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“LIVING HOLIDAYS FOR JEWISH ADOLESCENTS”
A CURRICULUM RATIONALE

My first memories of being Jewish involve my standing in the kitchen with my
mother and sister, lighting the Shabbat candles, and singing the bracha over them. My
mother told my sister and me that there were millions of Jews all around the world who
were all lighting the candles at this very same time. Though I was too young to
understand the differences in time between the many countries in the world in which
Jews lived-- and my mother did not bother to explain this-- every Shabbat, I would
envision all of the Jewish children standing over their tall, bronze candlesticks and
singing the same blessing, “...L 'hadlik ner shel Shabbat” with their mothers.

This was a feeling and an experience which unified me with other Jews throughout
the world. Though I was living in a non-existent Jewish community in Fort Mitchell,
Kentucky, I felt as though lighting the Shabbat candles at the same time as “millions of
other Jews” allowed me to become a part of something much bigger-- it gave me
“membership” into the Jewish People, and it allowed me to feel a sense of my early
Jewish identity.

Studying and “living” the Jewish calendar is a way to activate Judaism in our lives.
Festivals, rites of passage, and rituals offer us the opportunity to teach Jewish history and
make it relevant to the modern existence of the Jewish people. The beliefs, actions, and
ultimate community which is formed are potential outcomes of the study and learning
processes, and can essentially define who we are. . . our status as Jews in the community.

Jewish holidays can be celebrated and observed in a variety of ways. The Orthodox
Jews observe and celebrate holidays as mitzvor-- because they feel that they are
commanded to do so. Others may perform rituals as an expression of Jewish beliefs and
values, marking historical events as times of celebration for the Jewish people. A third
form of observance is displayed by those who believe that the celebration of Jewish
holidays is a way for Jews to connect with their community, creating enhanced Jewish
identities. Each Jew brings his own traditions and meaning to the Jewish holidays-- yet,
each holiday carries much significance in the history and struggle of the Jewish people.

My curriculum, Living Holidays for Jewish Adolescents, allows Jewish youth to
understand the significance of Jewish holidays by first learning the aspects of the history,
ritual, and traditions, and then probing into the relevance that these holidays have when
comparing them to the lives of these modern-day Jews. This emphasizes the festivals as
historical events in the lives of the Jewish people, then connects the people with the
Jewish community --and the “world community”-- in an effort to understand our unique
identity. This curriculum is targeted for students in grades five through seven who are
seeking meaning in their Jewishness as they near the age of becoming B’nei Mitzvah.
Although these children will have been studying the holidays throughout their previous
years in Sunday school, this curriculum will provide for them the study of holidays in a
tangible, relevant way to the experiences which they are having as adolescents going into
the stage of young adulthood.

Included in this curriculum will be a review of the background of many Jewish
holidays, ranging from Rosh Hashana (a traditional holiday) to Yom Ha’atsmaut (a
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contemporary holiday) from a historical, traditional perspective. Also reviewed will be
an overview of the customs and traditions of these holidays as Jews have celebrated and
acknowledged their importance for thousands of years. Finally, contemporary reflection
will be stressed as the students will be guided to interpret the holidays with a modern
perspective. Examples include “modern slavery” as studied through the Pesach story and
Moshe; “Assimilation, acculturation, and Jewish survival” as studied through the story
of Chanukah; and “The roles of Jews in the modern world” and “The state of the State of
Israel” as studied through the holidays of Yom Ha’zikaron and Yom Ha’atsmaut.

Looking at these and other issues allows Judaism to become more tangible, more
understandable, and more accessible to these young adolescents. Family issues, world
issues, and modern-day life issues can all be hooked into relevant events throughout the
Jewish calendar. In this way, the curriculum will allow the students to learn Jewish
tradition not as something which is solely historical and traditional, but as a living culture
which is still very helpful and meaningful in our lives today.

Through the study of texts, active discussions, reflective writings, and community
activities, my curriculum should help these young adolescents explore, question, and
understand the importance of both traditional and cultural Judaism. The students will
become familiar and comfortable with Judaism as a part of their lives which is relevant
to other major issues that they will encounter. Jewish values will be instilled not through
only through study and texts, but also through comparing the issues of the Jewish
holidays with issues that they confront on a daily basis in their lives.
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GOALS AND OBJECTIVES

GOALS:

1.

To allow students to develop their Jewish identities through studying Jewish
history and culture in a contemporary perspective.

2. To allow students to learn Jewish tradition as a living culture which has various
interpretations, still relevant and meaningful in our lives today.

3. To allow students to explore, question, and understand the importance of both
traditional and cultural Judaism* through researching various angles of
celebrating the holidays.

*Cultural Judaism, meaning the entities of Judaism that we experience through the rituals and community
activities in which we participate.

OBJECTIVES:

The students should be able to carry out the following behaviors by the end of this

course:

1. Recognize main events and main characters of each holiday.

2. Recognize the significance of each holiday in contemporary terms.

3. Recognize, describe, compare, and contrast different aspects of each holiday for

different types of Jews in America and in Israel.

4. Explain the significance of the holiday in one’s own words.

5. Write journal entries reflecting feelings and responses to in-class discussions.

6. Apply knowledge in order to create original artwork and dramatic interpretations.

7. Identify situations in the modern world which are similar and/or comparable to the

history of the Jewish people.

8. Identify events of the past and the influence they have on our present and our future.

9. Apply what we know about history and the future of the Jewish people to predict how

we might be living as a group of people in the world 50 years from now.

10. Based on historical data and contemporary facts, make a judgment on current world

events which possess similarities to past events in Jewish history.

11. Argue the meaning of freedom for all people, and for whom does the appreciation of

freedom come easier? .
12. Evaluate the significance of ancient Jewish holidays for the modern Jew.
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OUTCOMES:

Students will have the opportunity to:

1. Examine many different types of celebrations and interpretations of the Jewish
holidays.

2. Review the origin’s of the holidays, then relate to how each holiday is celebrated
now, and predict the holiday of the future.

3. Create original artwork and write creative writings based on the knowledge, thoughts,
and interpretations of the students.

4. Discuss with classmates recent events in our world, and how this relates to the past.

Understand history through dramatic re-enactments of the origination of the Jewish

holidays and artistic interpretations in order to predict the future of the holiday in the

final “time warp” culmination of the class.

R

SEQUENCE

The Jewish holidays include a rich portion of the heritage, history, rituals, customs,
present association with, and future of the Jewish people.

Assuming that the students will already have substantial familiarity with the
holidays before entering grades 5-7, the review portion will serve the purpose of a “quick
refresher” before moving into more intimate subjects within each holiday.

The units are sequenced in the order of the Jewish calendar, starting with Sukkot.
As the Religious School year usually begins with only one or two weeks before the “High
Holy Day Vacation”, this curriculum will end with the study of Rosh Hashana and Yom
Kippur in the spring, before they leave for summer vacation.

Shabbat is positioned as Unit 2, during a gap in the calendar between Sukkot and
Hanukkah. However, this is not a requirement in the sequence of the curriculum.

The students are encouraged to study in small groups, or chevruta, and to use
outside resources in the community as well. In this way, the students will gain a greater
overall understanding of the significance of the holidays.



C:\Winword\Docs\Curguide. Doc
8/24/96
Page 7

MEMORABLE MOMENTS

1. JEWISH TIME WARP!

This program is something which can be used as a tool for study, research, artistic
creativity, and end of the year closure and presentation.

STEP 1: For each holiday, the class will first review and partake of some of the
learning activities and discussion as described in each unit.

STEP 2: The class will be divided up into three groups. The groups should rotate
so that students will participate in all three dimensions of the “time warp™:
Group 1-- The background and origins of the holiday (past).

Group 2-- The current observance of the holiday from various
perspectives and cultures (present).
Group 3-- Projecting into the future, what will this holiday be like?

What will its impact be on the culture, traditions, and
religion of the Jewish people? (future).

STEP 3: The students will apply their classroom resources, their understanding of
the holiday, outside interviews, and their creativity and imagination to
create what will become the “time warp” museum. Using artwork,
informational posters, interactive bulletin boards, and “real-life
characters” acting out different scenes (a la Disneyland), this presentation
will be something which the students work on all year for the final
“hurrah” of their Jewish holiday studies.

STEP 4: The museum can be set up in several different ways:
A.) It can be set up in three sections: Past, Present, and Future,
B.) It can be set up by holiday,
C.) It can be set up in the way that the class decides to do so.

STEP 5: The final three weeks of class should be devoted to the organization of the
museum. Leading up to these weeks, the stress should be more on the
education (focusing on the information and content) rather than the
aesthetic appeal of the displays and presentations.

STEP 6: Invite the other classes, parents, and friends to join in on the final day of
class and the Jewish Time Warp. This will definitely be a memorable
moment for the students, their families, their friends, and their teacher!
Videotape the museum for future classes.

RESOURCES NEEDED:  The school will have to provide a substantial amount of art supplies for
the different displays and a large enough room to use for the final museum. Ifit is possible, this room should
be available for the final few weeks of school so that the set-up will not need to be moved continuously.

The students will probably have enough in their own wardrobes to provide ample costumes and accessories.
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2. YOMHA’ATSMAUT CELEBRATION

Though this is a relatively new holiday in the circuit, the importance of it is crucial in
the lives of Jewish Zionists (and Israelis!) around the world. Your synagogue may or
may not celebrate this holiday, so your students could very well start a new tradition
within your community! If your synagogue DOES celebrate this holiday already, see
if your students can assist with the planning this year, or plan it all together! This
would not only be something memorable to the students, but to the entire synagogue
community.

STEP 1:

STEP 2:

STEP 3:

STEP 4:

STEP §:

Check the calendar for when Yom Ha’atsmaut is. Call up the secretary of
the synagogue (or whoever sets the dates on the temple calendar) and
reserve a large room in the building for a Sunday afternoon close to Yom
Ha’atsmaut.

Research the holiday with your students. Partake in some of the learning
activities described in unit seven. Have your students interview some
Israelis, or other members of your community who may have been in
Israel during Yom Ha’atsmaut. Find out what it’s really like!

Speak with your Rabbi. In the CCAR prayer book, Gates of Prayer, there
are several services that can be read on Yom Ha’atsmaut. Ask the Rabbi
to help your students prepare a short service for before the festivities
begin. (*It has been noted that a true “Isracli” Yom Ha’atsmaut celebration can
conflict with a religious service, as many Israelis are secular and believe that the
State of Israel has been fought for and established by the people of Israel, not by
an act of God, as those who are “Religious™-- or “Right-wing”-- believe. Discuss
this dissonance with your students, and allow the Rabbi to discuss it with them as
well. Find a balance that will fit well with the community and the synagogue in
which you live and learn.)

Prepare a carnival! Be sure that you have plenty of displays on and about
Israel, have games relating to Israel, and serve Israeli food (falafel, humus,
shwarma, etc.). Have your students decorate the walls with Israeli flags,
and be sure to play Israeli music and have Israeli dancing!

Invite the other classes, friends, and families to join in on your Yom
Ha’atsmaut festivities! It will be fun and educational for everyone
involved!

RESOURCES NEEDED: You will need to request a large amount of art supplies from the religious
school, in addition to any Purim carnival supplies that you may be able to borrow. If you have a budget for
this, you can buy large amounts of party supplies to decorate the room, and confetti for once the party
begins! Call around to local kosher eateries to see if you can get any food donated or at a discount price
(you may have to sell the food if a donation is not possible.) Ask around to see who has Israeli music, a
sound system, and who can teach the Israeli dancing. Ifit’s possible, try to purchase small Israeli flags to
hand out or sell to those who come to the festival. Finally, be sure that you have the large room booked in
the temple calendar, and you are ready for your Yom Ha’atsmaut celebration!
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UNIT ONE-- Sukkot (3 lessons)

1.

2.

Key Concepts:

A

Sukkot is an agricultural holiday, characterized by the “booths” that Jews
feast in, symbolic of those that the Israelites built while wandering
through the desert.

As Passover is defined by HOPE, Sukkot confirms the covenant which is
the commitment to PERSIST until the goal is reached.

Sukkot celebrates the way of liberation-- the march across the barren
desert to freedom and the promised land.

Relationship to Modern Issues:

In our world, there is still a huge gap between hope and reality. The real
achievement of freedom doesn’t come in one day. There is no fast, easy cure to
slavery (persecution). Many people in the world are still struggling for their
freedom as the Jewish people did years ago.

Learning Activities:

1.

Assign each student to eat in a different sukkah within the community: in
kosher restaurants, with families from your synagogue, and with families
from other synagogues (including some that are not Reform, if this
opportunity is available). Next week, have students give comparative
reports of their experiences. What are the different rituals, traditions, and
customs that each witnessed?

Review of historical significance of Sukkot in text provided in the
appendix of this guide. The teacher will lead a discussion of “relationship
to modern issues” based on informative and relative newspaper articles
that he/she (or students who are previously assigned) will bring to class.
The students will contemplate their own lives and when there has been a
gap between hope and reality. When has persistence proven to get you “to
the finish line”? Relate this to the story of Sukkot and the persistence of
the Jewish people.

After reading the text including the historical facts of the holiday of
Sukkot, the students will reenact the Exodus as they understood it in an
impromptu manner in the classroom. They will imagine that they are in
the hot, sweltering desert, and living in huts (Sukkot) and dreaming of
their freedom.

