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HOMELAND OR TERRITORY? 
A Rationale 

 
 “Homeland or Territory?” contains a syllabus designed specifically for Jewish high school 

students, although one may adapt the course material to suit other audiences.  There are no 
prerequisites, but a familiarity with Israeli history would prove beneficial. 

“Homeland or Territory?” intends to help students define or develop their relationship with 
Israel using perspective  and empathy to analyze one of the critical issues in Israel that appear 
to consistently trouble liberal American Jews. 

“Homeland or Territory?” by design, can function in a variety of settings.  The included 
syllabus assembles students for 22 lessons in a lounge setting, such as a café. 

 
"Never let the facts get in the way of a good story." –Frank Dobie. 
 
"Any fool can criticize, condemn, and complain, but it takes character and 

self-control to be understanding and forgiving." -Dale Carnegie. 
 

Countless studies, most recently those of Jewish researchers Steven Cohen and Ari Kelman 
conclude that young American Jews express substantially increasing indifference or even 
antipathy towards Israel.1  Such findings appear exceptionally applicable to young liberal Jews, 
who often express suspicion towards the historical Zionist myths and modern Israeli policies that 
once received a warm welcome among American Jews.2  Unfortunately, as preeminent Israel 
educator Lisa Grant notes, “the teaching of Israel in American Jewish education has been much 
more often about the myth and miracle than it has been about the work of creating a relationship 
of mutuality based upon deep knowing and rich understanding.”3 

 
The confounding task of fashioning a “relationship of mutuality based upon deep knowing 

and rich understanding” remains the primary obstacle 
facing Israel education today.  In his ethnography of Israel 
education at Camp Ramah, leading scholar of Israel 
education Alex Sinclair suggests that effective Israel 
education must achieve two distinct goals, resolution and 
connection.  Sinclair represents the two goals as 
intersecting axes, as shown in Figure 1.4  Resolution, the 
vertical axis, represents the comprehensiveness of the 
student’s knowledge, while connection, the horizontal axis, 
represents the level of identification that an individual feels 
towards Israel.  Israel education, according to Sinclair, must 
aim for the top-right quadrant, producing students who, “feel 
deeply committed to Israel and who see it as an integral part 

                                                
1 Steven Cohen and Ari Kelman, “Beyond Distancing: Young Adult American Jews and their Alienation from Israel,” Jewish 
Identity Project of Reboot (2007), 2, http:// bjpa.org/Publications/details.cfm?PublicationID=326 (accessed November 20, 2011). 
2 Peter Beinart, “The Failure of the American Jewish Establishment,” The New York Review of Books (2010), 
http://www.nybooks.com/articles/archives/2010/jun/10/failure-american-jewish-establishment, accessed December 13, 2011). 
3 Lisa Grant, “Pluralistic Approaches to Israel Education,” Journal of Jewish Education 77 (2011): 2. 
4 Alex Sinclair, “A New Heuristic Device for the Analysis of Israel Education: Observations from a Jewish Summer Camp,” 
Journal of Jewish Education 75 (2009): 82. 

Figure 1.  Sinclair’s axes of resolution 
and connection. 
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of their identity, and who also have  a hi-res view of Israel, replete with its details, complexities, 
frustrations, and realities, both wondrous and worrisome.”5 

 
In order to determine how to establish connection, we must determine how students 

understand the knowledge that they learn.  In their acclaimed work on curricular design, 
Understanding by Design, Grant Wiggins and Jay McTighe discuss six facets of understanding.6  
Although each facet contributes to the fashion in which students understand knowledge, two 
directly address our relationships with others – perspective, the willingness to embrace solutions 
from multiple vantage points, and empathy, the ability to adopt alternate viewpoints as our own.  
Understandings that require perspective and empathy must always create connection, as one 
cannot truly empathize without connecting.  Therefore, when exercised in concert, perspective 
and empathy represent the tools necessary to achieve connection, to confidently move forward 
along the horizontal and vertical axes of Sinclair’s heuristic. 

 
This course intends to help students develop, in Grant’s words, a “relationship of mutuality 

based upon deep knowing and rich understanding” with Israel by teaching the following 
enduring understandings:  

 
1. A comprehensive assessment of settlements requires both perspective and empathy. 
 
2. A thoughtful American Jewish relationship with Israel cannot ignore the facets of 

Israeli society that challenge American Jewish values. 
 

Students will examine settlements from the following perspectives: 
 

1. Those who Live in Them: Specifically, the National Religious Settler. 
 
2. Those who Claim Them: Specifically, the Palestinian. 
 
3. Those who Support Them: Specifically, the Israelis who advocate continued 

settlement in order to secure Jewish safety. 
 
4. Those who would Dismantle Them: Specifically, the Israelis who advocate 

destroying settlements as part of the peace process. 
 

This course is intended for Jewish high school and college students.  The growing global and 
national obsession with the Middle East (and the Palestinian-Israeli conflict, in particular) finds 
expression in the high school and university settings, amidst the marketplace of ideas about 
Israel that compels Jewish students either to develop or evaluate their relationship with Israel.  
Jewish college students, especially, often receive scrutiny from peers, professors, and activists 
who expect them to fluently articulate or even defend their relationship with the Jewish state. 

                                                
5 Sinclair, 83. 
6 Grant Wiggins and Jay McTighe, Understanding by Design (Alexandria, Virginia: Pearson, 2005), 84.  The six facts of 
understanding according to Wiggins and McTighe are: explanation, interpretation, application, perspective, empathy, and self-
knowledge. 
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As Jewish students begin to reevaluate their beliefs and existing relationship to Israel, they 
may discover that their relationship with Israel lacks a viable understanding of the viewpoints 
and motivations at stake in Israel, what Sinclair refers to as resolution.  This course intends to 
supply or reinforce that understanding.  This course does not promote Israel advocacy.  Rather, 
the course intends to provide students with the skills necessary to fashion an independent 
relationship with Israel using perspective and empathy. 

 
Just as the high school and college settings ask students to evaluate their beliefs and 

relationships, it also asks students to evaluate how and where they spend their casual time.  This 
course employs a collegial, social setting for several reasons.  First, the setting may encourage 
participation among students that would scoff at spending their free time in a classroom 
environment.  Second, the setting may inspire students to believe that they can enjoy free time 
spent in conversation regarding serious subject matter.  Third, the setting attempts to brand the 
subject matter as more than an academic concern by likening the students' relationship with 
Israel to social relationships. 

 
Instructors who seek to help their students develop a strong identification with Israel should 

consider this curriculum as a means for helping Jewish American students construct a healthy 
relationship with Israel.  By giving students the opportunity to draw their own conclusions from 
empathizing with multiple perspectives, instructors will empower students with the tools 
necessary to honestly and intelligently develop their own relationship with Israel throughout their 
lifetimes, even in the face of criticism from professors, peers, and even media biases. 

 
"Friendship is a living thing that lasts only as long as it is nourished with 

kindness, empathy, and understanding." -Anonymous.  



vii 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

THIS PAGE INTENTIONALLY LEFT BLANK 
  



viii 
 

HOMELAND OR TERRITORY? 
Preface 

 
Dear Teacher, 

  
Thank you for considering this curriculum guide for your students.  We hope that it will 

provide your students with the information and skills necessary to accept the multiplicity of 
legitimate views regarding settlements and, ultimately, arrive at their own perspective on the 
issue.  In addition, we hope that it will help you teach your students the value of perspective and 
empathy when assessing problems of all sorts.  With this in mind, we would like to take note of 
the following: 

 
Overall Philosophy.  This curriculum intends to help students cultivate four distinct 

perspectives and try on those perspectives as their own.  The curriculum aims to teach students 
that these perspectives all represent legitimate means of viewing the circumstances at hand in the 
arena of settlements.  Therefore, students will spend little time employing critical evaluation 
skills.  We expect students to do so on their own.  Rather, we seek to inform student evaluations 
by familiarizing them with new perspectives and asking them to think like people who champion 
that perspective.  In order to more fully inhabit the perspective at hand, we suggest employing 
the vocabulary used by each perspective and during that perspective’s unit.  We have included 
some important vocabulary words during the introduction to each unit. 

 
Classroom Technology.  Although we designed this course with the intent of taking 

advantage of existing communications technology, we have left the choice up to the teacher 
whether to employ paper or computers for classroom activities, except in certain, prescribed 
situations.  We recommend that, aside from books required for purchase, this course can remain 
nearly paperless.  However, this is now your course, and we expect that you will choose the right 
approach for your learners. 

 
Required Materials.  We have provided copies of most of the materials used within the 

course.  However, the course uses a significant amount of material from two books and one film, 
making it necessary to purchase these for use during the class.  They are as follows: 

 
Avni, Ronit, and Julia Bacha, dir. Encounter Point.  Just Vision Films, 2006, film. 
Buber, Martin.  A Land of Two Peoples, ed. Paul Mendes-Flohr.  Chicago, Illinois: University of 

Chicago Press, 2005. 
Matar, Dina.  What It Means to Be Palestinian.  New York, New York: IB Taurus, 2011. 
 

These materials provide integral course content and can be purchased with little cost. 
 
Assessment Methodology.  As you will see, the course primarily employs two forms of 

assessment: reflection and project based learning.  First, each lesson contains a section entitled 
‘Reflection.’  These reflections offer students time to write individual journals, memoirs, or, in 
some cases, poetry, in order to practice empathy for the perspective that they learned during the 
lesson.  However, these opportunities will soon prove ineffectual if the teacher does not carefully 
review these reflective activities and offer feedback.  In many ways, these are starting points for 
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conversations.  So, if you feel that your students demonstrate the maturity necessary to share 
their feelings with others, please feel free to arrange the reflections in a way that allows students 
to share their individual thoughts with one another.  We recommend creating a closed online 
community for the class where students can post their reflective responses and comment upon 
each other’s work, such as Ning or VoiceThread. 

 
Second, the first three units each contain a project-based assessment to be completed at the 

end of the unit.  These assessments require the students to create editorials in Unit One, graphic 
advertisements in Unit Two, and video advertisements in Unit Three –which depict and 
champion the perspective studied during that unit.  These three projects serve as drafts for the 
final curriculum evaluation, where students will divide into groups that champion one of the four 
perspectives that they studied – using an editorial, a photo advertisement, and a video 
advertisement.  As a class, the students may then present their work to their school or 
congregational community, teaching the community about the multiplicity of relevant opinions 
on this topic of contemporary interest. 

 
We have chosen not to require an assessment for the fourth unit in order to allow time for 

students to work on the cumulative assessment.  Since many liberal American Jews express 
sympathies towards those who would tear the settlements down (Unit Four), we felt that 
requiring a unit assessment seemed unnecessary.  However, if you feel that your class leans 
toward Revisionist ideals (Unit Three), feel free to swap the order of Units Three and Four. 

 
Guest Speakers.  In order to facilitate empathy and in order to provide genuine assessment 

of student work by members of the field, this course employs liberal use of guest speakers.  
There exist many resources throughout the United States and Europe with access to free speakers 
who can represent the viewpoints covered within this curriculum.  If you find difficulty 
scheduling a speaker, feel free to contact the author for assistance.  However, we suggest relying 
upon local community resources in order to obtain speakers to facilitate the assessments.  Most 
Jewish communities have access to individuals with experience in creating editorials, photo 
advertisements, and video advertisements, and would likely welcome the opportunity to teach 
students their craft. 

 
Memorable Moments.  As a course designed to change the way students think, “Homeland 

or Territory?” contains many memorable moments, each designed to help students view the 
world from the perspective of another.  We wanted to highlight particular activities that we feel 
may represent memorable moments for your class. 

 
1. Unit I, Lesson 4: Decision-Making.  Students create a mock settlement. 
2. Unit I, Lesson 5: Guest Speaker. 
3. Unit II, Lesson 3: Text Study with Role-Plays.  Students act as Palestinians wounded 

by the 1967 War. 
4. Unit II, Lesson 5: Guest Speaker. 
5. Unit III, Lesson 5: Guest Speaker. 

 

http://www.ning.com/
http://voicethread.com/
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Lesson Objectives and Bloom’s Taxonomy.  Following each lesson objective, instructors 
will find a number in parentheses.  This number indicates the level on Bloom’s taxonomy 
corresponding to the lesson objective.  The levels of Bloom’s taxonomy are as follows: 

 
1. Knowledge.  The ability to recognize or recall information. 
2. Comprehension.  The ability to organize or arrange information within one’s mind 

and portray that information in an individualized fashion. 
3. Application.  The ability to apply information in new situations. 
4. Analysis.  The ability to use information in order to develop conclusions. 
5. Synthesis.  The ability to generate new ideas, to make predictions, or to solve 

problems using information. 
6. Evaluation.  The ability to use information in order to judge the merits of an idea, 

theory, or viewpoint. 
 

Video Narratives.  At the time of this publication, many of the video narratives are pending 
production.  In the summer of 2012, the author will conduct interviews in order to obtain video 
narratives for the course.  He may obtain additional narratives, which may alter the course 
slightly or simply provide additional resources for the teacher. 

 
Point of Contact.  The point of contact for this curriculum is the author, available at 

jknobel@huc.edu.  Good luck in your endeavor.  I hope that this guide helps your students 
develop an authentic, meaningful relationship with Israel, based upon fact and understanding.  I 
also hope that this guide enables you to open the eyes of your students to a new world of 
knowledge and understanding, one that enables them to travel into the world with their eyes open 
to the many wonderful ways of understanding not only Israel, but the world in which we live. 
 
 
 
 
 Respectfully, 
 Joshua D. Knobel 
 Student, HUC-JIR 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

mailto:jknobel@huc.edu


xi 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

THIS PAGE INTENTIONALLY LEFT BLANK 
  



1 
 

PROLOGUE 
Perspective and Empathy Examined 

 
This lesson introduces students to the territories and to the methodology of the course, 

namely, understanding settlements by cultivating knowledge of multiple perspectives and 
developing empathy for each perspective.  In this introductory lesson, students will “try on” 
perspective and empathy using situations from their everyday lives prior to employing the 
techniques throughout the course. 
 
Objectives 

 Students will be able to determine why so many perspectives on settlements exist (4). 
 Students will be able to provide examples of perspective and empathy (2). 
 Students will be able to examine problems using a multi-perspective approach (4). 

Set Induction 
 Ask students, on a piece of paper, to write down a short definition of ‘Israeli settlements.’  

Afterwards, students should crumple the paper and place it in the middle of the room. 
 When all students have completed their definitions, each student will grab a piece of 

paper (not their own), and students will read the papers in a circle. 
 Taking note of the differences in definitions, ask students why they feel that the 

definitions differ so much. 
Concept Attainment – Perspective and Empathy 

 Prepare examples that depict different types of understanding.  The 1st examples should 
include scenarios where subjects demonstrate perspective.  The 2nd examples should 
include scenarios where students demonstrate empathy.  The 3rd examples include 
scenarios where subjects demonstrate understanding via different methods.  For some 
examples, see “Definitions of Perspective and Empathy,’ in the appendix. 

 Provide the students with examples, and ask them, in pairs, to determine the qualities that 
define the 1st, 2nd, and 3rd examples and distinguish the categories from one another. 

 After students have arrived at an idea of what unifies the individual categories and 
separates them from one another, ask students to design new examples that meet their 
criteria of the 1st and 2nd. 

 Review the students’ suggestions. 
 Provide definitions of empathy and perspective from ‘Definitions of Perspective and 

Empathy,’ located in the appendix. 
 Ask the students to review the new examples that they designed earlier and modify them, 

if necessary, to incorporate what they learned from the definitions. 
Welcome and Administrative Information 

 This time has been allotted for welcoming and meeting students, learning a bit about 
them, and disseminating administrative data such as a syllabus, course expectations, etc. 

Survey 
 Students will individually fill out a survey provided by the teacher. 

Resources 
 Survey of Israeli Settlements. 
 Definitions of Perspective and Empathy, with examples. 
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ONE 
Those Who Live in Them 

 
This unit introduces students to the viewpoints of Israelis who live within the settlements.  

Although students will receive a brief introduction to different types of settlers in Lesson 1, the 
unit will focus upon National Religious settlers.  Students will learn how National Religious 
settlers see and refer to the Land of Israel by exploring the narrative of Israel through the 
National Religious lens.   

 
That narrative begins midway through Lesson 1 with the Biblical depiction of Israel’s 

borders.  The narrative continues in Lesson 2 with an analysis of Israel’s import as the lynchpin 
of the covenant between the People of Israel and the God of Israel and continues with a brief 
exploration of the articulation of the relationship between People and Land during Exile. 

 
Subsequently, in Lesson 3, students study changes in the relationship that result from the 

return from Exile.  In Lesson 4, they focus upon the reunification of the Land in 1967, and, in 
Lesson 5, the dismantlement of settlements in the hopes of peace.  Students conclude their 
studies of the National Religious viewpoint by preparing a draft editorial summarizing the view, 
as introduced in Lesson 6. 

 
Enduring Understandings 

 A comprehensive assessment of Israeli settlements requires an open-minded, faithful 
exploration of the narrative of the Land from the viewpoint of the people who live within 
the settlements. 

Knowledge (According to this Narrative) 
 According to the Bible, the Land of Israel represents a lynchpin of the covenant between 

the God of Israel and the People of Israel. 
 Jewish tradition during the classical and medieval periods expresses faith in the Biblical 

covenant with the Land of Israel through prayer, commentary, philosophy, and the arts. 
 Zionism and the successful capture of Judea and Samaria in 1967 represent steps along 

the path towards fulfilling God’s promise to Israel, the return to Zion promised within the 
Bible. 

 Abdication of settlements in return for peace represents a backwards step in the Jewish 
people’s journey to fulfill the requirements necessary for Redemption. 

Vocabulary 
 Judea and Samaria: Terms used by many Israelis since 1967 in order to refer to the 

territory captured from Jordan during the Six-Day War.  The Jordanians referred to the 
same territory as the West Bank, as the land rests on the west bank of the Jordan River. 

