




 
Curriculum Rationale

To the dominant American Jewish community, Yiddish, matzah 

ball soup and gefilte fish are synonymous with Judaism.  Stories of 

shtetl life are enduring memories of a collective family history.  

Ashkenazic influence defines what Modern Judaism is to most 

American Jews, including our youth.  However, there is also a 

significant population of Sephardic Jewry in our community.  Exposing 

our students to Sephardic culture broadens their understanding of 

what it means to be part of klal Yisrael.  It also celebrates the diversity 

within our Jewish family and within our community.  Learning about a 

Jewish community different from our own contributes to an 

appreciation of Jewish peoplehood.  Through this curriculum, students 

will be exposed to a rich, textured Jewish culture with its own history 

and customs.  This curriculum guide is designed for students in a 

supplementary school who are entering the sixth grade.  The guide 

assumes that students have been learning about Jewish holidays 

throughout their education and thus attempts to supplement this 

learning with a richer understanding of the Jewish calendar.  At sixth 

grade, as the students approach their own coming of age, this 

curriculum guide will prepare them to understand the Jewish 

community as something broader than the local temple. 



 Our collective history teaches that the Golden Age in Medieval 

Spain was a pinnacle of Jewish culture and learning.  From great 

rabbinic scholars to scientists and philosophers, the Jews from Spain 

made inroads both in the Jewish world and in the secular.  In 1492, 

the Sephardic world changed forever as the Jews of Spain were 

expelled from Spain and dispersed throughout the world.  The 

Ottoman Empire offered the Sephardim a haven found in few other 

places, allowing the Sephardim to continue to flourish.  It is here in 

this community where Medieval Spanish evolved into Ladino and 

where Jewish Spanish culture endured and transformed.  It is this 

community, the Jews from the Ottoman Empire, who form the focus of 

this curriculum guide.  The following four enduring (major) 

understandings form the basis for this curriculum guide:  

1. Sephardic Judaism expresses itself through its own 

language, culture and customs that continue to be 

observed in the Modern Jewish world. 

2. While Sephardic practice shares much in common with 

Ashkenazic practice, the differences can bring an added 

layer of richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 

diversity as it interacts with the postmodern world. 



4. Sephardic Jews celebrate the holidays in a way that is 

thoroughly Jewish and distinctly its own. 

Exposure to the Sephardic tradition will provide our students with a 

deeper understanding of the diversity of Jewish life.  While students 

will primarily be exposed to the Sephardim of Turkish decent, they will 

gain an understanding of the diversity within the Sephardic world.  

Learning about the Sephardic experience will raise awareness within 

our students of the variety of cultures within our own community.  

Students will have the opportunity to experience Sephardic culture 

through the lens of the Jewish calendar.  They will approach key 

holidays through culture, simultaneously identifying similarities and 

differences.   

 Introducing our students to Sephardic Jewry heightens their 

awareness of Klal Yisrael and broadens their notion of what it means to 

be a part of the Jewish people.  Growing up in a predominantly 

Ashkenazic culture, learning about Sephardic culture and history will 

expose them to a new expression of Judaism.  This curriculum hopes 

to foster in our students an appreciation for the rich complexity of the 

Jewish people. 

 

 



Goals for the teacher 
 

1. To introduce students to an alternate expression of Judaism 

2. To expose students to the vast Jewish diaspora. 

3. To provide students with the historical context of the Sephardic 

experience. 

4. To increase students’ understanding of the themes behind Jewish 

holidays. 

5. To expose students to the uniquely Sephardic expression of 

holidays 

6. To enable students to experience the cultural richness of the 

Ladino language 

7. To introduce students to the musical aspect of Sephardic Jewry 

8. To provide students with the opportunity to discover Sephardic 

literature. 

9. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 

from their own 

 
 
 



Unit I – Introduction to Sephardic Jewry 
 
 
Goals: 
 

1. To introduce students to an alternate expression of Judaism.. 
2. To expose students to the uniquely Sephardic expression of the 

Jewish calendar. 
3. To help students internalize the dilemmas Sephardic Jews faced 

as they faced expulsion in 1492. 
4. To introduce students to traditional foods and customs 

surrounding Sukkot. 
5. To provide students with the opportunity to participate in 

Sephardic High Holiday rituals. 
6. To introduce students to elements of Ladino used on Rosh 

Hashanah. 
7. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Examine their own expressions of Judaism to determine their 
own family heritage 

2. Identify the geographical area where Sephardim culture 
flourished 

3. Recall key events in Sephardic History  
4. Investigate aspects of the Sephardic celebration of Rosh 

Hashanah and Sukkot 



Note to teacher 
 
This unit should take place in one class period.  This first lesson is a 
memorable moment and its purpose is to immerse the students in 
Sephardic culture right from the beginning of the year.  They will learn 
a general overview of Sephardic history and geography as well as get 
a taste of Sephardic culture through the lens of Jewish holidays.  This 
initial introduction to Sephardic Jewry should help students jump right 
into exploring the Sephardic world.  This introductory unit will also 
expose students to some of the other Jewish holidays not covered in 
the units of this curriculum guide. 



Memorable Moment 
 
Several weeks before school begins send out flyers inviting both 
students and parents to attend the first day of school.  Before class, 
set up booths all around a larger space in the synagogue.  Prepare 
madrichim or parent volunteers to run the various stations. 
 
Before the students break off into the various stations, begin with an 
introduction to Sephardic Judaism.  Include the following points either 
as a statement or in question format: 

• The two most dominant Jewish cultures in the modern world 
are Sephardic and Ashkenazic 

• Ashkenazic Jews are from Western and Eastern Europe 
• Sepharad is Hebrew for Spain, hence Sephardic Jews 

came from Spain 
• The Sephardic world is diverse and encompasses a large area 

of the Jewish world 
• Many of the Jews that people call Sephardic may more 

accurately be called Mizrahi Jews (Jews from the Middle East 
and North Africa who do not trace their ancestry to Spain). 

• Sephardic Jews who went from Spain to Turkey, Greece and 
the Balkans kept the Spanish language and culture.   

• This year students are going to learn about the Sephardic 
Jews who went to Turkey, Greece and the Balkans. 

 
Station 1 – Students will find a pile of blank maps at the station with 
an assortment of colored markers.  With the help of their parents, 
students will color in: 

1. Where their ancestors came from 
2. Where the students live today 
3. Turkey, Greece and the Balkans 
4. Spain 

Use the handouts Ancestor Geography & The World Map 
 
Station 2 – At this station students and their parents will create a 
profile of their Jewish identity and heritage.  Provide the handout 
included in this unit for students to fill out. 
Use the handout Ancestor Profile 
 
Station 3 – La Expulsión: Students will find a copy of ‘The Spanish 
Times’1.  The articles tell the stories of Jews who chose to convert to 

                                                 
1 Aelion Brooks, Andrée.  Out of Spain. Westport: Hitchcock Books, 2003. 



remain in Spain and those who chose to flee as Jews.  Students read 
through the articles and answer the questions provided. 
Use Newspaper Headlines 
 
Station 4 – Where would you go?  At this station there will be a poster 
board with the names of three countries/regions where the Jews of 
Spain contemplated fleeing to.  They will use the handout provided in 
order to record their findings.  They will then answer questions 
imagining what they would have done if they were in a similar 
situation.2

 
Station 5 – Rosh Hashanah: Yehi ratzones: Set up slices of apples with 
bowls of honey on the table.  This ceremony follows the Kiddush in 
Sephardic homes.  The person leading this station should walk through 
each step of the ceremony with the students and parents. 

• Each person takes an apple slice 
• Leader explains that the apple represents God’s 

judgment and the honey symbolizes that God will judge 
with sweetness 

• Each person dips the apple in the honey 
• While dipping, they say “Yehi ratzon … shetitchadesh 

aleinu shanah tova umetukah.”  
• Have students then recite the following prayer in Ladino. 

• Renova sovre nozotros anyada Buena i dulse del 
presipio i asta el kavo del anyo. (Send us again a 
fruitful year and sweet from beginning to end). 

 
Station 6 – Rosh Hashanah II – cards with Ladino 
 
Station 7 – Sukkot: Sephardic Jews traditionally decorate their sukkot 
with bizcochos, which are circular baked cookies, as well as with fruit.  
At this station, an instructor helps students and parents mix the batter 
and bake the cookies.  The instructor should explain that the cookies 
are used for Sukkot as decorations.  Have pre-made cookies available 
with ribbon to tie to the cookies.  The cookies can be used to decorate 
the temple sukkah, taken home to decorate home sukkot, or eaten, of 
course! 
 
 
 

                                                 
2 Material for the information found in the handout are from:  
Gerber, Jane S.  The Jews of Spain: A History of the Sephardic Experience.  New 
York: The Free Press, 1992. 



Name: ________________________ 
 

Ancestor Geography 
 
Most American Jews trace their ancestry to Eastern Europe.  
However, Jews come from all over the world.  This year we 
will be learning about Jews from Turkey, Greece and the 
Balkans, also known as Sephardic Jews.  The Sephardim 
trace their roots to Spain but were expelled from the country 
in 1492.  Many fled to Turkey, Greece and the Balkans 
where they kept their Spanish language and culture.  
Sephardic Jews speak Ladino; a medieval form of Spanish 
mixed with Hebrew and Turkish. 
 
My ancestors came from this/these countries: 
________________________________________________
________________________________________________ 
 
My ancestors spoke the following languages when they came 
to the United States: 
________________________________________________ 
 
My family now lives here: 
________________________________________________ 
 
On the map, please color in the following: 
 

1. Green:  Where your ancestors come from 
2. Red: Where you live today 
3. Yellow: Spain 
4. Blue: Turkey, Greece & the Balkans 

 
 



 



Name: ________________________ 
 

Ancestor Profile 
 
Our last name tells us a lot about our ancestry.  Many 
American Jews have last names that come from Yiddish and 
German.  However, Sephardic Jews have names that come 
from Ladino such as Fernandez, Catalan, Moreno and Varon.   
 
Directions:  Below are some questions for students to fill 
out about their own families.  Students and their families 
should fill out the questions as best as they can.   
 
The last names in my family are: 
________________________________________________
________________________________________________ 
 
These names come from: 
________________________________________________
________________________________________________ 
 
A story my family shared with me about our ancestors: 
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________
________________________________________________ 



the spanish timesAlhambra 1492 

Jews Who Refuse to Convert 
Prepare for Expulsion 

 
Time is running short and a lot has 
happened.  The Edict of Expulsion 
signed by Fernando and Isabella in 
March explicitly stated that “All 
Jews and Jewesses of whatever age 
who reside in our domains and 
territories … must leave with their 
sons and daughters, their servants 
and their relatives by the end of 
July and that they dare not return 
to our lands.  Any Jew who does 
not comply or returns to our 
kingdom will incur punishment by 
death.” 
 
Abraham Seneor Converts 
 
Abraham Seneor, the Chief Tax 
Collector and leader of the Jews, 
converted yesterday and was 
baptized at the high altar.  Friends 
say Queen Isabella swore to 
destroy all Spanish Jews if he 
refused. 
 
Pirates seen off Africa 
 
Jews making for the port of Cadíz 
to board boats to North Africa are 
warned pirates are poised offshore 
to rob them. 
 
We prefer to convert! 
 
Dozens of Jews are converting to 
protect their jobs and their wives 
and children rather than risk losing 
everything. 
 
Teresa de León’s Agony 
By our Reporter in Segovia 
 
I watched helplessly as Teresa de 
León, a Jew in this town noted for 
her skills as a dressmaker 

placed her elderly father on 
the back of a hay cart filled 
with clothing and food. 
Her sick father begged her to 
leave him behind, but she 
insisted saying, “all of us go, 
or we do not go at all.”  Then 
she slowly walked up to her 
front door and took the 
mezuzah from the doorpost.  
She reached into her pocket, 
pulled out a large iron key 
and locked the door securely.  
She walked back to the 
wagon and gave the key to 
her son-in-law. 
“Jacob,” she said, “this has 
been the key to our house for 
as long as I can remember.  
We have many beautiful 
memories of the time we 
spent here, especially when 
my husband, Jaimito, of 
blessed memory, was still 
alive.  I want you to have this 
key.  I want you to keep it 
and treasure it and save it for 
your children and your 
children’s children.  Let it be 
a reminder to all the 
generations that come after 
us of what we once had in 
Spain.” 
 
Jews Struggle Towards 
Ports and the Portugal 
Frontier. 
 
With the boiling hot sun 
beating down on them, 
processions of Jews with all 
their belongings trudge 
wearily, mile after mile, 
along the roads to the ports 
and frontiers.  They sleep in 
fields.  Some collapse on the 
way.  Old men die and babies 
are born under the open 
skies.  Urged on by the 

rabbis, women and girls sing 
and play tambourines to keep 
their spirits up. 
 
