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Curriculum Rationale

Who is the God of the Jewish people? Why do we observe Shabbat? How does the Jewish
calendar connect us to the traditions of our ancestors? Why are we constantly reminded
to be compassionate towards the stranger? These are a few of the fundamental questions
asked by Jews today. Jewish education struggles to provide people with concrete answers
to these theological and ideological dilemmas of Jewish life. These very same questions,
though, are the most exciting entry points into the exploration of Judaism on an
individual, familial, and communal level. But where do we begin this search for Jewish
meaning, ritual, and tradition? The Torah. In fact, one singfe, event in the Torah shapes
the very foundation on which Jewish ritual, theology, and ethics ére based. This event is

the Exodus.

“The Exodus is an orienting event - an event that sets in motion and guides the Jewish
way (and, ultimately, humanity’s way) toward the Promised Land - an earth set free and
perfected.”! The Exodus narrative is the “master story” of the Jewish people. Prayer,
observance of Shabbat, celebration of the Jewish year, and ethical behavior all revolve
around the mitzvah to remember OUR Exodus from Egypt. We remember the covenant
given to us at Sinai not only through the reenactment of yitziat mitzrayim at the Pesach
seder, but through our daily actions towards other people and towards God. The system
of values that the Rabbis developed over time is based upon the coveﬁantal relationship

God establishes with the Jewish people after liberating them from their enslavement in

Egypt.

1Greenberg, Irving. The Jewish Way: Living the Jewish Holidays. New York: Summit
Books. p. 25.



The experience of that liberation from Egypt is the “master story,” which Michael
Goldberg claims not only “informs us, but forms us.”2 From the moment the Israelites
were brought out of Egypt, God commands them to remember this event throughout the
generations to come. The Tanach proceeds to remind us of this event more than any other
event in Biblical history. Consequently, our Sages infused the entirety of Jewish life and
practice with this single event. Daily: the liturgy recalls for us God’s redemptive acts.
Weekly: we observe Shabbat to remind us of the sacredness of time as we were first
commanded by God after being redeemed from Egypt. Yearly: we rejoice in our freedom
(Pesach), the acceptance of the covenant (Shavuot), and the commemoration of the
journey (Sukkot). Ethically: we must act compassionately towards the stranger, the
widow, and the orphan for we were once oppressed in the land of Egypt. The Exodus
narrative, collectively, forms our Jewish identity as a historical people as we recall the
story through these calendrical events. Individually, the in-depth study and observance of
hese daily, weekly, and annual rituals connected to the Exodus story contributes to the

formation of one’s self-definition as a Jew.

The units extrapolated from the Exodus narrative: daily liturgy, Shabbat, the Jewish
calendar, and ethical mitzvot, are subjects which families can and should explore,
question, and celebrate together. Often, religious school education neglects the parents’®
education which results in little reinforcement of the child’s learning in the home. The
family is the center of Jewish tradition and observance; therefore, a curriculum which
studies the foundation of core Jewish rituals and mirzvor on a daily, weekly, and annual
basis should be a shared learning experience for a family. As the families learn of the

Exodus narrative and its subsequent traditions, families can celebrate and create their

2Goldberg, Michael. Jews and Christians Getting Our Stories Straight. Nashville:
. Abingdon Press, 1985. p. 13.



wn Jewish customs and memories. The most valuable and memorable Jewish education
a person can have is one surrounded by those with whom Jewish life is experienced. We
pray with our community, we celebrate Shabbat and the Jewish festivals with our friends
and family, and most importantly mitzvot bein adam I’chavero are the values by which
we live our day-to-day lives; through every interaction with each person in our lives. As
families learn together about the master story of the Jewish people, they can also begin to

develop their own traditions and rituals through which they remember the Exodus event.

The covenant with God throughout time and space is constantly evolving as we define
and create individual, familial, and communal relationships with de. The Exodus is the
single event which enables the Jewish people throughout history to maintain this

covenant with God in an ever-changing world.




1. To help families know the Exodus narrative up through shirat hayam (Song of the Sea)
(Exodus 1-15:21) and identify why it is referred to as the “master story” of the Jewish

people.

2. To help families understand that the most formative event in Jewish history is
remembered through both the retelling of the story through words as well as our
individual and collective actions.