The class will be divided with some of the students as the Israelites
(those who struggled for their freedom) and some as Egyptians (those who
had freedom handed to them “on a plate.”) After the reenactment, the
students will answer these questions:

* Is freedom more meaningful to those who struggle for it?
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* What does freedom mean to the Israelites wandering through the
desert and living in “booths™?
* What does freedom mean to the Egyptians who have not fought
for it?
* What does freedom mean to us as Jews who were born and/or
raised in America?

Bring in stacks of recent newspapers and magazines. Ask the students to
leaf through the pages, asking themselves the question, “Who is a slave
now?” Find articles, clip them, and post them to a banner. Give the
banner a catchy title and hang for students to read before and after class.
Discuss “who is a slave” in modern terms, and what are we able to do
about modem day persecution?

“Time Warp” Activities (SEE “Memorable Moments” section)
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UNIT TWO-- Shabbat (3 lessons)

1. Key Concepts:

A Shabbat is the seventh day of creation, the “day of rest”.

B. Shabbat is the “once a week” Jewish holiday which allows Jews time to
study Jewish texts, relax, and spend time with our families, away from the
stressfulnescof the work/ school week.

C. Shabbat is celebrated in many different ways by different types of Jews.

2. Relationship to Modern Issues:
Noting that Shabbat was the day that God sat back, looked at what had been
created, and took a day of rest, we must realize that we too work hard during the
week and need our day of rest. Though different types of Jews celebrate Shabbat
in different ways, it should be, for all of us, a day to pause, escape, and take
notice of creation, of the world around us.

3. Learning Activities:

1. Read the story of Bereshit, the first chapter of Genesis, included in the
appendix of this guide. Why did God rest on day seven? What does
Shabbat mean to each student in the class? Also, read the articles on the
differences between Orthodox, Conservative, and Reform Judaism. Ask if
the students have ever experienced a Shabbat service or dinner with
someone other than another Reform Jew. What was it like? Discuss how
different sects of Jews celebrate Shabbat. (Invite speakers from other
sects of Judaism to speak to the class if no other resources are available.)
Orthodox, Conservative, Reform... Develop an understanding for each
group’s justification for that form of celebration.

2. Read the following story by Nachman of Bratslav:

Looking out the window on a weekday morning, the Chasidic teacher, Nachman
of Bratslav, noticed his disciple, Chaim, rushing along the sireet. Nachman opened up
the window and invited Chaim to come inside.

Chaim entered the home and Nachman said to him, “Chaim, have you seen the
sky this morning?” “No, Rebbe,” answered Chaim. “Have you seen the street this
morning?” “Yes, Rebbe.” “Tell me, please, Chaim, what did you see in the street?” “I
saw people, carts, and merchandise. I saw merchants and peasants all coming and
going, selling and buying.”

“Chaim,” said Nachman, “in 50 years, in 100 years, on that very street there
will be a market. Other vehicles will then bring merchants and merchandise to the street.
But I won'’t be here then, and neither will you. So, I ask you, Chaim, what's the good of
Yyour rushing if you don't even have time to look up at the sky?” (Gates of Shabbat, 1-2).

* Why is Chaim always rushing?

* Do you ever find yourself “rushing”? When?

* Why did Reb Nachman ask Chaim if he had seen the sky?
Was 1t the sky that was important, or something else?
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* Do you ever wish that you had more time in the day to do your
homework, or to watch TV, or to talk to your friends? What
about more time just to relax?? How does this story
relate to simply relaxing? How does Shabbat relate to all of this?

Creative Writing: Each student will write about his/her “normal” week.
How is each day filled? How is Shabbat different? How might you make
Shabbat different? Why is it important to take time out and “rest” for a
day?

“The Limits of the Dream.” Irving Greenberg discusses in The Jewish
Way that “a dream without limits is an illusion” (p. 154). What are our
limitations in modern society? How can Shabbat help us conquer these
limitations? This can be expressed creatively through art if supplies are
prepared beforehand.

If a video camera is accessible for the student’s use, then each student will
have the opportunity to sign-out the camera, purchase a tape, and record
his/her Shabbat experience to share with the class. If time does not allow
for this, a few students may choose to do this as their “major project” for
the semester.

Have students interview their grandparents, parents, aunts, uncles, and
other older relatives to find out how they celebrated Shabbat with their
families when they were younger. Open the next class with the students
telling all of the interesting, informative, and fantastic stories that they
learned about their own families!

“Time Warp” Activities
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UNIT THREE-- Hanukkah (3 lessons)

1.

Key Concepts:

A

Hanukkabh is still taught as the “Holiday of Miracles” where the oil which
lasted within the lamps was able to re-ignite hope in the spirit of the
Jewish people. Pessimists and assimilationists informed the Jews that
there was no more oil left to burn.

“Not by might, nor by power, but by My spirit, saith the Lord of Hosts”
(Zech. 4:6). Though the oil was a miracle in and of itself, there is also the
miracle of the faith of the Jewish people-- that we didn’t give up hope!
Some think that Hanukkah came about due to the assimilation of the
Jewish people in the Greek, Hellenistic world. There were some Jews
who did not want to “blend in” with the Greeks-- the Maccabbees. They
revolted against the oppressive rulers, perhaps saving our people and our
heritage from total assimilation.

Relationship to Modern Issues:

At times, it is thought that something is impossible to do, or we are overwhelmed
with intensity of a task before we set out to do it. As the Maccabbees were not
dissuaded by the pessimists or the assimilationists, we too should remember that
if we work hard toward our goals and have faith, progress and success is possible.
With this in mind, we can achieve that which we set out to accomplish.

Learning Activities:

1.

With the text provided in the appendix, as well as other sources found in
your textbook or in the library, read the story of Hanukkah and remind the
students of the key concepts and important facts. Discuss the traditions
and rituals of Hanukkah-- ask them how they celebrate it with their
families. Has this changed through the years since they’ve gotten older?
Should Hanukkah be more than just exchanging presents? How else can
we celebrate this holiday?

Go to the library and find some easy to read books about the State of
Israel. Divide the students up in teams of two or three, to sit quietly and
skim a book, writing down important historical facts concerning the
history of the State of Israel. Bring the students back together to discuss
the 1ssues of wars of independence, oppressive rulers, and miracles for the
Jewish people in regards to the history of the State of Israel (since 1945).
Find out what the students have learned in their research and what they
can contribute to this discussion. Find similarities between the history of
Israel and the story of Hanukkah, and create a wall mural which can show
the parallel events in a “time-line” fashion.
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Re-enact the story of Hanukkah in a contemporary play! Have the
students write what Hanukkah means to them in regards to the current
world situation (this activity may be done after activities one and two have
already been completed.) Compile the students writings with a narrator,
and have the students act out their parts as world leaders, every-day
citizens, or historians who are assessing the situation of the past and the
present. This may also be staged in the year 2050, looking back in
retrospect. Themes of Hanukkah (human spirit prevailing over
oppression, independence, miracles) should be base values within the
play. ’

“Time Warp” Activities
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UNIT FOUR-- Purim (2 or 3 lessons)

1.

Key Concepts:

A.

The Jewish people had been persecuted in a land that was not our own,
but were then treated fairly by the King who was saved by Mordechai
and his Queen, Esther.

Purim is THE holiday of the Diaspora. It reflects and affirms the
experience of the Jewish people living as a minority outside of Israel.
Purim is traditionally celebrated with the reading of Megillat Esther, the
Book of Esther in the Tanach, and then a celebration in the community.
Purim is a celebration-- Jews are commanded to drink, eat, and make
noise in the synagogue.

Relationship to Modern Issues:

In our world today, we are free to enter the land of Israel and be where Jews have
dreamed of being for thousands of years. However, Jews now have “homelands”
all over the world, and despite the fact that the road to Israel is finally open to us,
we still choose to live in “the Diaspora.”

Learning Activities:

1.

What are the different ways that Purim 1s celebrated by the various types of Jews
(Orthodox, Conservative, and Reform, American and Israeli)? Invite speakers to
come in and discuss their different Purim rituals in a panel discussion.

Review the story of Purim using the text provided in the appendix of this guide.
Students will read (and act out?) the story of Esther. (This may even be done as a
performance for the younger students). Be sure that students will understand the
roles of King Ahashverosh, Esther, Vashti, Mordechai the Jew, and Haman.

Haman said to the King, “There is a people scattered and separated among the
nations whose religion is different” (Esther 3:8). In Shushan, the capital city of
Persia, a Jewish community thrived leading up to “Purim”. Have students discuss
the dispersion of Jews throughout the world now. Why are Jews dispersed when
Israel is open for us? Do you believe that Israel is indeed the Jewish homeland,
now, in the ‘90’s for the Jews to live? Do you think that it is important for the
Jewish people to support, fund, and visit Israel, even if we do not decide to live
there? Could there ever be a time-- or was there ever a time-- when the existence
of Israel can-- or could have-- save/saved the lives of Jews? (Discuss the
dispersion of the Jews throughout Europe leading up to the Holocaust).

Create a “Jewish world” mural, cutting out photographs, drawing pictures, writing
stories about different types of Jews who live all around the world. The Diaspora
has become a Jewish reality... by decorating the walls, chalkboards, bulletin
boards, and door, you can turn your classroom into a World of Judaism.

“Time Warp” Activities
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UNIT FIVE-- Pesach (2 or 3 lessons)

1. Key Concepts:

A. Jews were enslaved in Egypt by the Pharaoh, but the Jews did not simply
“accept their fate as destiny”.

B. The act of eating Matzah instead of bread during the holiday of Pesach as
a reminder of our escape from persecution.

C. The Four Questions allow the young children to ask and answer the
questions relating to the significance of Passover-- “Why is this night
different than all other nights?”, etc. '

2. Relationship to Modern Issues:
As Jews who are living in America, assimilating with other religions, and living
daily in a mostly non-religious environment, Passover is a holiday in which we
are constantly reminded for 8 days that we are different. At school, we can look
around and take note of the other students who have their sandwiches made on
matzah. With our family, we make a special seder and prepare the Passover plate.
Unlike other Jewish holidays which may pass by without being noticed by non-
Jews, this holiday makes us stand out in our schools and among our peers.

Is it a coincidence that this holiday-- so significant in reminding us that we
were once slaves, but did not accept this persecution and fought against it-- is
now a holiday which drives into us the constant reminder that we are indeed Jews,
that we are different?! In a world which is so anxious to absorb our culture, our
heritage, and to accept it, Passover is a reminder that we are a unique people, and
we have fought to keep ourselves this way for thousands of years.

3. Learning Activities:

1. With food, songs, stories, and the seders, Jews over the years have celebrated
Passover in many different ways. Using the text included in the appendix of this
guide, review the important concepts and historical events concerning Pesach.
Then, assign the students to combine pictures, videos, and handwritten stories to
show/display the many different ways that their families, grandparents, and
friends have celebrated the holiday of Pesach through the years.

2. Go over the Four Questions. “Why is this night different from all other nights?”,
etc. Split the class into groups to review the significance of Passover, and its
relevance to our modern Jewish culture. Create new lists of Four Questions
within each smaller group, asking questions relating to the modern relevance of
the holiday in relation to our Jewish lives today. Share with the class.

3. Discuss the “Relationship to Modern Issues” as stated above. Are these issues
that the students can relate to? How do the students feel when they’re at school
and someone who isn’t Jewish is wondering what they are eating? What do these
non-Jews say? What is the experience that the students have during Passover
concerning these issues?

4. “Time Warp” Activities.
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UNIT SIX-- Yom HaShoah, Yom HaZikaron (3 or 4 lessons)

1.

Key Concepts:

A. With Yom HaShoah, we remember the tragedy of the Holocaust. We say,
“We remember... Never again!” The six million Jews who died in the
death camps of Nazi Germany shall not be forgotten.

B. On this “Yom HaShoah”, day of the Holocaust remembrance, it is
traditional to go to a ceremony where six candles are lit, one symbolic of
each million Jews who were killed.

C. Yom HaZikaron, Isracl’s remembrance day, impacts every Israeli as each
has had a relative, close friend, or neighbor who has died fighting for the
country. It is a day of great sadness in the State of Israel.

Relationship to Modern Issues:
Richard Rubenstein wrote: “We learned in the crisis of the Holocaust that we
were totally and nakedly alone, that we could expect neither support nor succor
from God nor from our fellow creatures” (The Jewish Way, p. 319).

Following the Holocaust, a State of Israel was founded and built up by the
Jewish people, for the Jewish people. Through the past 50+ years, Jews have
fought for, and died for, the establishment and survival of the State of Isracl. As
we are reminded by the horror of the Holocaust that we had no where to go— no
where to hide-- during WWII, we must acknowledge that the State of Israel is one
of the most important resources for the Jewish people.

Learning Activities:

L. After the Holocaust, the Jews who escaped from Israel had scattered all
around the world; to Israel (then Palestine), Russia, and a lucky few to
England and America. Learn your family heritage-- how did you end up
living in America, in the city you are in today? Does this relate back to
World War II, or before? Discuss how the Jewish Diaspora was created.

2. Create artistically (on butcher paper with different colors of tissue paper
for the candles) individual displays of six candles to represent the six
million Jews. Write next to each candle a blessing for the Jewish people,
a memory or story a student may have of a relative or someone who
perished in the Holocaust, or a poem or thought. Share with classmates
the significance of the design of the candles, or-- if the student wishes to
do so—the words written next to them. There is a great amount of
“artistic license” in this project.

3. Discuss the significance of these new holidays which are being created
due to recent events in Jewish history. What are the events leading up to
their creation. What is the relation of the Shoah to the creation of the
State of Israel, to Yom HaZikaron? How are they all tied together? After
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this discussion, write personal essays reflecting on recent events in Jewish
history leading up to where we are now.

