Rachel Gross-Prinz

Joy and Judaism: A Parent Experience for
Family Education

By Rachel Gross-Prinz
Capstone Advisor: Professor Adriane Leveen

Submitted: April 2016



Rachel Gross-Prinz

Table of Contents
Introduction............. 3
Rationale.................... 7
Resource and Works Consulted........ 11
Desired Results............. 15
Evidence of Learning....... 16
Learning Activities........... 17
Session Overview............. 19

Sample Session: Jewish Holidays, a Joy Journey....p. 21
Sample Session: Shabbat....p. 28
Sample Session: Chanukah Rated PG-13....P.36



Rachel Gross-Prinz 3

Introduction

Topic and Content: Joy & Judaism is a curriculum outlining the parent-only portion of a
2nd-3rd grade family education program. This curriculum was created with a large suburban
synagogue in mind. During the program, parents gather in a learning and experimenting
environment over two years, on a monthly basis. In addition to the sessions outlined here,
parents participate in more ‘family’ oriented learning and experiences as a ‘parallel’ to their own

educational journey.

Topic: The ideas of Joy & Judaism are brought together through the exploration of Jewish
holidays and the questions they raise for parents and families about wonder, awe and identity.
Through learning about and experiencing Jewish holidays, parents will reflect upon how these
regular moments in Jewish time can provide a container for their and their children's’
development. For this particular synagogue, “God, Identity and Holidays” are the curricular
focus of the 2nd-3rd grade years. This curriculum aligns with that focus, but utilizes the
overarching concept of ‘joy’ to relate these ideas to one another, to the adults’ development as
individuals, and to their goals as parents to raise resilient, joyful children with a strong sense of
identity. For instance, a study of Shabbat will give learners an opportunity to reflect at an adult
level on textual references to Shabbat and how the idea of this weekly holiday seeks to develop
important human capacities. Taking this textual study further, parents will determine how they
might choose to cultivate certain values in themselves and their children through weekly
Shabbat practice. The High Holidays session invites learners to interact with the cycle of
remembrance (Tisha B’av), reflection (Elul) and celebration (Rosh Hashanah) that is at the root

of the Jewish calendar. In general, we will explore the following questions: How can individual
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holidays prompt us to think about specific questions that influence our journey towards our
purpose - that of ourselves and our families? How is this holiday a frame for our roles as
parents? How does this holiday give me an important path to know myself better while
contributing to the world around me in positive ways? When we speak of identity in this
curriculum, we are speaking of the developmental ideas of self-conception, sense of purpose and
values, not the specific idea of Jewish Identity often referenced by Jewish educators and
demographers alike. Jewish identity is particular to how one conceives of and understands
oneself as a Jew. Since this exploration cannot be compartmentalized from how one conceives of

oneself more broadly, this curriculum will focus on all aspects of one’s self-conception.

Structure: The central activity of the curriculum consists of monthly parallel programming with
adults learning for an hour, followed by an hour with children on a similar topic. In addition,
family holiday and Shabbat experiences are suggested to integrate this curriculum with
experiential activities and community building. Monthly learning opportunities will provide an
opportunity for intellectual interaction with the texts and history of each holiday, building a
brave space for these novice learners to question and challenge the ideas presented on an adult
level. Each monthly learning gathering will include an opening circle where parents can share
‘joys and oys’ of parenting, including questions their children may have raised about Judaism,
holidays, or more broadly, the world and their role in it. Each session will also create a bridge
between home life and the educational experience by creating a customizable take-away that
parents can experiment with at home with their children. Communal celebration will support
this home based experimentation as the group comes together for holiday and immersive
Shabbat experiences. The final shabbaton will be an opportunity for families to learn about the
holiday of Shavuot and share their own innovations on the rituals of Shabbat, while reflecting on

and celebrating the journey they have made together as a cohort.
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Learners: This capstone will focus on the adult-specific portion of the program for parents
whose children are entering 2nd-3rd grades. The cohort will commit to the program for 2nd-3rd
grades, and then will be similarly grouped for 3rd-4th grade, and then 5th-6th grades (with the
option to re-enroll after each 2 year track). Parents of this age group range in age from early 30s
to late 40s, with some exceptions. This capstone will only outline the first year of the program.
Learners will represent diverse faith backgrounds, with intermarried families and

Jews-by-choice a significant population at the synagogue.

Why: This capstone addresses the needs of parents to feel educated in their role as their
children’s most influential teacher of Judaism. More so, this program exists to contribute to the
parents’ personal life journey towards meaning, appreciation and connection through a Jewish
lens, beyond the educational role they provide for the next generation. Furthermore, the
program seeks to create bridges between home and synagogue so that the learners themselves
(the parents, not only their children) can practice bringing holiday celebration into their homes.
Creating a program designed to address adult needs and concerns enhances the possibility that
parents will develop personal connections to Judaism that outlive their children’s smachot and

college matriculation milestones.

Facilitator Guide: The ideal facilitator for this course is a Jewishly knowledgeable educator,
crafter of questions and connector of people who can serve as a living text of ongoing Jewish
formation, while integrating an awareness of adult and child development. This person can
bring Jewish texts, philosophy, history and rituals alive through inquiry based learning that
models yisrael/wrestling. The ideal facilitator is able to see learners as parents, but also more
expansively as individual adults on their own journey towards finding joy and meaning in the
world. The facilitator will seek opportunities to guide participants as they make connections

between these many roles, the ways they and their children find or struggle to find joy, and
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Jewish holidays. In this vein, the ideal facilitator sees that Jewish holidays are purposeful points
of community building, personal reflection and celebration. The ideal facilitator is
non-judgemental and open to thinking creatively with participants about the adaptation of
traditional liturgy and ritual to the lives’ of these families, providing moments for connecting to
the mystery of the world and the light of each member of the family. The facilitator should also
have a sensitivity towards diverse faith backgrounds, and recognize that not every participant
will have a personal background in Jewish holidays or ideas. The facilitator should honor these
individuals and acknowledge the important lessons their different narratives can bring to the

community and the learners.

Lastly, it is important for the facilitator to be comfortable with less explicit references to
God and identity, despite the implicit inclusion of these themes within the curriculum. While
these are concepts integrated into the learning, these particular terms are not always used
because they can become off-putting jargon for the learner, especially at the outset. For example,
the first session refers to experiences of connection ‘to something bigger’, feeling moments of
‘wonder and awe’. This is God related language without making it explicit, in order to frame the
concept in an accessible manner. That said, should learners bring up the idea of God or Jewish
identity conventionally understood, the facilitator can draw connections between those ideas

and the frames used in the curriculum and encourage learners’ discussion as appropriate.
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Rationale

When is the last time that you felt ‘delight and gratitude in being alive”? What were you doing?
Where were you? Who was with you?

Jewish rituals and holidays provide a framework for exploring these questions and more
in an intergenerational format. These purposeful Jewish pauses in time to celebrate, connect
and remember provide an enduring way for parents and children alike to engage on their own
level with the challenges and joys of life. As the late educator, Rachael Kessler writes, the
concept of joy can “prompt deep reflection about life’s evolution and its purpose” (identity), and
“awaken the spirit” (God).” For this reason, this parent-portion of a family education curriculum
will focus on the idea of “Joy & Judaism.” Lessons will use the mediating topic of Jewish
holidays as a concrete outlet to explore ideas of wonder, awe (God) and identity. Human
development experts suggest that identity is constructed by a self that asks, ‘who am I? What do
I find important, what do I believe, and what should I do in life??

Why this group of learners in this way? The goal of the synagogue’s family education
program is to create a series of bridges between the home and the synagogue, between parents
and children and between families and one another. As Ron Wolfson writes, “The single greatest
influence on Jewish identity development is the family.”* For this reason, the curriculum
content focuses on holidays as a cornerstone of family and synagogue, while the topic of finding
joy is relevant to the learners’ roles as parents and individual adults alike. The family is a
cornerstone not only of the development of its youngest members, but of the adults at its helm.

As such, the unique needs of both parents and children should drive educational design.