Jews’ Houses and 
Vineyards Sold for Price of 
a Donkey 
By Our Reporter in 
Córdoba 
 
A little boy called Julio from 
Córdoba was discovered 
burying his chess pieces and 
silver star of David in the 
hope he would come back to 
Spain.  Tearfully, he told 
how his father had sold his 
vineyard and said that the 
money they got for it was 
only enough to buy a donkey.  
The Catholics, he explained, 
had raised their prices when 
they saw how badly the Jews 
needed the donkeys. 
 
Many Converted Jews who 
continue old habits. 
 
Even though Isaac Bravel, a 
shoemaker from Granada, 
became a Catholic a month 
ago, he was still seen closing 
his stall on Saturdays as if he 
were still a Jew.  “This 
behavior will not be 
tolerated,” said the King.  
“Those who are still found to 
be saying Jewish prayers or 
observing Jewish rituals will 
be burnt at the stake in the 
great plazas of our beloved 
cities.” 

 
I  

 



 

Newspaper Headlines 
 
In 1492, the Jews of Spain received the worst news possible.  King 
Ferdinand and Queen Isabella had ordered that all of the Jews of Spain 
be expelled by the end of July.  Jews were faced with a difficult choice.  
They could either convert to Christianity and keep their homes or 
remain Jewish, leave their possessions behind and leave Spain forever. 
 
Instructions: The articles found in the Spanish Times are based on 
real life decisions that Sephardic Jews had to make in 1492.  Read the 
articles in the newspaper and answer the questions provided here in 
this handout. 
 
Questions: 
 
According to the articles, what are some risks that the Jews who fled 
Spain faced? 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 
Many Jews decided to convert to Catholicism and remain in Spain.  
Why do you think they decided to do this? 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 
Imagine that you are a Jew from Spain in 1492 and you are forced to 
make a decision whether to convert or flee.  What would you do and 
why? 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 



 

Where Would You Go? 
 
In 1492, the Spanish Jews who chose to remain Jewish and flee their 
beloved country faced an additional challenge.  Where would they go 
now that they could no longer call Spain their home? 
 
Instructions: Sephardic Jews fled to each of the places listed below.  
Use the information found on the display to discover how Jews were 
received in each country/region.  Record your findings on this handout.  
 
Portugal: 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 
The Ottoman Empire (includes present day Turkey, The Balkans & 
Greece): 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 
North Africa: 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 



 

If you were a Spanish Jew in 1492 and you decided to flee, where 
would you go?  Why? 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 
What challenges do you think you might face in this new country? 
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________
________________________________________________________ 
 
 
 
 
 
 

 



 

Where Would You Go – Supplementary Materials for teacher 
 
For the teacher:  Create a poster board containing information 
regarding each country listed on the handout.  Make the board 
interactive by attaching index cards to the board.  The front of the 
index card should have the name of the country or region.  When the 
student flips up the card, information about that specific country can 
be found underneath.  
 
Portugal: In Portugal, King John II opened his borders to the Jews of 
Spain.  For Jews being forced to leave their homes, Portugal was 
appealing due to proximity and similarity of culture and language.  
However, King John’s successor, Manuel I, in an attempt to ally with 
Spain, agreed to have the Jews expelled by the end of 1497.  He did 
not want the Jews to leave because of the money they brought to the 
country to he tried to force all of the Jews to convert.   
 
The Ottoman Empire:  The sultan of the Ottoman Empire, Bayezid II, 
heard of the Expulsion and opened his borders to the Jews of Spain.  
He reportedly said, “You call Ferdinand a wise king, he who 
impoverishes his country and enriches our own.”  The Sephardic Jews 
who arrived here found the Ottoman Empire to be tolerant, generous 
and powerful.  In the Ottoman Empire, Sephardic Jews maintained 
their Spanish culture and language for centuries. 
 
North Africa:  Thousands of Sephardic Jews fled to North Africa.  
Many died of the plague, while others found the living conditions so 
poor that they tried to return to Spain.  Many Muslim countries did not 
wish to take such large numbers of refugees into their ports, although 
Morocco opened its doors, allowing Jews to settle outside the city 
walls. 
 
 



 

Biscochos3

 
Makes about 48 cookies 
 
Dough 
4 large eggs 
2/3 to 1 cup sugar (use larger amount for sweeter cookies) 
½ cup canola oil 
½ to 1 teaspoon vanilla extract 
4 cups all-purpose flour 
1 tablespoon baking powder 
½ teaspoon salt 
 
Topping 
Approx. ½ cup hulled raw sesame seeds 
 
Egg Wash 
1 egg beaten with 1 teaspoon water 
 
Directions:  
 Line 2 large cookie sheets with baking parchment or coat them 
with nonstick cooking spray. 
 For the dough, use an electric mixer to beat the 4 eggs with the 
sugar for several minutes until very light and fluffy; then beat in the 
oil and vanilla.  Stir in the flour, baking powder, and salt until 
combined.  If the dough is still very sticky, add a little more flour.  
Allow the dough to rest for 5 minutes.  Preheat the oven to 375 
degrees.  Put the sesame seeds into a small bowl.  Prepare the egg 
wash. 
 Pinch off a walnut-sized piece of dough and roll it into a rope 
that is 3/8 inch thick and about 5 inches long, using small amounts of 
extra flour if necessary to avoid sticking.  Pinch the ends of the rope 
together to form a ring.  Repeat until all of the dough has been formed 
into rings.  Some shape the dough into a tziyyon (star of David). 
 Brush the top surface of each ring with the egg-water mixture; 
then immediately dip the ring into the sesame seeds.  Place the rings 
on a baking sheet at least 1 inch apart with the seeds facing upward.   
 Bake at 375 degrees for about 15 to 20 minutes, or until lightly 
browned.  Cool the rings completely before storing in an airtight 
container.  
 

                                                 
3 Kaufer Green, Gloria.  The New Jewish Holiday Cookbook.  New York: Random  

House, 1985, 1999. pp. 81-82. 



























Unit II – Shabbat 
 
Enduring Understandings: 
 

1. Sephardic culture expresses itself through its own language, 
culture and customs that continue to be observed in the Modern 
Jewish world. 

2. While Sephardic practice shares much in common with 
Ashkenazic practice, its differences can bring an added layer of 
richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 
diversity as it interacts with the postmodern world. 

4. Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To introduce students to an alternate expression of Judaism. 
2. To increase student understanding of the themes behind Jewish 

holidays. 
3. To expose students to the uniquely Sephardic expression of 

holidays. 
4. To enable students to experience the cultural richness of the 

Ladino language. 
5. To introduce students to the musical aspect of Sephardic Jewry. 
6. To provide students with the opportunity to discover Sephardic 

folktales. 
7. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Compare and contrast their own Shabbat observance to the 
observances learned in this unit 

2. Identify common themes of Shabbat: making Shabbat special, 
beautifying Shabbat, family   

3. Analyze Sephardic Shabbat observance through careful reading 
of folktales 

4. Produce elements of Sephardic Shabbat cuisine through baking 
5. Model a Sephardic Torah auction using basic Ladino vocabulary 
6. Perform a Sephardic version of Adon Olam 
7. Identify and explain the layout of a typical Sephardic synagogue 



 
 
Sample Lesson Plan 
 
“The Magic of Saffron – bring a very small sample of saffron to class 
and have students discuss what they think it is.  Then have the 
students read the folktale The Magic of Saffron.  Explain to the 
students what saffron is and show the saffron pictures included in the 
CD.  Serve each student a sample of Arroz de Sabato.  Discuss the 
significance of using an expensive spice on Shabbat.” 
 
Enduring Understandings: 
 

1.  While Sephardic practice shares much in common with 
Ashkenazic practice, its differences bring an added layer of 
richness to the American Jewish experience. 

 
Goals: 
 

1. To introduce students to an alternate expression of Judaism. 
2. To expose students to the uniquely Sephardic expression of 

Shabbat. 
3. To provide students with the opportunity to discover Sephardic 

folktales. 
4. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this lesson, students will be able to: 

1. Hypothesize regarding the significance of saffron 
2. Identify common themes of Shabbat: making Shabbat special 
3. Analyze Sephardic Shabbat observance through careful reading 

of folktales 
4. Explain the importance of saffron in Sephardic Shabbat cooking 



Set Induction: 
Pass around a sample of saffron to the class, having them examine 
it.  Ask them:  

• What they think it is  
• What they think it’s used for 

Briefly tell students that saffron comes from the stamens of a 
particular flower.  

• How much they think it costs 
• How they’d feel if someone gave it to them as a gift. 

Explain to them that the Sultan of Turkey was once given the same 
gift, not knowing what it is.   

 
Middle Activity: 
Have the students read the story out loud.   
 After the first three paragraphs, ask: 

• How does the Sultan react to the King of Greece’s gift? 
• Do you think you would feel the same way as him? 

 Finish the story and then ask: 
• Why does the rabbi say that the gift is precious? 
• After the saffron saves him, do you think the Sultan 

thought the King of Greece’s gift was equal to his own? 
• According to this story, why do the Jews of Turkey use 

saffron in their rice? 
Pass around images of a saffron flower from the CD.  Make sure 
students can see how few stamens are on each flower.  Also show the 
pictures of the people gathering saffron on a field and separating each 
stamen.  Explain to students that saffron is one of the most expensive 
spices we can buy, even today.  Saffron is highly prized and is used in 
Mediterranean cooking.  Sephardic Jews use Saffron on Shabbat in a 
special rice dish. 

• Serve each student some Arroz de Sabato and show them 
the color of the rice.  Hold up the saffron bottle again, 
showing how much saffron is in the rice and how much 
that costs in modern money.  Have students try the rice. 

Closing activity: 
Ask students: 

• Why do Sephardic Jews use saffron on Shabbat? 
• Are there special customs your family does only on 

Shabbat? 
Materials: 

• Saffron 
• Copies of The Magic of Saffron 
• Pictures of saffron flower/process 
• Arroz de Sabato (see attached recipe) 



The Magic of Saffron1

 
Once a peace treaty was made between the Sultan of Turkey and the King 

of Greece.  The Sultan sent beautiful gifts to the King as part of the treaty.  
There were all kinds of precious jewels, silks and satins, expensive carpets, gold 
and silver objects, and other luxurious things.  When the messenger of the 
Sultan brought these gifts to the King, he sent a small box back, which was 
doubly sealed and wrapped.  He commanded that no one but the Sultan open 
the box. 
 After the messenger returned to Turkey with the box, the Sultan looked at 
it with a sour expression on his face.  “This gift certainly is small,” he said.  “But 
maybe it contains something so precious that there are only a few of them in the 
world.  He opened the box and found that all it contained was a small bag with a 
handful of saffron threads. 
 “Look how that pig makes fun of me?” huffed the Sultan.  “I send him all 
kinds of expensive things from my palace – precious jewels and cloth and 
carpets and gold and silver and look at what he sends me!  A handful of flower 
stamens!” 
 The Sultan was ready to call out his fleet of ships and sail to Greece to 
wage war again when an old rabbi, one of his advisers, came up to him and said, 
“Your Excellency, you are a very wise and lucky man.  I heard about the gift that 
the King of Greece sent you.  This gift is very precious.  It can protect you from 
evil.” 
 “How do you know that?” bellowed the Sultan. 
 “Tomorrow, travel to the north of the kingdom, where the wild bears live, 
and you will see.  When you show them the package, they will run away.” 
 So the Sultan did as the rabbi suggested.  He went to a place where many 
wild bears lived.  And as soon as he showed them the saffron, they ran away.  
So the Sultan proclaimed the wisdom of the rabbi and because of it, he praised 
and honored all the Jewish people who lived in Turkey.  And that is why the Jews 
consider saffron a magical plant and cook their Shabbat rice with it. 
 

                                                 
1 Sternberg, Rabbi Robert.  The Sephardic Kitchen.  New York: HarperCollins  

Publishing, 1996. 



Arroz de Sabato2

 
Arroz de Sabato is the classic saffron rice that has been served for 
centuries by Sephardic Jews for the Sabbath. 
 
DRYING TIME (RICE): 20 minutes 
PREPARATION TIME: 1 hour 
YIELD: 4 cups cooked rice 
SERVINGS: 6-8 
 
2 cups long grain white or brown rice 
3 tablespoons olive oil 
1 scant teaspoon salt 
4-5 cups chicken stock or Vegetable Stock 
1 bay leaf 
¼ teaspoon saffron threads 
¼ cup water 
 

1. Preheat the oven to 350 degrees 
2. If using white rice you will need 4 cups stock.  If using brown 

rice, you will use 5 cups stock. 
3. If using white rice, place the rice in a colander and rinse it in the 

sink in cold water until the water runs clear.  Allow the rice to 
drain and dry for 20 minutes.  If using brown rice skip this step. 

