into pairs. Hand out the following protocol for how to review and 
offer constructive feedback on each other’s D’var Makom.  

Use the following symbols for the various issues that may come up: 
• For anything that you have a question about, circle and use a question mark.            ? 
• For something that is unclear, underline with a squiggly line.       
• For something you enjoyed to read, put a checkmark in the left-side margin            ✓ 
• For an idea you want to see developed further, underline and write a dollar sign           $ 
• Write down any questions you have at the bottom of the document. 
 

• Students should take the first five-eight minutes to read each other’s D’var 
Makom. 

a. Once they have finished reviewing, students should then spend about five 
minutes each talking about the other’s work, and respond to any questions 
the other student may have about his/her review. 

• The remaining 40-45 minutes of class should be spent with students working on 
their Divrei Makom. 

Note: When there are about five minutes left in class, announce to the students that the 
following two sessions are for student presentations so be sure that by the end of this 
class students know on which day they will be presenting.  
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Session 6.5 – Student Presentations (1/2) 
 
Goals: 

• To give students an opportunity to share their learning in a safe space 
• To teach a constructive method to give and receive feedback 

Objectives: 
• Students will be able to use the provided protocol to offer constructive feedback 

to their peers 
• Students will be able to share their learning with each other  

 
Sharing Protocol: 

• For each student presenter, all other students should write on a new sheet of 
paper the following prompts: 

a. I appreciate… 
b. I notice… 
c. I wonder… 

• These prompts should each have one third of the page (sample provided on the 
next page) 

• Before the first presentation, ask students if they remember the three sentence 
prompts for their feedback forms. If they do not, make sure to remind them. 

• Students should all receive an equal amount of time to present, somewhere 
around five-six minutes, and there should be about two minutes between each 
presentation so that the audience has enough time to write their feedback. 
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Appendix 6.5 – Sample Feedback Form 

 

[Student Presenter’s Name] 

 

I appreciate… 

 

 

 

 

 

 

I notice… 

 

 

 

 

 

 

I wonder… 

 

 

  

 

 

 

[Name of Student Providing Feedback]  
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Session 6.6 – Student Presentations (2/2) 
 
Goals: 

• To give students an opportunity to share their learning in a safe space 
• To teach a constructive method to give and receive feedback 

Objectives: 
• To use the provided protocol (from the previous session, Appendix 6.5) to offer 

constructive feedback to their peers 
• To share their learning with each other  

 
Sharing Protocol: 

• For each student presenter, all other students should write on a new sheet of 
paper the following prompts: 

a. I appreciate… 
b. I notice… 
c. I wonder… 

• These prompts should each have one third of the page (sample provided on the 
next page) 

• Before the first presentation, ask students if they remember the three sentence 
prompts for their feedback forms. If they do not, make sure to remind them. 

• Students should all receive an equal amount of time to present, somewhere 
around five-six minutes, and there should be about two minutes between each 
presentation so that the audience has enough time to write their feedback. 

Note: Since this is the very last session of the course, leave some time at the end (about 
five-ten minutes) for any closing remarks that you have for your students. 
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Concluding Documents 
 

Annotated Bibliography 
 
• Brown, Jean E., Elaine C. Stephens, and Janet E. Rubin. Images from the Holocaust: 

A Literature Anthology. Lincolnwood: NTC Pub. Group, 1997. Print. 
 
• Dawidowicz, Lucy S. A Holocaust Reader. New York: Behrman House, 1976. Print. 
 
• Flohr, Paul R. and Jehuda Reinharz. The Jew in the Modern World: A Documentary 

History. 3rd ed. New York: Oxford UP, 1980. Print. 
 
• Kaplan, Chaim Aron, and Abraham Isaac Katsh. The Warsaw Diary of Chaim A. 

Kaplan. 2nd ed. New York: Collier, 1973. Print. 
 
The above four books all are full of primary source materials which have helped me in 
designing this guide. Though I did not provide resources from each of these books in 
this curriculum, there are vast amounts of primary source materials from which to 
choose.  

_____ 
 

• YIVO Institute for Jewish Research: <http://www.yivoencyclopedia.org> 
• Shandler, Jeffrey. Awakening Lives: Autobiographies of Jewish Youth in Poland 

Before the Holocaust. New Haven: Yale UP, 2002. Print. 