3. To introduce families to specific mirzvot, Jewish liturgy, and rituals connected to
yitziat mitzrayim which demonstrate the historical and religious significance of the
Exodus narrative in all parts of Jewish life.

4. To help families examine the Jewish calendar on a daily weekly, and yearly cycle to
learn how yirziat mitzrayim has been infused in Jewish life and tradition.

5. To give families the opportunity to create their own Jewish memories and customs
connected to yitziat mitzrayim through the study of mitzvor, Jewish liturgy, and rituals.




OUTLINE OF UNITS

The Exodus Narrative

In this unit the families will be given a basic introduction to Torah as arz hayim,
“the tree of life”, in order to frame our study of Torah - specifically the Exodus
narrative. The families will then be introduced to the two major themes of the
curriculum - Exodus as the “master story” of the Jewish people and how our
ritual and ethical actions (according to the Jewish calendar) are Judaism’s
“learning activities” in order for us to REMEMBER the central event of our
history.

Daily: Mitzvot

In this unit families will examine several of the mitzvor which are directly related
to our obligation of remembering yitziat mitzrayim - the mitzvot of: tallit, tefillin,
mezzuzah, leaving the four comer’s of one’s field, and not oppressing the
stranger. Families will also learn the way in which mitzvor are categorized into
ethical and ritual mitzvot as well as begin the process of developing their own
definition of commandedness.

Prayer

In this unit, families will explore one of the central components of the moming
service - the Shema and its blessings. The Shema and its blessings reflect upon
three characteristics of God - Creator, Revealer, and Redeemer. This section
builds up to God’s major act of redemption in history - the Exodus from Egypt. In
this unit, the families will explore the blessings of this section as reflections of
this event,

Weekly: Shabbat

We are commanded to remember/observe the sabbath day and keep it holy to
remember God as Creator of all and God as the One who redeemed us from
Egypt. Shabbat, therefore, is a weekly observance of that transformation from
bondage to liberation. In this unit, families will learn how the Shabbat rituals act
as tools of that transformation.

Yearly: Pesach, Shavuot, and Sukkot

In this unit the families will explore the yearly festivals that send us on a personal
and collective journey through time and history. The shalosh regalim reenact our
experience of liberation from Egypt, revelation at Sinai, and our wanderings
through the desert. The families will examine a few of the rituals of each of the
festivals which are central to the active remembrance of this on-going,
transgenerational journey.



Curricular Notes for the Teacher

e Some of the projects in the curriculum encourage separate adult study or activities. It
is important for generational as well as peer learning to take place ina family
education setting. Therefore, the activities are divided into three categories: Adult,
Children, and Family activities.

e This curriculum could be scheduled for half a year if families were meeting on a
weekly basis or could extend over a full year. The unit on the festivals of Pesach,
Shavuot, and Sukkot can be broken down by festival so that the families can celebrate
the festivals on the actual date in the Jewish year. Ideally, the teacher should make
every effort to schedule the lessons on the festivals as close to their actual dates as
possible due to the fact that many of the activities are centered around festival rituals.

MEMORABLE MOMENTS

e Celebrating one of the major festivals together: building a sukkah and sharing a meal
together, a Pesach seder, a culmination of our learning together at Shavuot, and/or
Shabbat service and meal. Details for these celebrations are found in the learning
activities within each of the units.

Create a mitzvah project for each family or group of families specifically related to
one of the mitzvot we will study. Since mitzvot is one of the first units it can be an
on-going project that can culminate at the end of the year with a presentation by each
family on: the project they chose, how it relates to yitziat mitzrayim, and how it has
created new meaning of the Exodus event for them.

e Have the families create their own “master story”. A story that describes an event that
forms their identity as a family. (Can be told through art, song, a video, an heirloom,
etc.) Then describe a way in which the story will become ritualized in their lives and
how it will be passed on to future generations. This would be an excellent
culminating activity for the curriculum.