4. Over medium heat, heat the olive oil in a casserole with a tight-
fitting lid.  Sauté the rice in the oil until it starts to brown. 

5. Sprinkle the salt over the rice and pour in the stock.  Add 1 bay 
leaf and ¼ teaspoon saffron threads dissolved in ¼ cup boiling 
water to the rice together.  Cover tightly and place in the oven.  
Bake for 30-40 minutes (white rice) to 1 hour (brown rice).  
When the pilaf is done, all of the liquid will have been absorbed.  
The rice gets a beautiful yellow color and a heady aroma from 
the saffron and bay leaf.  The bay leaf will be resting on top of 
the rice at the end of cooking.  Remove and discard it before 
serving.   

 

                                                 
2 Sternberg, Robert.  The Sephardic Kitchen.  HarperCollins, New York: 1996.  



Activities: 
 

1. Have students keep a journal in a three-ring binder, which 
enables them to articulate their own holiday observance and 
also compare and contrast it to Sephardic observance.  Use the 
handout included in this unit.  Have students write at the 
beginning and the end of the unit and encourage them to share 
their thoughts with the rest of the class. 

 
2. The Sabbath Walking Stick – Students begin the lesson by 

creating their own visual representation of a Shabbat table, 
including food, Judaica etc. Have students read the story The 
Sabbath Walking Stick.  Then have students examine the text 
closely in order to identify the Sephardic Shabbat meal (rice, 
sweet bread, chicken, fish).  Have students point out other 
messages from the story and why they are also an important 
part of Shabbat (helping those who are hungry, helping those in 
need, not thinking only of oneself). 
Ask students the following questions: 

• What is included on your own Shabbat table?  
i. What is similar/different to this story? 

• Why is this story a Sephardic story? 
 

3. Synagogue Layout – Print out the diagram of a Sephardic 
synagogue and accompanying photos from the CD.  Show 
students where the Torah reading takes place in a Sephardic 
service and ask how this might change the relationship between 
the congregation and the service.  Have students compare a 
Sephardic and Ashkenazic Torah scroll.  If the synagogue has 
access to both, take the students to the sanctuary.  If not, then 
use the images found in the CD. 
Ask students the following: 

• Where would you want to sit? 
• How would you feel about having the Torah in the middle 

of the room? 
 

4. Aliyot Auction – Begin this activity by teaching the students 
basic numbers in Ladino (see accompanying handout with unit).  
Many students may already know Spanish.  Explain to the 
students that Ladino is similar to Spanish but there are some 
differences.  Next, describe a Sephardic Torah service to the 
students, explaining that congregants bid on the aliyot in the 
service.  Recreate the following on a large poster board: "… dar 
por meldar la haftorah" (insert number at beginning of 



sentence) and teach students to use this phrase.  Play audio clip 
from the following website of a Torah auction, having students 
listen for the phrase they just learned.  
http://www.rhodesjewishmuseum.org/waves/auction.ra 

 
5. Adon Olam – Have students find Adon Olam in their own 

siddurim.  See how many students know a version of the song 
already.  Then, explain to students that Sephardic Jews also 
have many versions of this text.  Have a song leader teach the 
students a Sephardic version (see CD).  In turn, have students 
perform the song in front of the school or during a family 
service. 

 
6. Invited guest – Invite a Sephardic Jew from your own 

community to come speak to the class about how they celebrate 
Shabbat in their home.  Prompt the guest speaker ahead of time 
to describe Sephardic differences.   
Possible questions to ask speaker: 

• What languages are spoken at your synagogue? 
• What do you usually eat for Shabbat? 
• Describe a typical Shabbat evening/day. 
• Which songs do you sing for Shabbat? 
• What is your favorite Shabbat memory? 
• Do you sing any Shabbat songs in Ladino? 

Encourage students ahead of time to formulate questions to ask 
their guest.    

 



How I Celebrate Shabbat 
 

BEGINNING OF UNIT 
 
• When we celebrate Shabbat in my community, we usually eat 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• We do the following blessings on Shabbat evening 

o Candle Lighting 
o Kiddush 
o HaMotzi 
o Parent blessings 
o Hand washing 
o Birkat Hamazon 

 
• We also have our own traditions on Shabbat.  For example, we 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
END OF UNIT 
 
• Compare how what you’ve learned this unit is the same as what 

you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
•  Compare how what you’ve learned this unit is different from 

what you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 



• Some of the most interesting things I learned about Sephardic 
Jews and Shabbat are 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• Additional thoughts I have about how Sephardic Jews celebrate 

Shabbat 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
 



The Sabbath Walking Stick3

 
 Long ago, in the faraway land of Turkey, three brothers lived together in a 
tiny house.  The eldest was very strong and could leap all the way to the top of a 
tree.  The second loved to eat and stuffed his pockets with every wild fruit and 
nut he found in the forest.  The third was both clever and kind, sharing his food 
with anyone he met and caring for animals that were hurt. 
 Now, the brothers were orphans, so they had to take care of themselves.  
All week long they worked hard, collecting wood to sell in the village and doing 
their chores at home.  They saved their pennies, and on the eve of the Sabbath, 
they bought bread and fish for a festive dinner. 
 One Friday, the brothers were gathering wood deep in the forest, when 
they suddenly remembered that it was almost time for the Sabbath, and they 
had not made any preparations.  They started to hurry home, but before long 
realized they were lost – and the sun was about to set! 
 The boys ran this way and that, searching for the way home.  They were 
terrified that they might have to spend the night in the forest, with wild beasts 
lurking about. 
 Then the brothers spotted a little cottage almost hidden by trees.  They 
knocked at the door, and it was opened by an old woman dressed in rags.  When 
they told her they were lost, she invited them in.  “You are welcome to stay the 
night,” she said, and her voice was kind. 
 The boys were very grateful to have found a place to stay, but still they 
looked sad.  And when the old woman asked them why, they said it was because 
they missed celebrating the Sabbath.  “Oh, I was about to do that myself,” she 
said.  “Won’t you join me?”  The boys said that yes, of course they would.  But 
where, they wondered, were the Sabbath candles and the other preparations for 
the Sabbath meal? 
 Just then the old woman picked up her walking stick and waved it three 
times.  A white linen cloth appeared out of the air and spread itself upon the 
table.  And before their very eyes, two silver candlesticks appeared holding white 
candles, along with a challah, a silver cup, and a flask of wine.  The rags she was 
wearing turned into a beautiful Sabbath dress.  The boys looked at one another 
in amazement, and they discovered that they too were dressed in the finest 
Sabbath clothes. 
 The old woman lit the candles and said the Sabbath blessings.  The boys 
watched in wonder as she waved the walking stick three more times, and all 
sorts of good things to eat appeared on the table: fish, chicken and rice, and 
sweet honey cakes for dessert. 
 So it was that the brothers spent a wonderful Sabbath in the old woman’s 
cottage, listening to the tales she told and eating to their hearts’ content.  When 

                                                 
3 Schwartz, Howard.  A Coat for the Moon & Other Jewish Tales.  Philadelphia: Jewish  
Publication Society, 1999. 



the Sabbath was over, she waved the walking stick in the air, and all the things 
that had appeared vanished like smoke. 
 The old woman saw how amazed the boys were.  “Would you like to have 
a magic walking stick of your own?” she asked. 
 “Oh, yes,” they answered. 
 “Indeed, you may have mine,” she said, “but only if you do as I ask.”  The 
boys quickly promised that they would. 
 “There is a stream not far from my hut,” said the old woman, “and on the 
far side stands a large apple tree.  Just bring me an apple from that tree and you 
shall have the magic stick.”  That seemed simple enough to the boys, but then 
the old woman added: “But it must be the right apple.”  Yet when the boys 
asked which one that might be, the old woman refused to say any more about it. 
 The next morning, the first brother strode across the stream and found 
the apple tree.  Its branches were heavy with the most beautiful red apples he 
had ever seen.  “Which is the right one?” he asked himself.  “Probably the one 
that is hardest to get.” So in one leap he jumped to the uppermost branch of the 
tree, and picked the apple right on top.  Then he hurried back to the stream 
where he noticed a lovely butterfly flapping its wings.  “Give me the apple,” it 
fluttered.   
 “An apple?  What would you do with an apple?” asked the first brother.  
He waved the butterfly away and crossed the stream.  When he reached the old 
woman’s house, he proudly handed her the apple. 
 “I’m sorry,” she said.  “This is not the right apple.”  She mumbled a magic 
spell and suddenly the first brother found himself back at home, frozen to one 
spot, unable to move. 
 Then the second brother set out, and after he crossed the stream and 
found the tree, he, too, asked himself, “Which is the right apple?”  They all 
looked so good that he decided to pick as many as he could carry, and he stuffed 
his pockets until they were full.  Now those apples were very fine, and he 
couldn’t resist eating one after another, and by the time he reached the stream, 
there was only one left. 
 As he waded across, a butterfly flapped its wings and fluttered, “Give me 
your apple.” 
 “Don’t be silly,” said the second brother.  “I need it.” Soon he was back at 
the old woman’s house and he handed the last apple to her.  But she refused to 
take it.  “I’m sorry,” she said.  “This is not the right apple.”  Again she mumbled 
the magic spell, and the second brother found himself back at home, frozen to 
one spot, unable to move hand or foot – just like his elder brother. 
 It was time for the third brother to try his luck.  He, too, crossed the 
stream and found the apple tree.  “Which is the right one?” he asked himself.  
He finally chose a large red apple that had fallen from the tree, because he didn’t 
want to pick one that was still growing. 
 When he returned to the stream, a butterfly flapped its wings and 
fluttered, “Give me your apple.”  The third brother thought the butterfly looked 



hungry and sad, so he said, “If you need the apple, take it.” And he held out the 
apple for the butterfly. 
 All at once, to the boy’s amazement, the butterfly vanished, and in its 
place stood the old woman.  “That is the right apple,” she said with a gleam in 
her eye, and held out the Sabbath walking stick.  Then the old woman 
pronounced another spell, and the third brother found himself standing in front 
of his own hut. 
 At that very moment his two brothers were released from the spell and 
ran out to greet him.  They had learned their lesson and vowed never to be 
greedy again.  So too did they all celebrate the old woman’s gift, for they knew 
that the Sabbath walking stick was precious indeed. 
 From then on, the three brothers used the stick each week, bringing forth 
a fine Sabbath table filled with tasty food.  They always invited others who were 
poor and hungry to share in their Sabbath meals, and they never forgot the old 
woman who had given them such a wonderful gift. 
 
 



Counting in Ladino 
 

1   uno   one 
2   dos   two 
3   tres   three 
4   kuatro  four 
5   sintyu  five 
6   sej   six 
7   siete   seven 
8   ocho   eight 
9   nuebe  nine 
10  diez   ten 





Synagogue Layout4

 
   The Kahal Shalom is the oldest synagogue in Greece, and the sole 
remaining Jewish synagogue on Rhodes used for services. There was 
once six synagogues in the Jewish Quarter (called "La Judería"). The 
Kahal Shalom is located on Dossiadou and Simiou Streets and was 
built in the year 1577. The full name of the building is Kahal Kadosh 
Shalom (Holy Congregation of Peace). It is used for prayer services 
when visitors or former residents and their families visit the island for 
Friday night services, High Holiday services and for special occasions. 
 
    The Jewish community of Rhodes has an historical background 
dating back to ancient times. More recently, and during it's height in 
the 1920's, the Jewish community had a population of approximately 
4,000 people. During the past five hundred years, the background of 
the Jewish people was made up principally of the Jews who were 
forced to leave Spain at the time of the Spanish Inquisition of 1492. 
Large numbers of Sephardim had traveled across the Mediterranean 
Sea to the Island of Rhodes, as well as other cities such as Salonica, 
Istanbul and Izmir. The descendants of the Jewish people from Spain 
are known as "Sephardic" Jews, because the Hebrew word for Spain is 
"Sepharad". Since the large migration of Jewish refugees after the 
Spanish Inquisition, the Jewish community on the Island of Rhodes 
spoke a language similar to modern day Spanish, called "Ladino". 
 
This is an architectural layout and floor plan of the Kahal Shalom 
synagogue and the Jewish Museum of Rhodes: 
 
1. Entry and courtyard (purple). 
2. Kahal Shalom synagogue (blue). 
3. Courtyard (yellow). 
4. Jewish Museum of Rhodes (red). 
5. Vacant rooms formerly used as the women's prayer rooms (green). 