Skills 
 Students will be able to justify National Religious attitudes towards the Land of Israel 

using ancient and contemporary sources. 
 Students will be able to express the hopes, concerns, and disappointments of 

contemporary National Religious settlers. 
 
 



4 
 

Evidence of Learning 
 Students will record journal entries and/or poetry, written from the National Religious 

point of view, in response to exile, the creation of the state, the conclusion of the 1967 
war, and the destruction of a nearby settlement. 

 In groups, students will write an editorial, designed to appear within the Temple bulletin 
or school publication, representing the National Religious point of view and requesting 
ideological support from Temple or school members for their cause. 



5 
 

Lesson 1 
An Introduction to the Settler’s Israel 

 
Objectives 

 Students will be able to recognize and illustrate the existence of multiple settlement 
citizens and communities that lay outside the National Religious narrative (1). 

 Students will be able to describe the Land of Israel using National Religious vocabulary 
(2) and select important cities and sights based upon National Religious principles (3). 

 Students will be able to create maps of Israel using Biblical source texts as a guide (5). 
Set Induction 

 Break students into pairs and ask them to jot down everything they know or think they 
know about settlements and settlers. 

 Ask the pairs to share their findings with the class and highlight similarities and 
differences between the characteristics provided by the pairs. 

Videos and Discussion – What Do Settlers Look Like? 
 Students watch the three selected video narratives from Israelis living in Samaria.  The 

first depicts a settler from Ariel who lives in Ariel for financial purposes.  The second 
portrays an elderly settler from Gush Etzion who first moved there for security purposes, 
and the third, a Religious Zionist from Hebron.  Prior to each video narrative, show a 
map revealing the location of the village.  The map should contain the borders of the 
West Bank/Samaria, but no words demarking the area. 

 Students will discuss the narratives presented to them, focusing upon the motivations 
behind living in Samaria (or the West Bank, depending upon the narrative) revealed by 
each settler.  Guiding questions may include: 

o “Which area did these people choose to live in?”  Cities, the West Bank, Judea 
and Samaria, Israel, etc.  Introduce the multiplicity of names for the area 
containing the settlements. 

o What reasons did these individuals reveal for settling in this area?  Financial 
reasons, commute, more space, devotion to Israel, devotion to Holy Land. 

o Do some of these reasons surprise you?  Why or why not?  I didn’t expect people 
to live there just for a commute, I thought settlers all wanted all the land, I had no 
expectations… 

 Formally introduce the Religious Zionist settler narrative and inform students that the 
remainder of their study will focus on this one narrative, to the exclusion of others. 

Text Study and Map Drawing – A Land unlike Any Other 
 Students break into groups and receive Biblical quotes and corresponding maps that 

define the dimensions of the land of Israel.  Using the same blank map provided during 
the set induction, students create a map of Israel using the texts as a guide.  Students also 
select the five most important cities, as suggested by their experience with the Bible. 

 If the students lack a sense of Biblical geography, the teacher may wish to show the 
students how to conduct an electronic concordance search of the Bible in order to 
determine how often the name of a particular city appears (Jerusalem would serve as a 
good example).  In order to assist the endeavor, provide a list of cities, both modern and 
Biblical, for the students to search (although the teacher must take care to ensure that the 
spelling matches the text used for the concordance search, if the list is in English).  If 
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time is lacking, the teacher may provide a concordance search, although such a decision 
eliminates a potential area for student discovery. 

 After they finish, ask students to post their maps on the wall (or upload them to the 
group’s web working area) and survey their classmates’ maps in order compare. 

 Students will query one another and their instructor in order to define a ‘class map,’ with 
agreed-upon dimensions for Biblical Israel and five important cities.  Students must 
explain their final choices as a class.  Upload this map to the class web site. 

Reflection 
 Students will individually reflect upon the differences between the Biblical map selected 

by the class, a map of Israel that includes the West Bank, and a map of Israel bereft of 
Samaria [with important Biblical cities denoted].   

 Students will respond to the following:  
o “These maps of Israel today seem a bit different from the map that we created in 

class.  What do you think these differences might mean to someone who takes the 
Bible literally?” 

o “If you believed that Israel should contain all the land demarcated by our map 
from class, what do you think giving up the entire region of Samaria would mean 
to you?  What is lost?” 

Resources 
 Videos: 

o Settler, Ariel. 
o Settler, Gush Etzion. 
o Settler, Hebron. 

 Maps: 
o Israel (Genesis 15). 
o Israel (Numbers 34/Ezekiel 47). 
o Israel (Borderless Map). 

 The Bible: 
o Genesis 15:18-21. 
o Exodus 23:20-31. 
o Numbers 34:1-15. 
o Deuteronomy 1:6-8. 
o Ezekiel 47:13-20. 
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Lesson 2 
An Ancient Promise 

 
Objectives 

 Students will be able to fashion an articulation of the relationship between the God of 
Israel, the People of Israel, and the Land of Israel using the Bible (5).  

 Students will be able to hypothesize and describe the meaning of the Land of Israel to the 
People of Israel in the ancient and medieval Diaspora, using Jewish prayers, Biblical 
commentary, philosophy, and artistic works as evidence for their claims (5). 

Set Induction 
 In advance, ask students to bring to class a cherished gift from a loved one that 

symbolizes the love that exists between them.  Ask students to consider why and how the 
gift symbolizes love.  My parents gave me this locket because they loved me, this picture 
shows how they feel about me, they knew that I loved sports, so they bought me this 
jacket, etc. 

 Ask students to consider what they would feel like if they lost this gift, yet continued to 
see it and hear about it constantly, either in pictures, in videos, or even in conversations.  
I wouldn’t care, It would mean something, I would be angry, sorrowful, etc. 

Etch-a-Sketch Notes – The Bible on Israel 
 Demonstrate Etch-a-Sketch notes for the students using one of the gifts brought into class 

(the teacher can also bring a gift of her/his own, which eliminates any risk of violating 
the trust inherent in discussing such a personal subject in front of the class).  Etch-a-
Sketch notes require a student to examine a text or artifact, draw a picture representing 
the meaning of the object of study, and then write brief notes.  For the demonstration, 
prepare the sketch and notes in a manner that addresses the meaning of the gift and the 
motivation for it. 

 A pair of students will take a Biblical quote regarding the role of the Land of Israel 
within the covenant between God and the People.  The pair will create an Etch-a-Sketch 
note for the quote, addressing the meaning of the Land and the motivations regarding 
God and the People of Israel regarding the Land. 

 After they finish, ask students to post their notes on the wall (or upload them to the 
group’s web working area) and survey their classmates’ notes in order to compare. 

 Ask the students to develop a consensus expression regarding the Land of Israel and its 
meaning for the God of Israel and the People of Israel, using the quotes and Etch-a-
Sketch notes as guides.  In order to guide the conversation, you may wish to ask the 
following: 

o “Now that you’ve seen these quotes and your classmates’ opinions, what do you 
think the Land of Israel means to the People of Israel and the God of Israel?”  It is 
a symbol of God’s love, It is a part of the covenant, it is our duty to inherit it, it is 
just land, etc. 

o “Now, let’s put these answers together to agree on a clear definition of what this 
Land means, not just to us, but to God, according to the Bible.” 

Jigsaw with Window Notes – Expressions of Longing 
 Demonstrate Window Notes for the students using a Biblical quote from the previous 

exercise.  Window Notes require students to take four separate categories of notes after 
examining and inspecting an object.  Teachers may facilitate the process by preparing 
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note sheets with columns representing the types of notes desired.  The Window Notes 
used for this exercise will include:  

o Facts (as suggested by the material). 
o Feelings demonstrated by the author towards Israel. 
o Feelings inspired within the reader. 
o Questions raised by the material.  

 Students break into three expert groups: literature, prayer, and commentary. 
 Students proceed to separate learning stations, where they will find a brief introduction to 

their field, a brief introduction to their authors or prayers, and works from each field. 
 Students review the works in their expert groups and create Window Notes for the works 

they study. 
 Remix the groups so that one student from each group (literature, prayer, and 

commentary) sits in each new group. 
 Students share their notes with one another. 
 Assemble students for brief discussion, focusing upon the feelings demonstrated within 

the material and the feelings inspired by the material.  Guiding questions may include: 
o “Why do you think the writer feels the way you state he did?”  The writer may 

miss Israel, the writer may feel homeless, life wasn’t good for the Jews of that 
period in that place, the Jews didn’t have their own home, since the Land 
represented a covenant between God and the people, the Jews might feel that 
since they no longer have the Land, God no longer loves them. 

o  “How does it make you feel?” 
o “What is the writer’s relationship to the Land of Israel?  How can you tell?”  The 

author longs for the Land of Israel, as shown by the imagery, the writer feels that 
Israel is a crown jewel, the writer feels unworthy of the land of Israel. 

Reflection 
 Students will select any one of the following: a prayer, a poem, a short story, or a Biblical 

commentary that articulates the relationship between pre-Zionist Diaspora Jews and 
Israel. 

 Students will respond to the following: 
o “From the text you selected, what does the Land of Israel mean?” 
o “Does the Land of Israel have any role in the way the author of your text 

approaches God?  If so, how? 
o “Based upon a careful reading of the text, can you suggest a metaphor for Israel?” 

Resources 
 The Bible:  

o Genesis 13:14-17, 17:7-8. 
o Deuteronomy 30:1-5. 
o 2 Samuel 7:10-16. 
o Jeremiah 31:31-40. 

 The Prayer Book: 
o Ahavah Rabah. 
o Selection from Birkat HaMazon. 

 Medieval Jewish Literature: 
o Judah HaLevi, The Kuzari: An Argument for the Faith of Israel (New York, New 

York: Schocken Books, 1964), 293-295. 
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o Selected Poems of Judah HaLevi. 
 “A Longing to Return to the Land of Israel.” 
 “Mount Avarim.” 
 “My Lord, Your Dwelling Places Are Lovely.” 

 Rashi: Commentary on Genesis 1:1. 
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Lesson 3 
A Promising Return 

 
Objectives 

 Students will be able to express the relationship between the God of Israel, the People of 
Israel, and the Land of Israel according to the National Religious ideologies expressed by 
Rav Kook (2). 

 Students will be able to determine how Biblical and medieval conceptions of the Land of 
Israel find expression in the National Religious ideologies expressed by Rav Kook (4). 

 Students will be able to fashion personal expressions of the impact that Israeli statehood 
represents for National Religious settlers (5). 

Set Induction 
 Ask students to individually write down characteristics of the words ‘national’ and 

‘religious.’ 
 Ask students to share their results and write them on the board, making note of overlap. 

Do You Hear What I Hear? – A New Hope 
 Read aloud an excerpt from Rav Kook twice.  The teacher may simplify language as 

necessary for the audience (remember, it’s already a translation). 
 Next, break students into pairs, and ask them to retell the passage to the other student, 

who acts as a retelling coach.  Each student retells the excerpt. 
 Students scramble pairs and answer, either in writing or on computer, three questions 

provided by the teacher. 
o “What does Israel represent for the Jews, according to Rav Kook?” 
o “What does it mean when Rav Kook refers to, ‘the fire of Israel?’” 
o “What do you think is Rav Kook’s message to the Jews of the early 1900’s?” 

 Distribute a copy of the excerpt, asking students to cite evidence from the excerpt in 
order to support their answers to the questions above. 

 Convene students for a brief discussion.  Ask the questions provided and ask students to 
provide their answers, with proof. 

Compare and Contrast – Themes of the Land 
 Students array in groups and receive an un-cited collection of ideological statements 

regarding the Land of Israel from the Bible, medieval Jewish texts, and Rav Kook.   
 In their groups, students decide how to group the ideological statements within a Venn 

diagram consisting of Biblical and medieval ideology covered during Lesson 2 and Rav 
Kook’s ideology learned earlier during Lesson 3. 

 Student groups present their Venn diagrams to the class at large. 
 Provide the students with the quotes attributions and provide them with time to 

reconsider the list. 
Reflection 

 Students will individually reflect upon the lesson through role play that responds to the 
following: 

o “Imagine that you and your brother/sister are National Religious Zionists who just 
recently moved to Israel from Eastern Europe in 1925 in the hopes of finding a 
new home in the Promised Land.  You write your parents a letter, informing them 
how you are doing.” 
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o “Explain to your parents what Israel means to you.  Does it satisfy your longing?  
Does it bring you closer to God?  Does it give you hope?  Does it feel like home?  
If so, why?  If not, why not?” 

Resources 
 Abraham Isaac Kook, “The Land of Israel,” The Zionist Idea, ed. Arthur Hertzberg 

(Philadelphia, Pennsylvania: JPS, 1997), 419-421. 
 Ideological Statements Sheet.   
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Lesson 4 
A Land Made Whole 

 
Objectives 

 Students will be able to express how the 1967 war impacts contemporary National 
Religious ideology and its articulation of the relationship between the God of Israel, the 
People of Israel, and the Land of Israel, and the State of Israel (2). 

 Students will be able to fashion personal expressions of the impact that the 1967 war 
represents for National Religious settlers (5). 

Set Induction 
 In advance, ask students to bring back to class their gift from Lesson 1 (a cherished gift 

from a loved one that symbolizes the love that exists between them).   
 Ask students to consider what they would feel like if, having lost this gift (as discussed in 

Lesson 1), they found the gift once again.  Pride, joy, contentment, satisfaction, no 
feeling. 

Peer Reading – Fulfilling the Promise 
 Students break into pairs.  One student in each pair receives two short lists with 

accompanying questions, one for the first student and one for the second.  Students help 
one another answer these questions.  The texts for this exercise are as follows: 

o “Opinion Paper (1978),” Gush Emunim, from Israel in the Middle East, 
Rabinovich and Remhorz. 

 Student 1 Questions: 
 What circumstances led to the publishing of this document? 
 The author distinguishes between “imaginary peace” and “true 

peace.”  What do you think true peace looks like to the author? 
 Student 2 Questions: 

 Why do the authors reject the proposed peace plan? 
 What do you think is the authors’ alternative to the peace plan? 
 What is the importance of Shiloh and why does it matter to the 

authors? 
o “The Holy Land and the Value of Life,” Shlomo Goren. 

 Student 1 Questions: 
 What is the primary dilemma that Goren attempts to address? 
 What contrary opinions does Goren evaluate in order to address 

this dilemma? 
 According to Goren, do Palestinians have the right to live in the 

Land of Israel?  Why or why not? 
 Student 2 Questions: 

 What authorities does Goren consult in order to render his 
decision? 

 Under what circumstances, according to Goren, can the state risk 
the lives of individual Soldiers? 

 Students assemble to discuss their answers to the questions. 
Decision Making – The Import of History 
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 Students watch a brief testimonial from a National Religious settler who lived in Israel 
during the Six Day War and pioneered a settlement shortly thereafter, which addresses 
the following inspirations in settling: religious significance, security, resources, 
communal commitment, transportation access, and existing Arab presence. 

 Students break into groups and review four listed candidates for a potential settlement.  
Students subjectively rate the areas according to religious significance, security, 
resources, communal commitment, transportation access, and existing Arab presence.  
They then select a locale for settlement. 

 Student teams prepare a brief of the choice and brief their classmates.  In their brief, 
students should include: A name for their settlement, a Jewish hero or story that 
represents the new town, and an oath to be sworn by anyone wishing to join them at their 
new settlement. 

Reflection 
 Students will individually reflect upon the lesson by answering the following: 

o “Much of our study has tiptoed around the idea of the messiah and the redemption 
of the Jews, as expressed by Rabinovich and Remhorz.  The recovery of Samaria 
in 1967 represented a large step towards redemption for the Religious 
Nationalists.  Imagine that you were a Religious Nationalist shortly after Israel 
recaptured Hebron and the Old City of Jerusalem.  How do you feel?  What 
should we expect next in terms of Redemption?  What are our responsibilities?” 

 
Resources 

 Hamas Rabinovich and Yehuda Remhorz, Israel in the Middle East (Brandeis: Hanover, 
2008), 305-307. 

 Shlomo Goren, “The Holy Land and the Value of Life,” Jerusalem Post. 
 Video: Settlement Testimonial. 
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Lesson 5 
Disappointment with Disengagement 

 
Objectives 

 Students will be able to express how withdrawal from settlements impacts contemporary 
National Religious ideology and its articulation of the relationship between the God of 
Israel, the People of Israel, and the Land of Israel, and the State of Israel (2). 

 Students will be able to fashion original expressions of the emotional impact generated 
by withdrawal from settlements for National Religious settlers (5). 

Set Induction 
 In advance, ask students to bring back to class their gift from Lesson 1 (a cherished gift 

from a loved one that symbolizes the love that exists between them).   
 Ask students to consider what they would feel like if having lost this gift and found it 

again in someone else’s hands, an authority figure (other than their loved one) told them 
that they now had to share the gift with that someone else.  For instance, if the gift was 
from a grandparent, suggest that the student found the gift with a sibling, and the pair’s 
parents then instructed the student to share the gift with that sibling.  Feelings of 
resentment, amicability, or a lack of emotion may all ensue. 

Reading and Lecture – Redrawing the Map 
 Distribute copies (paper or electronic) of Netty Gross’ “Religious Zionism’s Identity 

Crisis” and Danny Daryan’s September 2007 interview in the Jerusalem Report.  Provide 
students time to read the chapter and write down any pertinent questions from the two 
texts.  

 Briefly discuss the Egyptian peace treaty and the withdrawal from Gaza.  Afterwards, ask 
the students to consider settlements within Gush Katif, the settlement area within the 
Gaza Strip.   “What do you think happened to those cities?”  They remain, they have been 
abandoned, they have been bulldozed, the Palestinians took them over, etc. 

 Provide brief lecture (verbal or audiovisual), explaining the dismantlement of settlements 
and its impact upon the National Religious movement. 

Guest Speaker Q & A – Echoes from the Aftermath 
 Formally introduce the guest speaker, a National Religious settler forced to abdicate a 

settlement.   
 Remind students to prepare thoughtful questions and to take care to listen to the 

emotional impact of the abdication. 
 If speaker is not available (locally or via video-teleconference), proceed to task rotation.  