YIVO is an online encyclopedia of Jews in Easter Europe, and it “provides the most 
complete picture of the history and culture of the Jews in Eastern Europe from the 
beginnings of their settlement in the region to the present.” The website is fully 
interactive, with maps, images, documents, audio and video. One feature I would 
highlight is the tab “For Educators,” where sample lesson plans are offered, as well as a 
link to YIVO’s “Educational Program on Yiddish Culture,” which includes all sorts of 
Prewar Jewish life content aimed at high school students. 
 
Awakening Lives was published in cooperation with YIVO, as the journal entries 
including in this book were originally written for YIVO writing contests for teens. What 
makes this book such an incredible resource is that the journal entries are written at 
such a time when there was no thought of the Holocaust. As it says in the introduction to 
this book, too often scholars write about Jewish life in Poland and Europe before the 
Holocaust “through lenses tinted by nostalgia and horror” (xii). These autobiographical 
journal entries shine a new light on Jewish life after World War One.  

_____ 
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• Darsa, Jan. The Jews of Poland. Brookline, MA: Facing History and Ourselves National 
Foundation, 1998.  

 
• Strom, Margot Stern. Holocaust and Human Behavior: Resource Book. Brookline, MA: 

Facing History and Ourselves National Foundation, 1994. 
 
Facing History and Ourselves is an educational organization aimed at adolescents who 
are beginning to create their own personal identity as individuals. Holocaust and 
Human Behavior and The Jews of Poland are two great resource books for Holocaust 
education for high school studets. 
 
Margot Stern Strom, editor of Holocaust and Human Behavior, is the Executive 
Director of Facing History and Ourselves. 
 
Like other Facing History books, the goal is to provide meaningful and flexible 
structures with which to explore ideas and events of the history of the Holocaust. One of 
the overarching goals is to “[help] students make connections between historical events 
and their own lives” (pg xxvi). 
 
The first unit explores the idea of identity formation and the idea of individuality within 
a group, and continues with how nations have created their own identities. Most of the 
book addresses the timeline of decisions made that eventually led up to the Holocaust, 
focusing on issues of antisemitism, violence and conformity, and how the Nazis 
transformed Germany into what it became. The final unit explores the roles of thought, 
judgment and action when creating their own identity and also the concepts of 
prevention and memorialization. 
 
Jan Darsa, editor of The Jews of Poland, was a Jerusalem Fellow who did two years of 
extensive research in Israel on the Jews of Poland prior to the Holocaust. This book 
covers “the complexities of Jewish history...with which to examine the vibrancy of 
Jewish life before, during, and after the Holocaust” (pg vi). 
 
The approach of this resource book is to provide a background of what Jewish life was 
like in Europe before the Holocaust. The fear this book responds to is that only the 
tragedy of the Holocaust is what students learn when they learn about the Holocaust. 
This book’s goal is to teach about the rich and vibrant Jewish life that was soon to be 
demolished by the Nazi regime. This book “is a history that is not covered in [their] 
Resource Book nor is it addressed in the many other books in [their] library” (pg vi). 
Identity, membership, and belonging are key issues in this book. 
 
Major themes in this book include identity, membership, discrimination, violence, 
citizenship, nationalism, war, choice, terror, choice and choiceless choice, resistance, 
courage, rescue, memory, memorial and many others. All seven chapters are tagged with 
key concepts that provide a focus for the content. 

_____ 
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• Yad Vashem: <http://www.yadvashem.org> 
 
• USC Shoah Foundation: <http://sfi.usc.edu/> 
 
These two websites have seemingly unending amounts of resources, and specifically to 
these sites are survivor testimonies. Yad Vashem has lots of textual and audio/visual 
testimonies, and the Shoah Foundation has primarily audio/visual testimonies. 

_____ 
 
• Bergen, Doris L. War & Genocide: A Concise History of the Holocaust. Lanham: 

Rowman & Littlefield, 2003. Print. 
 
If you were to simply pick up this book and look through pages 245-258, you would find 
multiple dozens of primary sources that would provide ample amounts of inquiry 
resources. However, I recommend reading this book, as Bergen is able to concisely 
explain the details of the Holocaust in a readable way. Bergen also poses many questions 
that provoke lots of thoughts that translate into Essential Questions for your students. 

_____ 
 
• Rosensaft, Menachem Z. God, Faith & Identity from the Ashes: Reflections of Children 

and Grandchildren of Holocaust Survivors. Woodstock: Jewish Lights, 2015. 
Print. 

 
This new book offers many anecdotes written by first- and second- generation survivors 
of the Holocaust. The writings in this book would provide helpful examples to students 
of what their Dvar Makom should strive to be. 
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