                                                 
4 http://www.rhodesjewishmuseum.org/kahal.htm 
 



 



 



 



 
 
 
 



 
 



 















Unit III – Hanukkah 
 
Enduring Understandings: 
 

1. Sephardic culture expresses itself through its own language, 
culture and customs that continue to be observed in the Modern 
Jewish world. 

2. While Sephardic practice shares much in common with 
Ashkenazic practice, its differences can bring an added layer of 
richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 
diversity as it interacts with the postmodern world. 

4. Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To introduce students to an alternate expression of Judaism. 
2. To expose students to the uniquely Sephardic expression of 

holidays. 
3. To enable students to experience the cultural richness of the 

Ladino language. 
4. To introduce students to the musical aspect of Sephardic Jewry. 
5. To show students other interpretations of Hanukkah such as 

gathering clothing for the poor 
6. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Compare and contrast their own Hanukkah observance to the 
observances learned in this unit 

2. Perform a Ladino Hanukkah melody 
3. Produce elements of Sephardic Hanukkah cuisine through baking 
4. Compare and contrast the Sephardic and Askenazic candle 

blessing and hanukkiot 
5. Construct a Sephardic Hanukkiah 
6. Define Shabbat Halbasha and gather clothing for the poor 
7. Create their own rhyming lyrics based on recitation of Mizmor 

shir hanukkat habayit. 
 
 

  



Sample Lesson Plan 
 

Hanukkiot – Hand out the Sephardic blessing over the Hanukkah 
candles and have students compare the blessing to the Ashkenazic 
version.  Ask them to see if they can find the difference (the word 
shel is omitted from the Sephardic version).  Explain to students 
that Sephardic Jews do not traditionally use candles, but rather oil 
and wicks for their hanukkiot.  Have students make a Sephardic 
Hanukkiah. 

 
Enduring Understandings: 
 

1.  Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To introduce students to an alternate expression of the 
Hanukkiah and its blessings 

2. To expose students to the uniquely Sephardic expression of 
Hanukkah. 

 
Objectives: 
 
By the end of this lesson, students will be able to: 

1. Recite the Sephardic blessing over the Hanukkah candles 
2. Distinguish between the Askenazic and Sephardic versions of the 

Hanukkah candle blessing 
3. Create a Hanukkiah that holds oil instead of candles 
4. Contrast between traditionally Askenazic and Sephardic 

hanukkiot. 

  



Set Induction: 
Set out a hanukkiah that holds candles and place two candles in it 

(one for the shamash and one for the first night).  Allow students to 
volunteer to recite the first candle blessing and write the blessing on 
the board.    
 
Middle Activity: 
Set out another hanukkiah, this time one that holds oil.     
Pass out the Sephardic blessing over the Hanukkah candles. 
Have students compare their handout to the blessing on the board.  
Ask them to look for the difference between the two blessings.   

• The Sephardic version omits the word ‘shel’ 
• ‘Shel’ is used only when one is permitted to use the light of 

the candle. Since one is not permitted to use the 
Hanukkah lights, ‘shel’ is forbidden 

Explain to students that Sephardic Jews use an oil Hanukkiah instead 
of a wax candle Hanukkiah.  After having students read the blessing, 
they will then recite the Sephardic blessing over the candles.  Light the 
Hanukkiah. 

• Note: Sephardic Jews only omit ‘shel’ over the Hanukkah 
blessing.  On Yom Tov and Shabbat, ‘shel’ is said. 

 
Explain to students that they too will create an oil Hanukkiah.  Walk 
through the steps, demonstrating what the students will do.  Then 
hand out materials and help students to create the Hanukkiot.  
 
Closing activity: 

Ask students: 
• What are some differences between Sephardic and 

Ashkenazic Hanukkiot and their blessings? 
o Sephardic Jews don’t say “shel” 
o Sephardic Jews do not use candles 
o The melody is different 

Materials: 
• Menorah with oil 
• Matches 
• CD from guide 
• Hand out of Sephardic Hanukkah candle blessings 
• One 4” x 16” block of wood for each student 
• Eight bottle caps per student 
• Absorbent cotton twisted into strings 
• Olive oil 
• Hammer and nails 
• Sand paper 

  



Lamp with Oil1

 
Sand paper a 4”x16” block of wood.  Mark eight circles on the flat 
wood where bottle caps will be placed to serve as the oil containers.  If 
available, students can decorate the wood with a non-flammable paint.  
Cement or nail bottle caps on the base.  Demonstrate the next step to 
the students so they can replicate it at home: Insert wicks and pour 
olive oil in the bottle caps that will be lit each night.  Wicks can be 
made from absorbent cotton twisted into strings.

                                                 
1 Goodman, Philip.  The Hanukkah Anthology.  Philadelphia: Jewish Publication  

Society, 1992. 

  



Sephardic Hanukkah Blessings 
  

okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
 /vkF´b£j r¯b ehik§s©vjk Ub²Uim±u uh¨,Ijm¦njC Ub¨J§S¦e r¤J£t  

 
Blessed are You Adonai, our God, Ruler of the universe, who made us 
holy through Your commandments and commanded us to light the 
Hanukkah Light. 
 

okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
/v®Z©v i©n±ZlC o¤v¨v oh¦n²hlC Ubh¥,Ic£tlk oh¦X°b v̈Gkg¤J 

 
 

Blessed are You Adonai, our God, Ruler of the universe, who made 
miracles for our ancestors in those days at this same season. 

 
 
 

 okkIg̈v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
/v®Z©v i©n±Zlk Ubkgh°D¦v±u Ub¨n±H¦e±u Ub²h¡j¤v¤J 

 
Blessed are You Adonai, our God, Ruler of the universe, for giving us 
life, for sustaining us, and for enabling us to reach this season. 
 
 

 

  



Activities: 
 

1. Journal – Using the journal created in the Shabbat unit, have 
students record their thoughts and observations about 
Hanukkah.  Use the handout included in this unit. 

 
2. Ocho Kandelikas – Hand out the lyrics to Ocho Kandelikas.  Ask 

students to identify the language.  If they cannot guess, explain 
to them: 

• Ladino is the language spoken by Sephardic Jews 
• Ladino is close to Spanish but not exactly the same 
• Ladino has Spanish, Turkish and Hebrew elements 

Read the lyrics out loud with the students before teaching them 
the song.  If students in the class speak Spanish, have them 
point out the differences between Ladino and Spanish.  Sing the 
song for the students and then sing it with them. 
 

3. Bumuelos – Show students a bottle of cooking oil and ask them 
what oil has to do with Hanukkah.   

• Story of the cruse of oil 
• Latkes, sufganiot 

Tell students that Sephardic Jews also celebrate Hanukkah with 
a special food cooked in oil.  Have students mix the ingredients 
to make bumuelo batter.  Follow the recipe and cook the 
bumuelos in oil. 

 
4. Shabbat Halbasha – (The Shabbat of Clothing the Poor).  

Sephardim have traditionally gathered clothing for the poor over 
Hanukkah.  The clothing is brought to the synagogue and 
distributed to the poor.  Introduce students to this tradition and 
have them organize and collect clothing over Hanukkah to be 
distributed. 
Ask students the following questions: 

• Why is Shabbat Halbasha done at this time of year? 
• What are some similar tzedakah projects to Shabbat 

Halbasha that occur at this time of year in this community? 
• If you could add a custom similar to this to your own 

family celebration, what would it look like? 
 

5. Mizmor shir hanukkat habayit – Hand out copies of Psalm 30.  
Explain that this psalm is sung after the candle blessings.  Have 
students read the last verse of the psalm.  Its final word odeka 
rhymes with the pastry ‘boreka’ and in Sephardic homes, the 
custom is to rhyme the final verse of the psalm using a child’s 

  



name.  For example, l’olam odeka, Michael se la comyo la 
boreka.   
Ask students the following questions: 

• What do you think the Psalm is about? 
• Why do you think this Psalm is recited during Hanukkah? 
• Which Hanukkah song do we sing that rhymes? 

• I have a little dreidel 
Help each student to come up with their own English ditty using 
their own name.  Compile these ditties into a booklet. 

  



How I Celebrate Hanukkah 
 

BEGINNING OF UNIT 
 
• When we celebrate Hanukkah in my community, we usually eat 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• We do the following activities during Hanukkah 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 
___________________________________________________ 

 
END OF UNIT 
 
• Compare how what you’ve learned this unit is the same as what 

you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
•  Contrast how what you’ve learned this unit is different from 

what you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

  



• Some of the most interesting things I learned about Sephardic 
Jews and Hanukkah are 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• Additional thoughts I have about how Sephardic Jews celebrate 

Hanukkah 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

  





Recipe for 25-30 Bumuelos2

 
Ingredients for the syrup: 
1 cup sugar 
2 cups water 
Juice of ½ lemon 
1 tablespoon rose or orange blossom water (may be found at a health food 
store) 
*You can also use commercially-prepared syrup 
 
Ingredients for the batter: 
2 teaspoons of active dry yeast 
1 teaspoon of sugar 
2 ½ cups of warm water (about 1 part boiling to 2 parts cold) 
2 cups flour 
½ teaspoon salt Caution!  Use only the lightest vegetable oil for deep frying 
 
Preparing the syrup: 
To make your own syrup, put the sugar, water and lemon juice in a pan and 
simmer for 15 minutes, or until thick enough to coat a spoon.  Add the rose 
or orange blossom water; simmer a few seconds longer.  Cover and chill. 
 
Preparing the batter: 
Dissolve the yeast and sugar in about 4oz. of the warm water, and let stand 
10-15 minutes or until it froths.  Put the flour in a large bowl, mix in the salt 
and the yeast mixture.  Gradually stir in the remaining water and beat 
vigorously for about 10 minutes, until smooth and elastic.  Cover with a 
damp cloth and leave to rise in a warm place for at least one hour, then beat 
the batter once more and let it rise again. 
 
Make the fritters in batches.  Pour little balls of batter by the teaspoon or 
tablespoon into 1 ½ inches of sizzling (but not too hot) oil and fry until 
puffed up, crisp and golden, turning them to brown them all over.  You may 
find it easier if you dip the spoon in oil so that the batter rolls off easily.  
Lower the heat a little to give the fritters time to get done inside before they 
are too brown.  The batter is light and produces irregular round shapes. 
 
Lift the fritters out with a slotted spoon, drain on kitchen paper, and dip them 
in the cold syrup for a few seconds.  You may prefer to use honey or syrup or 
just sprinkle with sugar and cinnamon. 
  

                                                 
2 Aelion Brooks, Andrée.  Out of Spain.  Westport: Hitchcock Books, 2003.  

  



Psalm 30 - Hanukkah 
 

k erp 
 :sy°u¨sjk ,°h£lC©v ,�lF´b£j rh�¦J rI¡n±z¦nz(t) 

:hyik h£lc±h«t ̈T§j�©N¦GxtO±u h°b·¨,hiK¦s h£iF v²u«v±­h £W§n¦nIr£tz(c) 
 :h°by¥tkP§r¦T³u Wh�gk¥�t h¦Tjg¥³U¦J h·¨vO¡t v¥²u«v±hz(d) 

 :rIyc [h¦s§ry²H¦n] xh¦s§ruy²H¦n h°b�©,h°H¦�j h·¦Jjp³b kI£t§Jxi¦n ̈,h£ikdgy¤v v�²uvy±hz(s) 
 :IyJ§s¨e rgf£¯zjk U�sIv±�u uh·¨sh¦x£j v£²u«vhlk U£r§N³zz(v) 

:vy²B¦r r¤e«¥Clk±u hif�g�C ih¥ik�²h c¤rggk­C I¥bI«m§riC ohª°H©j �IP©tjC g³d¥¤r h¤iFz(u) 
 :oykkIgjk yI¥N¤txklC h·°ujk©Jjc h¦T§r£©n¨t h°b£ty³­uz(z) 

:ky¨vjc°b h¦,h¥°h�¨v Wh�®b�kp ̈T§r¥©T§x¦v z«¥g h«¦r§ry©vyjk v̈T§sª©ndg¤v �W±bIm§ryiC v�²uvy±hz(j) 
 :iy²B©j§,¤t h�²b«s£�txk¤t±u t·¨r§e¤t v£²u«v±h Wh£gk¥tz(y) 

:Wy¤T¦n£t sh¥°D³h£v r�kp�kg ¥W§sIyh£v ,©j¥¨Jxk«¤t hª¦T§s¦rjC �h¦n̈sjC glm¥gCxv©nz(h) 
 :hyik r¬¯z«g v�¯hy¡v v�²u«v±�h h°b·¯B̈j±u v¥²u«v±hxg©n§Jz(th) 

 :vy¨j§n¦G h°b¥¥r±Z©t§T³u h·¦E©G ̈T§j£©TiP h¥i«k kIªj¨njk �h¦sjP§x¦n ̈Tjf£lp¨vz(ch) 
:²Ly¤sIt o¥kkI�gjk h�©vO¡�t v¥²u«�v±h o«·S°h t£O±u sIck­f £W§r¤N³z±h | ilg¤©njkz(dh) 

 
A psalm of David. A song for the dedication of the House.  I extol 
You, O Adonai, for You have lifted me up, and not let my enemies 
rejoice over me.  O Adonai, my God, I cried out to You, and You 
healed me. O Adonai, You brought me up from Sheol, preserved me 
from going down into the pit.  O you faithful of Adonai, sing to God, 
and praise God’s holy name.  For God is angry but a moment, and 
when God is pleased there is life. One may lie down weeping at 
nightfall; but at dawn there are shouts of joy.  When I was untroubled, 
I thought, "I shall never be shaken," for You, O Adonai, when You 
were pleased, made me firm as a mighty mountain. When You hid 
Your face, I was terrified.  I called to You, O Adonai; to my Adonai I 
made appeal, "What is to be gained from my death, from my descent 
into the pit? Can dust praise You? Can it declare Your faithfulness? 
Hear, O Adonai, and have mercy on me; O Adonai, be my help!"  You 
turned my lament into dancing, you undid my sackcloth and girded 
me with joy, that my whole being might sing hymns to You endlessly; 
O Adonai my God, I will praise You forever. 
 