UNIT I - The Exodus Narrative (Exodus 1-15:21)

Objectives: At the end of this unit families will be able to:

e Define the term atz hayim as related to Torah, why the Torah is considered a “tree of
life,” and how it connects to how these families are engaging in the study of Torah

e Contextualize the Exodus narrative in the Torah by understanding what comes before
and after the actual narrative

¢ Teach (for the parents) and recall the main points of the Exodus narrative

o Categorize some of the biblical allusions to the Exodus narrative in 3 major
categories: why Israel should accept God’s covenant, motivation for how Israelites
should treat each other and strangers, and knowledge of the Exodus event showing
sovereignty of God

e Define the term yitziat mitzrayim

¢ Identify core elements of Jewish life derived from the Exodus narrative (which will
be covered in this curriculum).

Key Concepts

L. Torah as atz hayim - the Tree of Life - “It is a tree of life to all who grasp it, and

whoever holds on to it is happy; its ways are ways of pleasantness, and all its paths are

peace.” (Proverbs 3:17-18). The Torah itself is the foundation of Jewish life. The

metaphor of Torah as a tree signifies the perpetual growth and development from

generation to generation through the study of Torah and fulfillment of the mitzvor.

¢ the two wooden posts that hold the Torah scroll are called atz hayim

¢ in the blessing we say after we read the Torah we bless God for giving us a Torah of
truth and planting in our midst eternal life

¢ As we return the Torah to the ark we sing the passage from Proverbs 3:18

. The Exodus narrative

A. Location of Exodus in Torah - It is important to understand the Exodus narrative in
relation to what comes before and after it in the text. If the narrative is in fact our “master
story” than the stories which surround the narrative help us create a context in which we
both observe and participate in the development of a people, nation, and religion.

BEFORE: Connection with Genesis

1. The process of fulfilling the promises made to the individuals and families of
Genesis is set in motion. God reveals God’s self to Moses as the God of his
ancestors and the phrase “Israelite people” is used for the first time (Exodus 1:9,
3:6, 15, 16). When God speaks to Moses at the Burning Bush, God refers to God’s
self as the “God of your fathers, the God of Abraham, Isaac, and Jacob.” (Exodus



3:16). The threefold reference to Joseph in the initial verses of Exodus also forge
a close link to the concluding chapters of Genesis. (Sarna, pp. 5-6).

2. The stories of Abraham, Isaac, Jacob, and Joseph - the beginning of the journey
to the Land of Israel.... ’

The covenant with Abraham (Genesis 12): God commands Abraham to leave
his homeland and go to another land, a place God will show him.

Isaac marries Rebekah (Genesis 24:1-25:18) - Abraham sends his servant back
to his homeland to find a wife for Isaac. Rebekah is chosen and brought to Isaac
in Canaan (the Land of Israel).

Jacob leaves Canaan for fear of Esau but returns later on in life- After
working for Laban (Genesis 31), his reconciliation with Esau (Genesis 33),
Rebekah dies and Jacob settles in Canaan with his twelve sons (Genesis 35).
Joseph goes down to Egypt (Genesis 39): Jacob and his sons go to Egypt at
God’s command (Genesis 46). Jacob dies and asks to be buried in the Land
(Genesis 47:30). In death, Joseph wishes to be buried in the land of his forefathers
(Genesis 50:24).

AFTER:

1. Exodus - Receiving of the Torah at Mt. Sinai and the 10 commandments
(Chapter 19-20), The Golden Calf (Chapter 32:1-33:6), Building of the
Tabernacle (Chapter 35:1-38:20)

Leviticus - Laws of Sacrifice (Chapters 1-7), Dietary Laws (Chapter 11:1-23),
Laws of Holiness (Chapters 17-26) - Festival Calendar and Biblical Holy Days
(Chapter 23:1-44)

Numbers - People wandering through the desert (Chapters 10-22:1), Just before
entering the Promised Land (Chapters 25-end)

Deuteronomy - The final four discourses of Moses which recall the Israelites
journey from Horev to Moab.