Invite Holocaust survivors (or children of survivors) to come and
participate in your class and tell of their experiences. (Be sure that
students are prepared beforehand with information and questions to ask.)

“Time Warp” Activities
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UNIT SEVEN-- Yom Ha’atsmaut (2 or 3 lessons)

1. Key Concepts:

A.

Zionism began with the first Jew who searched for the Jewish homeland.
Zionists believe that a Jewish homeland is essential to the survival of the
Jewish people.

Yom Ha’atsmaut celebrates the independence of the State of Israel as the
Jewish homeland.

Yom Ha’atsmaut is positioned on the Jewish calendar immediately one
day following Yom Hazikaron, memorial day. It was purposely designed
this way so that the Israeli people would not mourn for a lengthy period of
time. The saddest day of the Israeli year is followed immediately by the
happiest-- a day of dancing, singing, eating, and celebrating.

2. Relationship to Modern Issues:
Yom Ha’atsmaut is said to be the Shabbat of the State of Israel. Shops close,
work ceases, and the celebrating begins. For a state which has suffered so many
losses, this day is a time to celebrate the miracles of what Israel has overcome. In
a way, Yom Ha’atsmaut relieves some of tension of Yom Hazikaron (the day
before) and Yom Hashoah (the week before.) As Jews of the Diaspora, we can
celebrate Yom Ha’atsmaut as the celebration of “our homeland”.

3. Learning Activities:

1.

Using the text provided in the appendix of this guide, as well as other
sources which may be found in the synagogue library, discuss the holiday
of Yom Ha’atsmaut. Be sure that the students understand why it is so
important in the sequence of holidays, why the independence of the
Jewish State is such a miracle, and how the holiday is celebrated in Israel.

How do different Jews (Orthodox, Conservative, Reform, Israeli, etc.)
celebrate this holiday? Have students call other synagogues in and around
your community, read local Jewish newspapers, and talk to friends and
family members to find out how this holiday is celebrated. Ask older
students who may have been to Israel for the March of the Living and
experienced Yom Ha’atsmaut, or Istaeli’s in the community, to come to
class and discuss what the Israeli experience is like during this holiday.

Have your students make displays, games, and “party supplies” (confetti,
balloons, plastic “hammers”, etc.) and create a sort of Yom Ha’atsmaut
festival. Be sure to have a big Israel display with some educational
information on it, and games which center around the freedom and
independence of the Jewish people. Invite some of the younger classes to
come in and enjoy the festival! Have your students teach the younger
students the importance and significance of Yom Ha’atsmaut to the
younger students.
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Have a modemn Zionist (from the organization ARZA, American Reform
Zionists Association, or from within your community) come to speak to
your students about Reform Zionism. Allow your students to research
Reform Zionism beforehand in the synagogue’s library, or at their
community library, so they will be prepared with questions and concerns.

“Time Warp” Activities
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UNIT EIGHT-- Shavuot (3 lessons)
1. Key Concepts:

A. Establishing a covenant between God and the Jewish people.

B. Shavuot comes exactly seven weeks after the holiday of Pesach. The
Israelites received the Torah at Mt. Sinai, then entered the Promised Land,
the land of Israel.

C. The laws of the Torah were taught, and the Jews obeyed them.

2. Relationship to Modern Issues:

The Jews, in receiving the Torah on what is now Shavuot, became “the Chosen

People”... what does this mean? It is thought that the Jews have a special

relationship with God, though God remains the “Lord of all the vast universe”

(The Jewish Way, p. 71). We are thought to have a partnership with God. In

what way do we confirm this partnership?

3. Learning Activities:

1. Read the following story, and discuss the legend of how the Torah was given to the
people of Israel using the questioning sequence which follows:

Many years ago, a legend says, God decided to give His Law to man. God went to the people of
Ammon. “Do you want my Law,” God asked. And the people of Ammon said, “First tell us what is written
init.” When God told them His Law and said, “You must not kill,” the people of Ammon said, “No, that is
not the kind of Law for us.”

Next, God went to the people of Moab. “Do you want My Law,” God asked. And the people of
Moab said, “First tell us what is written in it.” When God told them, “You must not steal.” the people of
Moab said, “No, that is not the kind of Law for us.”

God went from nation to nation, from people to people. Each one God asked, “Do you want My
Law?” And each one said, “First tell us what is written in it.” When God had told them His Laws Jor living
together in peace, they all said, “No, that is not the kind of Law for us.” Finally, the legend says, God came
10 a very small nation who had just escaped from slavery in Egypt. They were known as the Children of
Israel. “Do you want My Law,” God asked. And the Children of Israel answered, “Yes, we do. Now tell us
what is written in Your Law.”

And so God gathered the Children of Israel at Mount Sinai. He called Moses, their leader, to the top
of the mountain. There He taught Moses the Ten Commandments for living together in peace. These Laws
were written on two tablets of stone called luchot. When Moses came down the mountain, he taught the
Children of Israel all the Laws in God’s commandments. These Laws were the Torah. They said,

* There is only one God.

* Do not bow down to idols. ST

* Do not swear falsely by the name of God.

* Keep the Sabbath holy.

* Honor your father and mother.

* Do not murder.

* Do not take another man's wife, or another woman s husband.
* Do not steal.

* Do not lie.

* Do not want what does not belong to you.

The children of Israel learned God's Laws. And they obeyed them. And to remember this most
important happening in their history, Jews forever after have celebrated the festival of Shavuot (Cashman,
p.51-52).
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-- What is the significance of the response that the other countries gave to God?

-- Why did God finally give the Torah to the Israelites? What did we do that was
so different from what the other countries did?

-- Why do you think that the other countries turned God down? What is so
difficult about keeping the Ten Commandments? (Focus on how people often
think that without rules and laws, life would be better. But is this true? Of
course not! Compare it to a soccer game without a referee, or a game of cards
where there are no rules. The Israelites realized that the Ten Commandments,
the Law, would provide a better society for the Jewish people.)

Break the class down into groups of 3 or 4 students. Instruct the groups to read
each of the Ten Commandments separately, and discuss their meanings. Bring the
groups back together to share what they discussed within their small groups.
What is the meaning of each commandment? Why do you think that these were
chosen to be the Big Ten? Do we all obey all of them? What about keeping
Shabbat? Do we “Keep Shabbat” in our own ways? What about honoring our
mothers and fathers? Do we always give enough respect? Continue this
questioning with the commandments that are significant to the students.

Split into small groups and create advertising schemes to “sell” the Ten
Commandments in “TV commercial” form. One person should play the role of
“God?”, the others should play the different people to whom God wanted to “sell”
his commandments. What are the benefits of subscribing to these
commandments? What are the rewards in becoming partners with God?
Videotape these commercials to show as a presentation to other classes, or to
include in an end of the year presentation.

What do you think of the Israelites’ “pure acceptance” of the Torah? Have there
been times when your parents have asked you to do something without
questioning? What about your friends? Do you think that there are times when
you need to question before you go into something “blindly”? How does “peer
pressure” fit into this? What if your friends asked you to try something (drinking,
drugs) and told you not to worry about what it was? Do you question this???
Though the Israelites did not question God about the Torah, in our world, there
are definitely times when we do need to question those around us. Discuss.

If your students have any musical talent, have them write their own song with the
Ten Commandments in it. Teach this song to some younger classes as a way to
remember the Ten Commandments during this Shavuot holiday.

What are the different ways that Shavuot is celebrated by other Jews? What is the
Counting of the Omer? Why don’t some Jews shave or get married, amongst
other things, during the weeks between Passover and Shavuot? Have students
research the answers through “hands-on™ activities in the community: call around
to other synagogues and have representatives from other communities speak
about their Shavuot rituals. Ask them these questions, and others concerning the
differences between our rituals and theirs.

“Time Warp” Activities
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UNIT NINE-- High Holy Days (4 lessons)

1.

Key Concepts:

A. As the first day of the Jewish New Year, Rosh Hashana falls 10 days
before Yom Kippur, the day of atonement. Together, they are called the
High Holy Days, or the Days of Awe.

B. A special prayer book, called a Machzor, is used on the Days of Awe. The
rabbis wear white robes, distinguishing the difference between these days
and others.

C. During the ten days between Rosh Hashana and Yom Kippur, it is said
that the decisions are made and written in the Book of Life. “On Rosh
Hashana it is written, on Yom Kippur it is sealed.”

Relationship to Modern Issues:

It is said that during the ten days in between the two holidays, a person is supposed to
concentrate on mortality and the meaning of life. Life is fragile and precious, and with
people, pets, family, and acquaintances, death can be an issue which we may have already
unfortunately encountered.

We must remember how fragile human life is, and respect and honor those around
us as often as possible. During the ten days between Rosh Hashana and Yom Kippur, we
are told to ask forgiveness from anyone we may have hurt, offended, or upset during the
year. And, just in case we have hurt someone without realizing it, we should ask everyone
we know for forgiveness. In this way, we may be “inscribed in the Book of Life!”

Learning Activities:

1. Using the texts provided in the appendix of this guide, the siddur (prayerbook)
used for the holidays in the synagogue, and other texts which may be useful,
discuss the issues of atonement and accounting for our sins. In Judaism, we
believe that our atonement on Yom Kippur allows us to begin anew with each
year. In a journal writing, describe what things you may have atoned for or will
atone for. What sort of things would you like to be forgiven for? (remind
students that they will not be sharing this with other students in the class.)

2. In the synagogue library, with texts suggested in the “Learning Resources” and
“Teaching Resources” of this guide, and with the texts provided in the appendix
of this guide, research the different customs and traditions of different Jews at the
High Holy Day period. What is Tashlich? Research this, then create a Tashlich
service, or join in with a local “shuf” for theirs.

3. The blowing of the shofar is symbolic of our proclamation that the Judge is
before us... meaning that God sees us and is observant of everything that we do.
What prevents us from doing things which we know are not right? From who do
we fear the punishment will come? Ask students to go home and ask their parents
the same question, as well as their grandparents. Do we fear our parents? Law
officials? Teachers? Bosses? or God?

4. “Time Warp” Activities
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LEARNING RESOURCES FOR STUDENTS

Each student should have a copy of:

1. Gates of the Seasons: A Guide to the Jewish Year, New York: CCAR, 1983.
This book defines each holiday, giving important meanings, blessings,
traditions, rituals, and methods of celebrations in the Reform perspective.
As review, this book will serve to refresh and even provide additional
information to the student. The contents of the book are easy to
understand, but somewhat difficult for the younger students. The teacher
will have to be well-versed in the contents of the book in order to
maximize its usefulness.

The book is not very aesthetically appealing, as it is fact-oriented and was
not created to entice young students with colorful pictures and fun
activities. For this reason it should be used only as a fact-filled supplement
to the course.

Also, this book focuses mostly on the Reform perspective of each holiday.
The teacher will have to supplement the book with other resources in
order to give a broader view of each holiday’s celebrations and
interpretations.

2. Weber, Jessica B. My Jewish Year, New Jersey: Behrman House 1993.
This book is a colorful, content-filled study of the Jewish holidays. It
provides background information, important concepts, vocabulary, and
how to “observe the holidays in today’s world.” In addition, prayers and
recipes are provided for the students.

This book does not “teach itself”, though it was seemingly designed to do
so. The teacher will still have to be well-versed on the holidays in order to
explain the text and implement activities. A teacher’s guide has been
written to give additional information and “translate the textbook”.

This book is definitely appropﬁéite fdr the 5-7th grade age group.
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The class library should contain copies of:

1. Cashman, Greer F. Jewish Days and Holidays, New York: SBS Publishing,
Inc. 1979.
This colorful, aesthetically appealing book provides interesting and
educational facts and stories about many Jewish holidays. Though this
book is not thorough enough to be a main resource for the holidays
curriculum, the information and stories within prove to be a valuable
supplement to the course.

2. CCAR’s Gates of Shabbat, New York: CCAR Press, 1991.
In studying the Shabbat unit, this book is a very useful guide to the
blessings, readings, definition of Shabbat and observances and rituals,
Because it is published by the Reform movement, it gives a traditional,
liberal interpretation of the holiday. However, the students should be
encouraged to probe further into other texts for a broader perspective of
the various ways that Shabbat is celebrated. The songs, poems, and short
stories contained in this book should not be passed over, as they are an
excellent complement to the other more factual texts.
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ADDITIONAL TEACHING RESOURCES

1. Greenberg, Rabbi Irving. The Jewish Way, New York: Simon & Schuster, 1988.

A modern, comprehensive, and contemporary perspective on the Jewish
holidays. Greenberg relates many of the ancient events to modern day
situations, and is able to tie in and make relevant historical Judaism to the
modern Jew. This is not a book for the students, but an excellent resource
for the teacher. (See book review at the end of this guide.)

2, Fields, Rabbi Harvey J. A Torah Commentary For our Times: Volumes 1-3: New
York: UAHC Press, 1990,

Once the students research the background of the holidays and their
biblical origins, they will be able to pull up additional commentaries and
contemporary issues to ponder using these books. They are excellent in
providing a wide variety of commentaries on each portion, and could
provide the student with issues to debate regarding more modern, relative
interpretations. However, the teacher will still need to be a resource in
finding the portions for each holiday. There is a table of contents in the
front of each book, but it may still be confusing to the student.