 
 
 

  



















Unit IV – Tu Bishevat (Festival of Frutikas) 
 
Enduring Understandings: 
 

1. Sephardic culture expresses itself through its own language, 
culture and customs that continue to be observed in the Modern 
Jewish world. 

2. While Sephardic practice shares much in common with 
Ashkenazic practice, its differences can bring an added layer of 
richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 
diversity as it interacts with the postmodern world. 

4. Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To introduce students to an alternate expression of Judaism. 
2. To increase student understanding of the themes behind Jewish 

holidays. 
3. To expose students to the uniquely Sephardic expression of 

holidays. 
4. To enable students to experience the cultural richness of the 

Ladino language. 
5. To introduce students to the musical aspect of Sephardic Jewry. 
6. To provide students with the opportunity to discover Sephardic 

folktales. 
7. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Compare and contrast their own Tu Bishevat observance to the 
observances learned in this unit 

2. Create a tallega and be able to explain its significance 
3. Produce their own interpretation of a portion of Psalm 104 
4. Recite the blessings over the fruit and nuts of Tu Bishevat 
5. Analyze a Sephardic Joha folktale with a Tu Bishevat theme  
 
 

 
 

  



Sample Lesson Plan 
 
Enduring Understandings: 
 

1.  Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 

 
1. To expose students to the uniquely Sephardic expression of Tu 

Bishevat. 
2. To help students make a connection between the flora of Israel 

and the holiday of Tu Bishevat. 
 
Objectives: 
 
By the end of this lesson, students will be able to: 

1. Connect foods from the seder with their appropriate blessing 
2. Identify fruits and nuts from the seder they may be unfamiliar 

with 
3. Recite the blessings for different fruits and nuts 
4. Identify the blue boxes of the JNF and describe what the 

organization does 
 
Set Induction: 
Pass around the JNF tzedakah box.  Ask students the following 
questions:   

• What is this box? 
• What goes in it? 
• What does the blue design on the box mean? 
• Have you seen this box before?  Where? 

The subsequent discussion should cover the following points: 
1. The JNF is an organization that plants trees in Israel. 
2. Whenever students see this blue box on a counter, the money is 
going towards tree planting.   
3.  Sephardic Jews donate money on Tu Bishevat that goes towards 
tree planting in Israel (as do Ashkenazic Jews). 
Ask students the following questions: 

• Why is it important to plant trees in Israel? 
• Which kinds of trees get planted in Israel?   
• What grows in Israel? 
• Do we say the same blessing for all plants? 

 
Middle Activity: 

  



Ask students to name the blessings over different foods.  List them on 
the board. 

• Hamotzi lechem min haaretz 
• Borei p’ri ha-eitz 
• Borei p’ri ha-adamah 
• Borei p’ri ha-gafen  

• Point out that Sephardic Jews do not pronounce the final 
word the same as Ashkenazic Jews.  Sephardic Jews say 
“hagefen”.  Have students say the blessing with a 
Sephardic pronunciation. 

Be sure to explain to students that the Tu Bishevat Seder had its 
orgins with Sephardic mystic Jews in Tzfat, Israel.  The celebration of 
the Tu Bishevat Seder has been a Sephardic customs since then.  
Askenazic Jews have recently adopted the custom.  Ask students if 
they have ever participated in a Tu Bishevat seder.  Have them 
describe the seder (four glasses of wine/grape juice, different types of 
fruits and nuts etc.).   

Hand out copies of the blessings over the fruits and nuts from the 
Sefer Peri Eitz Hadar to each student.  Have students go through the 
list and identify the fruits and nuts they are not familiar with.  Pass 
around the fruits and nuts the students mention and explain how they 
are grown (from a tree, a vine etc.).   

Pass out small plates for each student and place enough pieces of 
fruits and nuts so that each student may try a small amount of 
everything.  Go through the list of fruits and nuts with the students, 
having students volunteer to lead the class in the various blessings.  
At this time, the JNF tzedakah box should be passed around with the 
explanation that in Sephardic seders, the person who receives the 
honor of reciting a blessing adds tzedakah to the box.  Also point out 
that by collecting money for tree planting in Israel, Sephardic Jews 
make a connection between the holiday of Frutikas and the land of 
Israel.  Allow students to do the same if they wish, but giving tzedakah 
should not be a requirement for reciting the blessings.  The student 
leading the blessing should hold the tzedakah box, however.  
Encourage students to try unfamiliar fruits but do not push the issue if 
students are resistant.  Go through the list until every fruit and nut 
available has been blessed. 
 
Closing activity: 
Send students home with their own JNF tzedakah can and encourage 
them to continue collecting tzedakah after saying blessings over food 
in their own homes with their families. 
 
Materials: 

  



• Copies of blessings over the fruits and nuts of the Sefer 
Peri Eitz Hadar – see materials for this unit  

• JNF box for each student – call local JNF branch ahead of 
time 

• Plates for each student 
• Fruits and nuts from list of blessings 
• Printed out images of potentially unfamiliar plants  

 

  



Fruits and Nuts from The Pri Eitz Hadar 
 
Wheat (use pastry or dessert): 

/,IbIz§n h¯bh¦n t¥rIC 'okkIg̈v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of 
many kinds of food. 
 
Olive 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Dates 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Grapes 

/i®dy®D̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the vine. 
 
Figs 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Pomegranate 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Citron 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Apple 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 

  



Walnut 
/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 

Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Chestnuts, Almonds or Hazelnuts 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Carobs 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Pears 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Medlar 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Quince 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Hackberry 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Jujube 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 

  



Pistachio 
/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 

Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Cherry 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 
Nishpolas (Type of Medlar fruit) 

/.hg̈v h¦rjP t¥rIC 'okkIg¨v Qgky¤n Ubhy¥vO¡t hh v¨T©t QUrkC 
Blessed are You, Adonai our God, Ruler of the universe, Creator of the 
fruit of the tree. 
 

 

  



Activities: 
 

1. Journal - Using the journal begun in the Shabbat unit, have 
students record their thoughts and observations about Shavuot.  
Use the handout included in this unit.  

 
3. Tallega - Have each student make a ‘tallega’, a small satchel 

with a strap that can be worn around a person’s neck.  Explain 
to students about the Sephardic custom on Tu Bishevat of 
children wearing their satchels and going door to door, where 
neighbors fill them with dried fruits and sweets.  Provide 
students with various dried fruits that they can snack on and put 
into their satchels. 

 
4. Psalm 104 - Divide up Psalm 104 so that each student receives 

a different part of the text.  Explain to the students that this 
Psalm from the Tanakh is read on Tu Bishevat.  Have each 
student relate their verses to Tu Bishevat either through art or 
writing. 

 
5. The Nut and the Pumpkin – introduce students to Joha the 

Jewish Trickster from Sephardic legend.  Have students then 
read the story The Nut and the Pumpkin. Ask students the 
following questions: 

• What is Joha marveling at when he sees the tree and 
pumpkin?  

o Such small acorns on a large tree and a huge 
pumpkin on a thin vine 

• Based on what happens in the story, what would Joha’s 
conclusion be as to why pumpkins don’t grow on trees? 

o They’d cause a lot of damage if they fell on your 
head  

• Joha is often portrayed as a buffoon in Sephardic tradition.  
Can you name the infamous buffoon(s) in Eastern 
European tradition? 

o The wise men of Chelm 
• Which plant is more important; the acorn or the pumpkin? 

o Neither.  They’re both important 
• Which fruits do you eat that are like the pumpkin? The 

acorn? 
• How is this story related to Tu Bishevat? 

Have students then create their own Tu Bishevat story.   
 
 

  



How I Celebrate Tu Bishevat 
 

BEGINNING OF UNIT 
 
• When we celebrate Tu Bishevat in my community, we usually eat 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• We do the following activities during Tu Bishevat 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 
___________________________________________________ 

 
END OF UNIT 
 
• Compare how what you’ve learned this unit is the same as what 

you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
•  Contrast how what you’ve learned this unit is different from 

what you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

  



• Some of the most interesting things I learned about Sephardic 
Jews and Tu Bishevat are 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• Additional thoughts I have about how Sephardic Jews celebrate 

Tu Bishevat 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

  





Psalm 104  
 
(1) Bless Adonai, O my soul; 
O Adonai, my God, You are very great; 
You are clothed in glory and majesty, 
(2) Wrapped in a robe of light; 
You spread the heavens like a tent cloth. 
(3) You set the rafters of Your lofts in the waters, 
Make the clouds Your chariot, 
Move on the wings of the wind,  
(4) You make the winds Your messenger, 
Fiery flames Your servants. 
(5) You established the earth on its foundations, 
So that it shall never totter. 
(6) You made the deep cover it as a garment; 
The waters stood above the mountains. 
(7) They fled at Your blast, 
Rushed away at the sound of Your thunder, 
(8) Mountains raising, valleys sinking 
To the place You established for them.   
(9) You set bounds they must not pass 
So that they never again cover the earth. 
 
(10) You make springs gush forth in torrents; 
They make their way between the hills, 
(11) Giving drink to all the wild beasts; 
The wild asses slake their thirst. 
(12) The birds of the sky dwell beside them 
And sing among the foliage. 
(13) You water the mountains from Your lofts; 
The earth is sated from the fruit of Your work, 
(14) You make the grass grow for the cattle, 
And herbage for man’s labor 
That he may get food out of the earth 
(15) Wine that cheers the hearts of men 
Oil that makes the face shine, 
And bread that sustains man’s life. 
(16) The trees of Adonai drink their fill, 
The cedars of Lebanon, God’s own planting, 
(17) Where birds make their nests; 
The stork has her home in the junipers, 
(18) The high mountains are for wild goats; 
The crags are a refuge for rock-badgers. 
 

  



(19) You made the moon to mark the seasons; 
The sun knows when to set. 
(20) You bring on darkness and it is night, 
When all the beasts of the forest stir. 
(21) The lions roar for prey, 
Seeking their food from God. 
(22) When the sun rises, they come home 
And couch in their dens. 
(23) Man then goes out to his work, 
To his labor until the evening. 
(24) How many are the things You have made, O Adonai; 
You have made them all with wisdom; 
The earth is full of Your creations. 
(25) There is the sea, vast and wide, 
With its creatures beyond number,  
Living things, small and great. 
(26) There go the ships, 
And Leviathan that You formed to sport with. 
(27) All of them look to You 
To give them their food when it is due. 
(28) Give it to them, they gather it up; 
Open Your hand, they are well satisfied; 
(29) Hide Your face, they are terrified; 
Take away their breath, they perish 
And turn again into dust; 
(30) Send back Your breath, they are created, 
And You renew the face of the earth. 
 
(31) May the glory of Adonai endure forever; 
May Adonai rejoice in God’s works! 
(32) You look at the earth and it trembles; 
You touch the mountains and they smoke. 
(33) I will sing to Adonai as long as I live; 
All my life I will chant hymns to my God. 
(34) May my prayer be pleasing to You; 
I will rejoice in Adonai. 
(35) May sinners disappear from the earth,  
and the wicked be no more. 
(36) Bless Adonai, O my soul. 
Hallelujah. 
 