' Kessler, Rachael. Soul of Education. Association for Supervision and Curriculum Development: Virginia,
2000. p. 75

2 Ibid

3 Mcdevitt, Theresa and Jeanne Ellis Ormrod. Child Development and Education. p. 520

4 Rosenkrantz, Glenn. “New Group Moving Jewish Family Education to the Forefront.” February 1st, 2012.
http://ejewishphilanthropy.com/new-group-moving-jewish-family-education-to-the-forefront/
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In addition, to meeting the psychosocial needs of adults at this life stage, this
curriculum’s approach to parent-learning as a part of family education addresses demographic
realities of synagogue life. Families with young children represent a significant proportion of
synagogue membership today. However, there are strong trends that point to the short-lived
nature of this engagement: many families dis-affiliate after b’nai mitzvah, confirmation or
graduation of their youngest child.® If we read between the lines on this trend, we can infer that
parents see a sort of pediatric Judaism that resonates with their own youthful experiences of
synagogue life. Jewish learning, and Jewish engagement are for juvenile years; once their
children reach the terminus of their Jewish education, the shelf-life of Judaism reaches its
terminus as well. Isa Aron writes that synagogue revitalization must directly address these
issues, including the problematic assumption, “that Jewish learning is primarily for children.”
This curriculum will provide parents with adult-level learning and opportunities for community
building that can establish a more durable tie to Jewish life and community. Learning content
and activities will address the temporal needs of individuals who are coming into their role as
parents of sentient human beings aware of the joys and challenges of the world. This curriculum
will bring together parents of 2nd-3rd graders who are not new to their role as parents, but are
still at an introductory phase as their child’s foremost ‘Jewish’ and spiritual guide. This also
addresses the developmental needs of adult learners who seek immediate application of
knowledge. For this reason, the curriculum provides ways that Judaism is directly applicable to
the parents’ role as parents. However, the curriculum will also provide ways for the learners to

explore how the holidays that mark Jewish time relate to their own identity development and

5 Hoffman, Et al, Synagogue 3000 Report, 2012. http://synagogue3000.org/files/factreport.pdf, p. 1
6 Aron, Isa and Hoffman, Larry. Becoming a Congregation of Learners: Learning as a Key to Revitalizing
Congregational Life. Jewish Lights Publishing: Woodstock, Vermont, 2000. p. 1
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questions about God. This will create a sustainable connection to Jewish ideas that outlives their
child’s time in religious school.

What do these parents seek? As part of information gathering for this Capstone, parents
from families who have participated in family education at the synagogue for whom this
curriculum will be a resource were consulted about their goals and experience. Parents cited a
multitude of reasons for participating in family education experiences.These parents expressed a
desire to create memories with their children, model the value of learning for their families, and
fill in their own Jewish knowledge gaps. Past participants in family retreats at the synagogue
also appreciate the opportunity to ‘slow-down’ and truly experience Shabbat in a way that they
struggle to create when immersed in their regular day-to-day lives. Parents reflected a
fascinating case for the inclusion of Shabbaton experiences in the curriculum: they expressed
that the change of setting afforded in an ‘off-site’ Shabbaton allows for more in-depth adult
learning, including the asking of new questions not always generated in the setting of the
synagogue. This curriculum endeavors to make sure that in-depth adult learning does indeed
occur at the synagogue as a central part of family education. The Shabbaton is nonetheless an
integral part of the curriculum for experiential learning that addresses the additional goals
expressed by these parents.

Parents also cited that, despite its role as a Beit Knesset, this synagogue’s large size
presents challenges for making meaningful connections and building more intimate
relationships between families. The longer term nature of this cohort based program (two years,
spanning 2nd-3rd grades) seeks to help families transcend the synagogue’s size and make
meaningful connections with one another. The immersive nature of retreats will add to the
creation of this micro-community within the larger synagogue umbrella. In this way, the

curriculum will address goals of the congregation to revitalize synagogue life and cultivate
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strong links between home and synagogue,” while also addressing the needs of parents as
learners and as teachers.

Learning experiences and assessments will keep in mind the developmental need of this
particular DIY generation of parents, as Lisa Farber Miller writes, “parents under 40 want to be

8 Taking a cue

co-creators of value and meaning...they represent a do-it-yourself generation.
from this thinking, sessions will foster deeper collaboration amongst the cohort, actively
including them as partners in the creation of the experience. Learning experiences will include
peer ‘interviews’, text study in large group, and chevruta, and experiential learning through
creation of ritual objects or family-specific blessings. Assessments will be co-created experiential
activities (such as a communally planned family shabbaton to cap off the year). Participants will
also share their learning through the regular ‘oys and joys’ circles at the beginning of each
session.

How does this program fit into Family Education as an evolving landscape? Joseph
Reimer’s comprehensive chapter on the development of Jewish Family Education in What We
Know About Jewish Education explains that this disparate field often lacks clear goals and
measures of success,’ despite broad aims to increase family involvement in the synagogue,
increase Jewish knowledge and home based practice. Reimer states that, “until the educators
specify how the programs they are planning can reasonably be expected to lead to the

achievement of these broad goals, they are engaging more in wish-fulfillment than in

educational goals setting.”*°

7 Reimer, J. (1992). “What We Know About...Jewish Family Education.” What We Know About Jewish
Education: A Handbook of Today’s Research for Tomorrow’s Jewish Educator. Los Angeles, California.
Torah Aura Productions. p. 181

8 Rosenkrantz, Glenn. “New Group Moving Jewish Family Education to the Forefront.” February 1st, 2012.
http://ejewishphilanthropy.com/new-group-moving-jewish-family-education-to-the-forefront/

® Reimer. J, What We Know About...Jewish Family Education” p. 182-183

1% |bid p.182
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The longer-term cultivation of a community of learners engaged in learning towards an
immediate developmental goal (their roles as parents) but connected to questions of their own
life’s goals and fulfillment, are this curriculum’s attempt to achieve a more enduring tie between
parents, their children, Judaism and the Jewish community and achieve the broad goals Reimer

references.

Resources and Works Consulted

Annotated Bibliography

Aron, Isa and Hoffman, Larry. Becoming a Congregation of Learners: Learning as a Key to
Reuvitalizing Congregational Life. Jewish Lights Publishing: Woodstock, Vermont, 2000.

Aron and Hoffman situate learning as part of a broader conversation about synagogue
transformation. The premise of the book is that creating a congregation of learners that fosters
individual transformation, often requires significant change and transformation in the nature of
the congregation itself. The authors break down the siloes between ‘education’ and other areas
of the congregation and provide direction and resources for thinking about changes that make
all learning more sustainable. Ideally, this capstone would be implemented in a congregation
influenced by the thinking of Aron and Hoffman, where the curriculum is supported by broader
organizational change. This book provides many resources, including practical, real-life
examples of congregations who have experimented with revitalization efforts.

Elcott, David and Himmelfarb, Stuart. The Cost of a Feel Good Manifesto.
EJewishPhilanthropy.com, October 2015.
http://ejewishphilanthropy.com/the-cost-of-a-feel-good-manifesto/

Elcott and Dreier’s 2015 blog post is a call to the Jewish community to reconsider its
entire strategic direction. The authors implicate a variety of Jewish leaders in the ongoing
perpetuation of a juvenile Judaism - one seemingly passed from children to their children. Elcott
and Dreier call for more purposeful and optimistic creation of opportunities for Jewish adults.
Specifically they call on Jewish community leaders, “see adult Jewish human beings as other
than financial providers for a next generation.” This blog post was an important anchor in the
thinking of the author of this Capstone, as this curriculum also seeks to see the parents not only
as financial - or spiritual - providers of the next generation, but sentient, generative human
beings in their own right worthy of attention and sophisticated learning opportunities.

Greenberg, Rabbi Irving. The Jewish Way: Living the Holidays. New York: Touchstone, Simon
& Schuster, 1988.

Rabbi Greenberg’s treatment of the Jewish holidays provides an overview of the yearly
cycle of celebration and reflection. Framing the holidays as an Exodus journey whose goal is to
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encourage humans to become their most highly evolved selves, his approach touches on this
curriculum’s themes of God, Identity and Holidays in an accessible way. The idea that holidays
are a way of living ‘Jewishly’ that link to one another, rather than apart from our regular lives
and disconnected from one another, offers participants a way of thinking about the holidays as
part of the overall ebb and flow of their lives. Seeing the holidays as connected to one another,
gives greater meaning to each one individually. Furthermore, Greenberg begins his ‘year’ with
Passover (the initial Exodus moment) which is a departure from the usual cycle dictated by Rosh
Hashanah (and many Religious School calendars). Beginning the curriculum rooted in
Greenberg’s framing provides a provocative ‘scene change’ for parents otherwise educated that
there is only one Jewish ‘new year’. Excerpts from the book are used in the curriculum, while the
entire book can be a resource for facilitators and participants alike to refer back to every year.

Kelman, Stuart. Jewish Education: A Handbook of Today’s Research for Tomorrow’s Jewish
Education. Los Angeles: Tora Aura Productions, 1992.