3. Klein, Isaac. A Guide to Jewish Religious Practice. New York: JT S, 1992,

When the students begin to research the more “traditional” ways to
observe a holiday, this should be a major resource in the classroom. It is
written from a Conservative, traditional perspective (and is published by
the Jewish Theological Society, an institution of the Conservative
movement), but gives many Orthodox methods on the observance and
rituals of the holidays. Though this does not offer much contemporary

reflection, it is an excellent resource for traditional Jewish laws and
customs.

4. Weber, Jessica B. Teacher’s Guide for My Jewish Year. New Jersey: Behrman
House, 1993.

1990.

An excellent supplement to the students’ text. It provides background
information, important concepts, vocabulary, historical perspectives, and
sheds light on some contemporary issues. Best used as a supplement for
the teacher.

Goldin, Barbara Diamond. A Child’s Book of Midrash. New Jersey: Aronson,

This book is filled with 52 stories, many relating to different holidays and
providing an alternate (more traditional, fiction-like) perspective to the
student. Should only be used as a supplement to the study of the holidays,
in addition to more factual research through the other texts. Often, these
midrashim can provide a deeper understanding of the holiday through
legend and rabbinical interpretations.
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Rabbi Irving Greenberg’s
The Jewish Way
as a Tool for Teaching Holidays to Jewish Adolescents

by Felicia B. Goodman
10/30/95
Lee: Instructor
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In the book The Jewish Way by Rabbi Irving Greenberg, the major Jewish holidays
are explained in a very thorough, probing way. Rabbi Greenberg takes the reader through
the holidays from start to finish — beginning with biblical stories, following up with
historical anecdotes, and concluding with what the holidays mean to us, and how we can
relate to them in our modern time. Interpreting from religious meanings to personal
meanings, the author allows the reader to learn and understand the background of each
holiday — yet he takes it to a much deeper level: the reader is left questioning how this
affects his/her own life.

The impending question mark looms high overhead as one uncontrollably ponders the
history of our ancestors in relation to the world in which we now live. Judaism has
always strived for perfection, for redemption, for equality and the end to persecution and
slavery... and The Jewish Way leaves us with the question of: “When will our dream
become a reality?”

Rabbi Greenberg acknowledges that Judaism is most visible and most accessible to
modern Jews through the holiday experiences. “To celebrate the holidays is to relive by
reliving the Jewish way” (p. 13). The holidays have promoted the continuity of Jewish
history, the understanding of the world, and the values of life to al be expressed even in
our modern time. There are thousands o details and practices associated with each
Jewish festival. Customs have grown and changed over millennia, each community and
every age adding its own flavor and detail (p. 17). Each time there is a major new event
or decisive turn on the road through history, new insights or patterns emerge. These
events are marked and inserted into the record by adding a new holiday to the Jewish
calendar.

The holidays are the “register” of Judaism into history. And just as Judaism and the
Jewish people are not finished, neither is the role of the holidays (p. 18). In the 20™
century, two new holidays were created from the tragedy of the Holocaust (Yom
Hashoah) and the creation of the independent Jewish State (Yom Ha’atsmaut).

“Living the Jewish way means dreaming a dream of total perfection so
vivid that you can almost touch it, while affirming and working with what
IS in order to make the dream come true. The lifestyle designed to teach
the hope and pass it on — the specific acts and images needed to nurture
the people who must live out this challenging way — is what this book on
the Jewish holidays is all about” (p. 33).

PASSOVER

Judaism does not believe that we must accept our fate at any given time in history,
and Exodus is a perfect example of this. Exodus also brings up the issue of God’s
concern with human life: God heard the cries of the Israelites, saw suffering, and
redeemed them (p. 34). Obviously, the issue of slavery is also brought forth with the
celebration of this holiday, as we were “brought forth out of the land of Egypt” where our
forefathers and foremothers were enslaved. Greenberg discusses the fact that “slavery is
merely and exaggerated version of the reality endured by most human beings” still today
(p.34). People who live in chronic conditions of poverty, hunger, and sickness tend to
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show similar patterns of acceptance and passivity. As with slaves, their deprivation
derives from their political and economic status, and then becomes a moral and
psychological reality. It was THIS “reality” that was overthrown in the Exodus.. and
what we are all still striving to overcome today. (ISSUES: world peace, Bosnia, racism,
and prejudice.)

Greenberg states that the Exodus implies that a partnership between God and
humanity will carry out the transformation of the world (p. 36). Greenberg also brings up
the issues of: Where does Israel get the strength — the churzpah — to go on believing in
redemption in a world that knows mass hunger and political exile? How can Jews testify
to hope and human value when they have been continuously persecuted, hated, dispelled,
destroyed? (p.37). “Out of the memories of Exodus!”

Also, there are issues of being an outsider in the land of Egypt. Jews take special
note of this in their treatment of the widow, the orphan, the stranger, the landless — those
who are vulnerable in every society — with compassion, generosity, and love. (How does
this affect us today? ISSUES: tzedakah, crime and violence, community.)

Greenberg goes on to explain many of the ceremonial rituals of Passover: tefillin,
Seder, retelling of the Exodus story, exclusion of chametz, eating of matsah, etc.

SHAVUOT

“The covenant of redemption.” Greenberg addresses the issues of freedom and
redemption while confronting the holiday of Shavuot. The Covenant of Israel turns the
Exodus into an ongoing process. On Passover, God committed to the covenant by an act
o redemption. On Shavuot, standing at Sinai, the Jewish people responded by accepting
the Torah (p. 68).

By accepting this covenant, the Jewish people took on many responsibilities and
laws. There is one law for the citizen and the outsider: HUMAN LIFE IS PRECIOUS;
MURDER IS THE ULTIMATE CRIME. Human life is in the image of God - sacred.
Greenberg states, “In principle, capital punishment for homicide is required” (p. 69).
(ISSUES: crime, murder, capital punishment, the value of human life, the value of every
life.)

Another major issue brought up with Shavuot is that of the Jewish people as the
Chosen People. God has a special relationship with Israel, but also remains the Lord of
Lords, the Lord of all the vast universe. (ISSUES: a universal God, universal laws, the
term “Chosen People” in today’s world). And one must not forget the dominant motif of
Shavuot as the “Feast of the Harvest.” With the holiday comes the counting of the Omer,
and reading from the book of Ruth.

SUKKOT

Passover states Judaism’s goal, which is defined by hope. Shavuot confirms the
covenant, which is the commitment to persist until the goal 1s reached. Sukkot addresses
the third dimension of Judaism’s religious core: how to get there (p. 94).

In Exodus, time and time again, the Israelites were thrown by the prosaic frustrations
of no meat, boring food, and insufficient water. In our world, there is still a huge gap
between hope and reality. Sukkot addresses the fact that the real achievement of freedom
doesn’t come in one day — there are no quick cures to those issues the inflict pain upon
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living beings. During Sukkot, we remember how our ancestors walked the long way to
freedom — dwelling in Sukkot, enduring painstaking days of misery (p. 99).
Also discussed are the meanings behind and the implications of: construction
requirements o a sukkah, the four species, the “birchat hageshem”, the Zionist holiday,
and the upcoming Simchat Torah and Hakafot.

SHABBAT

In this section, Greenberg assesses the most frequent (and often neglected) of the
Jewish holidays — Shabbat. “Just when there may be a danger of complete absorption
into this world, there is an alternate reality to enter into: the Shabbat” (p. 129). He
speaks about the Shabbat as a foretaste of Messianic redemption, creating a world of
perfection. But he does not overlook the fact that in this time of assimilation and
acculturation, Shabbat may be a temporary anti-reality of perfection (p. 131). (ISSUES:
is it realistic to escape from reality? Is there such a thing as perfection?)

Creation — Bereshit — “and on the seventh day, God rested.” For one day a week,
humans are called upon to enter a state of rest. Workaholics must set aside what could
seem to be another form of idolatry — that of their work which also becomes a sort of
obsession to many. The transition goes from work to self, from self to relationship (with
family and community.) other issues which Greenberg addresses concerning Shabbat
are: spirituality, life, and “the limits of the dream — A dream without limits IS an
illusion” (p. 154).

THE HIGH HOLY DAYS

During the cluster of High Holy days, the tradition of Judaism is to concentrate on the
individual” attention to death. Human beings cannot be mature until they encompass a
sense of their own mortality (p. 184). Greenberg discusses the Days of Awe as being a
trial for the Jewish people — that Jews envision standing before the One who knows all.
Each life is placed on the balance scales: “Who shall live, and who shall die?” And
finally, the Shofar proclaim that the J udge before whom there is no hiding is now sitting
on the bench (p.186). Greenberg goes on to discus issues of guilt, confession, and
repentance.

PURIM

Confronting Jewish destiny, Purim is a holiday that grew out of history. It is also THE
holiday of the Diaspora, as it reflects and affirms the experience of the Jewish people
living as a minority outside the land of Israel (p. 224). Greenberg comments on the fact
that though Purim masquerades itself as the most festive of Jewish holidays, it is actually
a stressful holiday for the Jewish people. He discusses that, in its own way, Purim offers
a special guide to Jews who plan to continue living in Diaspora, despite the fact that,
after 2000 years, the road to Jerusalem is open to any Jew who wants to go there (p. 224).
Purim also confronts the issue that exile was/is considered to be punishment for sins:
“The Lord uproots them from their soil in anger and fury” (p. 225).



C:\Winword\Docs\Curguide. Doc
8/24/96
Page 31
Purim incorporates the story of the book of Esther, the issues of Diaspora living,
secularity, and natural joy. It also displays how humor plays a major role in modern, as
well as historical, Judaism.

HANUKAH

Greenberg discuses the incorporation of the issues of assimilation, acculturation, and
Jewish survival in terms of Hanukah and its impact on modern tradition. He goes back to
the challenge of Hellenism, Greek culture. The Greeks sought to coerce Jews to forget
the Torah and abandon the commandments — but Greenberg discuses the central
significance of the power or the spirit and the ability of God’s people to live by the divine
light (p. 272). The Menorah symbolizes the light of God, and Greenberg states that the
proper response is not to curse the darkness, but rather, to light a candle™’(p. 282).

TISHA B’AV

To many people, when the Temple was destroyed in the year 70 C.E., it seemed that
Judaism itself was shattered beyond repair. Greenberg discusses how God was becoming
less visible, and in a world in which God is less visible (more hidden), a more secular
world evolves (p. 287). However, it is also discussed that the classic Jewish response to
catastrophe is to renew life. Every major Jewish catastrophe has led to the falling away
of some Jews as they lost faith, but every major tragedy has also led to revival, as other
Jews strove harder to match tragedy with hope (p. 287).

YOM HA’SHOAH AND YOM HA’ATSMAUT

In the 20" century, the Holocaust brought about such a great tragedy that inflicted
massive amounts of pain and suffering on the Jewish people. Richard Rubenstein wrote:
“We learned in the crisis that we were totally and nakedly alone, that we could expect
neither support nor succor from God nor from our fellow creatures” (p. 319).

Many issues are brought up with the issues of the Holocaust and the holidays of Yom
Ha’shoah: God, the Diaspora, Israel, the belief in mankind, and Judaism as a whole.
Zionism began with the first Jew who searched and yearned for an unknown land whose
name he did not know (p. 373). Abraham only knew that he had a promise that in this
destined land, his family would develop into a great nation, a blessing to the entire world.

With Yom Ha’atsmaut come the issues of the New Exodus, the ingathering of the
exiles, and the possible end of Galut. “When the Lord and the people were in Zion, all
was well with the world” (p. 373). The relationship of the Diaspora and Israel come into
focus on renewed Jewish sovereignty and power. As Yom Ha’atsmaut concludes a week
filled with much sadness and sorrow (Yom Ha’shoah and Yom Ha’zikaron), we are
reminded how lucky we are to be in the land of Israel, and to be in the city of Jerusalem,
Ha’Eer Ha’Kodesh.

Greenberg incorporates all levels of the Jewish holidays into an accessible and
thought-provoking account of our history. Though he is not able to provide all of the
answers, he is brilliant at leaving the reader with an “agenda” — what we must to do be
responsible, contributing, productive, and JEWISH, members of the world in which we
live.
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The Central Conference of American Rabbis’
Gates of the Seasons, A Guide to the Jewish Year
as a Tool for Teaching the Holidays to Jewish Adolescents

by Felicia B. Goodman
12/13/95
Lee: Instructor
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"Judaism emphasizes action rather than creed as the primary

expression of a religious life, the means by which we strive to achieve

universal justice and peace. Reform Judaism shares this emphasis on duty

and obligation. Our founders stressed that the Jew's ethical

responsibilities, personal and social, are enjoined by God" (From the

"Centenary Perspective,” adopted by the Central Conference of American

Rabbis, 1976).

In Gates of the Seasons, the Reform Jewish guide to the Jewish calendar, Alexander
Guttman writes that it is "necessary to have a basic understanding of the Jewish
calendar... in order to appreciate fully the meaning of the Jewish holidays-- their
relationships to the seasons, to historical events, and to each other” (p. 7).

Gates of the Seasons provides a very factual and instructional approach to the Jewish
holidays. Very little effort has been put into the interpretation or relevance of the
holidays to our modern world, as Rabbi Yitzhak Greenberg has done in The Jewish Way.
Rather, the emphasis is put on tradition, halakcha, mitzvah, and ritual.