 
 
 

  



The Nut and the Pumpkin1

 
 Joha was walking in a garden one day.  It was terribly hot.  
Joha’s head was boiling, when suddenly he saw a nut tree and decided 
to sit under it, to refresh himself in its shade.  He took off his fez, 
raised his eyes, and gazed at this great tree. 
 “Just look!” he said.  “What a curious thing: such a big and 
strong tree, and such small nuts!”  To his right, he noticed a very big 
pumpkin growing from a plant as thin as a string.  He was amazed and 
said: “What a curious thing: such a thin plant, and such a big 
pumpkin!” 
 But while he was resting, nature played a game with him: a nut 
fell off the tree and hit him on the head, making him dizzy, and he saw 
stars during the daytime! 
 Joha picked up his fez, put it on his head, and raised his hands 
to thank God for His wisdom, as he imagined what could have 
happened to him if a pumpkin instead of a nut had fallen from the 
tree. 

                                                 
1 Koén-Sarano, Matilda, ed.  Folktales of Joha.  Philadelphia: Jewish  
 Publication Society, 2003. 
 

  







Hackberry 

The hackberry grows to an average height 
of about 15 metres, but it can reach 45 
metres in more southern regions. Its life 
span also ranges from 150 to 500 years.  

It grows on various soils but prefers deep 
moist soils. It is found in southern Quebec 
and Ontario and as far south as 
Pennsylvania and Kansas. It occurs in 
Canada because birds on their northward 
migration bring the nuts in their 
excrement.  

The hackberry can regenerate by stump 
shoots and seed dispersion. In fact, 
because birds and small animals adore the 
hackberry fruit, the seed is widely 
dispersed.  

Its fruit is a berry-like drupe, with a pitted 
stone.  

Its wood is heavy but weak, and is 
therefore not used in carpentry. The hackberry is often used in landscape planting as a 
substitute for elm, which is subject to Dutch elm disease.  

 
Leaf Fruit 

 

Leaves, alternate, very pointed at tip, and 
asymmetrical at base.  

 

Fruits, redish drupes (stone fruits) on long 
stalk.  

http://www.domtar.com/arbre/english/p_miocc.htm 
 

  



JUJUBE 
Ziziphus jujuba Mill. 

Rhamnaceae 
Common Names: Jujube, Chinese Date, Tsao.  

Related Specie: Indian Jujube (Ziziphus mauritiana).  

Distant Affinity: Purple Haw (Colubrina texensis), Raisin Tree (Hovenia dulcis).  

Origin: The jujube originated in China where they have been cultivated for more than 
4,000 years and where there are over 400 cultivars. The plants traveled beyond Asia 
centuries ago and today are grown to some extent in Russia, northern Africa, southern 
Europe, the Middle East and the southwestern United States. Jujube seedlings, inferior to 
the Chinese cultivars, were introduced into Europe at the beginning of the Christian era 
and carried to the U. S. in 1837. It wasn't until 1908 that improved Chinese selections 
were introduced by the USDA.  

Adaptation: The jujube can withstand a wide range of temperatures; virtually no 
temperature seems to be too high in summertime. Winter dormancy allows it to withstand 
temperatures to about -28° F, yet it requires only a small amount of winter chill in order 
for it to set fruit. The plant revels in summer sun and heat, with the lack of either limiting 
fruit production more than winter cold. Yet jujubes have fruited in the Puget Sound and 
low Cascade regions of Washington State as well as in Pennsylvania. Fruiting of some 
cultivars has also been reported in northern Florida.The Indian jujube, which is more 
sensitive to frost, is grown in Florida, but the fruit is considered inferior. Jujube trees are 
not particularly suitable for container culture, but can be grown in this manner in a large 
container.  

DESCRIPTION 
Growth Habit: The jujube is a small, deciduous tree, growing to 40 feet tall in Florida, 
but smaller in size in California. The naturally drooping tree is graceful, ornamental and 
often thorny with branches growing in a zig-zag pattern. The wood is very hard and 
strong. Jujube cultivars vary in size and conformation, with some being very narrow in 
habit and others being more widespread. One cultivar, the So, seems to be fairly dwarfing 
in habit. After 30 years of growth in an average site, trees can be 30 feet tall with a crown 
diameter of up to 15 feet. Plants send up suckers (often with intimidating spines) from 
their roots, and these suckers can appear many feet from the mother plant. Currently, 
these root suckers must be controlled by mowing or hoeing.  

  

http://www.crfg.org/pubs/ff/raisintree.html


Foliage: The small, ovate or oval leaves are 1-2 inches long and a shiny bright green. In 
the autumn, the leaves turn bright yellow before falling. There are usually two spines at 
the base of each leaf. Some spines may be hooked while others are long daggers. 
Virtually thornless cultivars are known. As the growing season commences, each node of 
a woody branch produces one to ten branchlets. Most of these are deciduous, falling from 
the plant in autumn.  

Flowers: The inconspicuous, 1/5 inch diameter, white to greenish-yellow flowers are 
somewhat fragrant and produced in large numbers in the leaf axils. The flowering period 
extends over several months from late spring into summer. However, individual flowers 
are receptive to pollen for only one day or less. Pollination needs of the jujube are not 
clearly defined, but appear to be done by ants or other insects and possibly by the wind. 
Most jujube cultivars produce fruit without cross-pollination . The jujube is well 
protected from late spring frosts by delayed budding until all chance of cold weather has 
passed.  

Fruit: The fruit is a drupe, varying from round to elongate and from cherry-size to plum-
size depending on cultivar. It has a thin, edible skin surrounding whitish flesh of sweet, 
agreeable flavor. The single hard stone contains two seeds. The immature fruit is green in 
color, but as it ripens it goes through a yellow-green stage with mahogany-colored spots 
appearing on the skin as the fruit ripens further. The fully mature fruit is entirely red. 
Shortly after becoming fully red, the fruit begins to soften and wrinkle. The fruit can be 
eaten after it becomes wrinkled, but most people prefer them during the interval between 
the yellow-green stage and the full red stage. At this stage the flesh is crisp and sweet, 
reminiscent of an apple. Under dry conditions jujubes lose moisture, shrivel and become 
spongy inside. Tests in Russia indicate a very high vitamin C content. The fruit has been 
used medicinally for millennia by many cultures. One of its most popular uses is as a tea 
for sore throat  

CULTURE 
Location: Jujubes should be given a warm, sunny location, but are otherwise relatively 
undemanding. Given adequate heat and sun, the trees will thrive without any special care. 
They should not be planted in the shade of other trees  

Soils: Jujubes tolerate many types of soils, but prefer a sandy, well-drained soils and do 
less well in heavy, poorly drained soil. They are able to grow in soils with high salinity or 
high alkalinity.  

Irrigation: One of the outstanding qualities of the jujube tree are its tolerance of drought 
conditions. Regular watering, though, is important to assure a quality fruit crop.  

Fertilization: Fertilizer requirements have not been studied, but jujubes appear to do 
well with little or no fertilization. Light broadcast applications of a balanced fertilizer 
such as 8-8-8 NPK at two-month intervals during the growing season would probably 

  



speed growth. Do not fertilize until the newly planted tree has several months to get 
established.  

Pruning: Unpruned trees produce as well as trees that have been pruned. Extensive 
winter pruning, however, will keep the plants in better health and produce more easily 
obtainable fruit.  

Propagation: Most Chinese cultivars in the U.S. are grafted or budded onto a thorny 
rootstalk which produces many suckers from the roots. There is evidence that jujube 
cultivars will root on hard or soft wood cuttings. However, successes have been limited to 
date with this process of plant reproduction. Jujubes also can be propagated from seed, 
although they do not come true. Most jujube cultivars produce fruit without cross-
pollination, but seeds from such self-pollination are usually not viable (such as from the 
Li or Lang cultivars)  

Jujubes should be set out 10 to 15 feet apart since they require high light intensities for 
good production. Upon setting out new, bare root trees, top the plant to 3 or 4 feet and 
remove all side branches to leave only a whip. New, stronger branches will emerge from 
each bud just below the point where the old branches were pruned.  

Pests and diseases: The Chinese jujube appears to have no serious disease, insect, or 
nematode pests in the U.S., hence, no spraying is necessary. Only the pocket gopher has 
shown a liking for the roots. One disease, witches broom, is prevalent in China and Korea 
and could be destructive to a new industry if allowed to enter into non-endemic areas.  

Harvest: The crop ripens non-simultaneously, and fruit can be picked for several weeks 
from a single tree. If picked green, jujubes will not ripen. Ripe fruits may be stored at 
room temperature for about a week.The fruit may be eaten fresh, dried or candied. Fresh 
fruit is much prized by certain cultures and is easily sold in Chinese, Korean, 
Vietnamese, and Indian markets. Tree dried fruit stores indefinitely and may have good 
marketing potential as it dries on the tree without the use of a sulfur preservative.  

http://www.crfg.org/pubs/ff/jujube.html 

  



Medlar 

The medlar is native to the eastern part of the Mediterranean and the eastern part of 
Turkey, the western part of Iran and around the Caucasus. The medlar came to 
Greece around 700 BC. Archilochos of Paros already mentioned the fruit. After the 
Macedonian Wars about 200 BC, it cam to Rome. Theophrastus and later Pliny 
already described three different types of medlars. It is found wild in Austria, mostly 
in Niederosterreich, up to 1100 meters, in Switzerland, France, Spain, Portugal, the 
Netherlands. It is depicted in mosaics in Pompeii. Charlemagne (768-841) mentioned 
the medlar as one of the trees which should be planted in the orchards of the 
Imperial Gardens. It also figures on the famous list of the St. Galler Klostergardens 
of 820. Under the influence of English garden architecture, park-like gardens came 
into fashion and in those gardens picturesque trees like the medlar were very 
welcome. The medlar is a fairly low tree, between 3 and 6 meters high, with a broad 
crown and heavy foliage which turns a beautiful reddish-brown in fall. Branches, and 
often even the trunk, are contorted. The leaves are long and pointed, about 12cm. 
long, hairy on the underside. And a mass of white, scentless flowers appear during 
the second half of May. The fruit is greenish-yellow when unripe; it looks a bit like an 
apple, but with an indentation on the top, surrounded by the calyces. Uses of the 
Medlar The most obvious use of a fruit-bearing tree is of course the consumption of 
the fruit. The medlar can be eaten raw, but only once it is bletted. Fruit is picked in 
late autumn and at that stage it is still very hard and greenish-yellow in color. When 
kept in a cool place,e.g. in layers of straw or sawdust, it will keep for many weeks, 
even months. During this time a process of fermentation will take place which 
changes the consistency of the fruit. It becomes soft to touch and brownish in color. 
At this stage it can be sucked empty, leaving the skin and stones behind. The 
consistency of the flesh is rather coarse with a very special taste to it, difficult to 
describe. Someone described it to me as eating coarse apple sauce with a large 
amount of cinnamon in it. Eaten when they are still hard they will pucker up your 
mouth, due to the tannic acid which is present in the fruit. In addition to being eaten 
raw, the fruit can also be used to make harvest wine or a cider. People also use to 
add it to their wine to give the wine the special medlar taste. Medlars could also be 
sugared. And of course they can be cooked and made into jelly very easily due to the 
high concentration of pectin in them. Since enzyme rich foods are becoming very 
popular, medlar may get some special attention. Of course it is not only the fruit 
which can be used. The medlar is a relatively slow-growing tree, which means that 
the wood is rather hard. In earlier days, this wood was used to make spearpoints, 
clubs and fighting sticks for the hunt and for warfare. Later on the wood was used for 
making parts of windmills, especially some of the turning wheels. 
 
http://www.eat-it.com/CareGuides/medlar.html 
 

  



Unit V – Pesach 
 
Enduring Understandings: 
 

1. Sephardic culture expresses itself through its own language, 
culture and customs that continue to be observed in the Modern 
Jewish world. 

2. While Sephardic practice shares much in common with 
Ashkenazic practice, its differences can bring an added layer of 
richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 
diversity as it interacts with the postmodern world. 

4. Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To introduce students to an alternate expression of Judaism. 
2. To expose students to the uniquely Sephardic expression of 

Pesach. 
3. To enable students to experience the cultural richness of the 

Ladino language. 
4. To introduce students to the musical aspect of Sephardic Jewry. 
5. To provide students with the opportunity to discover Sephardic 

folktales. 
6. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Compare and contrast their own Pesach observance to the 
observances learned in this unit 

2. Analyze Sephardic Pesach observance through careful reading of 
folktales 

3. Produce elements of Sephardic Pesach cuisine through baking 
4. Perform a Sephardic Pesach melody 
5. Utilize a limited Ladino vocabulary through music and art 

 
 

 



Notes to teacher 
 
If the meal occurs during Passover, families should be aware that 
Sephardic food restrictions are different from Ashkenazic and some 
Ashkenazic families may object to certain foods being served.