While slightly outdated, this handbook is a collection of articles and perspectives on
Jewish education. Included in the collection are a number of pieces by researchers and
practitioners about family or parent education. Interestingly, the ‘parent’ education pieces all
fall into the trap articulated by the Elcott and Dreier piece, viewing this group only as an
important tool for educating their children, rather than end-users in and of themselves. Two
chapters in particular were relevant and helpful to this capstone, “What We Know About Jewish
Family Education” by Joseph Reimer and “What We Know About Parent Education” by Stuart
Kelman (also the editor of the collection). It is interesting to view these pieces as emblematic of
their time, and influencers of the Jewish ‘family education’ this Capstone inherits. It is telling
that the authors of these pieces struggled with many of the same challenges that face family
education today. Reimer’s point about ensuring that there is a tangible link between synagogue
and home rather than assuming this bridge will appear out of thin air, was a motivator for the
inclusion of concrete take-aways for family practice created by parents at the end of each lesson.

Kessler, Rachael. The Soul of Education. Association for Supervision and Curriculum
Development: Virginia, 2000.

Kessler is a secular educator who integrates her personal philosophy of soulful education
into practical tips for fostering the spirit of students, which is so often neglected. While Kessler
is writing for a secular audience often concerned with test scores and quantitative data, her
points about the neglected soul of students is relevant to our work in Jewish communal settings.
As other sources also site, we sometimes take this soul or spirit for granted, particularly in
parent education. Kessler’s book contains 7 chapters or behaviors that can be fostered in the
classroom to nurture the soul of the student: Connection, stillness, purpose, joy, creativity,
transcendence, initiation. In each chapter, Kessler outlines the importance of each and roots it
in her experience as an educator, mostly with adolescence. She then provides concrete activities
and advice for bringing these behaviors or traits into the classroom. This capstone has
transferred Kessler’s ideas to a Jewish, adult environment, seeking to nurture the soul of parents
particularly through the cultivation of joy’. Kessler’s learning experiences also center on
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opening and closing circles of listening and sharing, which influence the ‘Oys and Joys’ circles
that open each session of this capstone.

Tickton, Schuster, Diane. Jewish Lives, Jewish Learning: Adult Jewish Learning in Theory and
Practice. Berhman House/URJ Press: New Jersey, 2003.

This book is a treasure trove of scholarship, both qualitative and quantitative, on the
unique endeavor that is teaching adults in Jewish settings. In particular, the book offers insights
into what learners experience developmentally and emotionally when they enter an adult
learning space. She names this as ‘showing up as a Jewish adult’ for the first time; a moment
loaded with past memories, and present insecurities. Along with these loaded memories and
insecurities, learners bring a variety of orientations and styles, outlined by Schuster. According
to Schuster, adult learners seek connection with others, personal meaning, greater confidence in
Jewish identity and knowledge in addition to a satisfying experience ‘wrestling’ with the text.
Achieving all of these things is challenging and requires a teacher-learner partnership where the
boundaries of authority and learner/teacher are fluid.

Additional Works Consulted:

Brodie, Rachel and Kelman, Vicky. Jewish Family Education: A Casebook for the Twenty-first
Century. Los Angeles: California, 2002.

Hoffman, Rabbi Larry et al. Synagogue 3000 Report, 2012.
http://synagogue3oo00.org/files/factreport.pdf

Mcdevitt, Theresa and Ormrod, Jeanne. Child Development and Education, 6th Edition.
Pearson: London, 2015.

Rosenkrantz, Glenn H. “New Group Moving Jewish Family Education to the Forefront.”
February 1st, 2012.
http://ejewishphilanthropy.com/new-group-moving-jewish-family-education-to-the-forefront/
Wertheimer, Jack. (2007). Recent Trends in Supplementary Jewish Education (Executive
Summary) (pp. 1—32). New York, New York: Avi Chai Foundation. Retrieved from
http://avichai.org/wp-content/uploads/2010/06/Wertheimer-Recent-Trends-FINAL.pdf

Wertheimer, J. (2005). Linking the Silos: How to Accelerate the Momentum in Jewish
Education Today (Executive Summary) (pp. 1—42). New York, New York: Avi Chai Foundation.

Retrieved from http://avichai.org/wp-content/uploads/2010/06/Linking-The-Silos.pdf

Resources for Facilitator and Participants

Diamant, Anita with Howard Cooper. Living a Jewish Life. Harper Collins, 2007. New York,
NY.

Kipnes, Rabbi Paul and November, Michelle. Jewish Spiritual Parenting. Jewish Lights
Publishing, 2015, Woodstock, VT.


http://synagogue3000.org/files/factreport.pdf
http://avichai.org/wp-content/uploads/2010/06/Wertheimer-Recent-Trends-FINAL.pdf
http://avichai.org/wp-content/uploads/2010/06/Wertheimer-Recent-Trends-FINAL.pdf
http://avichai.org/wp-content/uploads/2010/06/Linking-The-Silos.pdf
http://avichai.org/wp-content/uploads/2010/06/Linking-The-Silos.pdf
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Kula, Irwin Yearnings. Embracing the Sacred Messiness of Life. Hyperion, 2006. New York, NY.

Strassfeld, Michael. A Book of Life, Embracing Judaism as a Spiritual Practice. Jewish Lights
Publishing, 2006. Woodstock, VT.

Wolpe, Rabbi David. Why Be Jewish. Holt Books, 1995. New York, NY.
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Desired Results

Mission of Organization/Priority Goals for Learners:
Congregants are on a lifelong journey of finding joy, community and meaning in Jewish life.

Enduring Understandings:

Our roles as parents, professionals and partners are full of challenges and joys that endure
across time and place.

My own knowledge and experience of Judaism curates my child’s experience.

Judaism is anything but child’s play.

Essential Questions:

e How can values and rituals of Jewish holidays support my families’ cultivation of joy and
resilience?

e What is my own relationship to joy, wonder, and ritual and how does it impact my
children?

e What is my relationship to Jewish communal ritual, and how can the community support
my family’s journey toward a life worth living?

Know Learners will interact with ideas of Jewish
holidays as they relate to their sense of
purpose, joy and wonder.

Do Learners will experiment with new Jewish
Holiday rituals that emanate from reflection
on their own identity and goals for their
families.

Believe Learners will believe that Judaism has ideas,
meaning and tools relevant to their journeys
as adults and parents.

Belong Learners will create a community of practice
where challenges and wonders of creating a
Jewish family life, in particular issues of God,
Identity and Holiday observance, can be
shared, reflected upon and extended for the
learning of all.
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Evidence of Learning:

Evidence of learning:

Ongoing Group Problem Solving: The cohort will respond to problems and
questions brought to the group by their peers and discuss possible solutions. This will
include a reflection about the process, giving an opportunity for participants to react to
one another’s ideas, challenge assumptions and explain choices.

Family Credo: Parents will create a family credo that articulates what they find
important, what they believe and how that informs how they live their life and raise their
children. This will be created at the beginning of the program and re-evaluated at the end
of the program.

Shabbaton Creation: Parents will co-create an end-of-program shabbaton that
demonstrates integration of the ideas of God, identity (self-conception in relation to the
world and Jewish ideas), and holidays (in this specific case, Shabbat, but more broadly
the idea of Jewish time and ritual). During planning, implementation and reflection, the
learner applies the process to their own family life and demonstrates an appreciation for
creating family learning experiences that reflect values and questions important to that
person

Reflection on Experiments at Home: Parents will report back to the group on a
regular basis on holiday related activities or observance in their home over the course of
the year. This can be something new of their creation, or the implementation of a

take-away activity from a lesson.

Post Assessment (follow-up conversations 1-year post program)

Parents re-enroll in 4-5th grade program

Parents express increased comfort reflecting on existential questions alone, with partner
(or other adults) and with children.

Parents express ongoing experimentation with both at-home holiday

celebration/observance and synagogue-based activities, whether alone or with children.
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Learning Activities:

1. ‘Joys and Oys’: Every lesson will begin with a circle for sharing ‘Joys and Oys’ of
parenting or life. These will be opportunities for the group to create a community in
which they have a voice, as well as opportunities to share moments celebrating holidays
and incorporating learning into how experiences of life are framed. The facilitator should
learn from these circles about the challenges and peaks the families face and incorporate
that into future teaching.

2. Text Study: Due to the focus on holidays, the group will study Rabbinic or Biblical texts
related to the holidays, as well as contemporary thinkers. In order to facilitate adult
appropriate independent learning, and development of relationships, these text studies
will incorporate chevruta, jigsaw or large group discussion formats.

3. Additional experiences: In addition, the learners will also use mindfulness,
credo-creation, journey mapping, and other constructivist approaches to investigate

different texts and experiment with new ideas.