B. The Exodus Narrative

Major Events in the narrative:

1. The birth of Moses, Moses’ early life, and call (Chapters 2-4)

2. Moses’ mission in Egypt (5:1-7:13)

3. The first nine plagues (7:14-10:29)

4. The tenth plague and the Exodus (Chapters 11-13)

5. Beginning of the journey in the wilderness and deliverance at the sea
(14:1-15:21)




C. Future references to yitziat mitzrayim throughout the Torah
There are numerous Biblical allusions to the Exodus event and they can be grouped into
categories by function*: The three categories mentioned here become the rationale for
Judaism’s belief in God, observance of the mitzvot, and every Jew’s responsibility to each
other.
1. The basic historical reason why Israel should accept and obey God’s
covenant. In the introduction to the Ten commandments both in Exodus and
Deuteronomy, God is their deliverer from slavery in accord with the ancient
promise. (Exodus 20:2, Deut. 5:6)
2. A motivating reason for the Israelite’s proper treatment of each other and
of strangers. “You shall not wrong a stranger or oppress him, for you were
strangers in the land of Egypt.” (Exodus 22:20, 23:9, 23:15, 29:44-46)
3. Knowledge of the Exodus event as showing the sovereignty of the God of
Israel. “ (Joshua 2:10, 9:9)
*these categories are from the Exodus chapter in the Anchor Bible Dictionary, p.
701. '

III. The Master Story of the Jewish People

A. What does it mean to be the “master story” of the Jewish people?

1. Michael Goldberg says it is a story that not only “informs us, but forms us.”
How does the story form us? Judaism ensures that this story is retold every day
through our words, our actions, our prayers, our observances of Jewish ritual. In
our retellings of this narrative we not only recall this historical event, but we add
ourselves to the event. We create our personal, Jewish memory of the Exodus
from Egypt. As we reenact the event we form our own Jewish identities as we
study, learn, practice, and teach the Jewish actions which recall the Exodus.

B. Jewish actions which make the Exodus narrative our “master story”

1. Daily Prayer:
a. Kriat Shema - in the V'ahavta we remember the God who took
us out of Egypt (we are commanded to say it 3 times a day)
b. We recite the words our ancestors sang as they crossed the Reed
Sea - Mi Chamocha?

2. Mitzvot
a. 36 times in the Torah we are obligated to recall the redemption
from Egypt through various actions
b. You should not oppress the stranger for you were a stranger in
the land of Egypt

3. Shabbat
a. The Friday evening kiddush tells us to remember yitziat mitzrayim
b. In Deuteronomy 5: 13-15 we are commanded to observe Shabbat in
order to remember that God took us out of Egypt.




4. Yearly
a. Pesach - “In every generation a person is obliged to see themselves as
though they had actually gone forth from Egypt.” - this is the mirzvah we
fulfill on Pesach
b. Shavuot - this is the link between the two major Exodus
commemorations. It is the “second great historical experience of the Jews
as a people - the experience of revelation.” (Greenberg, pp. 25-26).
¢. Sukkot - Commemorates the journey by reconstructing the wilderness
trek.

C. Jewish Memory

Jewish memory is not simply the act of recalling an event in history. We
remember and recall Jewish events by performing an action. The Exodus
narrative is our master story because we are obligated to reenact the event on a
daily basis. We remember the event each time we recite the Shema, each time we
help another person, each time we attend a Pesach Seder. By creating Jewish
memory through our Jewish actions we are placing ourselves and our families in
the timeless history of our people. It is said that we all stood at Sinai when Moses
received the Torah, so each time we engage in Torah we are reenacting the
acceptance of Torah at Mt. Sinai. It is our obligation to continue to create Jewish
memories for ourselves and our children so that the traditions of our heritage are
never forgotten.

i i iviti

Family:
e Torah is the Tree of Life
The families will compare the different parts of a tree to a Torah. And then create a
tree with each of the different parts which represents the Tree of Life.
Roots: The Torah is the foundation of Judaism. We are called “The People of the
Book”. God gave Moses the Torah at Mt. Sinai so that the people would be able
to learn and study the words of our tradition and teach them to the future
generations. Torah, therefore, is our source of life - our ROOTS which hold us
firmly to the ground.
Roots - represented by words of Torah
Trunk: The Torah records the ancient history of our tradition which we continue
to build on. The trunk of a tree is strong, it is what remains throughout time, it
maintains its strength, and is deeply connected to the roots. So too, our biblical
history is the strength of our tradition. It keeps us connected to the source of our
origins and reminds us of our obligation to Jewish life.
Trunk - pictures of major biblical events
Branches: From our history, the rabbis developed values and morals to guide our
lives. The branches of a tree stem from the roots and trunk, but also add new life
to a tree. Some branches will die, but others will grow and bring new life to the




tree. The words of the rabbis written down in volumes of midrash, talmud,
mishnah, etc., which continue to be written today, are our guide to Jewish living,
Branches - names of commentaries, famous rabbinical scholars, etc.