Whereas Greenberg describes the Shabbat as "a temporary anti-reality to perfection”
(p. 131), the Gates of the Seasons describes the mitzvah of Shabbat, stating that, "It is a
mitzvah for every Jew, single or married, young or old, to observe Shabbat" (p. 21). In
addition, Shabbat activities and events are described, including the mitzvot of rest,
sanctification, hospitality, preparation, tzedakah, and kindling the Shabbat candles.
Though interpretation is limited, the thorough ritual and traditional explanations are
tangible ways to teach and explain this very significant holiday to the middle school aged
group. Ibelieve that the book itself does not provide material stimulating enough to base
a lesson plan on alone. However, combining this book with The Jewish Way would
allow an informative introduction to deeper meaning and thought-provoking
interpretation and of the holidays.

Though it would seem that much of this book is "review" for any "minimally-educated
Jew", it could also be used to fill in many gaps and clarify factual information for even
the well-informed Jew. There is no doubt that the information contained in this book
would be age appropriate for the fourth through sixth grade age range. In addition, taking
the holidays and looking at them in the perspective of being "mitzvot" could be a
different and more enlightening way for students to encounter the holidays. Many
children simply engage in Jewish holidays by learning traditional aspects, or by
incorporating the "fun" quotient. But looking at them from the point of view that the
Torah has commanded us to celebrate these holidays adds an entirely new ingredient for
many students.

Gates of the Seasons approaches the other Jewish holidays in a similar fashion. Rosh
Hashana is no longer just a "new year", the "birthday of the world, or a holiday of apples
and honey to the student guided by this book. "It is a mitzvah to observe Rosh Hashanah
on the first of Tishri. As the Torah teaches, 'In the seventh month, on the first day of the
month, you shall observe a sacred occasion; You shall not work at your occupations.
You shall observe it as a day when the shofar is sounded' (Numbers 29:1)" (p. 39).

Gates of the Seasons invites both the teacher and the student to delve into text study.
The questions of "Why do we celebrate this holiday? Where did these holidays come
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from? Where are we commanded to observe these rituals?" are answered by using the
oldest Jewish reference, the Torah, as a guide. Whereas Greenberg looks at the High
Holy days by discussing issues of guilt, confession, and repentance, Gates of Repentance
should be used simultaneously as a way of teaching meaning and patching over the
textual gaps. As students learn history and the meaning of the holidays in terms of
tradition, they can also learn why and how the holidays and their meaning can tie into
their modern and everyday lives.

The other book that I would like to use as a source for teaching holidays to the sixth
and seventh grade age group would be the book of Midrash. So far, I have incorporated
factual, traditional, and interpretational (in terms of modern day relevance) into my plans
of teaching the holidays to these students. However, there are many fantastic stories in
our Midrash which incorporate the holidays into stories that reach out and "grab" the
students. This is a method of teaching that basic, factual, or textual information is not
always able to do. Though relating the holidays to modern day relevance is one way to
draw the student's attention to the subject at hand, I have found that there is a mysterious
and miraculous aura created when the students hear midrashic tales.

In the book A Child's Book of Midrash, Barbara Diamond Goldin presents a few
holiday-related Midrashic stories which could be used in conjunction with both Gates of
the Seasons and Greenberg's The Jewish Way in planning a holiday curriculum. In the
story, "The Women's Reward," a wonderful midrash is given on the creation of the
oftentimes overlooked holiday of Rosh Hodesh. Beginning with a dialogue-filled and
action-packed story about the Jewish people awaiting Moshe's return at Mount Sinai, this
midrash tells the story of how Rosh Hodesh emerged as the women's festival. "At each
appearance of the new moon, the women would stop work, sing blessings, share festive
meals with their sisters, light candles, and dance with the Shekhinah, God's presence in
the world" (p. 15).

Quite obviously, Midrashic tales cannot be the sole teaching of holidays and rituals to
Jewish students. However, I believe that these beautiful and symbolic stories are
fantastic supplements to historical, factual, and interpretive information. The teacher can
use Midrashic tales as a tool for expression and understanding. By creating lesson plans
in which the stories are discussed, analyzed (which would be appropriate for the middle
school grades and up, but not the younger grades), and even acted out in drama skits and
performed for other classes, can provide an excellent educational resource. Through
these stories, the students can derive deeper meaning into the holidays, as well as
formulating historical and traditional relevance to our interpretation of them today.

The books The Jewish Way, Gates of the Seasons, and A Child's Book of Midrash
each provide information and sources for creating a comprehensive, exciting, and
stimulating curriculum for teaching the holidays to middle school aged students. Each
book allows a definitive and exploratory route to studying the holidays, and each is an
excellent educational tool in its own way. By combining these (as well as other books)
together in formatting a curriculum in teaching the holidays, the students and teacher are
insured to receive a broad-based spectrum of interpretations, information, and paths of
exploration into this very important aspect of Jewish education.
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APPENDIX

¢ Textual material to supplement units




APPENDIX FOR UNIT ONE
o Text for Sukkot
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APPENDIX FOR UNIT TWO
« Text for Shabbat
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GENESIS

1 When God began to create? heaven and carth—>the earth being un-
formed and void. with darkness over the surtace of the deep and a wind
tfromP God sweeping over the water—3 God said, “Let there be light™;
and there was light. *God saw that the light was good, and God separated
the light from the darkness. 3God called the light Day, and the darkness He
called Night. And there was evening and there was morning, a first day.<

6God said, “Let there be an expanse in the midst of the water, that it
may separate water trom water.” “God made the expanse, and it separated
the water which was below the expanse trom the water which was above
the expanse. And it was so. 3God called the expanse Sky. And there was
evening and there was morning. a second day.

9God said, “Let the water below the sky be gathered into one area, that
the drv land mav appear.” And it was so. 1°God called the drv land Earth,
and the gathering of waters He called Seas. And God saw that this was
good. 'And God said, “Let the earth sprout vegetation: seed-bearing
plants, fruit trees of every kind o earth that bear fruit with the seed in
ir.” And it was so. 12The earth brought forth vegetation: seed-bearing
plants of every kind, and trees of every kind bearing fruit with the seed
in it. And God saw that this was good. 13And there was evening and
there was morning, a third dayv.

14God said, “Let there be lights in the expanse .of the skv to separate
dav from nighr; thev shall serve as signs for the set times—the days and
the years; 13and they shall serve as lights in the expanse of the sky to shine
upon the earth.” And it was so. 1¥God made the two great lights, the
greater light to dominate the day and the lesser light to dominare the
night, and the stars. "And God set them in the expanse of the sky to
shine upon the earth, 13to dominate the day and the night, and to separate
light from darkness. And Ged saw thar this was geod. PAnd there was
evening and there was merning, a fourth day.
s Others “In tie beginning God crearsd.”

o Others “the spirt o’
< Qrhers “one da.”
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birds that dv above the carth across the cxpanse of :h; skv.” 21God creare

(1.

the great sea monsters, and all the Hving creatures of ev ery kind that creen.
which the warers b”()u(‘ht torth 1n swarms, and a2 ll the w inged birds of
cveny kind. And God saw thar this was good. 22God biessed them. saving.

“Be fertle and increase, Al che warers in the seas. and let the birds increas=
on the carth.” 23And there was cvenming and there was morning, a §fth

2*God said, “Let the carth bring forth everv kind of living creature:
cattle. creeping things, and wild bcasLs of everv kind.” And it was so.
25God made wild bwms of ¢verv kind and cattle of ev erv kind, and al!
kinds of creeping things of the earth. And God saw that this was good.
=cAnd God said, “Let us make man in our image, after our likeness. Thev
shall rule the fish of the sea, the birds of the skv, the cattle, the whole
carth, and all the creeping things that creep on carth ” 2"And God created
man 1n His image, in the i image of God He created him; male and female
He created thcm 28God blessed them and God said to them, “Be fertile
and increase, fill the carth and master 1t; and rule the fish of the sea, the
birds of the skv, and all the livi ing things that creep on earth.”

2°God said, “See. I give you every seed- bearing plant that is upon ali
the earth, and cv erv tree that has seed- bearing frult thev shall be vours
for food. 30And to all the animals on land, to all the birds of the skv,
and to evervthing that creeps on carth, in which there is the breath ofhfe
[T give] all the green plants for food.” And it was so. 31And God saw all
that He had made, and found it verv good. And there was ev ening and
there was morning, the sixth dav.

2/ The heaven and the earth were finished, and all their array. 2On the
seventh dav God finished the work that He had been doing, and He
ccased? on the seventh dav from all the work that He had dom 3And
God blessed the sev enth.davand declared it holv, because on it God ceased
from all the work of creation that He had donc *Such is the storv of
heaven and earth when thev were created.

When the LorD God made earth and heaven—swhen no shrub of the
field was vet on earth and no grasses of the field had vet sprouted. because

- Or Syerzed ?



9. K’lal Yisrael (Jews Throughout the World) Crade 5

OBJECTIVE:

OPENING:

FOCUSING:

LEARNING:

SHARING:

REVIEWING:

CLOSING:

Identify the Words Orthodox, Reform, Conservative, and Reconstructionist
as Labels of Jewish Religlous Affiliation

Divide the board into four sections (or tape four pieces of poster board to it),
labeling them Orthodox, Reform, Conservative, and Reconstructionist.
Explain that today's lesson-is about the four different branches of
Judaism. The first part of the lesson will be devoted to facts and myths
about each one. Ask the students to tell you anything they know about
each branch. List their responses on the board or pleces of poster board. If
they hesitate, encourage them. Be prepared to ask questions if their replies
are not forthcoming (see questions and answers below). :

Look at one chart at a time. Read one item at a time. Ask the class to vote
on whether they think it is a fact or a myth. Then explain which it is. If it

is a fact, put a'star next to it. If it is a myth, erase it or cross it out.

Divide the class into four groups. Give each group a set of 3 x 5 index
cards. Designate one group as Orthodox, the second as Reform, the third as
Conservative, and the fourth as Reconstructionist. Have each group write
the facts on the board pertaining to their branch of Judaism; one fact per
card on one side of the card and the name of the branch of Judaism on the
other side. Each group should make two sets of cards. The group then
switches cards with the group next to it, and places the new set of cards on a
desk, fact side down, the name of the branch of Judaism facing up. Play
Concentration by taking tumns turning over a card, reading the fact out
loud, turning over another card and looking for the matching fact. If a
student finds a matching pair, s/he puts it aside and gets a point. The game
continues until all of the facts are matched.

Ask the students if they have ever been to a synagogue affiliated with a
movement other than Reform. They might also think about relatives or
friends whose personal religious practices differ from theirs and how they
might view their assoctation with another branch of Judaism.

Pass around many different English dictionaries. Have everyone look up
the words “reform,” “reconstruct,” “conservative,” and “orthodox” in at
least two dictionaries. Have them compile a dictionary definition of these
terms. Then ask them to write their own definitions of Reform,
Reconstructionist, Conservative, and Orthodox Judaism.

Explain that even though American Judaism is divided into four branches,
we are all one because we are all Jews, and must support each other. Teach
“Am Yisrael Chai” (p. 3, the NFTY Songbook) and discuss its meaning.



9. K'lal Yisrael (Jews Throughout the World) Grade 5

QUESTIONS AND ANSWERS:

The following information is from Keeping Posted, vol. 27, no 3; vol. 24, no. 1; vol. 26,
no. 3; and vol. 25, no. 4, as well as from Eugene Borowitz, Understanding Judaism (New
York: UAHC, 1981).

O=Orthodox, Ref=Reform, C=Conservative, Rec=Reconstructionist

Who gave the Jews the oral and written (Torah) law?

0: God. Written and oral Torah were given by God through Moses to all Jews at Mount
Sinal. The commandments and teachings are divine, permanent, and unchangeable.

Ref, C: They are a product of the Jewish People and God.

Rec: People seek God and discover (unfold) the Torah.

Can Jewish doctrine (laws) change? :

0: No. To change the laws of the Torah is to defy God. All Jews are bound to all the laws.
Ref: Yes. When situations change, we are obligated to keep Judaism alive by reforming
our laws to make them meaningful to the time.

C: Yes. Jewish law and ideology were not set once and for all at Sinai but have evolved
and must continue to do so.

Rec: Yes. We should try to uphold our traditional religious practices, but we are also
responsible for adapting and changing the tradition of past laws and being innovative
whenever the present calls for it.

Who should make these changes?

0: No one may change the law.

Ref: Jews are allowed to make a personal and individual choice as to what laws they
decide to uphold, depending on what they believe God wants, what Jewish tradition says,
and what other Jews are doing.

C: The community or a group of scholars may decide upon new interpretations of the laws
for the community as a whole.

Rec: The community and individuals. Jewish tradition plays an important role in this
decision.

Can women become rabbis?

0: No.

Ref: Yes. First woman ordained in 1972.

C: Yes. First woman ordained in 1985.

Rec: Yes. From the inception of the Reconstructionist Rabbinical College in 1968, women
were accepted. The Reconstructionist Jews were the first movement to have a Bat Mitzvah
ceremony and to ordain women.

Can women be counted in a minyan or be called for an aliyah (Torah reading)?
0: No.

Ref, Rec: Yes.

C: It is up to the individual congregation to decide.
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9. K'lal Yisrael (Jews Throughout the World) Grade 5

What is the history of the movement in America?

O: First to come to America.

Ref: First came to America in 1820-60 from Germany. Organized in Germany in response
to Orthodox dogmatism.

C: Began in America at the end of the nineteenth century in reaction to the rigidity of
Orthodoxy and the freedom of Reform. -

Rec: Began as an offshoot of the Conservative movement, centered around the Jewish
People rather than Torah or God. Gained strength in the 1960s.

Is English (or the vernacular) used in services?
0: No.
Ref, Rec, C: Yes.