Inclusion of Diverse Learners: Most activities described can include learners of different
physical abilities and developmental abilities. Many activities attempt to address the learners
both as adults and as parents at the same time by referencing, ‘you and/or your family’. When
an activity is purely for the individual learner, that will be reflected in the lesson plan. The
premise of the curriculum builds on the unique adult mindset in which learners seek immediate
application to real-life issues as well as deeper investigation of material. The activities and
content attempt to strike a balance between these two somewhat divergent developmental needs
through a constructivist approach that builds on the learner's’ own creativity and lived
experience. The immediate application will be relevant to their major developmental life-stage,

as parents and child rearers. Adult learners have a developmental need to activate prior
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knowledge and feel a sense of competency. At the same time, this curriculum seeks to
complicate this prior knowledge for the sake of the learner’s growth. This will also require a
constructivist approach that invites learners to construct their own knowledge, independently or

as a community.
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Session Overview

19

Session Core Concept Learning Activity Text
Session 1 The Jewish holidays, | Creation of personal | Yitz Greenberg text
Jewish Holidays: Joy | the stories of our & family Roller
Journey (on opening | families and Coaster of Life
Shabbaton) ourselves, are a

roundabout journey

toward joy.
Session 2 The High Holidays Family Credo Texts from Mishnah
The High Holidays: are an opportunity to | creation, Yom Moed, Hineini
From Remembrance remember, reflect Hazikaron (RH) to Liturgy, Exodus 19
to Joy and celebrate what is | Chag HaSimchateinu

(Sukkot)

important to us and
our families.

Take-away: As ‘high
priests of their own
families, parents will
write out a series of
‘forgive me...’
statements to insert
into individual family
mahzorim.

Session 3 Shabbat is a weekly Human Joy Bingo Parallel Text Analysis
Shabbat (preceded reminder of the Take-away: creation | on Shabbat
by Sukkot Shabbat Jewish value of of customized ‘Birkat | (Deuteronomy
dinner at facilitator’s celebration, HaKohanim’ for 20/Exodus 5/Genesis
home) . Shabbat blessing of 2)

connection and rest .

. the children

on oqr Journey to Take-away: ‘Shabbat

creating a better Question’ pack

world for ourselves

and our children.
Session 4 During Chanukah, we | - conversations on Psalm 126, Shabbat
Chanukah Rated experience the relationship between | 21b, story of
PG-13 coexistence of light joy & sorrow. Chanukah

and darkness, just as
joy and sorrow go
hand in hand in life.

Take-away: Creation
of Chanukah
candle-lighting mat
with questions the
family can discuss
each night of
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Chanukah
Session 5 Tu B’shevat teaches Consumption Mishnah on Tu
Tu B’shevat: us about the checklist B’shevat
Consumerism & Joy | relationship between | Take-away: creation
consumption, joy and of “Four Questlo.ns”
about consumption
our planet. .
for family
Session 6 Shabbat teaches us -Begin planning excerpts from
A Palace in Time the value of creating | Shabbaton. Abraham Joshua
(postceded by a a ‘Palace in Time’ for | Take-away: Families | Heschel, Sabbath,
Shabbat meal at a our families and plan shabbat meals at | Havdalah liturgy
participant’s home) | ourselves. one another’s homes,
including one new
ritual/activity they
hope to experiment
with in this
supportive
environment.
Session 7 The Passover seder, What does your Mishnah/Tosefta on
Passover is an educational family seder Pesach, Exodus 12-13
opportunity for ‘celebrate’? .
parents to teach their Ta‘lfe-away: c.rea,’flon
children about of “sth question” for
adults placards to
freedom from
. encourage adult
oppression, and the | ¢, versation and
process of becoming | discussion at the
liberated. family’s seder table.
Session 8 Shavuot is a Revisiting family Na’aseh v'nishmah
Shavuot (on communal credo.
concluding celebration of the
Shabbaton) ongoing giving of

Torah, including the
stories and values
revealed in our
individual and family
journeys.
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Session 1: Jewish Holidays, a Joy Journey
1 hour and 45 minutes (extended session for Shabbaton)

Curricular EU:
e Qur roles as parents, professionals and partners are full of challenges and joys that

endure across time and place.
e My own knowledge and experience of Judaism and life curates my child’s experience.
e Judaism is anything but child’s play.
e Joy is an outgrowth of feeling a sense of purpose, wonder, remembrance and

connection.

Session 1: Creating a Journey

Core Concept for this Lesson:

The Jewish holidays, the stories of our families and ourselves, are a roundabout journey
toward joy.

Essential Questions:
e What is the narrative created by the calendar of the Jewish year?
e What does joy mean to me and in Judaism?
e What is my own experience of journeying towards joy and why does it matter as I create
my child’s world?

Know: Participants will gain an awareness of the cycle of the Jewish year and Jewish
definitions of joy. Participants will create an awareness of their own journey towards joy.

Do: Participants will draw their own journey, interact with different definitions of joy, and
participate in their first ‘oys and joys’ circle.

Believe: Participants will value the ambiguity of the word ‘joy’. Participants will value the
relationship between the Jewish holiday cycle and the cycle of life.

Belong: Learners create a community where their present challenges and diverse histories are
embraced. Learners connect to the communal history of the Jewish people through new
understandings of the Jewish holidays.

9:15-9:20: Do Now Activity: Why did you choose to participate in this program?
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While the group is gathering and getting bagels and coffee, participants will be invited to
use PollEv, to text their answer to the above question. As texts come through, the answers will
show up on the projector.

9:20-9:30: Why are we here? Together we will react to and reflect on the reasons
people chose to participate in the program.

Learners Goals: Discuss PollEv Responses

e What surprises you on this board? What connections do you see between our
reasons?
e Does anyone have anything to add now that we’ve discussed a bit?

Milieu/ Teacher: Teacher shares their personal excitement about the program,
congregational goals and an overview of the experience. Explain that our year will be an
exploration of the holidays as they can develop our sense of joy and purpose in life. Emphasize

e Alignment: This focus on joy is a way of connecting our learning with your 2nd-3rd grade
children’s. Their learning over the next 2 years will focus on holidays, ideas of God and
identity. We will dig into a discussion of Joy in a few minutes, but as we do, let’s bear in

mind that most of our children are developmentally positioned in pre-adolescence. In a

few more years they will become more aware of the ups and downs of life, and the less

than ideal nature of the world we live in, when viewed at certain angles. One of our goals
together will also be to figure out how Judaism helps us to balance awareness of these
challenges - whether personal or global - and still create moments of Joy that can sustain
us as adults, and our children as they take the roller coaster ride through the teen years
and the rest of life!

e Role of Parents: Jewish text (Torah, reference v’ahvta, project on screen) repeatedly
emphasizes the centrality of the parents as teachers of their children. Contemporary
educators and scholars agree that a child’s parent is their most influential teacher, in
Judaism and in life. Our own experiences, knowledge and goals translate powerfully to
our children intentionally or not!

e Our own journeys: This year will also explore some of your own goals, values and
experiences for your own growth and that of your children. We can think about this in
the same way we think about that oxygen mask on the airplane; we always affix our own
mask before putting it on our children! In order to be this best teacher, and indeed in
order to figure out how we want to grow into that role, we first need to become learners
ourselves and figure out what, why and how we model our values for our children.

Transition: The Jewish holidays will be our link throughout the broader concepts and ideas that
we explore together this year. Framing the cycle of the Jewish year as a journey can teach us a
lot about the cycles of our lives, and the lives of our children. The holidays touch on moments of
re-birth, celebration of creation, loss, commitment, leaving home to return again, and the
roadmap of becoming oneself in between.
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9:30-10:00: From Exodus to Liberation and Everything in between: The Jewish
Calendar Cycle

Generating List of Holidays (5 minutes) : Let’s take a minute to map out the
Jewish year for ourselves. This will be a working list and we can re-work it as we learn (use a
dry-erase board that can be easily erased as later discussions occur). What holidays begin the
Jewish year? We'll start with the first and just keep listing until we make our way back again.
Generate list, most likely it will start with Rosh Hashanah and continue through Shavuot.

Past Holiday Experiences: Turn to person next to you and share a previous holiday
experience and what it has meant to you. What is its purpose in your life?

With this working list in mind, let’s turn to the perspective of Rabbi Yitz Greenberg, one of the
greatest thinkers of our generation as he describes the Jewish calendar cycle. For this, we will
break into chevruta, or pairs. Chevruta, or paired reading of text is a traditional Jewish learning
approach. The idea is that one benefits from a different perspective and builds a relationship
while learning. Consider partnering with someone you haven’t yet met to discuss this text.
(break into chevrutot)

Text Study 1 (10 minutes):

In Judaism’s teaching, the Exodus is not a one-time event but a norm by which all of life
should be judged and guided. The Exodus is an “orienting event” - an event that sets in
motion and guides the Jewish way (and ultimately humanity’s way) toward the
Promised Land - an earth set free and perfected.

The Exodus is brought into life and incorporated into personal and national values
through the classical Jewish behavior model - reenactment of the event. The basic
rhythm of the year is set through the reenactment of the Exodus (Passover), followed
by the covenant acceptance (Shavuot) and then by restaging of the exodus way
(Sukkot).