Otherwise, proceed to individual reflection. 
Activity: Task Rotation: 

 Students will rotate through the following –  
o Students will listen to the song, Ein Li Eretz Acheret, and read a brief synopsis of 

the song’s history (It began as a song of the left, but became a song of the right 
following disengagement).  Armed with a copy of the lyrics, students will explain 
how the song expresses the discontent of the settlers, using at least two lyrical 
quotations as evidence. 

o Write a song, a poem, or a short story that expresses what a National religious 
settler might feel being forced from his/her home. 

o See Reflection. 

http://en.wikipedia.org/wiki/Gush_Katif
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Reflection 
 Students will individually reflect upon photos of abandoned settlements.  Students will 

comment on the following:  
o “These cities were once homes to families and communities.  Can you imagine 

someone telling you that you had to leave your neighborhood in order to make 
peace with another country?  How do you think you would feel?” 

o “In addition, these cities were more than just homes to the people who lived here.  
They symbolized God’s love for the people who lived in them.  What do you 
think it feels like to relinquish that gift, to give up something that you knew was 
meant for you, and you alone?” 

Resources 
 Eetta Prince-Gibson, “Interview with Danny Dayan,” The Jerusalem Report (September 

3, 2007), 48. 
 Netty Gross, “Religious Zionism’s Identity Crisis,” The Jerusalem Report (September 5, 

2005), 17-20. 
 Photos:  Abandoned Settlements, taken by Saul Schwarz. 
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Lesson 6 
Expressions of Covenant 

 
Objectives 

 Students will produce an original, persuasive expression of the hopes, concerns, and 
disappointments of contemporary National Religious settlers (5). 

Set Induction 
 Hand students an extremely brief editorial from that day’s newspaper. 
 Ask students, in groups, to analyze the editorial.  What is it trying to say?  How does it 

convey its message?  What does it do well?  Where does it fail?  Is this a good medium 
for conveying this message?  What might work better?  Why might someone wish to 
write an editorial?  What is the tone of the editorial?  What words are used to express the 
tone?  Does the editorial convey emotion?  How so? 

Introduction to the Assessment 
 Hand out two copies of brief editorials that articulate positions on Israel (but not a 

position on settlements).  Feel free to consult the guest speaker for assistance. 
 Introduce the primary assessment for the unit, a draft editorial, designed to appear within 

Temple or school bulletin, representing the National Religious point of view and 
requesting ideological support from school or Temple members for their cause. 

 Provide students with a copy of the assignment and assignment rubric. 
Assessment Coaching 

 Introduce students to the guest speaker, a member of the community well-versed in 
preparing editorials. 

 Allow time for the guest speaker to present the fundamentals of good editorial design and 
prepare students to craft their editorials. 

Resources 
 Assignment Rubric 
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TWO 
Those Who Claim Them 

 
This unit introduces students to the viewpoints of Palestinians (which includes many Arab-

Israelis who self-identify as Palestinians) who claim the land currently devoted to Israeli 
settlements as essential components of a future Palestinian state.  Students will learn how 
Palestinians see and refer to the Land of Israel by exploring the narrative of the land through the 
Palestinian lens. 

 
That narrative begins in Lesson 1 with a brief exploration of Islam’s relationship with 

Palestine during the Middle Ages.  Subsequently, in Lesson 2, students study Palestinian 
narratives addressing the nakbah.  Students continue by studying changes in the relationship 
between Palestinians and the Land that result from the Naksa, in Lesson 3, the intifadas, in 
Lesson 4, and the failed peace process, in Lesson 5. 

 
Students conclude their study of the Palestinian perspective by preparing a poster 

advertisement expressing the Palestinian point of view, as introduced in Lesson 6. 
 

Enduring Understandings 
 A comprehensive assessment of Israeli settlements requires an open-minded, faithful 

exploration of the narrative of the Land from the viewpoint of the people who claim the 
land used for settlements as part of Palestine. 

Knowledge (According to this Narrative) 
 Islam possesses a religious and historical relationship with the land of Palestine, 

specifically the city of Jerusalem. 
 The Land of Palestine, including the areas temporarily left during the nakbah, represents 

the home of many Palestinians, who enjoyed a special relationship with their land. 
 The naksa further separated Palestinians from their homes and insulted the pride and 

nationality of the Palestinian people.  
 The intifada represented an inevitable expression of Palestinian national will, pride, and 

commitment that no occupation or exile can ever hope to extinguish. 
 The failed peace process and the security barrier signify Israel’s commitment to divest 

the Palestinians of their national home and national pride. 
Vocabulary 

 Al-Nakbah: ‘The catastrophe’ refers to Israeli Independence.  Its use appears remarkably 
similar to the Jews’ use of Shoah, or ‘the calamity’ to refer to the Holocaust. 

 Al-Naksa: ‘The setback’ refers to the 1967 Israeli takeover of the West Bank. 
 Intifada: ‘Shaking off,’ refers to the civil insurrections of 1987-91 and the early 2000’s, 

expressions of Palestinian nationalism and a refusal to yield to Zionist aggression. 
Skills 

 Students will be able to justify Palestinian attitudes towards the land usurped by the 
Zionists using ancient and contemporary sources. 

 Students will be able to express the hopes, concerns, and disappointments of 
contemporary Palestinians with regard to the land. 
 



20 
 

Evidence of Learning 
 Students will record journal entries, written from the Palestinian point of view, in 

response to Middle Age conceptions of Palestine, the nakbah, the naksa, the intifadas, 
and the failed peace process. 

 In groups, students will craft a graphic advertisement, complete with a 5-page paper 
describing the scholarly choices behind the making of the advertisement, designed to 
appear within a Temple bulletin or school publication, representing the Palestinian point 
of view and requesting ideological support from Temple or school members for their 
cause. 
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Lesson 1 
Modern Bonds & Ancient Ties 

 
Objectives 

 Students will be able to recognize and illustrate the existence of multiple Palestinian 
narratives (1). 

 Students will be able to determine the common features among multiple Palestinian 
narratives (3). 

 Students will be able to portray the special relationship between Islam and Jerusalem (2). 
 Students will be able to suggest how the relationship between Islam and Jerusalem affects 

contemporary Palestinian views of Palestine (4). 
Set Induction 

 Break students into pairs and ask them to jot down everything they know or think they 
know about the origins of Palestine and Palestinians.   

 Ask the pairs to share their findings with the class and highlight similarities and 
differences between the characteristics provided by the pairs. 

Videos and Discussion – What Do Palestinians Look Like? 
 Students watch three selected video narratives from Palestinians living in the West Bank.  

The first depicts an elderly Palestinian who abandoned his home west of the Green Line 
and cannot return.  The second portrays a settler who owns farms separated by the 
security barrier.  The last depicts a Palestinian who lost his brother to an Israeli raid but 
encourages Palestinians living in settlements to make peace with their Israeli neighbors. 
Prior to each video narrative, show a map revealing the location of the village.  The map 
should contain the borders of the West Bank/Samaria, but no words demarking the area. 

 Students will discuss the narratives presented to them, focusing upon the motivations 
behind each video.  Guiding questions may include: 

o Which area does each of these people call home?   
o Do they live in the same home now?  Why or why not? 
o Do they intend to return to their ‘homes?’  Why or why not? 
o Do some of these answers surprise you?  Why or why not? 

Jigsaw with Window Notes – Ancient Ties to Palestine 
 Students divide into three groups and each group receives a text. 

o “Umar permits the Jews to Return to Jerusalem,” The Jews of Arab Lands: A 
History and Source Book, ed. Norman Stillman. 

o “The Charge of Appointment for a Nagid in Mamluk Egypt,” The Jews of Arab 
Lands: A History and Source Book, ed. Norman Stillman. 

o “The Meaning of Isra’ and Mi’raj in Islam,” Huda. 
 Each group reads their essay and takes window notes.  Window Notes require students to 

take separate categories of notes after examining and inspecting an object.  Teachers 
may facilitate the process by preparing note sheets with columns representing the types 
of notes desired.  The Window Notes used for this exercise will address:  

o Facts about Jerusalem conveyed in the text. 
o Relationship between Islam and Jerusalem suggested by the text. 

 Remix the groups so that one student from each group sits in each new group. 
 Students share their notes with one another. 
 Assemble students in order to conduct a class-wide assessment of their answers. 
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Reflection 
 Students will individually reflect upon Islam’s ancient ties to Palestine and to Jerusalem. 
 Students will respond to the following:  

o “Having read about Islam’s relationship with Jerusalem, how important do you 
think Palestine, and, specifically, Jerusalem, would be to someone who 
interpreted the Isra’ and Mi’raj literally?” 

o “If you were Muslim and believed that Jerusalem represents a pivotal component 
of Islamic tradition, would you be satisfied with Israeli control over Jerusalem?  
Why or why not?  What about international control?  Please explain.” 

Resources 
 Video Narratives: 

o Palestinian, Israel. 
o Palestinian, Barrier. 
o Palestinian, Brother. 

 “Umar permits the Jews to Return to Jerusalem,” The Jews of Arab Lands: A History and 
Source Book, ed. Norman Stillman (Philadelphia, Pennsylvania: Jewish Publication 
Society of America, 1979), 154-155. 

 “The Charge of Appointment for a Nagid in Mamluk Egypt,” The Jews of Arab Lands: A 
History and Source Book, ed. Norman Stillman (Philadelphia, Pennsylvania: Jewish 
Publication Society of America, 1979), 269-270. 

 Huda, “The Meaning of Isra’ and Mi’raj in Islam” (About.com), 
http://islam.about.com/od/otherdays/a/isra-miraj.htm (accessed 1 April 2012). 

  



23 
 

Lesson 2 
Torn Asunder 

 
Objectives 

 Students will be able to fashion an articulation of the relationship between the People of 
Palestine and Palestine prior to the nakbah using Palestinian source texts (5). 

 Students will be able to identify that Palestinians left their homes during the nakbah with 
the intent to return (1). 

 Students will be able to articulate how the nakbah impacted the Palestinians’ relationship 
with Palestine (3). 

Set Induction 
 Ask students to take two minutes to jot down a description of their lunch table with their 

friends at school.  Instruct them to talk about who sits there, what types of conversations 
take place, what types of food they regularly see, etc. 

 Then, ask students to imagine that a new group of students to the school took their lunch 
table, and their table was forced to split up among the other lunch tables.  Ask them to 
briefly consider, in student discussion, what that lunch, and subsequent lunches would 
feel like. 

Drafting a Letter to the United Nations – The Arab Case for Palestine. 
 Ask students to split into three groups.  Distribute a copy of the “The Arab Case for 

Palestine.”  Ask students to read the document and prepare letters of their own to the 
United Nations Delegation asking for support in restricting Jewish immigration to 
Palestine.  Each group will choose a particular focus area for their letter: 

o The historical relationship between the Palestinian people and the land. 
o The violence and upheaval caused by the Zionists. 
o The favoritism exhibited by Britain towards the Jews. 

 After students complete their letters, ask students to go around and view the letters of 
their classmates. 

 Finally, conclude with a discussion of the three topics and their role in Palestinian 
connection to the land of Palestine. 

Text Study with Student Presentations – Hasty Departures 
 Students break into three groups and each group receives a Palestinian narrative 

discussing the nakbah. 
o Sa’id Barghouti, “A Homeland Has No Borders,” 
o Um Thabet, “I called my daughter Sourriyya’,” 
o Shafik al-Hout, “It Is a Question of Belonging,” 

 Provide students with a blank map (either paper or on a slide) of Israel and the 
surrounding Arab territories.   

 Students read their stories and determine how to present the narratives to their fellow 
students.  Instruct students to ensure that they cover: 

o The author’s home. 
o The reason that the author departs and his/her feelings towards departure. 
o The expected duration of the author’s journey. 
o The author’s ultimate destination. 
o The author’s potential feelings towards home. 

 In addition, students locate the author’s home and current location on the map. 
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 Students present their “stories” to the class. 
Reflection 

 Students will individually reflect upon the distinction between home and current 
residence as portrayed by the narratives that they read during class. 

 Students will respond to the following:  
o “Take a look at the map you made when summarizing your narrative today.  

Imagine that you made that journey, that you are now living so far from home.” 
o “Now, imagine that your children, or your brother or your sister, has just asked 

you why you never call your current residence home.  In a letter or dialogue, 
explain to them where home is and what it is like.” 

Resources 
 “The Arab Office: The Arab Case for Palestine,” The Israel-Arab Reader, ed. Walter 

Laqueur and Barry Rubin (New York, New York: Penguin Books, 2008), 57-62. 
 Sa’id Barghouti, “A Homeland Has No Borders,” What It Means to Be Palestinian, ed. 

Dina Matar (New York, New York: IB Taurus, 2011), 31-34. 
 Um Thabet, “I called my daughter Sourriyya’,” What It Means to Be Palestinian, ed. 

Dina Matar (New York, New York: IB Taurus, 2011), 37-40. 
 Shafik al-Hout, “It Is a Question of Belonging,” What It Means to Be Palestinian, ed. 

Dina Matar (New York, New York: IB Taurus, 2011), 44-48. 
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Lesson 3 
Adding Insult to Injury 

 
Objectives 

 Students will be able to articulate how the naksa impacted the Palestinians’ relationship 
with Palestine (3). 

 Students will be able to fashion an articulation of the change in the relationship between 
the People of Palestine and Palestine that resulted from the naksa (5). 

Set Induction 
 Ask students to recall their lunch table discussion from the previous lesson or summarize 

the activity for students who missed the previous lesson. 
 Then, ask students to imagine, having already yielded their lunch tables to the newcomers 

and made new homes at new lunch tables, new students from the same neighborhood 
arrive and take up half of the new lunch table.  In addition, they make fun of the group’s 
food and conversations, sometimes hog the condiments, and generally treat the original 
members of the table with disdain. 

 Ask students to discuss their reactions to this new state of affairs. 
Text Study with Role-Plays – Pushed to the Edge 

 Students break into three groups and each group receives a Palestinian narrative 
discussing the naksa: 

o Mohammed Naguib Mahmoud, “Men Cry, Too.”  Students read the text as a 
group and design a one-page soliloquy that expresses Mahmoud’s feelings. 

o Samia Nasser Khoury, “The Honeymoon Did Not Last.”   
o Hani Ahmad Issawi, “I Did Not Waste My Life in Prison.” 

 Provide the students with sufficient time to prepare a role-play, using one of the scenes 
described by the authors in order to demonstrate the effects of the naksa.    

 Students perform their role-plays. 
 Students engage in class discussion regarding the motivations for expressing Palestinian 

nationalism.   
o Why did these people choose to express their nationalism in this way? 
o What did these expressions represent? 

Viewing for Meaning – The Import of History 
 Introduce the activity by informing students that will watch a brief video and asking them 

to take note of the following: 
o Words about emotions, such as pride, fear, or despair, that the author mentions. 
o Physical settings for the author’s stories. 
o Memorable actions on the part of Israelis that stick out in the mind of the author. 
o Memorable actions on the part of Palestinians that stick out in the mind of the 

author. 
 Students watch a brief testimonial from a Palestinian who served time in prison after 

violating restrictions imposed by the Israeli military governance in the West Bank 
following the naksa. 

 After the viewing, students return to their texts from the previous activity and look for 
similarities between the texts and the video in the categories observed. 

 Students assemble and discuss the similarities in their narratives.  Help the students 
determine why there are so many similarities among these narratives. 
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Reflection 
 Students will individually reflect upon the naksa.  Students will comment on the 

following:  
o “Imagine that you were the Palestinian from the short play that your group 

performed today.” 
o “Explain to an audience what it felt like to live your experiences.  What does the 

naksa mean to you?  How did it change your life?  How did it change the way in 
which you view the world?” 

 
Resources 

 Mohammed Naguib Mahmoud, “Men Cry, Too,” What It Means to Be Palestinian, ed. 
Dina Matar (New York, New York: IB Taurus, 2011), 100-103. 

 Samia Nasser Khoury, “The Honeymoon Did Not Last,” What It Means to Be 
Palestinian, ed. Dina Matar (New York, New York: IB Taurus, 2011), 106-110. 

 Hani Ahmad Issawi, “I Did Not Waste My Life in Prison,” What It Means to Be 
Palestinian, ed. Dina Matar (New York, New York: IB Taurus, 2011), 110-113. 

 Video: Palestinian naksa narrative. 
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Lesson 4 
Defiance 

 
Objectives 

 Students will be able to summarize the intifadas and their import in Palestinian 
nationalism (2). 

 Students will be able to express how the intifadas revealed Palestinian commitment to 
peoplehood and to home (3). 

 Students will be able to fashion expressions of Palestinian nationalism (5). 
Set Induction 

 Ask students to recall their lunch table discussion from the previous lesson or summarize 
the activity for students who missed the previous lesson. 

 Suggest the following: 
o “One of your fellow students, tired of the poor treatment she receives from the 

newcomers to your table, begins screaming at them in the middle of lunch and 
tells them to leave.  They casually brush her off with an insult but seem startled 
by her reaction.” 

o “Do you applaud her actions?  Do you condemn them?  Do you find the results 
satisfying?  How or how not?” 

 Conduct a class discussion using the suggested scenario. 
Reading and Questions – The Intifada 

 Distribute copies (paper or electronic) of Dina Matar’s What It Means to Be Palestinian, 
Chapter 5 (154-163).  Provide students time to read the chapter and write down any 
pertinent questions.  

 Lead a brief Question and Answer session discussing the intifada’s significance to 
Palestinian nationalism. 

Decision Making – Taking a Stand 
 Students break into three groups and each group receives three Palestinian narratives 

discussing Palestinian nationalism associated with the intifadas. 
o Khaled Ziadeh, “History No Longer Forgot the Palestinians.” 
o Manal Hazzan Abu-Sinni, “It Made Us Feel Different.” 
o Mahmoud Darwish, “The Palestinians’ Appeal on the 50th Anniversary of the 

Nakbah,”  
 Provide the students with sufficient time to prepare a soliloquy expressing how their 

group would respond to Zionist occupation and the first intifada and why.  Potential 
solutions, as suggested by the texts, may include. 

o Armed resistance. 
o Organization of peaceful demonstrations. 
o Literary resistance. 