 



Sample Lesson Plan: 
Sephardic Seder – Have students plan, prepare and participate in a 
Sephardic Seder.  Incorporate the elements included in the handout 
in this guide in order to run the seder.  This activity is a memorable 
moment. 

 
Note to the teacher: 
 This lesson is highly experiential.  In order to facilitate cognitive 
learning, it is suggested that questions be posed by the teacher 
throughout the duration of the seder highlighting the elements which 
are uniquely Sephardic.  For example: 

• Here on the seder plate the maror is romaine lettuce.  Do you 
have romaine lettuce on your seder plate?  If not, what do 
you use?  (many will likely answer horseradish). 

 
 
Goals: 

 
1. To expose students to the uniquely Sephardic expression of 

Pesach. 
2. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this lesson, students will be able to: 

1. Prepare a portion of a Sephardic seder 
2. Lead a portion of a Sephardic seder 
3. Compare and contrast the Sephardic seder with traditions from 

their own community 
4. Produce Sephardic foods that can be eaten at a Sephardic seder 

 
Seder Preparation: 
A few weeks before the seder, send home a flyer to the parents 
informing them of the upcoming Sephardic seder.  Implement the 
elements included in this guide into a standard Haggadah the 
synagogue is familiar with.  Assign each student a part in the seder to 
practice at home and assign each student to bring an item; food, 
plates, cups, juice etc.   

 



Middle Activity: 
Assign each student roles for setting up beforehand as well as for 
cleaning up afterwards.  Have the students set the table, prepare the 
seder plate(s), set out the Haggadot and everything else they will 
need at the seder.  When set up is complete, have the students take a 
seat and begin the seder. 
 
Students should already have their roles assigned ahead of time.  The 
teacher should orchestrate the seder, prompting students when 
appropriate and posing questions found in the teacher’s copy of the 
Haggadah.   
 
If possible, include a Sephardic Passover meal during the seder.  
Families can bring in Sephardic dishes for the students to share.   
 
After the completion of the seder, put up a chart on the board and 
have students reflect on their experience.  Students should point out 
parts of the seder that differ from their own observances.  The chart 
should have a column for their own observances and for Sephardic 
observance as well. 
 
Closing activity: 
Remind students of their assigned clean up roles and clean up the 
room.   
 
Materials: 

• Flyers home to families 
• Sephardic Passover recipes 
• Cups – at least 4 per student 
• Plates – at least 2 per student 
• Seder plate 
• Haggadot 
• Silver ware 
• Napkins 
• Matzah 
• Sephardic Charoset 
• Romaine lettuce (maror, chazeret) 
• Roasted chicken leg (zeroa) 
• Roasted egg (beitzah) 
• Parsley (karpas) 
• Sack (to put afikomen into during seder) 
• Large basin  
• Pitcher of water 
• Grape juice 

 



• 2 Candles 
• Matches 
• Candle sticks 
• Belt 
• Cane or stick 

 



Sephardic Passover Seder – Differences 
Sephardic Ashkenazic 
Zeroa - roasted chicken leg Zeroa – roasted lamb shank 
Kitniyyot okay except for rice.  The 
reason rice is not eaten is because 
one must first check through all of 
the rice to make certain that there is 
no grain mixed into it. 

No kitniyyot (rice, corn, millet and 
legumes) 

Maror – Romaine lettuce Maror – horseradish 
Open the door – Sephardic Jews 
open the door towards the 
beginning of the seder during “kol 
Dikhfin.”  The door is opened to 
symbolize inviting all the poor who 
may wish to join in the seder.  They 
do NOT open the door for Elijah, nor 
is there a fifth cup for Elijah. 

Open the door – Ashkenazic Jews 
open the door for Elijah at the end 
of the seder and have a fifth cup 
for Elijah. 

All participants recite the four 
questions, not just the youngest 
child present. 

The youngest child present recites 
the four questions. 

The four questions are asked in the 
same order that the seder follows 
(see below) 

The four questions are asked in a 
different order. 

The word v’shotin (to drink) is 
added to the last question 

V’shotin is omitted.   

Afikomen is not hidden.  It is used 
as an amulet in the home and is 
replaced each Erev Pesach. 

Afikomen is hidden or stolen. 

Drops of wine poured into a basin in 
the center of the table by the leader 
of the seder.  No one is permitted to 
look at the drops of wine.  The 
diminishing of the wine represents 
diminished happiness because of 
God’s killing of the Egyptians. 

Drops of wine placed on each 
person’s plate. 

The blessing over the wine is said 
only 2 times during the seder; once 
for the Kiddush and once at the end 
of the Birkot Hamazon. 

The blessing over the wine is said 
for all four glasses of wine. 

Sephardic Jews say “borei p’ri 
hagefen.” 

Ashkenazic Jews say “borei p’ri 
hagafen.” 

 

 



• The Judeo-Spanish tradition follows the seder plate arrangement 
of the Ari (Rabbi Issac Luria).  There is a mystical tradition that 
says that the items of the seder plate must be set out in order 
(show students the formation of the six-pointed star): 
1. Three matzot placed at top  
2. To the right: zeroa (chicken leg) 
3. To the left: beitzah (egg) 
4. Bottom right: Charoset 
5. Bottom left: Karpas (parsley) 
6. At the bottom: Chazeret (romaine lettuce) 
7. Middle of plate: Maror (romaine lettuce) 

• The seder plate is held for one moment over the head of 
everyone present at the table. 

o During this point in the seder everyone says: “Este el pan 
de la afrisyan ke comyeron maestros padres en tierra de 
Ayifto.  Todo el ke tiene amber venga y coma.  Todo el ke 
tiene de menester venga y paskue.  Este anyo aki, a el 
anyo el vinien en Tierra de Yisrael.  Este anyo aki siervos, 
a el anyo el vinien en Tierra de Yisrael ijos foros.” 

o This is the bread of affliction that our ancestors ate in the 
land of Egypt.  Let all who are hungry come and eat; let all 
who are in need come and celebrate Passover with us.  
Now we are here.  In the year to come may we be in the 
land of Israel.  Now we are here enslaved.  In the year to 
come may we be in the land of Israel, free people. 

• The four questions in the Sephardic tradition: 
,̈j¤t olglP UKip£t ihikhiC§y©n Ub¨t ih¥t ,IkhhK©v kkfjC¤J 

/oh¦nkgjP h¥T§J v®Z©v vkk±hlK©v 
 On all other nights we don’t dip vegetables even 

once; and on this night we do it twice. 
vkM©nU .¥n¨j ihikjfIt Ub¨t ,IkhhK©v kkfjC¤J 

/vkM©n IKmF v®Z©v vkk±hlK©v 
 On all other nights we may eat leavened bread or 

matzot; and on this night only matzot. 
,Ie¨r±h r¨t§J ihikjfIt Ub¨t ,IkhhK©v kkfjC¤J 

/rIr̈n v®Z©v vkk±hlK©v 
 On all other nights we eat vegetables of any kind; 

tonight we eat bitter herbs. 
ihiCªx§n ihhcU ihic§JIh ihhC ih¦,IJ±u ihikjfIt Ub¨t ,IkhhK©v kkfjC¤J 

/ihiCªx§n UbkKmF v®Z©v vkk±hlK©v 
 On all other nights we eat and drink either sitting up 

or reclining; and on this night we all recline. 

 



• Note: the Sephardic edition adds v’shotin (we 
drink) to the fourth question 

• The seder plate is removed from the table before the four 
questions are asked.  When the questions have been asked the 
seder plate is returned to the table. 

• At “B’chol dor vador chayav adam lirot et atzmo k’ilu hu atzmo 
yatza mimitzrayim,” (In every generation it is one’s duty to see 
him/herself as though s/he has personally gone out from Egypt).  
The leader throws the napkin containing the afikomen over his or 
her shoulder and walks out of the room.  The leader then returns 
with his or her belt tightened, carrying a cane and a sack 
containing the afikomen.   

 This demonstrates how our ancestors went out of 
Egypt 

o The leader returns and says, “Kakha asu Yisrael 
kesheyatzu mimitzrayim.  Mishearotam tzerurot 
besimlotam al shikhman … uvenai Yisrael asu kidvar 
Moshe.” (Like Israel did when it went out from Egypt … 
having their kneading bowls bound up in their clothes on 
their shoulders … and the Children of Israel did as Moses 
said). 

o Everyone responds: “Where do you come from?” 
o Leader: “I have come from Egypt.” 
o Everyone: “To where are you going?” 
o Leader: “I am going to Jerusalem.” 
o Everyone: “Leshanah habaah biYerushalayim.” 

 This stimulates the curiosity of the children and 
encourages them to ask questions about the exodus 
from Egypt. 

o Everyone present takes turns carrying the afikomen in the 
sack. 

 
 

 



Sephardic Charoset – Turkey1

 
1 sweet apple (peeled, cored and sliced in four) 
1 cup of peeled and stoned dates, chopped 
½ cup of raisins (soaked in hot water for 15 mins., then strained) 
½ cup of peeled and chopped walnuts 
½ teaspoon of cinnamon 
½ cup fresh orange juice 
 
Mix the apple, dates and raisins together in a food processor.  Add just 
enough orange juice to form a stiff, cement-like mixture.  Add the 
cinnamon and the nuts and mix again for a few seconds. 

                                                 
1 Aelion Brooks, Andrée.  “Out of Spain” Westport: Hitchcock Books, 2003. 

 



Activities: 
 

1. Journal - Using the journal created in the Shabbat unit, have 
students record their thoughts and observations about Passover.  
Use the handout included in this unit. 

 
2. Folktale – Have the students read the folktale “Two Donkeys at 

the Seder”.  Traditionally, Sephardic seders are lead by the 
man.  In this story, the husband cannot read Hebrew, while the 
woman can.  Lead a discussion of the story including the 
following questions: 

• Why does the wife suggest the husband invite a guest? 
o She wants someone to lead the seder 

• What does the wife do when it turns out the guest can’t 
read Hebrew either?  

o She changes the words of the Haggadah to show 
what she thinks of their lack of Hebrew 

• Which part of the Haggadah does she change? 
o The Four Questions 

• In which language does your family read the Haggadah? 
• Do you think it makes a difference in which language the 

Haggadah is read?  Why or why not? 
• What are the advantages to reading the Haggadah in your 

native language? 
 

3. Chad Gadya – Hand out the lyrics to the Ladino version of Chad 
Gadya as well as a vocabulary sheet.  Go over the words of the 
song and sing the song with a Sephardic melody.  Have the 
students then learn the melody. 

 
4. Masa Tiganitas – Ask students to describe some special foods 

they eat during Passover (i.e. Matzah Brei).  Tell them that 
Sephardic Jews have special meals for Passover as well.  Have 
students then make masa tiganitas. 

 
5. Invite a guest – Invite a Sephardic Jew from your own 

community to come speak to the class about how they celebrate 
Pesach in their home.  Prompt the guest speaker ahead of time 
to describe Sephardic differences.  For example, what languages 
are spoken used in the seder (English, Hebrew, Spanish, Ladino) 
or perhaps which foods that person traditionally eats on Pesach.  
Encourage students ahead of time to formulate questions to ask 
their guest.   

 



How I Celebrate Pesach 
 

BEGINNING OF UNIT 
 
• When we celebrate Pesach in my community, we usually eat 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• We do the following activities during our Pesach seder 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 
___________________________________________________ 

 
END OF UNIT 
 
• Compare how what you’ve learned this unit is the same as what 

you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
•  Contrast how what you’ve learned this unit is different from 

what you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

 



• Some of the most interesting things I learned about Sephardic 
Jews and Pesach are 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• Additional thoughts I have about how Sephardic Jews celebrate 

Pesach 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

 



Two donkeys at the Seder2

 
 Once there was a well-educated woman who married an illiterate 
but very wealthy man.  When Passover came, her husband, being 
illiterate, was unable to read the Haggadah.  The woman was very sad 
about this.  A year passed and the woman, concerned that the 
Passover seder would not be celebrated properly during her second 
year of marriage, asked her husband to bring home a guest from the 
synagogue to share their seder.  The guest would then be able to lead 
in the recitation of the Haggadah.  So the husband went to the 
synagogue and, after services were over, came home with a 
handsome young man who was in the town on business and needed 
somewhere to celebrate Passover. 
 The husband and his wife and their guest sat down to a 
beautifully set table.  The husband began by chanting the Kiddush 
over the wine, which he knew by heart.  Then he turned to his guest 
and said, “B’kavod …” inviting his guest to begin the recitation of the 
Haggadah. 
 The guest responded, “Oh no.  You are the baal habayit.  You 
should begin.”  
 The husband looked sheepishly at his guest and said, “I wish I 
could but I cannot read or write.” 
 “Neither can I,” said the guest, looking just as sheepish. 
 “Very well,” said the mistress of the house, with a disgusted look 
on her face.  “I will recite the Haggadah for all of us.”  With this she 
began: 
 “Mah nishtanah halailah hazeh mikol haleylot? 
  Why is this night different from all other nights? 
 Sheb’chol haleylot yesh li hamor echad. 
  On all other nights I only have one donkey. 
 Halaila hazeh shney hamorim. 
  On this night, two donkeys. 
“So much for the seder!  We can now begin to eat!  Let’s enjoy our 
meal!” 