Passover, marking the liberation, and Sukkot, commemorating the journey, are the
alpine events in the Hebrew Calendar. Shavuot is the link between the two major
Exodus commemorations, marking the transformation of Exodus from a one-time
event into an ongoing commitment.

Questions for discussion:
1. According to this text, what event and holiday mark the beginning of the Jewish
holiday cycle? What is the arc of the Jewish year by this account?
2. In what way is the Exodus an ‘orienting event’?
3. What surprises you about this account of the Jewish year? How does it impact the
way you think about the Jewish holidays?

Group Discussion of Text Study (5 minutes):
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As a group, let’s see what we learned. First, is there anything you would change
about our earlier list/order of the Jewish year, based on this text? Possible change to put
Passover first. We've updated our cycle a bit, based on this new information, having seen
the historical significance of the Exodus story in charting the Jewish holiday cycle. Let’s
discuss the Exodus a bit. In what way is the Exodus an orienting event? Possible
answers: it is a beginning, a moment of liberation, first taste of freedom before a big
Jjourney, first taste of freedom as Jews.

What possible connections do you see between the Exodus story and the idea of
‘finding joy’? Possible answers: the exodus was a joyful moment; Exodus was a joyful
moment, but there were challenges ahead; the liberated slaves were trying to find their
own joy; the Exodus story was bittersweet - maybe finding joy is too; joy is elusive, just
like freedom.

Transition: This text helps us understand the broad arc of the holiday cycle and its relationship
to the idea of a ‘better future’ (sometimes called ‘redemption’). But what about the rest of the
holidays? Let’s read this final text together to get a glimpse at what their role might be.

Text Study 2 (10 minutes)
Through its repetition, the Exodus became so real that the Israelites remained faithful
to its message in the face of an indifferent world - even in the face of oppression and

defeat.

A people does not live by vision alone. After communicating the goal, the Torah turns to
the next key challenge: how to develop the incredible human capacities need to carry
the burden of the mission. (PAUSE to ask: what do you think Rabbi Greenberg means
by ‘human capacities’? How do you understand that phrase?’)

The focus on developing human capacity is particularly exemplified in the Sabbath and
the Days of awe, the primary holy days that nurture personal life along the way. The
Sabbath on a weekly basis and Rosh Hashanah and Yom Kippur annually are the key
periods of individual and family renewal. These holidays accomplish their goals
primarily by lifting the individual out of the routine that controls and, too often,
deadens the daily life.

Discuss together as a group:

1. According to the text, what is the purpose of the holidays of Shabbat, Rosh
Hashanah and Yom Kippur? (developing human capacity).

2. Inyour opinion, what human capacities are the holidays trying to develop or
cultivate? (Possible answers: hope, discipline, remembrance, community, joy,
productivity, resilience)

3. Which of these capacities are you trying to develop in your own children or in
yourself? (and maybe there are some we haven’t mentioned that you or your
family are working on - we can list those here too!)
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As we continue our journey together - we’ll continue to talk about these capacities and to what
end. In the meantime, we've covered a lot about the Jewish holiday cycle. Now let’s turn to our
own life cycles and see if they have any relationship to the narratives we’ve been talking about.

10:00-10:30am Journey Mapping

Every learner will receive a large piece of butcher paper and there will be colored
pencils, and markers available. At this point, let’s look at our own ‘orienting events’, moments
when we’ve developed human capacities in our own lives.

Over the next 15 minutes you’ll have time to use this piece of paper to do a simple but not
always easy task - creating a life map of the turning points in your journey so far. These include
the peak experiences, milestones, the low points, and the turning points that sent you into
different directions. You can also represent influences or people that were important to you.
We'll talk about themes you notice once we’re done. Grab another bagel, juice, and make
yourself at home while you make your map.

10:00-10:20am: Journey Mapping: Things to Include (pass out in handout to
learners, ")
“Peak” experiences, high points
“Valley” experiences, Low points
Milestones
Influential people
Turning points, or moments causing significant change. They may not have
been clear at the time, but might be significant in retrospect
e Other important childhood or adult memories, positive or negative

10:20-10:30 Discussion of Journey Mapping Exercise
Bring group back together, having given them 5 minute, 2 minute warnings to wrap up.
Facilitate a discussion to extract themes.
e What moments were related to community, or feeling a part of something bigger

(God/belonging)?

What moments clarified purpose or values (identity)?

What moments were intentional rituals or time markers (like holidays)?

Were there any moments that one would label joyous? What made them joyous?

10:30-10:45 What is Joy to you? What is Joy in Judaism?
What is Joy to you? (7 minutes)

Based on these moments we’ve described as Joyous, let’s see how each of us would define
the word joy? write down on sticky note and put on the wall.

" p. 47, Reframed Teacher Leadership: A Narrative Inquiry. Dissertation of Cynthia Kenyon, University of
Northern lowa, 2008.



Rachel Gross-Prinz 26

Give everyone time to view the other definitions, and draw lines or post questions
between them.

These are your working concepts of the word ‘joy’. Is there anything anyone found
surprising or appreciated about another person’s’ definition? (take a few responses).
We'll come back to these throughout our time together (take picture of the wall with
post-its to save for later)

What is joy in Judaism? (7 minutes)

A basket/bowl/hat should be filled with slips of paper containing the following different
words for ‘Joy’ or happiness in Judaism. Each person should take a slip and read it out
loud to the group. Once they’ve read the word and its ‘description’ out loud, that person
should place it on the wall closest to the definition for joy’ created by a learner.

e Simcha (Hebrew: nnnw), a generic word for happiness, also used to describe a
celebration (e.g. a wedding, bar/bat mitzvah), it is also a name for both males and
females

e Osher (Hebrew: "wix), a "deeper, lasting happiness”

e Orah (Hebrew: n1ix), a word used to mean both "light" and "happiness"”

e Gila (Hebrew: n'7'a), a term that may specifically refer to an exuberant outburst of
joy'3! or the "happiness of discovery"

e Rina (Hebrew: n11), a term used to describe a "refreshing happiness

e Ditza (Hebrew: nx¥'1), a "sublime joy"

e Sasson (Hebrew: lww), a "sudden unexpected happiness"

e Tzahala (Hebrew: n'7ny), a word used for both "happiness" and "dancing"

e Chedva (Hebrew: na1n), a word denoting the "happiness of togetherness"

If there are words that do not connect to our definitions of Joy, that’s ok. We'll put them
to the side. Let’s take a brief minute to discuss. How was it to make the connections
between our definitions and these Hebrew words related to Joy? Do you notice any
themes about which fit more easily into our thinking?

Transition: This was a brief moment of beginning to explore moments we find joyous and the
way it relates to Jewish ideas of happiness and joy. We'll keep exploring these ideas. Before we
move on, I want to share one more definition of joy provided by an educator, Rachael Kessler.
Kessler defines joy as moments when we feel “delight and gratitude in being alive”. As you might
have experienced earlier in our session, Kessler points out that thinking of these moments can
prompt deep reflection about our life’s evolution and our own purpose, connecting us to our soul
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and filling us with a feeling of awe and wonder. It is these moments we are working to create
together with your families in this program and as we think about the holidays in our lives.

10:45-11:00am Closing Circle: Joys and Oys

Now that we’ve talked about our definitions of joy and how they interact with Jewish and secular
ideas, we’ll have our first ‘Joys and Oys’ circle. Ordinarily we will do this at the beginning of each
session, but since we are just getting to know one another, we’ll close with it today. This is
simply an opportunity for you to share anything ‘joyful’ in your or your family’s life (by ANY of
the definitions we discussed!), a moment of delight and gratitude in being alive, an unexpected
happiness, a happiness of togetherness (Refer to/point to Hebrew terms). Anything. At the same
time, this is also a place to share ‘oys’. I know we didn’t do an exercise defining the word ‘oy’, but
it is usually said at a moment of challenge, frustration, or at its worse, sorrow. It is sometimes
accompanied by eye rolling, deep sighs, hands in the air. Those sorts of moments! There’s no
pressure to share, you can always pass, this is just your space to share what’s going on in your
life with the group.

Would anyone like to begin? (allow anyone in the group to share)
Note to facilitator: make sure to take notes for future problem solving sessions and to
incorporate into your teaching later

Close with Shechechiyanu, with Hebrew and English projected on the screen (explain that we do
this at firsts to express joy and gratitude at being alive and present in the moment)
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Session 3: Shabbat
1 hour and 30 minutes

Curricular EU:
e Qur roles as parents, professionals and partners are full of challenges and joys that

endure across time and place.
e My own knowledge and experience of Judaism and life curates my child’s experience.
e Judaism is anything but child’s play.
e Joy is an outgrowth of feeling a sense of purpose, wonder, remembrance and

connection.