What Hes at the center of Judaism?

0: God. Torah, Jewish law. Immersing oneself in Torah study is the most fundamental of
all mitzvot.

Ref: Theology. God, ethics.

C: God and the Jewish People, but Jewish law still very strong.

Rec: The Jewish People, Jewish civilization, the Land of Israel.

How is God described?

0: Eternal, not subject to change, all-powerful.

Ref: Jews ground their lives, personally and communally, on God’s reality and remain
open to new experiences and conceptions of the Divine,

C: The Conservative movement affirms the critical importance of belief in God but does
not specify all the particulars of that belief. There are two basic views of God. One is that
belief in God equals faith in a supreme, supernatural force that exists and controls the
world. The other is that God is the starting point to our experience of the world and our
place in it. Therefore, God exists when people do what God has commanded.

Rec: Not supernatural, not a being, God is to be sensed or experienced as a “process” or
“power.” We experience God as the force or power which, when mediated through humans,
manifests itself as conscience and makes for goodness, justice, kindness, and truth.

ADDITIONAL LEARNING ACTIVITIES
a) Review a display of publications (prayerbooks, newsletters, magazines, stationery) as
well as pictures of office buildings, schools, and synagogues of the Orthodox. Reform,

Conservative, and Reconstructionist movements in Judaism.

b) Ilustrate the four major trends in Jewish religious affiliation by means of a tree
diagram (common roots in Torah, which, in turn,develop into four branches).
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GOD

REFORM
JUDAISM

eform Judaism, unlike Orthodoxy, is very
interested in theology or ideas about God.
The early Reform rabbis who were strongly
influenced by German non-Jewish philoso-
phers such as Kant and Hegel wrote a good

deal about God. They described God as a

spirit in the universe that maintains order in

nature and moralityv in people. They could not accept th.e Orthodox view of a
supernatural God who performs miracles and interferes with Fhe laqws of nature.
Miracles such as the parting of the Red Sea or the sun standing still for Joshua
were interpreted by Reform scholars as ancient tales or legenfis that tell more
about how people thought of God than how God actually acts in the world.
Modern Reform thinkers have developed new ideas about the mean-
ing of God, and they now speak of a more personal God. Although they do n?t
think of God as a person in the human sense, they believe that .God S
personality or spirit is present in us and in our world. God is felt in our history,

- especially in our Jewish history. The Reform scholar Rabbi Eugene B. Boro-

witz writes that the truest idea of God will inspire us to keep Torah in our lives
and preserve the Jewish people. Any idea of God that does not do these two
things is improper and false. And to deny the existence of God altogether, he
argues, will lead to chaos in our society. . .

Some Reform thinkers suggest that God is a part of nature and is the
living power in the universe. Others believe that God is a force we feel as we
struggle to evolve and develop physically and morally. Clearly, Reform ideas
about God are rich and diverse. They vary widely from an almost Orthodox,
supernatural God who performs miracles and revealed the Torah, to an almost
naturalistic idea of God as a power in the universe.

rthodoxy. as we have seen, firmly believes TORAH
that God revealed the Torah to Israel at Mount

Sinai, that every word of the Torah is sacred
and unchangeable, that every law is impor-
tant. But Reform has a very different view.
‘Reform thinkers believe that only the moral
and ethical laws of the Torah are binding

forever. Thus, the Ten Commandments and the Golden Rule, “Love your
neighbor as yourself,” must never be forgotten; but ritual rules such as kashrut
and Sabbath restrictions were created by human beings for a specific time in
history and are therefore not divine and not necessarily binding on Jews today.

Furthermore, Reform thinkers teach that revelation is progressive;

that is, God is self-revealing and communicates Divine will and laws to every
new generation. In ancient times God revealed rules that were necessary then;
in our day God reveals new rules through the people of Israel and their teachers
and scholars. These new rules meet the needs of Jews today.

So Reform thinkers do not believe that God gave the entire Torah word
for word. They believe that the Bible is a collection of people’s thoughts
throughout the ages and may even contain primitive ideas and errors. They
also teach that the Talmud and the huge body of rabbinic literature are human
creations and not eternally valid. On this basic point—God’s revelation of
Torah and law —Reform differs sharply with Orthodoxy.

e



e have studied how Reform ideology denied RELIGIOUS
the authority of halachah and insisted that PRACTICES

only the ethical and moral rules are binding
on Jews. In their eyes the hundreds of mitzvot
that Orthodox Jews practiced were no longer
important and they even laughed at times at
some of these restrictions. But over the years
Reform has loosened its opposition to ritual observances and moved in the
direction of tradition. This does not mean that Reform Jews today feel that they
must observe mitzvot; rather they are more sympathetic, more open to the idea
that mitzvot can enrich Jewish life and add to Jewish consciousness.

It is hard to say exactly what the average Reform Jew does in the area
of observance because Reform leaves it up to each individual to decide
whether or not to follow a particular law. Even though the Reform movement

prefers that people rest on the Sabbath,
it does not look upon working as a sin.
A Reform Jew has the option to work or
not to work. Of course, Reform Jews
are expected to attend synagogue on
Sabbaths and holidays in order to fulfill
their Jewish duty.

Kashrut is usually not ob-
served in Reform homes or syna-
gogues. Riding, smoking, writing, and .
recreation on the Sabbath are allqwed. RS
Reform Jews do not insist on having
their children circumcised by a mohel,
although most Reform Jews do insist on
circumcision. At one time Bar Mitzvah
had been replaced by confirmation be-
cause the early Reformers argued that
it was foolish to consider a thirteen-
year-old boy a man. Recently, how-
ever, Bar Mitzvah has been restored to
most Reform temples and Bat Mitzvah
for girls has also been introduced.
While marriage to a Jewish mate is
certainly the ideal of all Reform
families, they do not totally condemn
interfaith marriage.



_ Most Reform rab-
bis do insist that the Christian partner of an interfaith marriage be converted to
Judaism. although they do not require traditional rituals of conversion such as
circumcision and immersion in a mikveh.

Men and
women sit together in Reform synagogues and instrumental music and choirs
are generally a part of the service. The most important service is likely to be the
late service on Friday evening when Bar and Bat Mitzvah celebrations are
sometimes held. Reform congregations use the Union Prayer Book or the new
Gates of Prayer and conduct most of their prayers in English with some Hebrew

prayers and songs. Kippot or yarmulkes are not generally required and men do
not generally wear a talit or put on tefillin, although lately some Reform
temples have begun to allow the yarmulke and talit on an optional basis. The
second days of festivals such as Rosh Hashanah, Sukkot, Passover, and
Shavuot have been dropped in keeping with the biblical practice. The English
sermon is considered the highlight of a Reform worship service and Reform has
a liberated attitude toward women, welcoming women as rabbis, cantors, and
presidents of their congregations. Most Reform synagogues run a Sunday
scho‘:)l, often with one or more additional days of Hebrew school during the
week. :
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(ONSERVATIVE
JUDAISM:

onservative Judaism is like Reform in that its
thinkers and leaders have taught varied views
about God. Some believe in a personal, super-
natural God who listens to prayers and is keenly
aware of human events. Thus, Solomon Schech-
ter wrote that God is not a mere idea but a spirit

found everywhere —in the temple, in the court of
law, in the famxlv, on the farm, in the marketplace and at moments when we
enforce God’s laws. Rabbi Ben Zion Bokser wrote that God is not a person, but
is greater than any person: God’s personality or presence fills the world.

The late religious thinker Professor Abraham J. Heschel wrote sev-
eral books on the subject. Heschel was a mystic. He believed that we should
not try to prove the existence of God but we should feel God’s spirit or presence
in the order of the universe and in the moral laws we find among human beings.
According to Heschel’s belief, we feel a basic “amazement” when we experi-
ence the glories of nature and history, an amazement that we cannot express
properly or put into words. We also feel God’s presence when we pray, study
Torah, and perform mitzvot.

On the other end, there are many Conservative thinkers who do not
accept the idea of a supernatural or personal God. Rabbi Mordecai M. Kaplan,
for example, wrote of God as a power or process in people and in the universe
that makes for human salvation or fulfillment.‘Rabbi Robert Gordis believes
that God is the creative power in the universe and the force behind social,
political, and scientific progress in the world. Gordis says that God may be
found both in the order of nature and in the course of our history. We cannot
know what God is; we can only feel God’s workings through our world and the
people in it.
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the Rabbinical Assembly and the
Jewish Theological Seminary are now
considering the possibility of allowing
women to study in order to become
rabbis. At present about one-third of
the Conservative synagogues have
given girls and women equal rights at
services. Many others allow women to
hold office in the congregation. So
while it appears that the issue of ©
women’s rights will be debated for
some time, the current trend is toward
_ granting females equal rights with
males in every way.

Conservative Jews are ex-
pected to lead ethical and moral lives,
to give charity, to help needy friends
and neighbors, and to act in an honest,
kind, moral, and decent way toward
all. For Conservative Jews, the ethical
laws and rules of Judaism are even
more important than the ritual laws be-
cause, in the Conservative view, the
purpose of Judaism is to shape us into

better and m ‘ i |
ore honorable human beings. Theoretically then, Conservative

Jews are expected to live according to the demands of Jewish law and Torah in
every wav.
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BELIEFS
ABOUT GOD

ORTHODOX
JUDAISM:

rthodoxy accepts the traditional views of God
as developed in the Bible, Talmud, and Mid-
rash and as taught in the writings of medieval
philosophers. To an Orthodox Jew, God is a
spirit in the universe that has created all
things and keeps all things alive. God is all-
powerful, all-knowing, all-wise, and univer-

sal. God sees our actions; hears our thoughts, prayers, and words; God is aware
of all we say and do. People understand God's will by studying Torah and
performing mitzvot, the commandments.

Believing that God is all-powerful and totally in control gives rise to a
difficult question: Why is there evil in the world? In our times this question has
taken on a new meaning, and modern Jewish thinkers have asked, “Why did
the Holocaust take place; and where was God when six million Jews were sent
to their deaths?” Not many Orthodox thinkers have dared to deal with this
subject. One who has, Rabbi Eliezer Berkovits, admits that we simply cannot
know the purpose behind the Holocaust. We certainly cannot think that all the
Jews were slaughtered because they were sinners. To believe that would be to
think of God as unspeakably cruel. But even though we as human beings
cannot understand God’s purpose in the Holocaust, we can take comfort in
knowing that the state of Israel was born out of that tragedy.

TORAH

ne subject that Orthodox thinkers take seri-
ously is the question of Torah and the Torah’s
place in Jewish life. It is an Orthodox belief
that the Torah is the revealed word of God,
given at Mount Sinai thirty-one centuries ago.
To be Orthodox, a Jew must be “Torah-true”
and must believe that every word, every law,

every commandment of the Bible as explained and developed by the rabbis is
God’s word and thus is binding on a loyal Jew. Most Orthodox thinkers insist
that the words of the written Torah and the oral laws and interpretations are
God’s words, and are of equal importance. The 613 mitzvot found in the Torah
are all of equal importance, and no human has the right to choose one over
another. Furthermore, the ritual laws (such as kashrut) and the ethical laws
(such as love of neighbor) are equally vital, and a Torah-true Jew is expected to
practice both kinds.

Once this basic understanding of the Torah’s place is accepted, it is
not difficult for a person to be an Orthodox Jew. For, if the Bible is God’s word
rather than the word of human beings, how can we not keep its laws? And once
we agree that the rabbinic interpretations of those laws are true for all time,
then those laws must be observed as well. This is the Orthodox view of

halachah.



rthodox Judaism is an all-encompassing sys- RELIGIOUS

tem of commandments laid down in the Bible
and Talmud and spelled out in the Shulhan PRACTICES
Aruch, the Code of Jewish Law. A truly Or-
thodox Jew observes mitzvot from the the mo-
ment of awakening in the morning to the mo-
ment of falling asleep at night.

Following mitzvot strictly is basic to Orthodox Jewish life. The
Orthodox male must be circumcised accordingto law by a mohel. The female is
named in the synagogue, usually on the first Sabbath after her birth. Children
are to receive a good, intensive Jewish education, preferably in a yeshivah or
day school where religious subjects are emphasized over secular subjects. At
age thirteen, a Jewish boy becomes Bar Mitzvah in the synagogue. Orthodox
girls rarely receive official recognition or Bat Mitzvah. An Orthodox boy or girl
is expected to marry within the faith accordingto the Jewish laws of matrimony
and with a rabbi conducting the ceremony. Orthodox Jews consider mixed
marriage (marriage to a non-Jew) a sin, and they will not accept converts where
the purpose of the conversion is marriage. If the marriage fails, the partners
must receive a Jewish divorce, or get. An Orthodox rabbi will never remarry a
Jew who was once married and lacks a get. When an Orthodox Jew dies, the

_body is prepared for burial according to Jewish law by being washed and
dressed in plain linen wrappings by a special Holy Burial Society, then placed
in a simple coffin. Mourners tear their garments as a sign of grief (this is called
keriah), observe seven days of mourning during which they do no work (the
seven-day period is called shivah, from the Hebrew word for “seven™), and go
to no entertainments. They recite the Kaddish prayer daily for eleven months if
the deceased is a parent or thirty days for other relatives or for a mate.