 Students assemble and read their proposed courses of action and justifications. 
 Students engage in class discussion regarding the motivations for expressing Palestinian 

nationalism.   
o Why did these people choose to express their nationalism in this way? 
o What did these expressions represent? 
o What seems the most effective? 
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o Does the continued presence of the Israelis mean that these strategies were a 
failure?  Why or why not? 

Reflection 
 Students will individually reflect upon the intifada.  Students will comment on the 

following:  
o “Imagine that you were a Palestinian child or a young adult during the first 

intifada.  You just attended a rally, where demonstrators protested a checkpoint 
that ordinarily delayed you and your family three hours each day during transit.” 

o “Describe the scene in a letter or memoir to your family.  What happened?  What 
did it look like?  Sound like?  What did it feel like to see Palestinians take up their 
own cause against armed Soldiers?” 

Resources 
 Dina Matar, What It Means to Be Palestinian (New York, New York: IB Taurus, 2011), 

154-163. 
 Khaled Ziadeh, “History No Longer Forgot the Palestinians,” What It Means to Be 

Palestinian, ed. Dina Matar (New York, New York: IB Taurus, 2011), 169-172. 
 Manal Hazzan Abu-Sinni, “It Made Us Feel Different,” What It Means to Be Palestinian, 

ed. Dina Matar (New York, New York: IB Taurus, 2011), 172-175. 
 Mahmoud Darwish, “The Palestinians’ Appeal on the 50th Anniversary of the Nakbah,” 

read live Monday, June 14, 1998, at 12:15 at the end of the Nakba march.  
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Lesson 5 
When Hope Becomes Forlorn 

 
Objectives 

 Students will be able to express how the failed peace process and the security barrier 
affect the relationship between the Palestinians and Palestine (2). 

 Students will be able to assess and choose statements of Palestinian nationality 
appropriate to contemporary times (4). 

 Students will be able to fashion original expressions of the emotional impact generated 
by the failed peace process and the security wall (5). 

Set Induction 
 Ask students to recall their lunch table discussion from the previous lesson or summarize 

the activity for students who missed the previous lesson. 
 Suggest the following: 

o “The school administration, having noticed the problems caused in the 
lunchroom, has intervened, promising to separate you from the newcomers who 
currently sit at your lunch table and antagonize you throughout lunch.” 

o “However, they fail to reach an agreement, and the newcomers put up stacks of 
books each lunch, squeezing you and your friends into one another and placing 
the condiments out of reach.” 

 Conduct a class discussion using the suggested scenario. 
Text Survey – What is Modern Palestinian Identity? 

 Place the three quotes from Matar’s Epilogue to What It Means to be Palestinian at 
different tables within the room. 

 Ask students to survey the quotes and write down questions as they arise.  For example, 
Um Khaled talks about ‘the wall.’ Students may not know that this wall refers to the 
security barrier recently erected between the West Bank and Israel. 

 Answer student questions as a class. 
 Ask students to circulate once again and pick a quote that they see as the best 

representation of Palestinian identity.  Students will group together in order to discuss 
why they picked the quote. 

 Students represent the quote to their classmates. 
Guest Speaker Q & A – Echoes from the Aftermath 

 Formally introduce the guest speaker, a Palestinian from the West Bank who once lived 
east of the Green Line.   

 Remind students to prepare thoughtful questions and to take care to listen to the 
emotional impact of the abdication. 

 If speaker is not available (locally or via video-teleconference), proceed to task rotation.  
Otherwise, proceed to individual reflection. 

Reflection 
 Students will individually reflect upon photos of the security wall.  Students will 

comment on the following:  
o “This wall, erected after the failed peace talks and the second intifada, splits your 

farm in two.  Each day that you want to travel to the other side in order to sow, 
plant, or harvest, you must travel five miles on foot to the security checkpoint, 
wait at least two hours at the security checkpoint, and another five miles to your 
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field.  In addition, you must repeat the trip before nightfall or face imprisonment 
for violating curfew.” 

o “You once worked this farm without problem.  This was your home.  You grew 
up here, planted here.  Your friend died here, throwing rocks at Israeli soldiers 
while still a youth.  What does it feel like, to look at this fence which cuts your 
home into two?” 

Resources 
 Dina Matar, What It Means to Be Palestinian (New York, New York: IB Taurus, 2011), 

183-185. 
 Photos: Security Wall. 
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Lesson 6 
A Picture Is Worth a Thousand Words 

 
Objectives 

 Students will produce an original, persuasive expression of the hopes, concerns, and 
disappointments of contemporary Palestinians (5). 

Set Induction 
 Hand students a photo advertisement from that day’s newspaper. 
 Ask students, in groups, to analyze the advertisement.  What is it trying to say?  How 

does it convey its message?  What does it do well?  Where does it fail?  Is this a good 
medium for conveying this message?  What might work better?  When might someone 
wish to use a photo advertisement? 

Introduction to the Assessment 
 Hand out two photo advertisements for Israel organizations, such as AIPAC or J-Street. 
 Introduce the primary assessment for the unit, a draft graphic advertisement, designed to 

appear within a Temple or school bulletin, representing the National Religious point of 
view and requesting ideological support from school or Temple members for their cause.  
A 5-page paper describing the scholarly choices behind the making of the advertisement 
will accompany each submission. 

 Provide students with a copy of the assignment and assignment rubric. 
Assessment Coaching 

 Introduce students to the guest speaker, a member of the community well-versed in 
preparing photo advertisements. 

 Allow time for the guest speaker to present the fundamentals of good design and prepare 
students to craft their photo advertisements. 

Resources 
 Assignment Rubric 
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THREE 
Those Who Support Them 

 
This unit introduces students to the viewpoints of Israelis who support the continued 

existence and development of settlements but do not live in them.  Students will learn how the 
supporters of settlements see and refer to the Land of Israel by exploring the narrative of Israel 
through the lens of security. 

 
That narrative begins in Lesson 1 with the first articulations of Revisionist Zionism by Ze’ev 

Jabotinsky.  The narrative continues in Lesson 2 with an analysis of Israel’s border conflicts in 
the Golan and the West Bank, as well as the rebranding of Revisionism that followed the Six 
Day War.  In Lesson 3, students will assess the aborted peace talks of 2000 and the withdrawal 
from the Gaza Strip.  Students will complete a project to assess their learning during Lesson 4. 

 
Enduring Understandings 

 A comprehensive assessment of Israeli settlements requires an open-minded, faithful 
exploration of the narrative of the Land from the viewpoint of the people who support the 
continued existence and development of settlements. 

Knowledge (According to this Narrative) 
 Settlements represent essential steps towards securing the Land and creating a lasting 

peace with the Arabs. 
 The Arabs proved their unwillingness to countenance the existence of Israel by 

consistently attacking Israel and its resources via the Golan Heights, the Gaza Strip, and 
the West Bank.   

 The retaking of the Golan, the Gaza, and Samaria in 1967 served as an essential step 
towards safeguarding the Jews of Israel by denying Israel’s enemies access to 
strategically significant land. 

 Terrorism, the intifadas, the aborted peace talks in 2000, and the success of Hamas in the 
abandoned Gaza Strip all prove that the Palestinians would rather destroy Israel than 
make peace with Israel.   

Skills 
 Students will be able to justify Revisionist attitudes towards the Land of Israel using 

ancient and contemporary sources. 
 Students will be able to express the hopes, concerns, and disappointments of the 

Revisionists and their ideological successors. 
Evidence of Learning 

 Students will record journal entries, written from the Revisionist point of view, in 
response to Arab hostilities toward Zionism, hostile Arab actions toward Israel, the 
conclusion of the 1967 war, the intifadas, the peace talks, and the withdrawal from Gaza. 

 In groups, students will create a 30-second video advertisement, complete with a 10-
minute video or 5-page paper describing the scholarly choices behind the making of the 
advertisement, which represents the Revisionist point of view and requests ideological 
support for their cause. 

  



34 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

THIS PAGE INTENTIONALLY LEFT BLANK 
  



35 
 

Lesson 1 
Revising Zionism 

 
Objectives: 

 Students will be able to describe why, according to Jabotinsky, the Arabs of Palestine 
would unfailingly resist Jewish settlement (2). 

 Students will be able to explain three reasons why, despite Arab hostility to Jewish 
settlement, the pursuit of a Jewish state remained a steadfastly moral choice (2). 

 Students will be able to deduce the relationship between the Land of Israel and the People 
of Israel, according to Jabotinsky (4).  

Set Induction 
 Show students included video clip of people fighting over a parking space. 
 Ask the students to consider the motivations of each participant in the argument.  Why 

might these people fight over a parking space? 
 Ask students to consider:  

o “What if there were no other parking spaces, not just in the parking lot, but 
period?”   

o “Would that change your perception of the participants?  How?” 
Compare and Contrast – The Arab Quotient 

 Students array in groups and receive a collection of ideological statements regarding the 
Arabs and the Land of Israel from Theodore Herzl, David ben Gurion, and Ze’ev 
Jabotinsky.   

o Altneuland, Thedore Herzl. 
o Excerpts, David Ben Gurion. 
o “Evidence Submitted to the Palestine Royal Commission,” Ze’ev Jabotinsky.  

Begin on 564, with the first full paragraph, which begins “Finally…” 
 In their groups, students come up with any number of words to describe each author’s 

understanding of the Land of Israel and the Arabs living within that land.  Students create 
two-part (Israel and Arabs) three-part (three authors) Venn Diagrams and locate these 
words within the diagrams. 

 Student groups present their Venn diagrams to the class at large. 
Do You Hear What I Hear? – An Iron Wall 

 Read aloud “An Iron Wall,” by Ze’ev Jabotinsky twice.  The teacher may simplify 
language as necessary for the audience (remember, it’s already a translation). 

 Next, break students into pairs, and ask them to retell the passage to the other student, 
who acts as a retelling coach.  Each student retells the excerpt. 

 Students scramble pairs and answer four questions provided by the teacher. 
o Why, according to Jabotinsky, will the Arabs of Palestine resist Jewish 

immigration? 
o What does it mean when Jabotinsky refers to, “An Iron Wall?”  What might an 

“Iron Wall” look like? 
o What do you think the Land of Israel means to Jabotinsky? 

 Distribute a copy of the excerpt, asking students to cite evidence from the excerpt in 
order to support their answers to the questions above. 

Reflection 
 Students will individually reflect on the following: 
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o “Jabotinsky suggests that the Israelis must create an Iron Wall in order to create a 
state of their own.  What role do you think settlements would play in creating 
such an Iron Wall?  Create your own plan for how to create an effective Iron 
Wall.” 
 

Resources 
 Video: Parking Space Wars, http://www.youtube.com/watch?v=8SunrQam8aU  
 Theodore Herzl, Altneuland (Haifa, Israel: Haifa Publishing Company, 1961), 23-24. 
 David ben Gurion, Excerpts. 
 Ze’ev Jabotinsky, “Evidence Submitted to the Palestine Royal Commission,” in The 

Zionist Idea, ed. Arthur Hertzberg(Philadelphia: JPS, 1997), 564-570. 
 Ze’ev Jabotinsky, “An Iron Wall (We and the Arabs),” Zionism: Background Papers for 

an Evaluation, vol. 4 – Zionism and the Arab Movement: Our Reflections with Our 
Neighbors (Jerusalem, Israel: n.d.), 319-322. 

 
  

http://www.youtube.com/watch?v=8SunrQam8aU
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Lesson 2 
Trial by Fire 

 
Objectives: 

 Students will be able to evaluate Jabotinsky’s claims regarding Arab resistance to Jewish 
settlement and the need for an Iron Wall in light of Arab-Israeli relations from 1948 to 
1967 (6).  

 Students will be able to evaluate the changes in defensive posture offered by the changes 
in Israeli borders following the Six-Day War (6). 

Set Induction 
 Show students included video clip of schoolyard bully fight.   
 Debate the ethics of retaliation. 

Group Study – A Nation under Fire 
 Students break into six separate groups.   
 Each group receives a selected reading which briefly describes a component of Israeli 

relations with the Arab world before the Six-Day War. 
o A History of Israel, 443-445.  Israel-Jordan border skirmishes (1949-55). 
o A History of Israel, 445-450.  Israel-Syria/Egypt DMZ conflicts (1949-55). 
o A History of Israel, 450-453.  Boycotts and Blockades (1950-55). 
o A History of Israel, 617-622.  Headwater Diversion Plan (1964-67). 
o The Israel-Arab Reader, pp. 89-91.  Nasser on Zionism and Israel (1960-63). 
o The Israel-Arab Reader, pp. 93-96.  Constitution of the PLO (1963). 

 Students review the works in their groups and answer the following: 
o Identify the motives of parties mentioned within the reading. 
o Think back to Jabotinsky.  Would the behavior of the Arab nations in this reading 

surprise him?  Why or why not? 
 Assemble students and have them brief one another about their readings and the answers 

to the questions.  Conclude with a discussion.  Guiding questions may include: 
o If you were an Israeli at this time, how do you think you would feel? 
o What should the priority of the Israeli government be in these situations? 
o Imagine that one of these scenarios involved Mexico and the Unites States instead 

of Israel and its neighbors.  How would that make you feel? 
Map Analysis – A Land Secured 

 In four groups, students will study the maps depicted in “Creating Secure Borders.”  
Using the readings from the earlier group study, students will theorize the potential 
impact of returning one territory (the Sinai, the Gaza, the Golan, or the West Bank) to 
Egypt, Syria, or Jordan. 

 Once complete, students will present their security assessment to the remainder of the 
class. 

Reflection 
 Students will individually reflect upon photos of Soldiers entering Jerusalem’s Old City 

during the Six-Day War.   
 Students will respond to the following: 

o “Imagine that you were an IDF soldier involved in the border wars between Israel 
and Jordan, that you lost friends in border skirmishes in the past, and, now, you 
are among these soldiers entering the Old City of Jerusalem during the Six-Day 
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War, the first time that Jews were allowed in the city since 1948.  How would it 
feel to be here?” 

o “What do you think the Land, especially the Old City, would mean to you?”  
Resources 

 Video Clip: Bully Retaliation, http://www.youtube.com/watch?v=8p-
pt1H4AJw&feature=related  

 Howard M. Sachar, A History of Israel: From the Rise of Zionism to Our Time (New 
York: Alfred A. Knopff, 1998), 443-445, 445-450, 450-453, 617-622. 

 Gamal Abdel Nasser, “On Zionism and Israel,” The Israel-Arab Reader, ed. Walter 
Laqueur and Barry Rubin (New York: Penguin, 2008), 89-91. 

 “Palestinian Liberation Organization: Draft Constitution,” The Israel-Arab Reader, ed. 
Walter Laqueur and Barry Rubin (New York: Penguin, 2008), 93-96. 

 “Creating Secure Borders,” Secure and Recognized Boundaries: Israel’s Right to Live 
within Defensible Borders (Jerusalem: Carta, 1971), 34-35. 

  

http://www.youtube.com/watch?v=8p-pt1H4AJw&feature=related
http://www.youtube.com/watch?v=8p-pt1H4AJw&feature=related
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Lesson 3 
Lessons in Diplomacy 

 
Objectives: 

 Students will be able to express the disappointment wrought by the failed Israeli-PLO 
peace talks (2). 

 Students will be able to assess how the failed peace process reinforced Jabotinsky’s 
notion of the “Iron Wall.” (4). 

 Students will be able to assess the changes wrought in the relationship between the Land 
of Israel and the People of Israel through the withdrawal from Gaza (4). 

Set Induction 
 Show students a video or an article depicting disappointment over a failed negotiation 

that has significance to the students, such as professional sports labor negotiations or 
school board negotiations. 

 Ask students to consider the mindset of the disgruntled response.  Why would people 
seem so disappointed?  Do they seem angry?  Sad?  Both? 

Jigsaw with Window Notes – A Handshake Ignored 
 Window Notes require students to take four separate categories of notes after examining 

and inspecting an object.  Teachers may facilitate the process by preparing note sheets 
with columns representing the types of notes desired.  The Window Notes used for this 
exercise will include: facts (as suggested by the material), feelings demonstrated by the 
author towards peace, feelings inspired within the reader, and the apparent relationship 
the author sees between the People of Israel and the Land of Israel.  

 Students break into three expert groups: literature, prayer, and commentary. 
 Students proceed to separate learning stations, where they will find texts assessing the 

failed peace talks by Bill Clinton, Ehud Barak, and Dennis Ross.   
 Students review the works in their expert groups and create Window Notes for the works 

they study. 
 Remix the groups so that one student from each group (literature, prayer, and 

commentary) sits in each new group. 
 Students share their notes with one another. 

Guest Speaker Q & A – Disenchantment with Engagement 
 Formally introduce the guest speaker.  Appropriate speakers on the topic may vary from 

former IDF Soldiers to Knesset members to negotiators, but the speaker should be one 
who possesses a discernible sense of disenchantment with the peace process: 

 Remind students to prepare thoughtful questions and to take care to listen to the 
emotional impact of the abdication. 

Reflection 
 Students will individually reflect on the Gaza Disengagement Plan, as presented by Ariel 

Sharon to the Knesset in 2008.  Students will answer the following: 
o Why does Sharon recommend withdrawing from the Gaza Strip? 
o What does this withdrawal signify in terms of Jabotinsky’s “Iron Wall?” 

Resources 
 Bill Clinton, “Summarizing his Experience with the Peace Process,” The Israel-Arab 

Reader, ed. Walter Laqueur and Barry Rubin (New York: Penguin, 2008), 573-580. 
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 Benny Morris, “Camp David and After: An Exchange (An Interview with Ehud Barak),” 
The New York Review of Books, http://www.nybooks.com/articles/archives/2002/jun/13/ 
camp-david-and-after-an-exchange-1-an-interview-wi/ (accessed 1 April 2012). 