Session 3: Shabbat

Core Concept for this Lesson:

Shabbat is a weekly reminder of the Jewish value of celebration, connection and rest on our
journey to creating a better world for ourselves and our children.

Essential Questions:
e How does it feel to stop and reflect on the joy already present in my life?
e What does Shabbat celebrate according to Jewish oral tradition?
e How can my family find joy in Shabbat in a way that suits our family’s particular values?

Know: Participants will gain a fluency in a few key Jewish textual references to Shabbat.
Participants will gain a reminder of the joy in their own lives.

Do: Participants will ‘interview’ one another to discover their own joy and witness it in others’
lives. Participants will create a personalized resource for celebrating Shabbat with their family.
Believe: Participants will value Shabbat’s role of providing a weekly moment for reflection,
celebration and connection.

Belong: Learners will create a community where they can witness one another’s joy and
support one another’s experimentation with Shabbat family ritual.

9:15-9:40am Intro and Do Now Activity: Joy Bingo
As participants enter the room, they will be invited to grab bagels and coffee.

10 minutes, ‘Joy Bingo’: The following questions inspired by different Hebrew words
related to joy will be posted on a projector screen in the room.

Questions
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O What’s the best surprise you’ve ever experienced?
B Gila (Hebrew: n711), a term that may specifically refer to an exuberant
outburst of joy"® or the "happiness of discovery"
B Sasson (Hebrew: ww), a "sudden unexpected happiness”
O Where is the most relaxing place you’ve ever visited?
B Rina (Hebrew: n1M), a term used to describe a "refreshing happiness
O What moment in your life still makes you smile or laugh when you
think about it?
B Osher (Hebrew: ©wix), a "deeper, lasting happiness”
O When was the last time someone in your family made you laugh out
loud?
B Chedva (Hebrew: naTn), a word denoting the "happiness of togetherness"
O What is a moment when you were really proud of yourself or someone
else?
B Ditza (Hebrew: nx'T1), a "sublime joy"

While everyone is getting settled, every participant will receive a ‘Human Bingo’ Sheet with the
names of everyone in the group. The participants will have a generous amount of ‘settling-in’
time to try and get ‘bingo’ (5 in a row) by finding different people in the group and asking them
the above questions.

Sample ‘Joy Bingo’ Sheet

‘Joy’ Bingo
Brian Susan Diane Michael Jonathon
Helen Gavin Scott Abigail Kevin
Debbie Matthew Jennifer Kathy Noah
Charles Sarah Louis Jeremy Aaron
Joshua Don Sharon Christine Drew

10 minutes: Joy Bingo ‘Debrief’
Discuss: Facilitator will welcome the group back together and discuss the following
questions with the group:
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1. What was surprising about this experience for you? Which question was the
easiest or hardest for you to answer?
2. What did you learn about yourself?

7 minutes: Joys and Oys This is simply an opportunity for you to share anything ‘joyful’ in
your or your family’s life (by ANY of the definitions we discussed!), a moment of delight and
gratitude in being alive, an unexpected happiness, a happiness of togetherness (Refer to/point to
Hebrew terms). Anything. At the same time, this is also a place to share ‘oys’. Moments of
challenge, frustration, or at its worse, sorrow. It is sometimes accompanied by eye rolling, deep
sighs, hands in the air. Those sorts of moments! There’s no pressure to share, you can always
pass, this is just your space to share what’s going on in your life with the group. This week

consider sharing any oys or joys that have come up as your family has observed Jewish holidays

or tried new rituals since our time together started.

Facilitator Transition: Let’s return to a part of the very first text we studied together, from
Rabbi Yitz Greenberg. As you might remember, Rabbi Greenberg taught us that the Jewish
holidays are a constant re-experiencing of the idea of ‘Exodus’. In particular, Rabbi Greenberg
writes:

(Projected on screen - have a parent read aloud)

The focus on developing human capacity is particularly exemplified in the Sabbath and
the Days of Awe, the primary holy days that nurture personal life along the way. The
Sabbath on a weekly basis and Rosh Hashanah and Yom Kippur annually are the key
periods of individual and family renewal. These holidays accomplish their goals
primarily by lifting the individual out of the routine that controls and, too often,
deadens the daily life.

In our previous session we learned about the Days of Awe, and how they disrupt our routine on
an annual basis, by obliging us to seek forgiveness, contemplate our own death through fasting,
and celebrating the journey’ by dwelling in a temporary fragile structure for a week.

Today we will be learning about the experience of Shabbat, and how this weekly ‘disruption’ is a
reminder of our purpose, our values, and the work we still have left to do. We'll look to the
Torah to see what the text teaches us about this weekly holiday and at the end of our session, we
will have an opportunity to stop and think about what a weekly opportunity for renewal can look
like in your family’s life.

9:40-10:10 (30 minutes) Text Study on Shabbat
Facilitator: First, let’s look to our textual tradition to glean what the purpose of Shabbat is.

20 minutes: Text Study Part 1, Genesis 2:1-3
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hallowed it, because on it God rested from all
the work that he had done in creation.
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Discussion questions:

In chevruta (4-5 minutes) What are the major events of this text? (possible
answers: the world is created, God rests, shabbat is created)

Recap and discuss as a group (2-3 minutes): What does the text want to teach us
about the idea of God in these verses? (God creates things, God needs to rest,
God can make things holy)

In chevruta (4-5 minutes): How do you relate to the image of God in this text?
(possible answers: all week I am stressed trying to get work done, I need a rest
sometimes, I don’t believe in this kind of God/I don'’t believe that God created the
world).

1.

a.

Note to facilitator: If parents bring up the idea that they don’t believe
in God in this way, and don’t believe this story of the creation of the
world, this is an important opportunity to facilitate a discussion about the
value of God as a ‘character’ in a story, in addition to a more complicated
concept than we originally were taught in religious school. This is a space
to affirm and validate these feelings.

God Talk: If God is a character in a story - what is the author trying to
teach us about this character’s experience? Who is this ‘character’? What
are this character’s responsibilities and life experiences that we know of
and how are they similar to our own? (bring in ideas of parenting, being
responsible for a multitude, the creation of a family, and the ongoing
creation of the world. We are all responsible for the ongoing creation of
the world, just like this ‘character’).

4. As a group (4-5 minutes): What are some of the things that might have made it
hard for God to rest? What makes it hard for you to rest? (think about your own
life for inspiration!)
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20 minutes: Text Study Part 2, Deuteronomy 5:12-15

Project

Ex. 20:10 But the seventh day is a sabbath to the
LORD your God; you shall not do any work—you,
your son or your daughter, your male or female
slave, your livestock, or the alien resident in your
towns. 11 For in six days the LORD made heaven
and earth, the sea, and all that is in them, but
rested the seventh day; therefore the LORD
blessed the sabbath day and consecrated it.

Deut. 5:12 Observe the sabbath day and keep it
holy, as the LORD your God commanded you. 13
Six days you shall labor and do all your work. 14
But the seventh day is a sabbath to the LORD your
God; you shall not do any work—you, or your son
or your daughter, or your male or female slave, or
your ox or your donkey, or any of your livestock, or
the resident alien in your towns, so that your male
and female slave may rest as well as you. 15
Remember that you were a slave in the land of
Egypt, and the LORD your God brought you out
from there with a mighty hand and an outstretched
arm; therefore the LORD your God commanded
you to keep the sabbath day.

Discussion Questions: Making Shabbat Holy
1. Inthe Hebrew, the words for ‘hallow’ and make ‘holy’ (see green
highlight), are related (K/D/SH). What information do the texts give
about how to make something holy? (not working for everyone, even the

workers get a break)

2. Group brainstorm: What other ways do you know of that one makes
things ‘holy’ on Shabbat or not? (group brainstorm: write on flip chart:
not working, not using electricity/not driving, sharing a meal, blessing

things, singing songs).

3. In chevruta 3-5 minutes): “What are some of the ways YOUR FAMILY
makes things holy? (Share out with group and put on flip chart)

Discussion Questions: Values of Shabbat

Note to Facilitator: This next section is an opportunity to generate possible
themes and values of Shabbat that might resonate with the parents’ sense of identity/self
and purpose, and what they hope to cultivate in their families. As parents generate values
associated with Shabbat in these texts, keep a running list on a flip chart to which you

can return later.