Affixed to the doorposts of every Orthodox Jewish home is a mezuzah,
a small box containing passages from the Torah, to remind the family that the
home must be filled with Jewishness. Males cover their heads at all times with
a skull cap (in Yiddish, yarmulke; in Hebrew, kippah) or hat as a sign of
respect for God; married women cover their hair with a kerchief or wig as a sign
of modesty. Men are required to pray three times daily and wear a prayer shawl
(talit) and phylacteries (tefillin) each morning. Every Orthodox Jew tries to
study the Torah daily. Orthodox Jews eat only kosher food, never mix milk and
meat, are careful not to eat bread or other products prepared with leavening
during Passover, and recite a blessing before” and after each meal. The
Orthodox woman is expected to maintain a kosher home, light Sabbath and
festival candles

The Orthodox are caretul to observe the Sabbath and testivals in every
way. They will not work, write, smoke, ride, or carry evena handkerchief out of
their homes on the Sabbath, nor will they use radio, television, ot lights on that
dav. Thev build a sukkah at home on the festival of Sukkot, fast on Yom Kippur
and other holy fast days, eat only foods that are kosher for Pesah during
Passover, and observe all the other rituals for each holv dav of the vear.

- _‘b“"



Orthodox Jews will pray only in an Orthodox shul. The shul is
designed so that men and women sit separately with a partition or curtain
(mehitzah) between them so that they will not distract members of the opposite
sex. The service 1s almost entirely in Hebrew, although the more modern
synagogues have added some English prayers and an English sermon by the
rabbi. The traditional prayerbook (Siddur) is the onlv one used, and no
changes or additions to the prayers are allowed. Musical instruments and
choirs with female singers are never allowed at Sabbath or holv day services.

The Orthodox are strict about not changing the prayer services or any
of the pravers. They believe that those who have altered these things have often
adopted Christian ways such as mixed seating, organs, and mixed choirs, and
that these are signs of assimilation. They feel that the traditional prayers are
beautiful as they stand and that it is arrogant and improper to change them.

In other ways, however, some modern Orthodox congregations have
adopted new patterns. They have sometimes become synagogue-centers with
clubs. youth programs, and athletic activities; and most Orthodox rabbis
preach in English on subjects of current interest. In every other respect,
Orthodox services today are almost the same as they were in Europe a century
ago.

Women have almost no role in synagogue worship in the Orthodox
movement, and while most seem content with this, some women have been
asking for greater opportunities to participate in worship. As a result, some
Orthodox shuls have created a sort of Bat Mitzvah ceremony for girls even
though this is a change in tradition. Women have also made demands in other
areas of Jewish life. For example, under traditional law a woman cannot inherit
if there are males in the family, nor can she be a witness in a court case. And
there is a law that says that women cannot issue divorces but can only hope that
the men will agree to issue a get. Some Orthodox women want these laws
changed. And while few changes have taken place thus far, the winds of
women’s liberation are blowing in Orthodox Judaism as they are in all reli-
gions.

Finally, the Orthodox Jew is expected to conduct his business and
professional life according to Jewish law and ethics. In fact, one of the four
sections of the Shulhan 4ruch is concerned with business practice. Truly pious
Jews must not cheat or steal or lie; their word must be their bond. They may not
lend money at interest; they must pay workers on time; they may not cheat a
boss; they must not short-change a customer or give false weight of goods: they
must give charity to the poor and help the sick and aged. While most Orthodox
Jews do respect these ethical laws, others stress the ritual commandments and
neglect the ethical. But Orthodoxy does demand that a Jew observe all mitzvot
equally and so it teaches that ethical rules are always as important as rituals.

The life of an Orthodox Jew is a demanding one and requires great
commitment and sacrifice. The essence of Orthodox Judaism is observance of
the mitzvot, and the truly Orthodox Jew devotes a lifetime to the service of God,
the study of the Torah, and the keeping of God’s law.



rthodoxy builds its faith on the absolute belief
that God gave every word of the Torah at
Vount Sinai. and Reform believes that only
the ethical rules were revealed there. Conser-
vative Judaism tries to steer a course between
the two. Nearly all Conservative thinkers ac-
cept the idea that God revealed the Torah to

Israel. But there are some who believe that the revealing of Torah, or revela-
tion, happened only once in history, while others consider revelation to be an
on-going process by which each generation of Jews uncovers more and more of
God’s word.

But what does “revelation” mean? Most Conservative thinkers do not
believe that God actually spoke each word of Torah to Moses and Israel.
Indeed. biblical studies have shown that there are different sources in the
Bible text, and that Moses could not have been the only writer. So the majority
of Conservative thinkers do not believe that the entire Bible is the word of God.
But they do believe that the basic core of Torah, the important parts, is Divine.
Without this notion the faith would crumble. )

The reason that Conservative Jews cannot accept the Orthodox posi-
tion that the Torah is the complete and final word of God is because change and
growth would then be impossible. Nor can they agree with the Reform move-
ment that only ethical rules are God-given, since it may very well be that God is
concerned with the observance of ritual laws as well as ethical laws.

Furthermore, Conservative thinkers, unlike Orthodox thinkers, be-
lieve that revelation is a two-way process, or a dialogue between God and
humanity. The core of God’s truth cannot be denied, but the ways in which we
think about that truth as developed in the Bible and Talmud are our own and

therefore may contain human errors and are subject to change. Conservative
Jews believe, then. that the Bible and Jewish laws are our response to God’s
call; the mitzvah is human interpretation and application of Divine principles.
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GOD

REC(ON-
STRUCTIONISM:

ordecai Kaplan's ideas about God are un-
traditional. Kaplan is a “humanist-
naturalist.” He is a humanist because he
finds God in people and in human experi-
ence. Our potential and our striving to do
better, to reach higher, to achieve greater

things, and to rise above the lowly ani-
mals reflects the power of God. And Kaplan also finds evidence of God in the
universe and in nature because the universe has order and laws, rules and

- design. Nature’s order is designed to help us to achieve our highest goals. In

this way, Kaplan believes that we must found our belief in God on modern,
scientific, and rational facts and on a faith in humanity and in the universe as
having the elements we need for raising our own moral and ethical behavior.

Kaplan defines God as the power or process that makes for human
salvation and fulfillment, for the realization of the “highest ideals for which
men strive.” Basically, Kaplan has a deep faith that people (and the universe of
which people are part) have in them a force or power driving them to reach for
ideals such as justice and truth, goodness and peace. ,ust as gravity is a power
in nature which cannot be seen but is always felt, so there is a power in human
beings and in the world that makes us search for betterment and fulfillment.
That power is whai we cal] “God.”

But the most radical change in the way Kaplan thinks about God is his
idea that God’s power is limited. For if God were all powerful, how could He
allow evil and suffering in the world? The Reconstructionists believe that there
are things that are within God’s power and things that God cannot control, at
least not now. For God'’s holiness has not yet filled the world. That part of life
and the world not yet filled with God’s presence is what we call “evil.” We must
have faith that someday God’s spirit will fill the entire world and evil and

suffering will disappear. Our task as human beings and as Jews is to bring that
day ever closer.



ecause of their belief that mitzvot can be RELIGIOUS
changed or even dropped, the religious prac- PRACTICES

tices of the Reconstructionists differ from
congregation to congregation, from place to
place. The movement believes that Jews ob-
serve some rituals in order to enrich their
lives spiritually and strengthen their ties to
the Jewish people. But the choice of which to observe is left to the individual
and the congregation; and the movement tries not to use any force or to speak of
sin or guilt. Dr. Kaplan has remained throughout his life an observant Jew: he
prays daily, keeps kosher, observes Sabbath and festivals. But many of his
followers are not nearly so observant.

Although the movement has published a Guide to Ritual Usage, it is
merely a guide. The individual is free to follow or not follow it. For example,
the Guide states that on the Sabbath one may do things not possible the rest of
the week as “a way of enjoying life.” For some people this means going to
synagogue, refraining from work, and studying Torah. But for others this may
mean playing golf or tennis or sailing. Some keep the Sabbath carefully and
others do not. Kashrut is officially favored by the movement, because—as
Kaplan wrote —it teaches us that we eat to live, not live to eat, and it raises the
animal act of eating to a holy act. But Kaplan suggested that if keeping kosher
away from home is too difficult and requires too great a sacrifice, then the
Reconstructionist may eat nonkosher foods. Many Reconstructionists will
keep kosher at home and eat nonkosher when away from home.

Reconstructionists believe firmly in marriage within the faith. They
use a ketubah but do not insist on a get. Their children are circumcised and
named in traditional fashion and some new ceremonies for the naming of girls
have recently appeared. Bar and Bat Mitzvah are important milestones in a
Reconstructionist life, and the movement tries to provide good Jewish educa-
tion for the children of its members, stressing Hebrew, Israel, ethics, and
thought. Burial and mourning rituals differ greatly from place to place depend-
ing on how traditional the mourners are and what practices they choose to
observe. . ’

Py



TORAH

econstructionism differs greatly from tradi-
tional Judaism because it does not believe
that God revealed the Torah to Moses at
Sinai. The Reconstructionists accept the
thinking of modern biblical scholars who
teach that the Bible is the work of many

people in many ages. Kaplan wrote that the
Bible is not the record of God’s word to us but of our search for God. Whenever
we discover a religious truth or great moral idea, it is for us a revelation of
God’s will.

Because of this view about the giving of Torah, Reconstructionists do
not believe that the halachah is holy and unchangeable and do not speak in
terms of mitzvot. They point out that since the Jewish community can no longer
enforce observance of Jewish law and since each Jew can now choose to keep
the law as he or she sees fit, it is foolish to use the old terms “halachah” and
“mitzvot.” The Reconstructionists instead call the mitzvot “folkways™ and
“customs.” Every people in history has created its own folkways and customs;
each civilization has its heroes, sacred events, holy days, and holy objects. In
the same way, Judaism has its heroes —Moses, Akiba, Rashi, Maimonides —
its sacred events—birth, marriage, Bar and Bat Mitzvah—its holy days—
Sabbath, Rosh Hashanah, Yom Kippur—and its holy objects —Torah. These
folkways and customs bring us closer to God and help us to lead more
meaningful lives. But even more importantly, they bind us together as a people
and keep the Jewish people alive and flourishing. So we need not observe
rituals such as Sabbath because God commanded us to do so and they are
mitzvot or law, but because observing Sabbath teaches us the importance of
rest and helps us to survive as one people by uniting us.
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APPENDIX FOR UNIT SIX

e Text for Yom HaShoah
(Text for Yom HaZikaron to be researched separately in synagogue library)




YOM HASHOAH

(Text pages 134-135)

Shoah is the Hebrew word for "Holocaust." Both in Hebrew and in English it is an
uncompromising word that depicts the terror of its reality.

[ am old enough to have personally known many survivors. Members of my own
family, parents of friends that I grew up with, both touched me in silent ways,
communicating their tragedies to me in small but poignant gestures. | have often
wondered about the family friends [ never had the opportunity to know, the aunt [ was
named after, the "first family" of my best friend’s mother. They are always with me, but [
wonder if they will be with my children. They too have known survivors, but not as
closely as I have. They read Anne Frank, Number the Stars, Maus, and the books of Elie
Wiesel. Yet with each day, the distance grows and the challenge of remembering
becomes greater.

That is where we, the teachers, come in, for it is our responsibility to aid this
process of remembering. Just as we recall the Maccabees, the Exodus from Egypt, the
revelation at Sinai, so too we must teach the Holocaust, although this is a more delicate
task, especially with young children. How can we teach the Holocaust experience
without unduly frightening the child?

When I was a child [ always loved to ask my father, "What was it like in Poland
when you were a child?" And after stories of the big black stove in the kitchen, of the
runaway horse and cart that he lost control of when he was seven, there would come the
inevitable end of the story: "No one from that town is left. They all died in the war."
This frightened me as a child, and my father knew that, so he lied to me, a sweet and
loving lie that I thought was true well into my adulthood. "Don’t worry," he would tell
me. "There are more Jews alive today than there were before the war." But despite his
reassurance, Hitler chased me in my dreams for many years.

Rather than tell those well-meaning lies, we have several good books available to
help teach the Holocaust experience to young children. Promise of a New Spring by Gerda
Klein (Dallas: Rossel Books, 1981), The Number on My Grandfather’s Arm by David Adler
(New York: U.A.H.C., 1987), and Terrible Things by Eve Bunting (Philadelphia: Jewish
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Publication Society, 1989) all tell stories that a child can understand and relate to
without feeling overwhelmed.

You might want to show your class a yahrzcit candle. Discuss its use, when we
lightit, and why. You might also want to teach the Kaddish prayer, or just recite it,
pointing out that the words are an affirmation of life. Discuss why we affirm life when we
are thinking most about death.

An appropriate song to teach during this lesson would be "Ani Ma'amin." The

words translate, "I believe with perfect faith, that even though the Messiah tarries, the
Messiah will one day come."
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C. YOM HASHO-AH (HOLOCAUST DAY)

THE twenty-seventh of the Hebrew month of Nisan, called Yom
HaSho-ah, was in 1951 set aside as a day of mourning for the

victims of the Holocaust by the Knesset (the Israeli Parliament). The
Central Conference of American Rabbis in June 1977 called for the
annual commemoration of Yom HaSho-ah on this date.’?

Anti-Semitism and Nazism did not die with the end of World
war I[. The Sho-ub is a constant reminder of the potential for evil §
which lies below the veneer of civilization. The seeds of the Holocaust )
must not be allowed to find fertile soil again.

lc is a mitzvah to remember the six million Jews who were mur-
dered in the Sho-ab by attending special memorial services. With
themn we should also remember Chasidei Umot Ha-olam, the righteous
non-Jews who gave their lives in attempts to save members of the
Jewish people.