 Dennis Ross, The Missing Peace (New York: Farrar, Stratus, and Giroux, 2004), 753-
758. 

 Ariel Sharon, “Disengagement Plan (The Withdrawal from Gaza),” in The Israel-Arab 
Reader (New York: Penguin, 2008), 591-593. 
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Lesson 4 
Defense in Action 

 
Objectives 

 Students will produce an original, persuasive expression of the hopes, concerns, and 
disappointments of contemporary Revisionists (5). 

Set Induction 
 Show students a 30 second political advertisement. 
 Ask students, in groups, to analyze the advertisement.  What is it trying to say?  How 

does it convey its message?  What does it do well?  Where does it fail?  Is this a good 
medium for conveying this message?  What might work better?  When might someone 
wish to use a video advertisement? 

Introduction to the Assessment 
 Review two 30-second photo advertisements for Israel. 
 Introduce the primary assessment for the unit, a 30-second video advertisement, designed 

for Jewish audiences, representing the Revisionist point of view and requesting 
ideological support from school or Temple members for their cause.  A 5-page paper or 
10-minute video describing the scholarly choices behind the making of the advertisement 
will accompany each submission. 

 Provide students with a copy of the assignment and assignment rubric. 
Assessment Coaching 

 Introduce students to the guest speaker, a member of the community well-versed in 
preparing video advertisements. 

 Allow time for the guest speaker to present the fundamentals of good design and prepare 
students to craft their video advertisements. 

Resources 
 Assignment Rubric 
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FOUR 
Those Who Would Tear Them Down 

 
This unit introduces students to the viewpoints of Israelis who support withdrawal from the 

settlements in return for a negotiated peace settlement with a future Palestinian state.  Students 
will learn how the critics of settlements see and refer to the Land of Israel by exploring the 
narrative of the land through the potential for peace. 

 
That narrative begins in Lesson 1 with the first articulations of warning regarding Zionism by 

Martin Buber.  It continues in Lesson 2 with an examination of the Six-Day War and the 
challenges presented to Israel by the occupation of the Golan Heights, the Gaza Strip, and the 
West Bank.  In Lesson 3, students will see the impact of the aborted peace talks, the intifadas, 
and the withdrawal from the Gaza Strip upon the relationship between the Land and those 
willing to give up settlements for peace. 

 
Enduring Understandings 

 A comprehensive assessment of Israeli settlements requires an open-minded, faithful 
exploration of the narrative of the Land from the viewpoint of the people who would 
willingly abandon the settlements in return for peace. 

Knowledge (According to this Narrative) 
 Although the Jews possess a legitimate claim to the Land of Israel, the Arabs of Palestine 

also possess a legitimate claim to the very same land. 
 Israel holds a responsibility to honor the legitimate Arab claim to Palestine. 
 The Six-Day War created a dilemma for Israel by giving them possession of territories 

containing an Arab majority with legitimate claims to those territories. 
 Terrorism, the intifadas, and the success of Hamas in the abandoned Gaza Strip prove the 

ineffectiveness of Israel’s policy towards the territories.   
 Israel can only achieve peace by recognizing the Arabs’ legitimate claims in the West 

Bank and furnishing them with their own state. 
Skills 

 Students will be able to justify attitudes that propose giving up land for peace using 
ancient and contemporary sources. 

 Students will be able to express the hopes, concerns, and disappointments of 
contemporary Israelis with regard to the land and peace. 

Evidence of Learning 
 Students will record journal entries, written from the ‘Land for Peace’ point of view, in 

response to Zionism, the conclusion of the 1967 war, and terrorism. 
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Lesson 1 
Cautious Optimism 

 
Objectives: 

 Students will be able to describe why, according to Buber, the Israelis possessed a 
responsibility to the Arab inhabitants of Palestine (2). 

 Students will be able to express the relationship between the Land of Israel and the 
People of Israel, as suggested by Buber (3). 

 Students will be able to suggest appropriate measures for realizing the relationship 
suggested by Buber during the period of settlement (5). 

Jigsaw with Window Notes – The Evolving Arab Question 
 Students divide into four groups and each group receives an essay from Martin Buber 

regarding Arabs, Jews, and the Land of Israel. 
o “A Proposed Resolution on the Arab Question (September 1921).” 
o “Soul-Searching (April 1926).” 
o “Let Us Make an End to Falsities! (October 1948).” 
o “A Protest against Expropriation of Arab Lands (March 1953).” 

 Each group reads their essay and takes window notes.  Window Notes require students to 
take four separate categories of notes after examining and inspecting an object.  
Teachers may facilitate the process by preparing note sheets with columns representing 
the types of notes desired.  The Window Notes used for this exercise will address:  

o The author’s feelings towards Arabs in the Land of Israel. 
o The author’s feelings towards Jews in the Land of Israel. 
o The author’s feelings towards the relationship between Jews, the Arabs, and the 

Land of Israel. 
o Proposed Solutions for addressing competing claims on the Land. 

 Remix the groups so that one student from each group (literature, prayer, and 
commentary) sits in each new group. 

 Students share their notes with one another. 
 In their new groups, students combine their Window notes to create a picture of Buber’s 

thoughts on the questions from the 1920’s through the 1950’s. 
 Students then respond to the following questions: 

o “Why do the Jews, according to Buber, possess a responsibility to the Arabs 
living in Palestine?” 

o “How, according to Buber, should Israelis exercise that responsibility?” 
o “What, according to Buber, is the relationship between the Jews, the Arabs, and 

the Land of Israel?”  
 Assemble students in order to conduct a class-wide assessment of their answers. 

Reflection 
 Students each receive a copy of the guidelines for “Brith Shalom,” an organization 

founded in 1925 to create a peaceful resolution to violence between Jews and Arabs in 
the Palestinian mandate. 

 Students will respond to the following: 
o “Imagine that you are a resident of Jaffa in 1925.  Your brother, a member of the 

nascent Hagganah, has taken arms to defend his neighborhood in Jaffa against 
Arab riots.  You, however, just paid for your membership in Brith Shalom and 

http://www.jewishvirtuallibrary.org/jsource/History/haganah.html
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you are preparing to attend the inaugural meeting.  Your brother, who feels that 
Brith Shalom is a waste of time, seems angry and wants to know why you would 
go to such a meeting.” 

o “Explain to your brother why you feel that the Brith Shalom is important, what 
you hope to achieve through your participation, and how you hope to achieve it.” 

Resources 
 Martin Buber, “A Proposed Resolution on the Arab Question (September 1921),” A Land 

of Two Peoples, ed. Paul Mendes-Flohr (Chicago, Illinois: University of Chicago Press, 
2005), 58-62. 

 Martin Buber, “Brith Shalom (1925),” A Land of Two Peoples, ed. Paul Mendes-Flohr 
(Chicago, Illinois: University of Chicago Press, 2005), 72-75. 

 Martin Buber, “Soul-Searching (April 1926),” A Land of Two Peoples, ed. Paul Mendes-
Flohr (Chicago, Illinois: University of Chicago Press, 2005), 76-78. 

 Martin Buber, “Let Us Make an End to Falsities! (October 1948),” A Land of Two 
Peoples, ed. Paul Mendes-Flohr (Chicago, Illinois: University of Chicago Press, 2005), 
226-228. 

 Martin Buber, “A Protest against Expropriation of Arab Lands (March 1953),” A Land of 
Two Peoples, ed. Paul Mendes-Flohr (Chicago, Illinois: University of Chicago Press, 
2005), 261-263. 
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Lesson 2 
Pyrrhic Victory 

 
Objectives: 

 Students will be able to explain how the occupation of the Golan Heights, the Gaza Strip, 
and the West Bank following the Six-Day War posed dangers to Israel (3). 

 Students will be able to evaluate the dangers posed by the occupation of the Golan 
Heights, the Gaza Strip, and the West Bank using Buber’s proposed relationship between 
the People and the Land of Israel (6). 

Peer Reading – The Spoils of Victory? 
 Students break into pairs.  One student in each pair receives two short lists with 

accompanying questions, one for the first student and one for the second.  The students 
help one another answer the questions.  The texts for this exercise are as follows: 

o Selections from “The Meaning of Homeland (1967),” Amos Oz. 
 Student 1 Questions: 

 Oz compares Zionism to a drowning man grabbing a plank at sea.  
What does this comparison mean? 

 What factors, according to Oz, make Israel the only place for the 
Jewish state? 

 Student 2 Questions: 
 According to Oz, why are the Jews in Israel?  Why are the Arabs 

in Palestine? 
 What dilemma is Oz addressing?  What is his solution? 
 Describe Oz’s Zionism. 

o “The Territories (1968),” Yeshayahu Leibowiz. 
 Student 1 Questions: 

 What problems face Israel if it occupies the territories? 
 How can Israel avoid these problems, according to Leibowitz? 

 Student 2 Questions: 
 How do you understand Leibowitz’s contention that calling the 

Land “holy” is a form of idolatry? 
 What Biblical images does Leibowitz use to support his claim?  

Why are they important? 
 Students assemble to discuss their answers to the questions. 

Role Play and Discussion – Strategic Decisions 
 Select two students to act out the dialogue between an Israeli reporter and Moshe Dayan 

recorded in Report on Israeli Settlement in the Occupied Territories 7, no. 4. 
 In the meantime, divide the remaining students into three groups and ask them to prepare 

short, one-paragraph biographical sketches of Moshe Dayan, Yigal Allon, and Rabbi 
Moshe Levinger using whatever resources they can find on the internet. 

 Students conduct role-play, and groups read their biographical sketches of Dayan, Allon, 
and Levinger. 

 After students complete their role-play, engage the students in discussion regarding the 
conversation.  Potential questions include: 

o “Why do you think Dayan appears so upset with the settlement of Hebron?” 
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o “Knowing Dayan’s role as a war hero and Defense Minister, does his opinion 
surprise you?  Why or why not?” 

o What are Dayan’s primary considerations regarding the territories?” 
Reflection 

 Students will individually reflect upon the following: 
o “Imagine that you are a member of an Israeli pro-peace organization in 1967.  

You are proud of your country for defending itself but wonder about the wisdom 
of capturing the West Bank.  Write a letter to your family describing the dangers 
of staying in the Gaza Strip and the West Bank.” 

Resources 
 Amos Oz, “The Meaning of Homeland (1967),” The Amos Oz Reader (Orlando, Florida: 

Houghton Mifflin Harcourt, 2009), 235-253. 
 Yeshayahu Leibowitz and Eliezer Goldman, Judaism, Human Values, and the Jewish 

State (Cambridge, Massachusetts: Harvard University Press, 1992), 223-228. 
 Moshe Dayan, “Moshe Dayan on Settlement in Hebron – ‘A Real Disaster,’” Report on 

Israeli Settlement in the Occupied Territories 7, no. 4 (Jul-Aug 1997): 4-5.  
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Lesson 3 & 4 
Desperate Measures 

 
Objectives: 

 Students will be able to express the disappointment wrought by the failed Israeli-PLO 
peace talks and continued terrorism (2). 

 Students will be able to explain how Israeli presence and growth within the occupied 
territories continually frustrate attempts to create peace (3). 

 Students will be able to justify abandoning settlements (6). 
Video, Window Notes, and Discussion – No Peace in Our Time? 

 Students watch selections from the video, Encounter Point.  The documentary depicts 
different families that have been affected by the violence in Israel between Israelis and 
Palestinians. In this film, Just Vision, a non-profit organization, follows these families for 
16 months. It begins this journey by documenting the ongoing troubles between the 
Israelis and Palestinians. The team conducted 475 preliminary interviews and did two 
years of research before embarking on this 16 month journey. The crew traveled 
throughout Israel, from Tel Mond, Tulkarem, Hebron, and Haifa. These parents and 
loved ones have been attempting to end the violence by joining, or beginning their own 
peace organizations and awareness campaigns. 

 Because the running time of the film is 85 minutes, secure additional time for the class or 
use two class sessions to conduct the viewing and discussion. 

 Following the viewing, students divide into four groups and discuss a character from the 
film, creating Window Notes to represent their thoughts.  Window Notes require students 
to take four separate categories of notes after examining and inspecting an object.  
Teachers may facilitate the process by preparing note sheets with columns representing 
the types of notes desired.  The Window Notes used for this exercise will address:  

o The character’s experiences and how they shaped their views. 
o The ways in which the character’s views conflict with the traditions of their 

society. 
o The character’s espoused hopes for the Land. 
o The character’s proposed solutions for addressing competing claims on the Land. 

 Students reassemble to discuss their findings. 
Reflection 

 Students individually respond to the following: 
o “Imagine that you are Robi Damelin, visiting a home in Hebron in an attempt to 

explain why the citizens of Hebron ought to willingly leave their homes in return 
for peace.  Knowing that these people have lived here for more than a generation, 
that they have fought for their homes, and that they believe in their homes, what 
might you say to them?  How would you convince them of the need to leave?” 

Resources 
 Ronit Avni and Julia Bacha, dir, Encounter Point (Just Vision Films, 2006), film. 

 
  

http://en.wikipedia.org/wiki/Just_Vision
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EPILOGUE 
Perspective and Empathy in Action 

 
This cumulative activity allows students to employ perspective and empathy by trying on one 

of the perspectives that they studied during the course. 
 

Objectives 
 Students will be able to create original, persuasive, and coherent expressions of the 

hopes, concerns, and disappointments of the viewpoints that they studied during the 
course (5). 

Assignment 
 Use the survey results from the beginning of the course, or re-conduct the survey, in 

order to assign the students into four groups.  Each group will advocate one of the four 
viewpoints studied during the course.  Students will advocate a position that they ignored 
or condemned during the survey.  For example, if one student expressed in her survey 
that she felt that Israelis should remain in the settlements because the settlements 
represent a part of the Biblical Israel, do not assign her to National Religious Settler 
group.  Instead, try to assign her to the Palestinian or Land-for-Peace group.  This ensures 
that students receive an additional opportunity to embrace new perspectives. 

 After dividing students into groups, ask them to use their previous work and feedback as 
guides to create an editorial, a photo advertisement, and a 30-second video advertisement 
that expresses the concerns of their assigned group.  Essentially, they will repeat the 
assignments that they conducted before, but, this time, all of the assignments will support 
one individual perspective.   

 Some groups will have a step ahead; as the National Religious Settler group will already 
possess several draft editorials, the Palestinian group will already possess several draft 
photo advertisements, and the Revisionist group will already possess several draft videos. 

Student Presentation 
 Students should have an opportunity to present their work to the greater community in 

order to inform the community about the different perspectives.   
 We recommend a school or synagogue program that exposes adults and children of an 

appropriate age to the material.  Specifically, we recommend inviting the guest speakers 
who taught the students about editorials and advertisements to attend and grade the work. 

 Otherwise, teachers may use the existing rubrics in order to assess the final work. 
Survey 

 At the conclusion of the course, students will complete the same survey that they 
completed on the first day of the course. 
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APPENDIX TO THE PROLOGUE 
Learning Materials for Prologue 
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PROLOGUE 
Definitions of Perspective and Empathy, with Examples 

 
Perspective 
In the critical thinking sense of the term, students with perspective expose questionable and 
unexamined assumptions, conclusions, and implications.  When students have or can gain 
perspective, they can gain a critical distance from the habitual or knee-jerk beliefs, feelings, 
theories, and appeals that characterize less careful and circumspect thinkers.7 

 Robert recognizes in TV advertising the fallacy of using popular figures to promote 
products. 

 Jill explains the Israeli and Palestinian arguments for and against new settlements on the 
Gaza Strip. 

 Ted refuses to consider that there is another way to model the phenomena 
mathematically.  She just “knows” that there is only one way – hers. 

 Amy knows that the news reports about a U.S. Soldier killing innocent civilians in 
Afghanistan must be somehow biased, because American Soldiers simply don’t kill 
innocents. 

 
Empathy 
Empathy is the ability to get inside another person’s feelings and worldview…Empathy is a form 
of insight because it involves the ability to get beyond odd, alien, seemingly weird opinions or 
people to find what is meaningful to them.8 

 A young teenager empathizes with the restrictive lifestyle of his bedridden grandmother. 
 Jennifer imagines what it must feel like to be Romeo and Juliet, so desperately in love 

that they sacrificed themselves rather than live apart. 
 Tim, an excellent football player, becomes a coach and berates his young players because 

he cannot relate to their struggles to learn a game that came so easily to him. 
 Cindy doesn’t understand why Bill decided to join the Army.  The Army is full of 

nothing but violence and misogyny. 
  

                                                
7 Grant Wiggins and Jay McTighe, Understanding by Design (Columbus, Ohio: Pearson, 2005), 96-97. 
8 Wiggins and McTighe, 98-99. 
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PROLOGUE 
Survey on Israeli Settlements 

 
Name: 

Age: 

Gender: 

For each question below, circle the number to the right  
that best fits your opinion on the importance of the issue.  

Use the scale above to match your opinion. 

Question 
I Agree with this Statement: 

Don’t Know Not at all Not very Some-what Extremely 

I feel that Jews have an obligation to live in the 
ancient Jewish homeland of Israel. 

0 1 2 3 4 

I feel that the State of Israel should include all 
of the Land of Israel as described by the Bible. 

0 1 2 3 4 

I feel that Palestinians have a special 
relationship with Palestine, including the area 
now called Israel. 

0 1 2 3 4 

I feel that the West Bank rightfully belongs to 
the Palestinians and that Israel does not belong 
there. 

0 1 2 3 4 

I feel that Palestinians who left during the 
Israeli War for Independence should be able to 
return to the homes they left in 1948. 

0 1 2 3 4 

I feel that Israel must keep the West Bank and 
the Golan Heights in order to maintain safe and 
secure borders with its neighbors. 

0 1 2 3 4 

I feel that Israel stands alone in the Middle East, 
beset on all sides by hostile neighbors who want 
to destroy Israel and the Jews. 

0 1 2 3 4 

I feel that Israel should return most, if not all, of 
the West Bank to the Palestinians, in return for 
peace. 