                                                 
2 Sternberg, Rabbi Robert.  The Sephardic Kitchen.  New York:  
 HarperCollins Publishing, 1996. 
 

 



Chad Gadya in Ladino: 
 
Un cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el gato 
Y se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el perro 
Y modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el palo 
Y akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el fuego 
Y quemó al palo 
Que akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 

 



Vino la agua 
Y amató al fuego 
Que quemó al palo 
Que akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el buey 
Y se bevió la agua 
Que amató al fuego 
Que quemó al palo 
Que akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el shohét 
Y degolló al buey 
Que se bevió la agua 
Que amató al fuego 
Que quemó al palo 
Que akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 

 



Vino el malákh hamavet 
Y degolló al shohét 
Que degolló al buey 
Que se bevió la agua 
Que amató al fuego 
Que quemó al palo 
Que akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 
 
Vino el santo bendicho él 
Y degolló al malákh hamavet 
Que degolló al shohét 
Que degolló al buey 
Que se bevió la agua 
Que amató al fuego 
Que quemó al palo 
Que akharvó al perro 
Que modrió al gato 
Que se comió al cavritico 
Que lo mercó mi padre  
Por dos aspricos 
Por dos levanicos 
Chad gadiá chad gadía. 

 











Masa Tiganitas3

 
This Sephardic variation of matzoh brei is much richer and creamier than the 
Ashkenazic dish.  The method is also totally different.  Masa tiganitas is a 
little like French toast made out of matzah. 
 
SERVINGS: 4-6 
 
6 whole matzot 
Whole milk to soak matzot (about 4 cups) 
4 large eggs 
¼ cup yogurt 
Sunflower oil for sautéing 
Honey 
Finely chopped walnuts 
 

1. Place the whole matzot into a wide, deep mixing bowl or a square 
baking pan that can accommodate them all without breaking them.  
Pour the milk over them to cover.  Soak the matzot in the milk until 
they soften enough so that they can be cut but are not so soft that 
they will disintegrate (about 2-2 ½ minutes). 

2. While the matzot are soaking, beat the eggs in a mixing bowl together 
with the ¼ cup yogurt. 

3. When the matzot are soft enough, gently remove them, one at a time 
and lay them on paper towels.  Cut each matzah into four quarters.  
Stack the squares on top of one another on paper towels or on a 
plate. 

4. Pour enough oil into a 12-ince skillet to come up the sides ¼ inch.  
Heat the oil over medium-high heat until it is sizzling but not smoking. 

5. Dip one square of matzah from each stack into the beaten egg.  Allow 
the excess to drip back into the mixing bowl.  Place the square in the 
skillet.  A 12-inch skillet will hold 2-3 tiganitas (squares) while they 
are frying.  Fry the tiganitas until golden brown on both sides.  Keep 
the tiganitas warm in a 250-degree oven until all are ready.  
Apportion the tiganitas onto serving plates.  Serve with honey poured 
over the tiganitas and sprinkle with chopped walnuts. 

 
SERVING SUGGESTIONS: 
Serve masa tiganitas with thick yogurt, fresh fruit, and coffee for a very 
special breakfast. 
 

                                                 
3 Sternberg, Rabbi Robert.  The Sephardic Kitchen.  New York: HarperCollins  

Publishing, 1996. 

 





















Unit VI – Shavuot 
 
Enduring Understandings: 
 

1. Sephardic culture expresses itself through its own language, 
culture and customs that continue to be observed in the Modern 
Jewish world. 

2. While Sephardic practice shares much in common with 
Ashkenazic practice, its differences can bring an added layer of 
richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 
diversity as it interacts with the postmodern world. 

4. Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To introduce students to an alternate expression of Judaism. 
2. To increase student understanding of the themes behind Jewish 

holidays. 
3. To expose students to the uniquely Sephardic expression of 

holidays. 
4. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Compare and contrast their own Shavuot observance to the 
observances learned in this unit 

2. Relate Shavuot to the giving of the Torah at Mount Sinai 
3. Identify the various components of Los siete cielos 
4. Create a portion of a Los siete cielos bread 

 
 
 

 
 

  



Sample Lesson Plan: 
Mystery Guests – A Sephardic custom is to hear the Book of Ruth in 
Ladino.  Since it will likely be difficult to find two fluent speakers of 
Ladino, for the purpose of this lesson Spanish will suffice.  Have an 
adult fluent in Spanish and familiar with the Book of Ruth come in 
dressed up as either Ruth or Boaz.  Another adult fluent in Spanish 
should also come in and serve as a translator.  Have students 
interview their guest via the translator to find out who they are and 
what their story is.  Through their interview questions, students 
should get a sense of what the Book of Ruth is all about.  Students 
will then work in groups to create a newspaper article about their 
interview. 

 
Goals: 

 
1. To increase student understanding of the connection between 

the Book of Ruth and Shavuot. 
2. To encourage students to explore their own Jewish identity 

through the close examination of a Judaism sometimes different 
from their own. 

3. To provide students with a means of discovering the Book of 
Ruth as a book that carries relevance today. 

4. To expose students to a variation of the linguistic expression of 
the Sephardim. 

 
Objectives: 
 
By the end of this lesson, students will be able to: 

1. Recall basic facts about a key figure in the Book of Ruth. 
2. Associate Ladino/Spanish with the telling of the Book of Ruth. 
3. Create a newspaper article about a key figure. 

 
Set Induction: 
Have the Spanish speaking adult dressed up as Ruth or Boaz walk into 
the classroom without the translator.  The guest should begin speaking 
to the class in Spanish.  Introduce the guest as their character and 
explain to the students that Sephardic children learn about the Book of 
Ruth in Ladino.  The translator can come in at this time so that the 
teacher can explain to the guest that the class needs 10 more 
minutes.  The guest and translator should step back outside. 
 

  



Middle Activity: 
At this time, tell the students that they are going to interview their 
guest via the translator.  They need to find out who this person was, 
where they lived and what they did.  Help students to brainstorm 
questions to put on the board.  Prompt them if necessary.  Assign 
several students to be recorders while the interview takes place to 
write down what the guest says.  Invite the guest and translator back 
into the classroom and have the students interview their guest for at 
least ten to fifteen minutes.  After the interview, students should break 
into groups and compile the information they recorded into a 
newspaper article. 
 
Closing activity: 
The groups should each give a short presentation to the class about 
key facts that they learned about their guest.  The articles should then 
be collected by the teacher and typed up to be distributed to the class 
the following session. 
 
Materials: 
Costume for the guest 
Paper 
Pens/pencils 

 

  



Activities: 
 

1. Journal - Using the journal created in the Shabbat unit, have 
students record their thoughts and observations about Shavuot.  
Use the handout included in this unit.  

 
2. Receiving the Torah – Bring the students into the sanctuary and 

show them where the 10 commandments is found in the Torah.  
If possible, have an adult chant the Torah portion while the 
students are seated.   

a. Point out to students that Sephardic Jews do not stand for 
the chanting of the Ten Commandments, while Ashkenazic 
Jews do. 

b. Ask the students: 
• Why they think Ashkenazic Jews stand for the recitation 

of the 10 Commandments.  Then ask them why they 
think Sephardic Jews don’t. 

• How many commandments Jews follow (613) 
• Why did the Rabbis forbid the recitation of the 10 

Commandments in the service? 
o They didn’t want to put more importance on them 

over the 613 Commandments. 
 

3. Tikkun Leil Shavuot – Provide students with the opportunity to 
stay overnight in the Synagogue in celebration of Shavuot.  
Have students bring dairy dishes and tell them that Jews all 
over the world traditionally eat milk dishes on Shavuot.  There 
are three symbolic reasons for dairy dishes: 

a. To liken the Torah to milk and honey 
b. To commemorate that no shechita had been permitted 

before the Torah was given and it took too much time to 
prepare meat meals 

c. To remember Abraham who gave milk and curds to the 
visiting angels 

Students should study the Book of Ruth while at the Tikkun 
Leil Shavuot.  Traditionally, Sephardic children would read the 
Scroll of Ruth and would be rewarded with sweets.  Lead a 
text study of the Book of Ruth with the students. 
Highlight: 

• Connection between Ruth and Shavuot 
o Ruth was a convert 
o Her descendant, David, became King of Israel 

 

  



4. Los siete cielos – On Shavuot, Sephardic Jews create an 
elaborate bread representing Mt. Sinai.  Have students mix 
ingredients and divide them into groups.  Have each group be 
responsible for a different section of the bread (see recipe for 
the different portions).  Have students then assemble the pieces 
into one piece and bake the bread.  While the bread bakes, each 
group should give a short presentation on what their portion of 
the bread represents based on the information given on the 
recipe. 

 
 
 

  



How I Celebrate Shavuot 
 

BEGINNING OF UNIT 
 
• When we celebrate Shavuot in my community, we usually eat 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• We do the following activities during Shavuot 

___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 
___________________________________________________ 

 
END OF UNIT 
 
• Compare how what you’ve learned this unit is the same as what 

you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
•  Contrast how what you’ve learned this unit is different from 

what you’ve experienced in the past 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 

  



• Some of the most interesting things I learned about Sephardic 
Jews and Shavuot are 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
• Additional thoughts I have about how Sephardic Jews celebrate 

Shavuot 
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________
___________________________________________________ 

 
 

  

























Unit VII – Conclusion 
 
Enduring Understandings: 
 

1. Sephardic culture expresses itself through its own language, 
culture and customs that continue to be observed in the Modern 
Jewish world. 

2. While Sephardic practice shares much in common with 
Ashkenazic practice, its differences can bring an added layer of 
richness to the American Jewish experience. 

3. The Sephardic community continues to evolve and bring 
diversity as it interacts with the postmodern world. 

4. Sephardic Jews celebrate the holidays in a way that is 
thoroughly Jewish and distinctly its own. 

 
Goals: 
 

1. To encourage students to explore their own Jewish identity 
through the close examination of a Judaism sometimes different 
from their own. 

2. To synthesize the learning from the previous units into a 
cohesive whole 

 
Objectives: 
 
By the end of this unit, students will be able to: 

1. Compare and contrast their own Jewish traditions to those 
learned throughout the school year 

2. Demonstrate their understanding of Sephardic holiday 
observance through drama 

3. Identify elements of Sephardic traditions related to the five 
senses 



Note to teacher 
 
This unit should take place in one class period.  This final unit was 
created in order for students to apply what they have learned thus far 
to their own Jewish identity and understanding of the Jewish world.  
The curriculum ends with students and teacher sharing challah with 
sugar to conclude a sweet year of learning.  This is a Sephardic custom 
that is done during Rosh Hashanah in order to sweeten the coming 
year. 



Activities 
 

1. Decorate Journal - Have students decorate the folders they have 
been compiling all year.  Provide them with materials with which 
to decorate their folders.  Have students then read through their 
journals.  They will then have the opportunity for a free write 
reflecting on what they have learned this year.  Possible writing 
suggestions are: their favorite Sephardic customs, what they 
remember the most, how Sephardic Jewry differs from their own 
or how it compares. 
 

2. Skit – divide students up into five groups, each group 
responsible for a different Sephardic holiday studied this year.  
Students will then create a skit about each holiday, highlighting 
the Sephardic customs they learned all year. 

 
3. Sephardic Senses – Throughout the year, students have 

experienced Sephardic Jewry through all five senses.  Have 
students brainstorm sensory experiences they have had during 
the school year.  For example, taste: Saffron Rice, Biscochos.  
Hearing: Aliyah Auction, etc. 

 
4. Challah – bring a challah into the classroom with sugar.  Recite 

hamotzi over the bread with the students and have them dip the 
challah into the sugar.  Explain to them that the Sephardic 
custom of dipping challah into sugar is done over Rosh Hashanah 
in the hopes of a sweet new year.  In this case, the challah in 
sugar is eaten in celebration of a sweet year and in hope of 
sweet years to come. 
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