In order to fulfill the mizzvah of remembrance, it is suggested that
1 memorial candle be lit and passages found in Gates of Prayer (pages
407=411) be read. Either as preparation Or as part of the observance,
one should spend time reviewing the events which led to the Sho-
4b and discussing ways of preventing its recurrence. ’

In keeping with the spirit of Yom HaSho-ah as a day of mourning,
weddings should not be scheduled. It is furcher suggested that one
ear a very simple meal on the eve of Yom HaSho-ah as an act of
identification and solidarity with those who were in the concentracion
camps and slowly starved to deach. Parcicularly imporeant is providing
for a permanent memorial to the Kedoshim, the holy ones who per-
ished. Therefore, our Tzedakah on Yom HaSho-ah should be directed
to institutions which preserve their memory.




APPENDIX FOR UNIT SEVEN

o Text for Yom Ha’atsmaut
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YOM HA'ATZMA’'UT

(Text pages 136-147)

Important Concepts

1. Yom Ha'atzma'ut is the birthday of the State of Israel. It occurs on the fifth of Iyar.
2. The modern state of Israel was born in 1948.

3. Even though we were forced to leave the Land of Israel two thousand years ago, we
have always remembered our homeland.

4. Theodor Herzl is the father of modern Zionism.

5. The Jews of Israel had to fight to make Isracl a Jewish country.

6. Jews come to live in Israel from all over the world.

7. Hebrew is the language spoken in Israel.

Vocabulary

Aliyah The word aliyah means "going up." We use the phrase "making aliyah" to refer to
the act of going to live in Israel, because we see this as a spiritual ascent. In the same way,
we see the act of being called to the Torah to say the blessing (which is referred to as
"having an aliyah") as a spiritual ascent.

Hatikvah Hatikvah is the Hebrew word for "hope." It is also the narnte of the national
anthem of Israel. i

Theodor Herzl A journalist from Vienna who encouraged Jews to resettle the land of
Israel and create a national homeland. His ideas of statehood for the Jewish people
became known as "Zionism," and he is now known as the father of modern Zionism.
Hora A joyous Israeli dance performed in a circle. The hora has become a common form
of celebration in the streets of Israel on holidays.

Kibbutzim The root of the word kibbutz means "draw together." A kibbutz is a

community of people who work and live together, sharing common goals and the profits

of their labor.
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Kotel The word kotel means "wall." This specific wall is the last remaining outer stone
wall of the ancient Temple that stood in Jerusalem before it was destroyed by the Romans
in 70 C.E. Today it is a holy site where people come to pray.

Magen David This is the six-pointed star found on the Israeli flag. A magen is a "shield."
The star is traditionally known as the symbol that adorned David’s shield.

Medinat Yisrael Hebrew for "the State of Israel."

Ulpan An ulpan is literally a studio or place where one thing is done intensively. We
commonly use this word to mean a school that teaches intensive Hebrew to new Isracli
immigrants.

Zionism A belief that arose in Europe in the late 1800s that the Jewish people need to

be responsible for their own destiny through living in and running their own sovereign
state.

Background Information

A Personal Experience

Recently [ was teaching a group of Bar/Bat Mitzvah students the proper
choreography for the recitation of the Amidah prayer. It is customary when reciting this
prayer to rise, face east, and take three steps forward before beginning. I asked the group
why we do these things. No one knew, so I explained. "We rise because this is the most
important prayer. We recite it as though we are entering God’s presence. We face cast so
that we are facing Jerusalem, our holy city, and we take three steps forward in order 1o
express the feeling of entering the throne room of the Holy One. At the end of the
prayer," I added, "we take three steps back again in order to signify our leaving."

We practiced doing this a few times. The following week when we met for our
lesson, [ asked if anyone remembered why we do these three things. They remembered
why we rise, and they remembered why we face east, but there was silence when [ asked
about taking the three steps. After a quiet moment of shifting around, one brave girl
spoke up. "We take three steps forward because we really want to go to Isracl," she
guessed, "and when we know that we really can't go there today, then we take three steps
back."

Oh, well. Even the best students don't always remember all the information, but |
thought this response was rather interesting. Embedded in the Jewish psyche is our

connection to the Land of Isracl. Even though it was not exactly the correct response,
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this girl knew that we express our feelings toward our homeland through our prayer, and
even though she wasn't sure exactly how, she made a logical, Jewish guess.

For over two thousand years we have maintained our connection to the Land of
Israel, mainly through our thoughts and prayers. When we end the Passover seder, we
sing, "Next Year in Jerusalem." When we recite the Birkat Hamazon, we ask God to
rebuild Jerusalem speedily. A standard synagogue service includes a prayer for the State of
Israel, and we teach all our young people to sing "Hatikvah." As adults we join Zionist
organizations sich as Hadassah and give our zedakah money to United Jewish Appeal or
to Jewish National Fund, the organization that plants trees in Israel.

Many of us who were born after 1948 have trouble imagining a world without an
Israel. Israel has always been there for us, making deserts bloom, defeating enemies
despite all odds, showing a face of Jewish strength in the world. And yet, for two
thousand years before this, there was no Jewish state, and life was very different for the
Jewish people. In the face of oppression and intolerance there was nowhere to turn.
Those days are easy to forget in the short time since 1948, and one of the most important
things we can communicate to our students is to not take Israel for granted. We must
teach that the State of Israel needs the support of world Jewry, for the country sits in
what seems to be a permanently fragile situation.

We must encourage future American Jews to give to UJA, to plant trees, to spend
a year of high school or college studying in Israel. We must teach them how beautiful our
land is and how much we need it.

"If you will it, it is no dream." Theodor Herzl called Jews to action with these
famous words at the First Zionist Congress. We are the inheritors of these beautiful words
even today as we bring Russians and Ethiopians home to Israel for better lives as free

Jews. So as players in the drama that is Israel’s story, we continue to act. The book is not
closed; we just need to write the next chapter.

A Historical Perspective

Joshua brought the Jews into the land of Israel in about 1200 BC.E. The kings of
Israel—Saul, David, Solomon, and others—ruled for about a thousand years until the
destruction of the Second Temple by the Romans in 70 C.E. At that time Rome removed
Israel’s status as a province of the Roman Empire and attached the little strip of land to
Syria. Except for a brief period during the Bar Kochba rebellion, Jews did not rule the
Land of Israel again until 1948.

Throughout two thousand years of exile there were always Jews that remained in

the land of Israel. Every generation brought pilgrims who settled in the land, and there
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were often scholars who went there to study. But the Jews remained poor and few in

number, often dependent on the help of world Jewry for their survival.

Zionism

During the nineteenth century some European Jews began to call for a return to
Israel. They called themselves Zionists after the term "Zion," the tall hill in the center of
the city of Jerusalem. Wealthy European Jews such as the Rothschilds began buying up
tracts of land for agricultural settlements, and Jews began to resettle the land. The city of
Tel Aviv was founded in 1909 when Arabs refused to let Jews settle in the coastal city of
Jaffa; the Jews moved a few miles up the beach and began to build the city that is now
home to over one million people. That same year also saw the birth of the first kibbutz,
Kibbutz Degania on the Sea of Galilee.

As more and more Jews came to settle on the newly bought land in Israel, a need
developed to speak a common language. People from all over the world were uniting with
a common goal, but not with a common language. Eliezer Ben Yehudah and his family
took it upon themselves to revive the Hebrew language, which had been lying dormant
for years. (Jews used it for prayer and study but not for daily speech.) Ben Yehudah taught
his family to speak Hebrew and then proceeded to teach others. He wrote the first
modern Hebrew dictionary, assigning new meanings to ancient words and creating new
words for things such as television, newspaper, and airplane. The language was revived in
one generation, a remarkable feat considering that Hebrew is the only "dead" language
ever to be successfully revived.

When World War I broke out, Jews fought on both sides, some with the Turks
who ruled in "Palestine" and some on the side of the British. At the end of the war,
England gained control of Palestine (the name given to the area by the Romans; it means
Philistines).

In the Balfour Declaration of 1917, the British pledged their support for a Jewish
homeland in Palestine, even though over the 'yeéi's they had also made similar promises to
the Arabs of the area. When there were anti-Jewish riots in Israel, the English did little to
stop them. Throughout the 1930s Jews attempted to immigrate to Israel in order to
escape persecution in Europe. The British, caving in to Arab pressure, restricted
immigration to that area, and boatloads of Jews were imprisoned on the island of Cyprus
rather than being allowed to enter Israel.

Finally, in 1947 the United Nations voted to partition Palestine into both a Jewish
and an Arab state. The Jews accepted this plan, but the Arabs did not, so as Israel
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announced its Declaration of Independence, it was invaded by the armies of the
neighboring Arab states.

Despite the odds, Israel survived the attacks and remains to this day a state
struggling for its survival in a sea of enemies. A rich Jewish culture has grown up there,

both religious and secular, a testament to Jewish strength and tenacity.

/ Infroducing the Lesson

You miight want to begin this lesson by discussing birthdays. Ask the children to
tell when their birthdays are, and to describe how they celebrate.

Explain to your students that everything has a birthday, whether it be a person, an
animal, a plant, or even a country. On the board, list some famous birthdays, such as
George Washington, Martin Luther King, yourself, the world (Rosh Hashanah), trees (Tu
B'Shevat), America (July 4), and Israel (the fifth of Iyar). Discuss how each of these
birthdays is celebrated.

Then ask each child how old he or she is. Ask how they know. Ask them if they
know how old Israel is. Help the class figure it out, and then help them to imagine a cake
with that many candles on it.

Finally, show pictures of famous places in the Land of Israel. Explain that as we

learn about Israel’s birthday, we are also going to learn a bit about the people and places
of that special land.

Teaching the Text

Israel’s Birthday Explain that Israel declared-its independence somewhat like the United
States did—by drafting a Declaration of Independence.

Never Forgetting Israel Ask the children if they know where their families came from.
Point out that Jews have lived all over the world during the last two thousand years. Ask

if anyone knows Jews that speak languages other than English because they lived in
different countries.
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Jewish people were scattered across the world . . . Use a large map to point out the
locations of some of the countries in which Jews have lived. Talk about the routes people

might have taken to get to those places from Israel and why they might have needed to go
there.

We spoke of our love for Israel in our prayers . .. Point out how the arks in most
synagogues face east toward Jerusalem.

/
/

Returning to the Land Discuss the reasons why Jews needed a land of their own. (They

were not always welcome in other countries. Sometimes they were thrown out or
persecuted for being Jewish.)

They drained the muddy swamps . .. The Jews took a desert land that could not grow
any food and learned how to make it productive. How did Israelis learn to grow food in
the desert? Why did they need to plant so many new trees? What did they need to build?
(They used water running through pipes that have little holes in them to let only a drip of
water out at a time. They planted trees for soil conservation, shade, and beauty. They

built entire communities—houses, roads, school, stores, sewers, water pipes—where there

had been none.)

Independence When Israel was attacked by its neighbors, how was the Jewish victory
like the victory of the Maccabees in the Hanukkah story?

Returning to Israel Ask your students to name some of the reasons Jews came to live in
Israel. Do they still come today? (They came to escape persecution in other countries or
to find new homes after theirs were destroyed in the Holocaust. They also came out of a
conviction that it was important for Jews to live in Israel and build a strong Jewish state.

Jews are still coming even today, especially from the countries of Russia and Ethiopia.)

An Ancient Language Comes to Life Eliezer Ben Yehudah taught his family to speak
Hebrew. His son was not allowed to speak any other language and was the only Hebrew-
speaking child of his day. (He must have been a little lonely.) But by the time he was an
adult, many Jews in Israel could speak Hebrew. Tell your class the story of the tower of
Babel and discuss how reviving Hebrew was the opposite of that story. Jews who spoke

many different languages could now work together because they were able to speak one

common language—Hebrew.
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102 GATES OF THE SEASONS

B. YOM HA-ATSMA-UT
(ISRAEL INDEPENDENCE DAY)

N the ffth day of the Hebrew month of Iyar 5708 (May 14,

1948), Israel was reborn as a modern, independent state. Since
that time Jews throughout the world have celebrated the day in
commemoration and rejoicing. In response to the widespread obser-
vance of Yom Ha-Atsma-ut among Reform Jews, the Central Con-
ference of American Rabbis, at its convention on Mount Scopus in
1970, proclaimed Israel Independence Day “a permanent annual fes-
tival in the religious calendar of Reform Judaism.”*** In addicion,
the Reform Movement has published a special worship service to
mark the occasion and has provided special Torah and Haftarah
readings for the day (see Gates of Prayer, pages 590-611, and Gates
of the House, page 295).

The celebration of Yom Ha-Atsma-ut recognizes that a new era
has dawned in the life of the Jewish people. It attests to the essential
unity of the whole household of Israel, and marks the cultural and
spiritual renaissance which draws strength from the symbiotic rela-
tionship between Israel and world Jewry. The rebirth of Israel from
che ashes of the Sho-ah is a symbol of hope against despair, of
redemption against devastation..

Ic is a mitzrah for every Jew to mark Yom Ha-Atsma-ut by par-
ticipation in public worship services and /or celebrations which athrm
the bond between the Jews living in the Land of Israel and those
living outside. Furthermore. a special act of Tzedakah to an orga-
nization or institution which helps to screngthen the State of Israel
would be a significant way of affirming the unity of the Jewish people.
One may wish to have a festive meal on Yom Ha-Atsma-ut at which
one serves foods from Israel and sings Israeli songs.



APPENDIX FOR UNIT EIGHT

o Text for Shavuot
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