Leaves: Each year a tree sprouts new leaves. The leaves add color and new life to
the tree. We are like the leaves which blossom, grow, die, and then grow again.
Each generation adds a new set of voices to Torah through learning and
practicing, the leaves represent the cycle of life which comes and goes with each
new generation.

Leaves - pictures of ourselves and members of our families

In order to get a sense of what leads up to the Exodus narrative - particularly the
theme of the patriarchs continually striving to reach the Promised Land which God
has promised them - begin with the telling of a story. Each family will be given a one
of the major stories of the patriarchs to tell to the group. They can act it out, tell it
through words, a song, a picture, a poem, etc. The stories should really stress the idea
that each of the patriarchs were constantly on this journey towards the Promised
Land.

Bibliodrama of the Exodus narrative - giving each family a certain piece of the
Exodus narrative to act out. [See the explanation of Bibliodrama in the resource
section]. As each family acts out their story, engage the other families in the drama by
interrupting the story with questions about the feelings and thoughts of the characters
in the narrative.

Have the families retell/act out the story of the Exodus through their own personal
experience; as if they were present at the Exodus itself. Each family must include the
major events of the story as listed in the key concepts.

Take a story familiar to families (i.e. George Washington and the cherry tree) - Have
the families turn it into a “master story.” Michael Goldberg says that a master story 1s
something that not only “informs us, but forms us.” Are there things you would have
to add or take out to the story of George Washington to make it a master story?
Would the story have to be told in a certain way? Would there have to be certain
actions or rituals connected to the story?

Then look at the Exodus narrative. We have no historical evidence aside from the
story in the Torah that this event ever took place. What components of the story are
historical and what elements of the story were added to make it the “master story” of
the Jewish people? (see Sama’s section “Historical Background” pp. 7-14) divine
intervention is added - God's miracles (the ten plagues, splitting of the Sea of Reeds),
the commandment to observe this redemption from Egypt for all time

What rituals or actions are connected to the Exodus narrative in order to make i1t the
master story? (this will just be an introduction to the rituals and traditions we will be



studying throughout the curriculum) Pesach seder, treatment of each others and
strangers, observing Shabbat, reciting Mi Camochah?, etc...

What aspects of the story FORM us as Jews?

Have each member of the family share a Jewish memory - How does that memory
affect their actions? How would they be different without that memory? How will
they pass that memory on to the next generation?

Have each family try and remember as much of the Exodus narrative as they can.
Which parts did they remember and why? What learning activities helped them
remember the narrative? (Hopefully the active part of the activities, like the role play
or bibliodrama, retelling the story to their children, etc. were the main sources of how
they remembered the story.) Emphasize the point that action is the source of
remembrance in Judaism

Adult:

Give each parent a different quote about Torah. The quotes will reflect on different
aspects of who can study Torah, why we should study Torah, when we should study
Torah, and with whom. Each parent will read their quote and then share with the
other parents how their quote relates to the Torah being “the tree of life.”

The metaphor of a Torah as a tree of life is exemplified through the four elements of
Jewish life we will be examining in this curriculum. The major Jewish actions of our
lives are derived from the central narrative of Torah - the Exodus from Egypt.
Through the branches of prayer, Mitzvot, Shabbat, and the Shalosh Regalim
(Passover, Shavuot, and Sukkot) Torah continues to grow and blossom. Give each
adult a tree with four branches on it. Each branch represents one of these four areas
of Jewish life: prayer, mitzvot, Shabbat, and the Shalosh Regalim. For each branch of
Jewish life the adult will write down an association or memory in that area from their
own life. At the end of the curriculum, each person will revisit these four areas of
Jewish life and add new associations and/or memories that have developed over the
course of this curriculum.