4. According to Exodus 20:11, why is Shabbat created? How does this
compare to the Deuteronomy text (see yellow highlighted)? (possible
answers: Shabbat relates to the Exodus, God saved you from Exodus).
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5. We have now 2 different possible meanings/reasons for Shabbat.

a. What are the values of the verses in Exodus (we rest because god
rested)?

i.  (possible answers: gratitude for the things created for us,
celebration of hard work,, achievment, betzelem
elohim/we are made in the image of God or each of us is
divine in our own way)

b. What are the values of the Deuteronomy idea that we observe
shabbat to remember that we were slaves in Egypt and needed to
be saved?

i.  possible answers: freedom, gratitude, social justice

6. What are some additional values of Shabbat that you can think of, from
these texts or not?

Transition: Parents choose values to focus on as they experiment with Shabbat practice:
Colored post-it notes are on the tables for parents to choose from. Each parent should place a
post-it next to a value of Shabbat that resonates with their sense of self and a value they seek to
cultivate in their family

10:10-10:20 Creating a Weekly Disruption

Transition: These texts teach us about the WHY and about the HOW of Shabbat. It can be a
moment of renewing our commitments to our values, celebrating what we’ve done to practice
those values, and remembering the fortune of our lives. As Rabbi Greenberg reminded us at the
beginning of our session, Shabbat is a disruption of our ‘normal’ that helps us develop human
‘capacity’. As members of a Jewish community, and as parents, we are still negotiating how this
‘disruption’ can work in our own lives, together we’ll brainstorm and select ways to begin
experimenting.

Group parents together based on the values they placed a post-it next to.

Facilitator: How can Shabbat help you live your values? What ‘human capacities’
are you or the members of your family working on developing? Take this time now in
these smaller groups to think of ways that you can use Shabbat to live your values - with your
family or independently. (facilitator circulates to groups to make suggestions).

10:20-10:30 DIY Birkat HaKohanim for Shabbat

Facilitator: One way that we can express our values and our hopes for our family is through
the weekly blessing shared by parents with their children on Shabbat. In addition to the
blessings over candles, wine and challah that you might be familiar with, this practice of blessing
children is also a part of the traditional shabbat ritual.

Blessing of Children/Birkat Hakohanim is projected.
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May God make you like Sarah, Rebecca, Rachel, Leah, Ephraim and Menasseh.

May God Bless you and guard you. May the light of God shine upon you, and may God be
gracious to you. May the presence of God be with you and give you peace. -
http://www.reformjudaism.org/practice/prayers-blessings/shabbat-and-holiday-blessin

gs-blessing-over-children#sthash.ZowfApft.dpuf

With our time remaining, each family/parent will write a Family Blessing to share with their
children each shabbat.

Questions to think about as you compose:

Do you have a favorite biblical character or personal ancestor you keep in mind when
raising your children?

What traits and behaviors are you and your children working to cultivate that you hope
they are ‘blessed’ with?

What other hopes, dreams and blessings would you like to share with your children?

Bonus At-Home Activity with Kids:

Directions: Each couple/parent will receive 18 playing card sized pieces of cardstock and an
empty playing card box. 6 cards will be printed with the ‘Joy’ questions used during human
bingo. Parents will be encouraged to work with their children to create questions for the
additional cards, and decorate them and the box together.

Example:
e Gratitude: What is one thing that someone did for you this week that you
are grateful for?
e Social Justice: What is problem in the world that you became aware of
this week? What can you do about it?

How to use your Shabbat cards (printed and handed out to parents)

e Set on the table during a meal. Go around the table and have each person pick a
question to answer.
If you give to tzedakah, take a card after each person puts money in the box.
Start Saturday morning breakfast with each person taking a Shabbat card to
answer.

e Driving to and from athletic games? Keep the shabbat cards in the car and make
the most of your time on the run.

e Have an older child you want to include? Text a Shabbat card question to your
tween/teen.

e Post a Shabbat question in a place everyone in the family frequents (hint: the
paperwork always has to get done!)


http://www.reformjudaism.org/practice/prayers-blessings/shabbat-and-holiday-blessings-blessing-over-children#sthash.Z0wfApft.dpuf
http://www.reformjudaism.org/practice/prayers-blessings/shabbat-and-holiday-blessings-blessing-over-children#sthash.Z0wfApft.dpuf
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Wrap up: Next time we come together, we’ll discuss how it went incorporating these
‘disruptions’ into your own lives or any of the others!

35
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Session 4: Chanukah Rated PG-13
1 hour and 15 minutes

Curricular EU:
e Our roles as parents, professionals and partners are full of challenges and joys that

endure across time and place.
e My own knowledge and experience of Judaism and life curates my child’s experience.
e Judaism is anything but child’s play.
e Joy is an outgrowth of feeling a sense of purpose, wonder, remembrance and

connection.

Session 4: Chanukah Rated PG-13

Core Concept for this Lesson:

During Chanukah, we experience the coexistence of light and darkness, just as joy and sorrow
go hand in hand in life.

Essential Questions:
e What are the different stories of Chanukah and why are some more easily elevated than
others?
How does Jewish ritual invite joy and sorrow to co-exist?
How can my Chanukah be a moment of reflection and celebration for my family?

Know: Participants will become acquainted with diverse stories of Chanukah and the historicity
of each.

Do: Participants will compare different stories of Chanukah and interpret their meanings
Participants will create a take-home tool that can remind their family of the messages of
Chanukah in Jewish oral tradition, history and ritual.

Believe: Participants will value the more adult versions of the Chanukah story and believe in
their own ability to balance the joy and sorrow of its narrative.

Belong: Learners will feel a part of an adult learning community that can support questioning
of accepted narratives and balance that with the need to teach age-appropriate messages to our

children.

9:15-9:20: Do Now - What is one word you associate with Chanukah?
9:20-9:30 Oys and Joys
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9:30-9:40: Set Induction: Inside Out Clip

Facilitator shows clip from Inside Out (2015), asks participants to remind one another of the
premise of the movie. https://www.youtube.com/watch?v=pvMxhzagmyY

Joy and Sadness:

What happens in the clip?

How do joy and sadness interact?

What is the filmmaker trying to teach us about these different human emotions?
When have you, or your children, found yourself living in this tension? (chevruta)

PP

Transition: Today we will explore the holiday of Chanukah through this lens. Review words
associated with Chanukah shared at the beginning. Does anything surprise you about this list?
Today we’ll explore some divergent stories of Chanukah and reflect on what these complicated
re-tellings can teach us.

9:40-10:10am Stories of Chanukah (...or Jews really do control Hollywood)
2 minutes: Split into 3 groups, ‘production companies’. For our first activity together, you are
all filmmakers and movie producers.
15 minutes:
e We are the producers of the next big Hollywood blockbuster and we are looking for the
right angle. You are a group of filmmakers ready to pitch the next big story of Chanukah
(think Exodus: God and Kings and Noah with Russell Crowe).
e 15 mnutes - read the summary you have been given and put together a pitch for a
screenplay.
e Your ultimate goal: Make the story compelling, easy to understand, and to also really tell
what you believe to be the TRUTH about Chanukah.
e You as a filmmaker feel like it is your responsibility to make sure that the world learns
the true story of Chanukah. If you have reasons why you think your story would be a
market success (this is business, people!), share those in your pitch.
10 minutes Each group pitches their story
5 minute Debrief:
e Based on these pitches, what is one new word you associate with Chanukah?
e Why do you think some of these stories are told and others not? (possible answers: more
complicated, some more joyful than others, some more flattering to Jews than others,
they bring up hard questions and issues)

10:10-10:30am A New December Dilemma: Cultivating Resilience in Ourselves and
our Children

Facilitator: Some of these stories are more joyful than others. Some of our own stories or
feelings are more joyful than others, especially as we approach winter and the traditional
‘holiday season’. Chanukah, while a celebratory moment, is also a story of resilience, of
individuals and a people struggling with conflict and turmoil and making it through the other
side. While you might still tell the story of the oil to your children for the next few years, how can
our celebration of Chanukah be a model of the balance of joy and sorrow that we walk in life?

e Distribute pages 181-183 from Jewish Spiritual Parenting (Kipnes and November)
describing joyful Chanukah rituals that do not include gift-giving, for reference at home.
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Take-away: We'll spend the last bit of our time together creating Chanukah lighting placemats
to rest your menorah/chanukiah on each year. Art supplies are available, but most importantly,
decorate your placemat with questions that will prompt your family to think about their own
resilience over the past year. You'll see that these questions connect to the themes of the
different stories of Chanukah you each read. Some may need to be rephrased when discussing
with children around the menorah.

Suggestions:
e What is one difficult relationship I worked on this year?
e What is one challenge I encountered in school or at work this year?
e What is one thing that I love about myself that I shared with the world this year
(even if it was hard)?
e What is one surprise I did not expect to happen this year?
e What is one thing that I had to say goodbye to this year that I still miss?

Wrap up: Practice Chanukah blessings together as a group. During a closing go around, each
person picks one question from their placemat to answer.