0 1 2 3 4 

I feel that the Palestinians have as much of a 
right to the Land of Israel as the Jews. 

0 1 2 3 4 
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APPENDIX ONE 
Learning Materials for Unit One 
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Lesson 1 
Map of Israel (Genesis 15) 
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Lesson 1 
Map of Israel (Numbers 34/Ezekiel 47) 

 

 



66 
 

Lesson 1 
Map of Israel (Blank) 
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Lesson 1 
The Bible 

 
Genesis 15:18-21: 
“In that day God made a covenant with Abram, saying, ‘To your seed I have given this land, 
from the river of Egypt unto the great river, the river Euphrates, the land of the Kenite, and the 
Kenizzite, and the Kadmonite, and the Hittite, and the Perizzite, and the Rephaim, and the 
Amorite, and the Canaanite, and the Girgashite, and the Jebusite.’” 
 
Exodus 23:20-31 
“[God to the Israelites] Behold, I am sending a messenger before you to keep you in the way, and 
to bring you in unto the place which I have prepared; be watchful because of his presence, and 
hearken to his voice, do not rebel against him, for God will not suffer your transgression, for My 
name is in his heart; for, if you diligently hearken to his voice, and do all that which I speak, then 
I will be the enemy of your enemies, and will distress those distressing you. For My messenger 
will go before you, and bring you unto the Amorite, and the Hittite, and the Perizzite, and the 
Canaanite, the Hivite, and the Jebusite, and I will cut them off. Do not bow to their gods, nor 
serve them, nor do according to their doings, but utterly destroy them, and thoroughly break their 
standing pillars. And serve your God, and God shall bless your bread and your water, and I turn 
aside sickness from your heart; there shall be no miscarrying or barrenness in your land; the 
number of your days I will fulfill: My terror will I send before you, and put to death all the 
people that you come against, and I will give the neck of all your enemies unto you. And I will 
send the hornet before you, and it will cast out the Hivite, the Canaanite, and the Hittite, from 
before you; I will cast them not out from before you in one year, lest the land be a desolation, 
and the beast of the field will be multiplied against you; rather, little by little I will cast them out 
from before you, until you may be fruitful, and inherited the land. And I have set your borders 
from the Red Sea, even unto the sea of the Philistines, and from the wilderness unto the River: 
for I give into your hand the inhabitants of the land, and thou hast cast them out from before 
you…” 
 
Numbers 34:1-15 
“And the Lord spoke unto Moses, saying: ‘Command the children of Israel, and say unto them: 
When you come into the land of Canaan, this shall be the land that shall fall unto you for an 
inheritance, even the land of Canaan according to the borders thereof. Thus your south side shall 
be from the wilderness of Zin close by the side of Edom, and your south border shall begin at the 
end of the Salt Sea eastward; and your border shall turn about southward of the ascent of 
Akrabbim, and pass along to Zin; and the goings out thereof shall be southward of Kadesh-
barnea; and it shall go forth to Hazar-addar, and pass along to Azmon; and the border shall turn 
about from Azmon unto the Brook of Egypt, and the goings out thereof shall be at the Sea.  
And for the western border, ye shall have the Great Sea for a border; this shall be your west 
border. And this shall be your north border: from the Great Sea ye shall mark out your line unto 
mount Hor; from mount Hor ye shall mark out a line unto the entrance to Hamath; and the goings 
out of the border shall be at Zedad; and the border shall go forth to Ziphron, and the goings out 
thereof shall be at Hazar-enan; this shall be your north border. And ye shall mark out your line 
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for the east border from Hazar-enan to Shepham; and the border shall go down from Shepham to 
Riblah, on the east side of Ain; and the border shall go down, and shall strike upon the slope of 
the sea of Chinnereth eastward; and the border shall go down to the Jordan, and the goings out 
thereof shall be at the Salt Sea; this shall be your land according to the borders thereof round 
about.’  
And Moses commanded the children of Israel, saying: ‘This is the land wherein ye shall receive 
inheritance by lot, which the Lord hath commanded to give unto the nine tribes, and to the half-
tribe; for the tribe of the children of Reuben according to their fathers’ houses, and the tribe of 
the children of Gad according to their fathers’ houses, have received, and the half-tribe of 
Manasseh have received, their inheritance; he two tribes and the half-tribe have received their 
inheritance beyond the Jordan at Jericho eastward, toward the sun-rising.’” 
 
Deuteronomy 1:6-8 
“[Moses to Israel] The Lord our God spoke unto us in Horeb, saying: ‘You have dwelt long 
enough in this mountain; turn you, and take your journey, and go to the hill-country of the 
Amorites and unto all the places nigh thereunto, in the Arabah, in the hill-country, and in the 
Lowland, and in the South, and by the sea-shore; the land of the Canaanites, and Lebanon, as far 
as the great river, the river Euphrates. Behold, I have set the land before you: go in and possess 
the land which the Lord swore unto your fathers, to Abraham, to Isaac, and to Jacob, to give unto 
them and to their seed after them.’” 
 
Ezekiel 47:13-20 
“[Ezekiel to Israel] Thus said the Lord God: ‘This shall be the border, whereby ye shall divide 
the land for inheritance according to the twelve tribes of Israel, Joseph receiving two portions. 
And you shall inherit it, one as well as another, concerning which I lifted up My hand to give it 
unto your fathers; and this land shall fall unto you for inheritance. And this shall be the border of 
the land: on the north side, from the Great Sea, by the way of Hethlon, unto the entrance of 
Zedad; Hamath, Berothah, Sibraim, which is between the border of Damascus and the border of 
Hamath; Hazer-hatticon, which is by the border of Hauran. And the border from the sea shall be 
Hazar-enon at the border of Damascus, and on the north northward is the border of Hamath. This 
is the north side. And the east side, between Hauran and Damascus and Gilead, and the land of 
Israel, by the Jordan, from the border unto the east sea shall ye measure. This is the east side. 
And the south side southward shall be from Tamar as far as the waters of Meriboth-kadesh, to 
the Brook, unto the Great Sea. This is the south side southward. And the west side shall be the 
Great Sea, from the border as far as over against the entrance of Hamath. This is the west side. 
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Lesson 2 
The Bible 

 
Genesis 13:14-17 
“And God said unto Abram, after Lot was separated from him: ‘Lift up now your eyes, and look 
from the place where thou are, northward and southward and eastward and westward.  All the 
land which you see, I am giving it to you, and to your seed forever. And I will make your seed as 
the dust of the earth; so that if a man can number the dust of the earth, then shall your seed also 
be numbered.  Get up and walk through the land in the length of it and in the breadth of it; for I 
am giving it to you.’”' 
 
Genesis 17:7-8 
“[God to Abraham] And I will establish My covenant between Me and you and your seed after 
you throughout their generations for an everlasting covenant, to be a God unto you and to your 
seed after you.  And I will give to you, and to your seed after you, the land of your sojournings, 
all the land of Canaan, for an everlasting possession; and I will be their God.” 
 
Deuteronomy 30:1-5 
“[Moses to Israel] And it shall come to pass, when all these things have come upon you, the 
blessing and the curse, which I have set before you, and thou shall be spread among all the 
nations, where God has driven you, then you shall return to God, and hearken to God’s voice 
according to all that I command thee this day, you and your children, with all your heart, and 
with all your soul.  Then, God will end your captivity, and have compassion upon you, and will 
return and gather you from among all the peoples, where God scattered you.  If some of you are 
even in the uttermost parts of heaven, God will gather you from there and fetch you.  And God 
will bring you into the land that your fathers possessed, and you shall possess it; and God will 
make great things happen for you, and multiply you above your fathers.” 
 
2 Samuel 7:10-16 
“[God to David] And I will appoint a place for My people Israel, and will plant them, that they 
may dwell in their own place, and be disquieted no more; neither shall the children of 
wickedness afflict them anymore, as at the first, even from the day that I commanded judges to 
be over My people Israel; and I will cause thee to rest from all your enemies. Moreover, God will 
make you a house. When your days are fulfilled, and you shall sleep with your ancestors, I will 
set up your seed after you, and I will establish your seed’s kingdom.  He shall build a house for 
My name, and I will establish the throne of his kingdom forever.  I will be to him for a father, 
and he shall be to Me for a son; if he commit iniquity, I will chasten him with the rod of men, 
and with the stripes of the children of men; but My mercy shall not depart from him, as I took it 
from Saul, whom I put away before thee. And your house and your kingdom shall be made sure 
for ever before you; your throne shall be established forever.” 
 
Jeremiah 31:31-40 
“’Behold, the days come,’ says God, ‘that I will make a new covenant with the house of Israel, 
and with the house of Judah; not according to the covenant that I made with their fathers in the 
day that I took them by the hand to bring them out of the land of Egypt; for, as much as they 
broke My covenant, although I was a lord over them,’ says God. 
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‘But this is the covenant that I will make with the house of Israel after those days,’ says God, ‘I 
will put My law in their guts, and in their heart will I write it; and I will be their God, and they 
shall be My people; and they shall teach no more every man his neighbor, and every man his 
brother, saying: 'Know God'; for they shall all know Me, from the least of them unto the greatest 
of them,’ says God, ‘for I will forgive their iniquity, and their sin will I remember no more.’ 
Thus says God, ‘Who gives the sun for a light by day, and the ordinances of the moon and of the 
stars for a light by night? Who stirs the sea, that the waves thereof roar? The Lord of Hosts is His 
name.  If these ordinances depart from before Me, says God, then the seed of Israel also shall 
cease from being a nation before Me forever.’  Thus says God, ‘If heaven above can be 
measured, and the foundations of the earth searched out beneath, then will I also cast off all the 
seed of Israel for all that they have done,’ says God. 
‘Behold, the days come,’ says God, ‘that the city shall be built to God from the tower of Hananel 
unto the gate of the corner. And the measuring line shall yet go out straight forward unto the hill 
Gareb, and shall turn unto Goah. And the whole valley of the dead bodies, and of the ashes, and 
all the fields unto the brook Kidron, unto the corner of the horse gate toward the east, shall be 
holy unto God; it shall not be plucked up, nor thrown down any more forever.’ 
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Lesson 2 
The Prayer Book 
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Lesson 2 
The Prayer Book 
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Lesson 2 
Judah HaLevi, the Kuzari 
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Lesson 2 
Judah HaLevi, Selected Poems 

 
A Longing to Return to the Land of Israel 
My heart is in the east, and I in the uttermost west.  
How can I find savor in food? How shall it be sweet to me?  
How shall I render my vows and my bonds, while yet  
Zion lieth beneath the fetter of Edom, and I in Arab chains?  
A light thing would it seem to me  
to leave all the good things of Spain -  
Seeing how precious in mine eyes  
to behold the dust of the desolate sanctuary. 
 
 
Mount Avarim 
Shalom, Mount Avarim. Blessed be your slopes. 
Somewhere on you the greatest of men was gathered, 
Sacred bones now buried deep in your side. 
If you do not know him, ask the Red Sea, 
Ask the green bush, ask Sinai, and they will tell you: 
“He was not a man of words, but he did God’s work.” 
I have vowed to visit you soon, God willing. 
 
 
My Lord, Your Dwelling Places Are Lovely 
O My Lord, Your dwelling places are lovely  
Your Presence is manifest, not in mystery.  
My dream brought me to the Temple of God  
And I praised its delightful servants,  
And the burnt offering, its meal and libation  
Which rose up in great pillars of smoke.  
I delighted in the song of the Levites,  
In their secrets of the sacrificial service.  
Then I woke, and still I was with you, O Lord,  
And I gave thanks - for to You it is pleasant to give thanks. 
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Lesson 2 
Rashi on Genesis 1:1 

 
Genesis 1:1 
“In the beginning of God's creation of the heavens and the earth…” 
 
Rashi on “In the beginning…” 
Said Rabbi Isaac: It was not necessary to begin the Torah except from “This month is to you,” 
(Exod. 12:2) which is the first commandment that the Israelites were commanded, (for the main 
purpose of the Torah is its commandments, and although several commandments are found in 
Genesis, e.g., circumcision and the prohibition of eating the thigh sinew, they could have been 
included together with the other commandments). Therefore, why did God commence [the 
Torah] with “In the beginning?” Because of [the verse] “The strength of His works He related to 
His people, to give them the inheritance of the nations” (Ps. 111:6). For if the nations of the 
world should say to Israel, “You are robbers, for you conquered by force the lands of the seven 
nations [of Canaan],” they will reply, "The entire earth belongs to the Holy One, blessed be He; 
He created it (this we learn from the story of the Creation) and gave it to whomever He deemed 
proper When He wished, He gave it to them, and when He wished, He took it away from them 
and gave it to us. 
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Lesson 3 
Abraham Isaac Kook, “The Land of Israel” 
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Lesson 3 
Ideological Statements Sheet 

 
“The world and all that it contains is waiting for the Light of Israel, for the Exalted Light 
radiating from God Whose Name Should Be Praised.”9 
 
“How can we sing a song of God on foreign soil?”10 
 
“The Light of Israel is not a utopian dream, or some abstract morality, or merely a pious wish 
and a noble vision.  It does not wash its hands of the material world and all its values, 
abandoning the flesh and society and government to wallow in their own impurity, forsaking the 
forces of nature which fell in the Fall of Man to remain in their low estate.  The Light of Israel is, 
rather, a raising of all life.”11 
 
“If I forget you, Jerusalem, let my right hand wither, let my tongue stick to the roof of my mouth, 
if I cease to think of you, if I fail to keep Jerusalem in my mind even at my happiest hour.”12 
 
“Apart from the nourishment it receives from the life-giving dew of the holiness of the Land of 
Israel, Jewry in the Diaspora has no real foundation and lives only by the power of a vision and 
by the memory of our glory…”13 
 
“In days to come, the People of Israel shall strike root.  Israel shall sprout and blossom, and the 
face of the entire world will be covered with fruit.”14 
 
“The Land of Israel is especially distinguished by the God of Israel, and no function can be 
perfect except there.”15 
 
“My heart is in the east, and I in the uttermost west. How can I find savor in food? How shall it 
be sweet to me?”16 

  

                                                
9 Abraham Isaac Kook, “The Rebirth of Israel,” The Zionist Idea, ed. Arthur Hertzberg (Philadelphia, Pennsylvania: 
The Jewish Publication Society, 1997), 424. 
10 Psalm 137:4. 
11 Kook, 424. 
12 Psalm 137:5-6. 
13 Abraham Isaac Kook, “Lights for Rebirth,” The Zionist Idea, ed. Arthur Hertzberg (Philadelphia, Pennsylvania: 
The Jewish Publication Society, 1997), 429. 
14 Isaiah 27:6. 
15 Judah HaLevi, The Kuzari: An Argument for the Faith of Israel (New York, New York: Schocken Books, 1964), 
293. 
16 Judah HaLevi, “A Longing to Return to the Land of Israel.” 
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Lesson 4 
Gush Emunim, “Israel in the Middle East” 
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Lesson 4 
Shlomo Goren, “The Holy Land and the Value of Life” 
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Lesson 5 
Etta Prince-Gibson, “Interview with Danny Dayan” 
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Lesson 5 
Etta Prince-Gibson, “Interview with Danny Dayan” 
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Lesson 5 
Photos, Abandoned Settlements 
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Lesson 6 
Grading Rubric, Editorials 

 
 Advanced 

 
Intermediate Emerging 

Grammar and 
Word Choice 

Author demonstrates 
careful proofreading 
and attention to detail.  
Message remains 
consistently clear to 
an external audience. 

Author delivers a 
moderately cogent 
message with minimal 
grammatical or 
typographical errors. 

Confusing to follow and 
read.  Editorial contains 
obvious grammatical 
errors, misspelled words 
and/or typographic errors.   
 

Pacing The author delivers a 
briskly paced 
argument that quickly 
and effectively makes 
its points.  Each word 
appears specifically 
chosen to advance the 
author’s ideas. 

Author constructs an 
editorial that meets 
length requirements 
but seems to bog down 
when making certain 
points. 

Author dawdles while 
discussing unimportant 
data or arguments, leaving 
little room for the main 
points. 
Author exceeds page limits 
of the assignment. 

Perspective and 
Empathy 

The author inhabits 
the target group’s 
viewpoint as if it was 
his/her own, and 
delivers a persuasive 
and compelling 
narrative that evokes 
sympathy from the 
reader.   

Author demonstrates 
empathy for the 
viewpoint, but fails to 
articulate the 
viewpoint in a fashion 
compelling to the 
reader. 

Author appears distant 
from the subject matter 
and/or expresses none of 
the viewpoints desires. 

Depth of 
Understanding 

Weaves a compelling 
narrative that clearly 
demonstrates to the 
reader why the author 
and target group view 
the world in the way 
that they do. 

Demonstrates 
knowledge of the 
factors contributing to 
the target group’s 
viewpoint, but fails to 
make a compelling 
case for their 
relevance. 

Significant omission of the 
factors that contribute to 
the ways in which the 
target group views the 
world.   

Tone The author maintains 
a professional voice 
while demonstrating 
vigorous passion for 
his/her arguments. 

The editorial, for the 
most part, 
simultaneously 
demonstrates both 
passion and 
professionalism. At 
times, though, the 
author seems overly 
dismissive of critics. 

Author lacks any sense of 
professionalism or appears 
bored with the arguments 
at hand. 
Author offends audience 
by completely dismissing 
potential critics. 
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APPENDIX TWO 
Learning Materials for Unit Two 
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Lesson 1 
“Umar Permits the Jews to Return to Jerusalem” 
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Lesson 1 
Huda, “The Meaning of Isra’ and Mi’raj in Islam” 
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Lesson 1 
“The Charge of Appointment for a Nagid in Mamluk Egypt” 
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Lesson 2 
The Arab Office, “The Arab Case for Palestine” 
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Lesson 4 
Mahmoud Darwish, “The Palestinian Appeal” 

 

 
  



108 
 



109 
 

 
 

  



110 
 

Lesson 5 
Photos, Security Wall 
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Lesson 6 
Grading Rubric, Graphic Advertisements 

 
 Advanced 

 
Intermediate Emerging 

Technical 
Proficiency and 
Clarity 

Designer demonstrates 
careful proofreading 
and attention to detail.  
Message remains 
consistently clear to an 
external audience. 