Do a text study of the Exodus narrative: Torah study of the Exodus narrative
according to the three categories (mentioned above) of the Biblical allusions to yitziat
mitzrayim in Torah. If we examine the story according to these 3 categories we can
then see the foundation for these allusions in the actual narrative. Each of the three
categories can be related to crucial elements of the Exodus narrative.
1. The Exodus event is the basic historical reason why Israel should accept
and obey God’s covenant. Who must first accept and obey God’s covenant in
order to take on the position of leadership in rescuing the people from slavery in
Egypt? MOSES
a. How did Moses respond to God’s call? Fear, Courage, Self-doubt, or
humility (see Field’s Commentary, pp. 14-16)



b. Moses had doubts, fears, humility in accepting his role - Moses agrees
after God promises to provide Moses with constant guidance and support
through God’s actions as well as through other people (i.e. Aaron).

c. The people of Israel also have these hesitations in accepting God’s
covenant even after witnessing God’s powers against Egypt and for the
people of Israel (i.e. the plagues, the splitting of the Sea of Reeds). They
express these same fears, doubts, and humility throughout their wandering
through the desert. God’s persistence, patience, loyalty, and constant
reminders of the Exodus (with the help of Moses) allow the people to
develop faith in God, and accept and obey the covenant.

2. A motivating reason for the Israelite’s proper treatment of each other and
of strangers
a. The experience of slavery in Egypt teaches the Israelites to be compassionate.
Why was God compassionate towards the Israelites? (See Exodus 2:23-25) Why
does this commandment become central to Judaism? How do we remember the
suffering in Egypt so that we may act compassionately towards our neighbors?
3. Knowledge of the Exodus event as showing the sovereignty of the God of
Israel
a. Study the passages of the Ten Plagues and the Splitting of the Sea of
Reeds - God’s miracles (see Fields commentary, pp. 34-36)

Then have the parents teach the story to their children. Work with the families on the
process of how to teach the story to their children. What are the different ways in
which we impart information to others? (i.e. storytelling, audio visual aides, drama,
art, music, etc.) Have the parents record how they teach the story to their children to
compare with how Judaism teaches us to remember the Exodus event.

e Text study with the adults on a number of passages that talk about the importance of
remembrance in the Jewish tradition. !
Possible questions for the discussion: How do these passages connect memory to
actions? How is memory different in the identity of a Jew? Is remembering a
passive or active experience in Judaism?

IFor a text study on the Jewish approach to remembrance - I have included a series of
passages from various Jewish authors and texts.




Children:
: How is a tree like Torah?

Tree
(Roots, Branches, Leaves)
It’s pretty to look at

We have to take care of our trees
Trees allow us to breathe

Trees need water and sunlight
All trees grow fruit/flowers
Other comparisons??

Yorah

What are the Torah’s parts?

The Torah is written in a special
script and dressed up

We keep the Torah in a special place
How does Torah allow us to
breathe?

What does the Torah need to live?
What are the fruit of Torah?

The children can then each make their own representation of how the Torah as a tree

of life.

14



Resources for Unit 1

" Fields, Harvey. A Torah Commentary For Our Times - Volume 2: Exodus and Leviticus.
New York: UAHC Press. 1991.

(Provides a good translation and summary of each Torah portion in Exodus along with a

range of biblical commentary, important themes in each portion, suggestions for further

reading, and questions for study and discussion.)

*Fox, Everett. The Five Books of Moses. New York: Schoken Books. 1995

p. 241 begins the book of Exodus
(This is a good English translation of the Torah with Fox’s running commentary
throughout. He also begins the book of Exodus with a good introduction to the major
themes and structure of the book.)

*Plaut, W. Gunther. The Torah: A Modern Commentary. New York: UAHC Press. 1981.
(Plaut provides the JPS English translation of the Torah and includes commentary,
modem and classical commentaries, and Gleanings on each portion of the Torah. He also
begins each portion with a few introductory words).

Sarna, Nahum. Exploring Exodus: The Origins of Biblical Israel. New York: Schocken
Books. 1996.

(Sarna’s book is an scholarly work on the book of Exodus which provides historical data

~ to the time period in which the events of the Exodus possibly happened.)

*These two sources will be important throughout the entire curriculum as we explore the
references to the Exodus narrative in mitzvot, the prayer book, Shabbat, and the festivals
of Pesach, Shavuot, and Sukkot.