Parents should leave completed placemats with the facilitator to laminate and return before
the holiday.
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Appendix A: Session 4 Resource, Chanukah, 3 Stories for Comparison

The Story of Chanukah Version #1

What is Chanukah? ...

This is what our sages taught:

On the 25th of Kislev - the days of Chanukah, they are eight, not to eulogize on them and not to
fast on them, for when the Greeks entered the Temple, they polluted all the oils in the Temple,
and when the Hasmonean dynasty overcame and defeated them, they checked and they found
but one cruse of oil that was set in place with the seal of the High Priest, but there was in it only
enough to light a single day. A miracle was done with it, and they lit from it for eight
days.

The following year the sages fixed those days, making them holidays for praise and thanksgiving.

Talmud Shabbat 21b

mep T M whe P oW aen i
o eap mw.w-mrun %wws ‘t!:&'\:'\\ mk»m.mnﬁnmﬁh)v hreh . o o

i WEM‘ b [l b
e s wwvvrm@ wm Y e e b 1w

or B h i T P e G 2 D) e ap 9 g g g (o
Y 48 b Spén s s i i grape pe oo . 310
B0 323 5 o2 (k) MO e vy JreRe ﬂw"mu-::m‘ fop oo ogeo Sv b
S84 m. " Wrw fio ooy BT s o ogan o e g T 8

R L0 TP AT
= m-m:ﬂ M1 B o o v B ey
B, [y shigicd : T oo
K o b ,,,",.m; Tere DI PPES 307 3] | R proar el

= o np POV G ) <

) o e T oV o)

P ]

s m“" oha . e bbb £ TR
b vem e v

mma e n pp TR () G s
RARBIOID " g3 joow p oo e Bl
5 fosh ST SR ST
o b pevs pr'l
i o cm b

07 pIes W ogn MB
i gp R e
am o (3) . FITID) 1
i ) O pOTOD T

B Rl £ On E B 60 o
S b Te1 P 3

u..:w.m s o
oo o ongas
TR s 5 oo
Srreh o b s

£ carp heE ™
1': proab ) vy Fir u;ﬁ
P
ey frazan oy WH:; Tty
T e e S p VD BTS503 B PIE
"“”‘.‘"m w6 PRy Temy w1
pom e b "o 30 o7
TR iy e
T T v g |

+ RrGn 7 l‘.ﬁumm\nn%\mb‘
T o p i s

WEE W ek Lnn}urmn-b! bt R WA 2
=

serepreins

BN TN D TR 37 Wt g
PR ¥ prinst §T i Bnm
w"w w0 apes I N T

72 %0 U2 VR T N M ot

B 9D F erriasmi
5% s A T T B
0D 13790 0 80203 U0 § 7 O

Erofppn T Mo e spt e

=z m:xwpué’: vt s 5T
PR MO TIDD NI fnamibn post
T4 00523 pabs SRR RS N N
F>p 25 ¥V 282 TS ]-:51:
553 pmn Shoe jman af

TR N7 TR W N N S53
%R R A S e TR Py
43 {2 S0 SO TS P TIPS
TR R0 200 os «5:9 Mad
G sy Ry T

Epngen v K 7:'7*\;‘»1::1’71'
M WD e ASRE ¢ b
RN W TR A o b ow
WS BE TR O TEY R RN
R MR R O™ Sy ooy 1m
S o o DR R SEK, prnm
> MR X URT 2NN ~:g'--\:'v;
WK HIN DI Yo e ome s
WK W09 SR Y TR s
QN Y TN B MDD YEI TR K
AT e D A N T

3
w

o L,
‘,1 - whm s3in poo r 4
Ao ifo gt h 5 R
o peen b 3 Pl e
Zou fous e e in
B 65 355 vEp o o
PET oD BEE > Obun
pm)-b xrm bww iu\

ims-»:-.rsw; J‘m,
hwl TLER W W
%. b fp ormn 12 em)
'b ('Mat L oo veb
ey Tk
om0 vh R e
i) 3 FT

03 1h b poch v b
7o o T 308 ko

rm BUER TR) D (e )

S i S Ve §a

By (s bazl Mo bhuss
Co v 1w b

HER 2T WE B ipm VN em P

DAY Sop W D 120 00 e e
VU RYR VTV W et ne
1R DS P M 0NN S0 TN
[k e (AN T NV by pe

T S0 WEHAR BT T
\:w-:n P3N TSR 5 RN

.
0 3 o g n:'p Vs P i
5 =t o i v e % 216
e on ) 2 w5 B TN I3 VRt iy

s £20 b 2 ko o0 168 i o 4701 9 [ ke 1) g

o

3

T s

LT s A B
T -s:(-)om mn b e '-,»xnha-?h mmium: 1|| o Egn San S 2T oSz o e

Siret i

e v b o0 x £70 £ 1253 Tercn. a3 agie o By o

-r.mz’n,'r'ﬁ-mbmnm.'-’*r"

e s i

wrr!'*um!sbnmllwwvf%:r‘;ﬁrmwmhh‘ w7
S T At o e o o

sive sre mmmmevmiswmwwmmmmnmmv-,, kﬁ,nw(srmr:nam

51 v
WS 1 pE mﬁ-:-mn) o fem

W yem

£35R 500 | o Filh 143 S0 D0V e FEE AT vos e
"‘"”,J‘ 2 o 120 12 01 1 R [ e S 58 B i o 1 i 1o e B
D

P TR

TR B ey SRR e % U 800 bk et 10 2
= T
i

S s T g e

v b P e R 8 e

Lo 30 it by e g

e e s, \"V-vhwhwﬂ-hmwm
ke e ol

e e B o v by T

ot
-dﬂ:v-ﬁal»vm
ey SO

5 v
T 2 e 5 5T

0 bk %23 O B 0 0 T SN o et b 1 27 e e B e D6t S TR 149 S 1 R am oh v QW e

R

Picture of a page of Talmud




Rachel Gross-Prinz 40

The Story of Chanukah Version #2

Maccabees 1 & 2 tell the story of the Maccabees, a small band of Jewish fighters who liberated
the Land of Israel from the Syrian Greeks who occupied it. Under the reign of Antiochus IV
Epiphanes, the Syrian Greeks sought to impose their Hellenistic culture, which many Jews
found attractive. By 167 B.C.E, Antiochus intensified his campaign by defiling the Temple in
Jerusalem and banning some Jewish practices.

The Maccabees--led by the five sons of the priest Mattathias, especially Judah--waged a
three-year campaign that culminated in the cleaning and rededication of the Temple. This
small band of brothers fought together against the great Greek army of Antiochus.

Since they were unable to celebrate the holiday of Sukkot at its proper time in early autumn, the
victorious Maccabees decided that Sukkot should be celebrated once they rededicated the
Temple, which they did on the 25th of the month of Kislev in the year 164 B.C.E. Since Sukkot
lasts seven days, this became the timeframe adopted for Chanukah.

Depiction of Judah Maccabee, left



http://www.myjewishlearning.com/holidays/Jewish_Holidays/Hanukkah/History/Maccabean_Revolt/Heroes_or_Fanatics.shtml
http://myjewishlearning.worldofjudaica.com/jewish-holidays/hanukkah/menorah/p_yair_emanuel_tree_of_life_menorah_with_birds_and_pomegranates_in_lazer_cut_metal#p=11521?a_aid=myjewishlearning&a_bid=82313a36&chan=code7
http://www.myjewishlearning.com/holidays/Jewish_Holidays/Sukkot.shtml
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The Story of Chanukah #3

Around the year 170 BCE, the land of Judea was dominated by Greek, Hellenizing powers.
Despite this, the Jews enjoyed relative religious freedom because the Greeks were Pagan. They
didn’t really mind if your God was different from theirs, as long as you paid your taxes!

Amidst this era of freedom, many Jews fell in love with the Greek culture of arts and athletics,
and stopped practicing their own religion and stopped worshiping God at the Temple in
Jerusalem. Other Jews remained as committed as ever to Temple worship, including sacrifice,
Shabbat, Kashrut and circumcision. This conflict about how to respond to Greek culture
led to near civil war amongst the Jews.

Antiochus IV tried to stop the violence and prevent the competing factions of Jews from
weakening his own power by outlawing many Jewish practices including Kashrut, circumcision
and Shabbat. Some Jews were put to death for practicing these Jewish rituals, since Antiochus
felt they were causing internal conflict amongst Jews.

Finally, those Jews most committed to Jewish tradition and ritual, called ‘Maccabees’ won out,
beating the Jews who were committed to Greek culture and the Greek army of Antiochus IV.
They celebrated their victory by rededicating the temple in Jerusalem and holding a huge feast,
called Chanukah, which means ‘rededication.’