Designer delivers a 
moderately cogent 
message with minimal 
grammatical, visual, or 
typographical errors. 

Advertisement and/or 
supporting paper 
contains obvious visual 
or grammatical errors, 
misspelled words and/or 
typographic errors.  
Visuals blurry or 
difficult to interpret. 

Quality of 
Visuals 

The designer delivers a 
compelling 
advertisement that 
engages external 
audiences.  Each 
symbol appears 
specifically chosen to 
advance the designer’s 
ideas, and the designer 
makes a case for each 
symbol in his/her 
supporting paper. 

Graphics support the 
designer’s arguments 
but fail to deliver a 
compelling message.  
Designer makes a good 
case for most of the 
symbols in his/her 
supporting paper. 

Graphics appear 
haphazardly or 
arbitrarily chosen.  
Designer makes little or 
no case for the use of 
different symbols in 
his/her supporting paper. 

Perspective and 
Empathy 

The designer inhabits 
the target group’s 
viewpoint as if it was 
his/her own, and 
delivers persuasive and 
compelling visuals that 
evoke sympathy from 
the viewer.   

Designer demonstrates 
empathy for the 
viewpoint, but fails to 
articulate the viewpoint 
in a fashion compelling 
to the viewer. 

Designer appears distant 
from the subject matter 
and/or expresses none of 
the viewpoints desires. 

Depth of 
Understanding 

Weaves a compelling 
narrative that clearly 
demonstrates to the 
viewer why the 
director and target 
group view the world 
in the way that they do. 

Demonstrates 
knowledge of the factors 
contributing to the target 
group’s viewpoint, but 
fails to make a 
compelling case for their 
relevance. 

Significant omission of 
the factors that 
contribute to the ways in 
which the target group 
views the world.   

Tone The author maintains 
professionalism while 
demonstrating 
vigorous passion for 
his/her arguments. 

The advertisement, for 
the most part, 
simultaneously 
demonstrates both 
passion and 
professionalism. 

The advertisement lacks 
any sense of 
professionalism or 
appears bored with the 
arguments at hand. 
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APPENDIX THREE 
Learning Materials for Unit Three 
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Lesson 1 
Theodore Herzl, Altneuland 
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Lesson 1 
David ben Gurion, Excerpts 
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Lesson 1 
Ze’ev Jabotinsky, “Evidence Submitted to the Palestine Royal Commission” 
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Lesson 1 
Ze’ev Jabotinsky, “An Iron Wall (We and the Arabs)” 
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Lesson 2 
Howard Sachar, A History of Israel, 443-445 
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Lesson 2 
Howard Sachar, A History of Israel, 445-450 
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Lesson 2 
Howard Sachar, A History of Israel, 450-453 
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Lesson 2 
Howard Sachar, A History of Israel, 617-622 

 
 

  



134 
 

 



135 
 

  



136 
 

  



137 
 

Lesson 2 
Gamal Abdel Nasser, on Zionism and Israel 
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Lesson 2 
“Palestinian Liberation Organization: Draft Constitution” 
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Lesson 2 
Map of Israel (1967 Borders) 
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Lesson 2 
Map of Israel (1967 Borders and Defense Perimeter) 
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Lesson 3 
Bill Clinton, “Summarizing his Experience with the Peace Process” 
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Lesson 3 
Benny Morris, “Camp David and After: An Exchange” 

 

The following interview with Ehud Barak took place in Tel Aviv during late March and early 
April. I have supplied explanatory references in brackets with Mr. Barak’s approval.  

The call from Bill Clinton came hours after the publication in The New York Times of Deborah 
Sontag’s “revisionist” article (“Quest for Middle East Peace: How and Why It Failed,” July 26, 
2001) on the Israeli–Palestinian peace process. Ehud Barak, Israel’s former prime minister, on 
vacation, was swimming in a cove in Sardinia. Clinton said (according to Barak):  

What the hell is this? Why is she turning the mistakes we [i.e., the US and Israel] made into the 
essence? The true story of Camp David was that for the first time in the history of the conflict the 
American president put on the table a proposal, based on UN Security Council resolutions 242 
and 338, very close to the Palestinian demands, and Arafat refused even to accept it as a basis for 
negotiations, walked out of the room, and deliberately turned to terrorism. That’s the real story—
all the rest is gossip.  

Clinton was speaking of the two-week-long July 2000 Camp David conference that he had 
organized and mediated and its failure, and the eruption at the end of September of the 
Palestinian intifada, or campaign of anti-Israeli violence, which has continued ever since and 
which currently plagues the Middle East, with no end in sight. Midway in the conference, 
apparently on July 18, Clinton had “slowly”—to avoid misunderstanding—read out to Arafat a 
document, endorsed in advance by Barak, outlining the main points of a future settlement. The 
proposals included the establishment of a demilitarized Palestinian state on some 92 percent of 
the West Bank and 100 percent of the Gaza Strip, with some territorial compensation for the 
Palestinians from pre-1967 Israeli territory; the dismantling of most of the settlements and the 
concentration of the bulk of the settlers inside the 8 percent of the West Bank to be annexed by 
Israel; the establishment of the Palestinian capital in East Jerusalem, in which some Arab 
neighborhoods would become sovereign Palestinian territory and others would enjoy “functional 
autonomy”; Palestinian sovereignty over half the Old City of Jerusalem (the Muslim and 
Christian quarters) and “custodianship,” though not sovereignty, over the Temple Mount; a 
return of refugees to the prospective Palestinian state though with no “right of return” to Israel 
proper; and the organization by the international community of a massive aid program to 
facilitate the refugees’ rehabilitation.  

Arafat said “No.” Clinton, enraged, banged on the table and said: “You are leading your people 
and the region to a catastrophe.” A formal Palestinian rejection of the proposals reached the 
Americans the next day. The summit sputtered on for a few days more but to all intents and 
purposes it was over.  

Barak today portrays Arafat’s behavior at Camp David as a “performance” geared to exacting 
from the Israelis as many concessions as possible without ever seriously intending to reach a 
peace settlement or sign an “end to the conflict.” “He did not negotiate in good faith, indeed, he 
did not negotiate at all. He just kept saying ‘no’ to every offer, never making any 
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counterproposals of his own,” he says. Barak continuously shifts between charging Arafat with 
“lacking the character or will” to make a historic compromise (as did the late Egyptian President 
Anwar Sadat in 1977–1979, when he made peace with Israel) and accusing him of secretly 
planning Israel’s demise while he strings along a succession of Israeli and Western leaders and, 
on the way, hoodwinks “naive journalists”—in Barak’s phrase—like Sontag and officials such as 
former US National Security Council expert Robert Malley (who, with Hussein Agha, published 
another “revisionist” article on Camp David, “Camp David: The Tragedy of Errors”*). According 
to Barak: 

What they [Arafat and his colleagues] want is a Palestinian state in all of Palestine. What we see 
as self-evident, [the need for] two states for two peoples, they reject. Israel is too strong at the 
moment to defeat, so they formally recognize it. But their game plan is to establish a Palestinian 
state while always leaving an opening for further “legitimate” demands down the road. For now, 
they are willing to agree to a temporary truce à la Hudnat Hudaybiyah [a temporary truce that the 
Prophet Muhammad concluded with the leaders of Mecca during 628–629, which he 
subsequently unilaterally violated]. They will exploit the tolerance and democracy of Israel first 
to turn it into “a state for all its citizens,” as demanded by the extreme nationalist wing of Israel’s 
Arabs and extremist left-wing Jewish Israelis. Then they will push for a binational state and then, 
demography and attrition will lead to a state with a Muslim majority and a Jewish minority. This 
would not necessarily involve kicking out all the Jews. But it would mean the destruction of 
Israel as a Jewish state. This, I believe, is their vision. They may not talk about it often, openly, 
but this is their vision. Arafat sees himself as a reborn Saladin—the Kurdish Muslim general who 
defeated the Crusaders in the twelfth century—and Israel as just another, ephemeral Crusader 
state.  

Barak believes that Arafat sees the Palestinian refugees of 1948 and their descendants, 
numbering close to four million, as the main demographic-political tool for subverting the Jewish 
state.  

Arafat, says Barak, believes that Israel “has no right to exist, and he seeks its demise.” Barak 
buttresses this by arguing that Arafat “does not recognize the existence of a Jewish people or 
nation, only a Jewish religion, because it is mentioned in the Koran and because he remembers 
seeing, as a kid, Jews praying at the Wailing Wall.” This, Barak believes, underlay Arafat’s 
insistence at Camp David (and since) that the Palestinians have sole sovereignty over the Temple 
Mount compound (Haram al-Sharif—the noble sanctuary) in the southeastern corner of 
Jerusalem’s Old City. Arafat denies that any Jewish temple has ever stood there—and this is a 
microcosm of his denial of the Jews’ historical connection and claim to the Land of 
Israel/Palestine. Hence, in December 2000, Arafat refused to accept even the vague formulation 
proposed by Clinton positing Israeli sovereignty over the earth beneath the Temple Mount’s 
surface area.  

Barak recalls Clinton telling him that during the Camp David talks he had attended Sunday 
services and the minister had preached a sermon mentioning Solomon, the king who built the 
First Temple. Later that evening, he had met Arafat and spoke of the sermon. Arafat had said: 
“There is nothing there [i.e., no trace of a temple on the Temple Mount].” Clinton responded that 
“not only the Jews but I, too, believe that under the surface there are remains of Solomon’s 

http://www.nybooks.com/articles/archives/2002/jun/13/camp-david-and-after-an-exchange-1-an-interview-wi/
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temple.” (At this point one of Clinton’s [Jewish] aides whispered to the President that he should 
tell Arafat that this is his personal opinion, not an official American position.)  

Repeatedly during our prolonged interview, conducted in his office in a Tel Aviv skyscraper, 
Barak shook his head—in bewilderment and sadness—at what he regards as Palestinian, and 
especially Arafat’s, mendacity:  

They are products of a culture in which to tell a lie…creates no dissonance. They don’t suffer 
from the problem of telling lies that exists in Judeo-Christian culture. Truth is seen as an 
irrelevant category. There is only that which serves your purpose and that which doesn’t. They 
see themselves as emissaries of a national movement for whom everything is permissible. There 
is no such thing as “the truth.”  

Speaking of Arab society, Barak recalls: “The deputy director of the US Federal Bureau of 
Investigation once told me that there are societies in which lie detector tests don’t work, societies 
in which lies do not create cognitive dissonance [on which the tests are based].” Barak gives an 
example: back in October 2000, shortly after the start of the current Intifada, he met with then 
Secretary of State Madeleine Albright and Arafat in the residence of the US ambassador in Paris. 
Albright was trying to broker a cease-fire. Arafat had agreed to call a number of his police 
commanders in the West Bank and Gaza, including Tawfik Tirawi, to implement a truce. Barak 
said:  

I interjected: “But these are not the people organizing the violence. If you are serious [in seeking 
a cease-fire], then call Marwan Bargouti and Hussein al-Sheikh” [the West Bank heads of the 
Fatah, Arafat’s own political party, who were orchestrating the violence. Bargouti has since been 
arrested by Israeli troops and is currently awaiting trial for launching dozens of terrorist attacks].  

Arafat looked at me, with an expression of blank innocence, as if I had mentioned the names of 
two polar bears, and said: “Who? Who?” So I repeated the names, this time with a pronounced, 
clear Arabic inflection—”Mar-wan Bar-gou-ti” and “Hsein a Sheikh”—and Arafat again said, 
“Who? Who?” At this, some of his aides couldn’t stop themselves and burst out laughing. And 
Arafat, forced to drop the pretense, agreed to call them later. [Of course, nothing happened and 
the shooting continued.]  

But Barak is far from dismissive of Arafat, who appears to many Israelis to be a sick, slightly 
doddering buffoon and, at the same time, sly and murderous. Barak sees him as “a great actor, 
very sharp, very elusive, slippery.” He cautions that Arafat “uses his broken English” to 
excellent effect.  

Barak was elected prime minister, following three years of Benjamin Netanyahu’s premiership, 
in May 1999 and took office in July. He immediately embarked on his multipronged peace 
effort—vis-à-vis Syria, Lebanon, and the Palestinians—feeling that Israel and the Middle East 
were headed for “an iceberg and a certain crash and that it was the leaders’ moral and political 
responsibility to try to avoid a catastrophe.” He understood that the year and a half left of 
Clinton’s presidency afforded a small window of opportunity inside a larger, but also limited, 
regional window of opportunity. That window was opened by the collapse of the Soviet Empire, 
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which had since the 1950s supported the Arabs against Israel, and the defeat of Iraq in Kuwait in 
1991, and would close when and if Iran and/or Iraq obtained nuclear weapons and when and if 
Islamic fundamentalist movements took over states bordering Israel. 

Barak said he wanted to complete what Rabin had begun with the Oslo agreement, which 
inaugurated mutual Israeli–Palestinian recognition and partial Israeli withdrawals from the West 
Bank and Gaza Strip back in 1993. A formal peace agreement, he felt, would not necessarily 
“end the conflict, that will take education over generations, but there is a tremendous value to an 
[official] framework of peace that places pacific handcuffs on these societies.” Formal peace 
treaties, backed by the international community, will have “a dynamic of their own, reducing the 
possibility of an existential conflict. But without such movement toward formal peace, we are 
headed for the iceberg.” He seems to mean something far worse than the current low-level 
Israeli–Palestinian conflagration.  

Barak says that, before July 2000, IDF intelligence gave the Camp David talks less than a 50 
percent chance of success. The intelligence chiefs were doubtful that Arafat “would take the 
decisions necessary to reach a peace agreement.” His own feeling at the time was that he “hoped 
Arafat would rise to the occasion and display something of greatness, like Sadat and Hussein, at 
the moment of truth. They did not wait for a consensus [among their people], they decided to 
lead. I told Clinton on the first day [of the summit] that I didn’t know whether Arafat had come 
to make a deal or just to extract as many political concessions as possible before he, Clinton, left 
office.”  

Barak dismisses the charges leveled by the Camp David “revisionists” as Palestinian 
propaganda. The visit to the Temple Mount by then Likud leader Ariel Sharon in September 
2000 was not what caused the intifada, he says. 

Sharon’s visit, which was coordinated with [Palestinian Authority West Bank security chief] 
Jibril Rajoub, was directed against me, not the Palestinians, to show that the Likud cared more 
about Jerusalem than I did. We know, from hard intelligence, that Arafat [after Camp David] 
intended to unleash a violent confrontation, terrorism. [Sharon’s visit and the riots that followed] 
fell into his hands like an excellent excuse, a pretext.  

As agreed, Sharon had made no statement and had refrained from entering the Islamic shrines in 
the compound in the course of the visit. But rioting broke out nonetheless. The intifada, says 
Barak, “was preplanned, pre-prepared. I don’t mean that Arafat knew that on a certain day in 
September [it would be unleashed]…. It wasn’t accurate, like computer engineering. But it was 
definitely on the level of planning, of a grand plan.”  

Nor does Barak believe that the IDF’s precipitate withdrawal from the Security Zone in Southern 
Lebanon, in May 2000, set off the intifada. “When I took office [in July 1999] I promised to pull 
out within a year. And that is what I did.” Without doubt, the Palestinians drew inspiration and 
heart from the Hezbollah’s successful guerrilla campaign during 1985–2000, which in the end 
drove out the IDF, as well as from the spectacle of the sometime slapdash, chaotic pullout at the 
end of May; they said as much during the first months of the intifada. “But had we not 
withdrawn when we did, the situation would have been much worse,” Barak argues:  
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We would have faced a simultaneous struggle on two fronts, in Palestine and in southern 
Lebanon, and the Hezbollah would have enjoyed international legitimacy in their struggle 
against a foreign occupier.  

The lack of international legitimacy, Barak stresses, following the Israeli pullback to the 
international frontier, is what has curtailed the Hezbollah’s attacks against Israel during the past 
weeks. “Had we still been in Leb-anon we would have had to mobilize 100,000, not 30,000, 
reserve soldiers [in April, during ‘Operation Defensive Wall’],” he adds. But he is aware that the 
sporadic Hezbollah attacks might yet escalate into a full-scale Israeli– Lebanese–Syrian 
confrontation, something the pullback had been designed—and so touted—to avoid.  

As to the charge raised by the Palestinians, and, in their wake, by Deborah Sontag, and Malley 
and Agha, that the Palestinians had been dragooned into coming to Camp David “unprepared” 
and prematurely, Barak is dismissive to the point of contempt. He observes that the Palestinians 
had had eight years, since 1993, to prepare their positions and fall-back positions, demands and 
red lines, and a full year since he had been elected to office and made clear his intention to go for 
a final settlement. By 2002, he said, they were eager to establish a state,  

which is what I and Clinton proposed and offered. And before the summit, there were months of 
discussions and contacts, in Stockholm, Israel, the Gaza Strip. Would they really have been more 
“prepared” had the summit been deferred to August, as Arafat later said he had wanted?  

One senses that Barak feels on less firm ground when he responds to the “revisionist” charge that 
it was the continued Israeli settlement in the Occupied Territories, during the year before Camp 
David and under his premiership, that had so stirred Palestinian passions as to make the intifada 
inevitable:  

Look, during my premiership we established no new settlements and, in fact, dismantled many 
illegal, unauthorized ones. Immediately after I took office I promised Arafat: No new 
settlements—but I also told him that we would continue to honor the previous government’s 
commitments, and contracts in the pipeline, concerning the expansion of existing settlements. 
The courts would force us to honor existing contracts, I said. But I also offered a substantive 
argument. I want to reach peace during the next sixteen months. What was now being built 
would either remain within territory that you, the Palestinians, agree should remain ours—and 
therefore it shouldn’t matter to you—or would be in territory that would soon come under 
Palestinian sovereignty, and therefore would add to the housing available for returning refugees. 
So you can’t lose.  