UNIT II - Daily: Mitzvot

Note to the teacher: The reason for placing the concept of mitzvot at the end of the unit
is very deliberate. My goal is to integrate the concept of na’aseh v 'nishma, which means
that the families will first engage in experiential learning (na ‘aseh) which leads to
understanding (nishma). Therefore, the families will have concrete experiences to reflect
on when exploring the concept of mitzvor.

Objectives - At the end of this unit families will be able to:

¢ Place the mitzvot into the categories: ethical and ritual mirzvot

e Identify specific ethical and ritual mitzvot connected to yitziat mitzrayim - tallit,
tefillin, mezuzah, do not oppress the stranger, and leaving the four comers of one’s
field

e Define the term mitzvah for themselves

e Explain what rallit and tefillin are and when they are traditionally worn

e Explain what a mezuzah is and how it is used

Key Concepts

1. Ritual and ethical mirzvor
A. There are two major categories of mitzvot. ritual and ethical
1. RITUAL - These are the mitzvot which are in Hebrew called bein adam
I'makom - ‘“between humans and God.” Ritual mitzvor are the
commandments to perform ritual acts.

2. ETHICAL - These are the mitzvot called mitzvot bein adam [’chavero
“between one person and another.” Ethical mitzvor are the commandments
which define how we are to treat ourselves and others.

Ritual Mitzvot Ethical Mitzvot
Tefillin/Tzitzit Love your neighbor as yourself
Mezzuzah Visit the sick

Brit Milah/Simchat Bat Help the needy

Kashrut Console the bereaved

To pray with sincerity Do not oppress the stranger
Netilat yadayim Honor father & mother
Lighting candles Perform acts of love & kindness
lulav/etrog Rejoice with bride & groom
Havdalah Welcome the stranger

Pesach seder “Pe’ah” - 4 comners of the field

Pe’ot

Ha



11. Mitzvot connected to the Exodus narrative

A. Ritual Mirzvot connected to yitziat mitzrayim

Hivtefillin- 37

“Adonai said to Moses: Speak to the children of Israel and instruct them to make
for themselves fringes (¢zitzif) on the corners of their garments throughout the
generations. Let them attach a cord of blue to the fringe at each comer. And they
shall be tzitzit for you, that you may see it and remember all the commandments
of Adonai and perform them; and not be led astray by the temptations of your
heart and eyes. So that you may remember to do all My commandments; and be
holy to your God. I am Adonai, your God, who has brought you from the land
of Egypt to be your God. I am Adonai, your God.

Tallit Facts

1. The wearing of Tallit derives from the mitzvah of putting fringes on the corners of
one’s garment. Putting fzitzit on the corners of any rectangular piece of fabric transforms
it into a tallit.

2. The purpose of zitzit is to remind us of the commandments.

3. Traditionally, a tallit is worn by males, 13 years and older, yet most liberal synagogues
encourage women to wear them as well.

4. A tallit is worn during the Shachrit service (morning service) every day and on Kol
Nidre (the evening service of Yom Kippur). It is customary in some congregations for the
leader of the Ma 'ariv (evening) service for Shabbat and festivals to wear one.

5. The tallit is not worn in the evenings because of the passage from Numbers says one is
supposed to “look at” the tzitzit, which has been interpreted to mean by the light of day.

6. The rabbis show, through gematria (numerology) that the knots of the four #zitzit add
up to 613.

1. The tradition of wearing tefillin is derived from four different verses in the Torah, each
of which speaks of a “sign upon your hand and a symbol between your eyes” (Exodus
13:9, 13:16*; Deuteronomy 6:8, 11:18) :

*Both of the verses in Exodus are directly connected to God bringing the Israelites
out of Egypt.

2. The word tefillin is usually translated by the Greek term phylacteries, which means
amulets, but they are not amulets. They are small leather boxes containing the above
cited verses and wrapped around one’s arm and forehead before prayer.

3. Tefillin are worn during the Shachrit (morning) service on weekdays. They are not
worn on Shabbat or the festivals. One interpretation of why they are not worn on
Shabbat is because refillin are referred to as being a of (a sign) and since Shabbat is also a
sign of the covenant between God and Israel, to wear tefillin on Shabbat would be
superfluous.
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4. Tefillin are, traditionally, worn by males 13 and older but in liberal synagogues women
may choose to also wear tefillin.