But Barak concedes that while this sounded logical, there was a psychological dimension here 
that could not be neutralized by argument: the Palestinians simply saw, on a daily basis, that 
more and more of “their” land was being plundered and becoming “Israeli.” And he agrees that 
he allowed the expansion of existing settlements in part to mollify the Israeli right, which he 
needed quiescent as he pushed forward toward peace and, ultimately, a withdrawal from the 
territories.  
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Regarding the core of the Israeli-American proposals, the “revisionists” have charged that Israel 
offered the Palestinians not a continuous state but a collection of “bantustans” or “cantons.” 
“This is one of the most embarrassing lies to have emerged from Camp David,” says Barak. 

I ask myself why is he [Arafat] lying. To put it simply, any proposal that offers 92 percent of the 
West Bank cannot, almost by definition, break up the territory into noncontiguous cantons. The 
West Bank and the Gaza Strip are separate, but that cannot be helped [in a peace agreement, they 
would be joined by a bridge].  

But in the West Bank, Barak says, the Palestinians were promised a continuous piece of 
sovereign territory except for a razor-thin Israeli wedge running from Jerusalem through from 
Maale Adumim to the Jordan River. Here, Palestinian territorial continuity would have been 
assured by a tunnel or bridge:  

The Palestinians said that I [and Clinton] presented our proposals as a diktat, take it or leave it. 
This is a lie. Everything proposed was open to continued negotiations. They could have raised 
counter-proposals. But they never did.  

Barak explains Arafat’s “lie” about “bantustans” as stemming from his fear that “when 
reasonable Palestinian citizens would come to know the real content of Clinton’s proposal and 
map, showing what 92 percent of the West Bank means, they would have said: ‘Mr. Chairman, 
why didn’t you take it?’”  

In one other important way the “revisionist” articles are misleading: they focused on Camp 
David (July 2000) while almost completely ignoring the follow-up (and more generous) Clinton 
proposals (endorsed by Israel) of December 2000 and the Palestinian– Israeli talks at Taba in 
January 2001. The “revisionists,” Barak implies, completely ignored the shift—under the 
prodding of the intifada—in the Israeli (and American) positions between July and the end of 
2000. By December and January, Israel had agreed to Washington’s proposal that it withdraw 
from about 95 percent of the West Bank with substantial territorial compensation for the 
Palestinians from Israel proper, and that the Arab neighborhoods of Jerusalem would become 
sovereign Palestinian territory. The Israelis also agreed to an international force at least 
temporarily controlling the Jordan River line between the West Bank and the Kingdom of Jordan 
instead of the IDF. (But on the refugee issue, which Barak sees as “existential,” Israel had 
continued to stand firm: “We cannot allow even one refugee back on the basis of the ‘right of 
return,’” says Barak. “And we cannot accept historical responsibility for the creation of the 
problem.”)  

Had the Palestinians, even at that late date, agreed, there would have been a peace settlement. 
But Arafat dragged his feet for a fortnight and then responded to the Clinton proposals with a 
“Yes, but…” that, with its hundreds of objections, reservations, and qualifications, was 
tantamount to a resounding “No.” Palestinian officials maintain to this day that Arafat said “Yes” 
to the Clinton proposals of December 23. But Dennis Ross, Clinton’s special envoy to the 
Middle East, in a recent interview (on Fox News, April 21, 2002), who was present at the 
Arafat–Clinton White House meeting on January 2, says that Arafat rejected “every single one of 
the ideas” presented by Clinton, even Israeli sovereignty over the Wailing Wall in Jerusalem’s 
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Old City. And the “Palestinians would have [had] in the West Bank an area that was contiguous. 
Those who say there were cantons, [that is] completely untrue.” At Taba, the Palestinians 
seemed to soften a little—for the first time they even produced a map seemingly conceding 2 
percent of the West Bank. But on the refugees they, too, stuck to their guns, insisting on Israeli 
acceptance of “the right of return” and on Jerusalem, that they have sole sovereignty over the 
Temple Mount.  

Several “revisionists” also took Barak to task for his “Syria first” strategy: soon after assuming 
office, he tried to make peace with Syria and only later, after Damascus turned him down, did he 
turn to the Palestinians. This had severely taxed the Palestinians’ goodwill and patience; they felt 
they were being sidelined. Barak concedes the point, but explains: 

I always supported Syria first. Because they have a [large] conventional army and 
nonconventional weaponry, chemical and biological, and missiles to deliver them. This 
represents, under certain conditions, an existential threat. And after Syria comes Lebanon 
[meaning that peace with Syria would immediately engender a peace treaty with Lebanon]. 
Moreover, the Syrian problem, with all its difficulties, is simpler to solve than the Palestinian 
problem. And reaching peace with Syria would greatly limit the Palestinians’ ability to widen the 
conflict. On the other hand, solving the Palestinian problem will not diminish Syria’s ability to 
existentially threaten Israel.  

Barak says that this was also Rabin’s thinking. But he points out that when he took office, he 
immediately informed Arafat that he intended to pursue an agreement with Syria and that this 
would in no way be at the Palestinians’ expense. “I arrived on the scene immediately after 
[Netanyahu’s emissary Ronald] Lauder’s intensive [secret] talks, which looked very interesting. 
It was a Syrian initiative that looked very close to a breakthrough. It would have been very 
irresponsible not to investigate this because of some traditional, ritual order.”  

The Netanyahu-Lauder initiative, which posited an Israeli withdrawal from the Golan Heights to 
a line a few kilometers east of the Jordan River and the Sea of Galilee, came to naught because 
two of Netanyahu’s senior ministers, Sharon and Defense Minister Yitzhak Mordechai, objected 
to the proposed concessions. Barak offered then President Hafiz Assad more, in effect a return to 
the de facto border of “4 June 1967” along the Jordan River and almost to the shoreline at the 
northeastern end of the Sea of Galilee. Assad, by then feeble and close to death, rejected the 
terms, conveying his rejection to President Clinton at the famous meeting in Geneva on March 
26, 2000. Barak explains,  

Assad wanted Israel to capitulate in advance to all his demands. Only then would he agree to 
enter into substantive negotiations. I couldn’t agree to this. We must continue to live [in the 
Middle East] afterward [and, had we made the required concessions, would have been seen as 
weak, inviting depredation].  

But Barak believes that Assad’s effort, involving a major policy switch, to reach a peace 
settlement with Israel was genuine and sincere.  
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Barak appears uncomfortable with the “revisionist” charge that his body language toward Arafat 
had been unfriendly and that he had, almost consistently during Camp David, avoided meeting 
the Palestinian leader, and that these had contributed to the summit’s failure. Barak:  

I am the Israeli leader who met most with Arafat. He visited Rabin’s home only after [the 
assassinated leader] was buried on Mount Herzl [in Jerusalem]. He [Arafat] visited me in my 
home in Kochav Yair where my wife made food for him. [Arafat’s aide] Abu Mazen and [my 
wife] Nava swapped memories about Safad, her mother was from Safad, and both their parents 
were traders. I also met Arafat in friends’ homes, in Gaza, in Ramallah.  

Barak says that they met “almost every day” in Camp David at mealtimes and had one “two-hour 
meeting” in Arafat’s cottage. He admits that the time had been wasted on small talk—but, in the 
end, he argues, this is all part of the “gossip,” not the real reason for the failure. “Did Nixon meet 
Ho Chi Minh or Giap [before reaching the Vietnam peace deal]? Or did De Gaulle ever speak to 
[Algerian leader] Ben Bella? The right time for a meeting between us was when things were 
ready for a decision by the leaders….” Barak implies that the negotiations had never matured or 
even come close to the point where the final decision-making meeting by the leaders was apt and 
necessary.  

Barak believes that since the start of the intifada Israel has had no choice—”and it doesn’t matter 
who is prime minister” (perhaps a jab at his former rival and colleague in the Labor Party, the 
dovish-sounding Shimon Peres, currently Israel’s foreign minister)—but to combat terrorism 
with military force. The policy of “targeted killings” of terrorist organizers, bomb-makers, and 
potential attackers began during his premiership and he still believes it is necessary and effective, 
“though great care must be taken to limit collateral damage. Say you live in Chevy Chase and 
you know of someone who is preparing a bomb in Georgetown and intends to launch a suicide 
bomber against a coffee shop outside your front door. Wouldn’t you do something? Wouldn’t it 
be justified to arrest this man and, if you can’t, to kill him?” he asks.  

Barak supported Sharon’s massive incursion in April—”Operation Defensive Wall”—into the 
Palestinian cities—Nablus, Jenin, Bethlehem, Ramallah, Qalqilya, and Tulkarm—but suggests 
that he would have done it differently:  

More forcefully and with greater speed, and simultaneously against all the cities, not, as was 
done, in staggered fashion. And I would argue with the confinement of Arafat to his Ramallah 
offices. The present situation, with Arafat eyeball to eyeball with [Israeli] tank gun muzzles but 
with an in-surance policy [i.e., Israel’s promise to President Bush not to harm him], is every 
guerrilla leader’s wet dream. But, in general, no responsible government, following the wave of 
suicide bombings culminating in the Passover massacre [in which twenty-eight Israelis were 
murdered and about 100 injured in a Netanya hotel while sitting at the seder] could have acted 
otherwise.  

But he believes that the counter-terrorist military effort must be accompanied by a constant 
reiteration of readiness to renew peace negotiations on the basis of the Camp David formula. He 
seems to be hinting here that Sharon, while also interested in political dialogue, rejects the Camp 
David proposals as a basis. Indeed, Sharon said in April that his government will not dismantle 
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any settlements, and will not discuss such a dismantling of settlements, before the scheduled 
November 2003 general elections. Barak fears that in the absence of political dialogue based on 
the Camp David–Clinton proposals, the vacuum created will be filled by proposals, from Europe 
or Saudi Arabia, that are less agreeable to Israel.  

Barak seems to hold out no chance of success for Israeli–Palestinian negotiations, should they 
somehow resume, so long as Arafat and like-minded leaders are at the helm on the Arab side. He 
seems to think in terms of generations and hesitantly predicts that only “eighty years” after 1948 
will the Palestinians be historically ready for a compromise. By then, most of the generation that 
experienced the catastrophe of 1948 at first hand will have died; there will be “very few 
‘salmons’ around who still want to return to their birthplaces to die.” (Barak speaks of a “salmon 
syndrome” among the Palestinians—and says that Israel, to a degree, was willing to 
accommodate it, through the family reunion scheme, allowing elderly refugees to return to be 
with their families before they die.) He points to the model of the Soviet Union, which collapsed 
roughly after eighty years, after the generation that had lived through the revolution had died. He 
seems to be saying that revolutionary movements’ zealotry and dogmatism die down after the 
passage of three generations and, in the case of the Palestinians, the disappearance of the 
generation of the nakba, or catastrophe, of 1948 will facilitate compromise.  

I asked, “If this is true, then your peace effort vis-à-vis the Palestinians was historically 
premature and foredoomed?”  

Barak: “No, as a responsible leader I had to give it a try.”  

In the absence of real negotiations, Barak believes that Israel should begin to unilaterally prepare 
for a pullout from “some 75 percent” of the West Bank and, he implies, all or almost all of the 
Gaza Strip, back to defensible borders, while allowing a Palestinian state to emerge there. 
Meanwhile Israel should begin constructing a solid, impermeable fence around the evacuated 
parts of the West Bank and new housing and settlements inside Israel proper and in the areas of 
the West Bank that Israel intends to permanently annex (such as the Etzion Block area, south of 
Bethlehem) to absorb the settlers who will be moving out of the territories. He says that when the 
Palestinians will be ready for peace, the fate of the remaining 25 percent of the West Bank can 
be negotiated.  

Barak is extremely troubled by the problem posed by Israel’s Arab minority, representing some 
20 percent of Israel’s total population of some 6.5 million. Their leadership over the past few 
years has come to identify with Arafat and the PA, and an increasing number of Israeli Arabs, 
who now commonly refer to themselves as “Palestinian Arabs,” oppose Israel’s existence and 
support the Palestinian armed struggle. A growing though still very small number have engaged 
in terrorism, including one of the past months’ suicide bombers. Barak agrees that, in the absence 
of a peace settlement with the Palestinians, Israel’s Arabs constitute an irredentist “time bomb,” 
though he declines to use the phrase. At the start of the intifada Israel’s Arabs rioted around the 
country, blocking major highways with stones and Molotov cocktails. In response, thirteen were 
killed by Israeli policemen, deepening the chasm between the country’s Jewish majority and 
Arab minority. 
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The relations between the two have not recovered and the rhetoric of the Israeli Arab leadership 
has grown steadily more militant. One Israeli Arab Knesset member, Azmi Bishara, is currently 
on trial for sedition. If the conflict with the Palestinians continues, says Barak, “Israel’s Arabs 
will serve as [the Palestinians’] spearpoint” in the struggle:  

This may necessitate changes in the rules of the democratic game …in order to assure Israel’s 
Jewish character.  

He raises the possibility that in a future deal, some areas with large Arab concentrations, such as 
the “Little Triangle” and Umm al-Fahm, bordering on the West Bank, could be transferred to the 
emergent Palestinian Arab state, along with their inhabitants:  

But this could only be done by agreement—and I don’t recommend that government spokesmen 
speak of it [openly]. But such an exchange makes demographic sense and is not inconceivable.  

Barak is employed as a senior adviser to an American company, Electronic Data Systems, and is 
considering a partnership in a private equity company, where he will be responsible for 
“security-related” ventures. I asked him, “Do you see yourself returning to politics?” Barak 
answered,  

Look, the public [decisively] voted against me a year ago. I feel like a reserve soldier who knows 
he might be called upon to come back but expects that he won’t be unless it is absolutely 
necessary. But it’s not inconceivable. After all, Rabin returned to the premiership fifteen years 
after the end of his first term in office.  

At one point in the interview, Barak pointed to the settlement campaign in heavily populated 
Palestinian areas, inaugurated by Menachem Begin’s Likud-led government in 1977, as the point 
at which Israel took a major historical wrong turn. But at other times Barak pointed to 1967 as 
the crucial mistake, when Israel occupied the West Bank and Gaza (and Sinai and the Golan 
Heights) and, instead of agreeing to immediate withdrawal from all the territories, save East 
Jerusalem, in exchange for peace, began to settle them. Barak recalled seeing David Ben-Gurion, 
Israel’s founder and first prime minister (1948–1953 and 1955– 1963), on television in June 
1967 arguing for the immediate withdrawal from all the territories occupied in the Six- Day War 
in exchange for peace, save for East Jerusalem.  

Many of us—me included—thought that he was suffering from [mental] weakness or perhaps a 
subconscious jealousy of his successor [Levi Eshkol, who had presided over the unprecedented 
victory and conquests]. Today one understands that he simply saw more clearly and farther than 
the leadership at that time.  

How does Barak see the Middle East in a hundred years’ time? Would it contain a Jewish state? 
Unlike Arafat, Barak believes it will, “and it will be strong and prosperous. I really think this. 
Our connection to the Land of Israelis is not like the Crusaders’…. Israel fits into the zeitgeist of 
our era. It is true that there are demographic threats to its existence. That is why a separation 
from the Palestinians is a compelling imperative. Without such a separation [into two states] 
there is no future for the Zionist dream.” 
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Lesson 3 
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Lesson 3 
Ariel Sharon, “Disengagement Plan (The Withdrawal from Gaza)” 
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Lesson 4 
Grading Rubric, Video Advertisement 

 
 Advanced 

 
Intermediate Emerging 

Technical 
Proficiency and 
Clarity 

Designer demonstrates 
careful editing skills 
and attention to detail.  
Message remains 
consistently clear to an 
external audience, with 
clear video and sound 
fidelity. 

Designer delivers a 
moderately cogent 
message with minimal 
video or grammatical 
errors. 

Advertisement and/or 
supporting paper 
contains obvious 
grammatical errors, 
misspelled words, 
typographic errors, 
and/or video snafus.   
 

Alignment The director delivers a 
compelling 
advertisement that 
engages external 
audiences.  Each piece 
of media appears 
specifically chosen to 
advance the designer’s 
ideas, and the designer 
makes a case for each 
in supporting paper. 

Media supports the 
director’s arguments but 
fails to deliver a 
compelling message.  
Director makes a good 
case for most of the 
media in his/her 
supporting paper. 

Media appears 
haphazardly or 
arbitrarily chosen.  
Designer makes little or 
no case for the use of 
different media in 
his/her supporting paper. 

Perspective and 
Empathy 

The director inhabits 
the target group’s 
viewpoint as if it was 
his/her own, and 
delivers persuasive and 
compelling visuals that 
evoke sympathy from 
the viewer.   

Director demonstrates 
empathy for the 
viewpoint, but fails to 
articulate the viewpoint 
in a fashion compelling 
to the viewer. 

Director appears distant 
from the subject matter 
and/or expresses none of 
the viewpoints desires. 

Depth of 
Understanding 

Weaves a compelling 
narrative that clearly 
demonstrates to the 
viewer why the 
director and target 
group view the world 
in the way that they do. 

Demonstrates 
knowledge of the factors 
contributing to the target 
group’s viewpoint, but 
fails to make a 
compelling case for their 
relevance. 

Significant omission of 
the factors that 
contribute to the ways in 
which the target group 
views the world.   

Tone The author maintains 
professionalism while 
demonstrating 
vigorous passion for 
his/her arguments. 

The advertisement, for 
the most part, 
simultaneously 
demonstrates both 
passion and 
professionalism. 

The advertisement lacks 
any sense of 
professionalism or 
appears bored with the 
arguments at hand. 
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Learning Materials for Unit Four 
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Lesson 2 
Amos Oz, “The Meaning of Homeland (1967)” 
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Lesson 2 
Yeshayahu Leibowitz and Eliezer Goldman, Judaism, Human Values, and the 

Jewish State 
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Lesson 2 
Moshe Dayan on Settlement in Hebron – ‘A Real Disaster’ 
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