5. The tefillin - box (bayit/house) and strap (retzuah) - are made from the skin of a kosher
animal. The bayit shel yad, which is womn on the arm, has one compartment. This
contains a piece of parchment on which are written the four verses cited above. The bayir
shel rosh wom on the forehead also contains the four verses, one in each of its four
separate compartments. It also has the Hebrew letter shin inscribed on one side of the
bayit and a four-branched shin on the opposite side. The letter shin stand for Shaddai,
one of the biblical names for God. When the tefillin strap is wrapped around the arm and
hand in the appropriate way, the letters in the word Shaddai are formed.

(The blessings recited when putting on Tallit and Tefillin are provided in the appendix)

2. Affixing the Mezuzah

The commandment for putting a mezuzah on the doorpost of one’s house
comes from Deuteronomy 6:4-9, which is part of the V’ahavta prayer. “You
shall love Adonai, your God, with all your heart, with all our soul and with all
your might. Let these words I command you today be upon your heart. Teach
them thoroughly to your children and speak of them while you sit in your
home, while you walk on the way, when you lie down and when you nise up.
Bind them as a sign upon your arm and let them be for frontlets between your
eyes. And write them on the doorposts of your house and upon your gates.”

The act of putting a sign upon one’s door to signify a Jewish home resonates
deeply with yitziat mitzrayim when God told Moses to have the people place
blood on the doorposts of their homes so that God would “pass over” their
homes when sending the plagues over the Egyptians. [See Exodus 12:1-13
(God tells Moses) and in 12:21-23 (Moses tells the people)]

Mezuzah Facts

1. The literal meaning of the word mezuzah is “doorpost,” but it has come to refer to the
biblical passages and encasement which are affixed to the doorposts of Jewish homes.

2. The mezuzah is a piece of parchment (made from the skin of a kosher animal) on
which are written the first two paragraphs of the Shema, Deuteronomy 6:4-9 and
11:13-21. These passages are written in 22 lines by hand by a scribe called a sofer. On
the back of the parchment (klaf) the letters shin, daled, and yod are written. As a word,
they are pronounced Shaddai, one of the Biblical names for God. As an acronym, they
stand for the phrase Shomer Dlatot Yisrael (Guardian of the doors of Israel).

3. The kiaf is rolled with the text on the inside so that Shaddai can be seen through an
opening in the case. If there is no opening, the word or its first letter shin appears on the
case itself.

4. One is required to affix a mezuzah not only to the doorpost at the entrance, but also to
the doorpost of every room except a bathroom, storeroom, or kitchen. It has also become



common practice for synagogues and Jewish community buildings to put up a mezuzah,
t its not required on public buildings.

. The mitzvah of affixing a mezuzah applies only to permanent structures and not to
temporary or casual places (i.e. sukkah or tent).

6. The mezuzah is affixed on the right-hand side of the doorpost as one enters, within the
upper one-third of the doorpost. The mezuzah is placed diagonally, with the top toward
the inside; it may be placed vertically if the doorpost is too narrow.

B. Ethical mitzvor connected to the Exodus narrative

More than any other mitzvah in the Torah, THIRTY-SIX times (double chai) we are
obligated to recall the redemption from Egypt. This illustrates the central role of
compassion within the Jewish tradition. When we recall yitziat mitzrayim we are not only
being commanded to remember what it was like to be slaves in Egypt, but we are also
commanded to make a conscious effort to act compassionately towards our fellow human
beings.

1. “You shall not oppress the stranger, for you know the feelings of the stranger, having
yourselves been strangers in the land of Egypt.” (Exodus 23:9)*

*This is only one version of this commandment which appears a number of times in the
Torah.

‘The prohibition of oppressing the stranger appeals, specifically, to the historical memory
f the Jewish people. Some commentaries on this commandment question whether or not
the memory of our own oppression in the land of Egypt is compelling enough for us to
act compassionately towards others. For some people, the memory of oppression is
enough to identify with the suffering of a stranger. Consequently, the negative
commandment NOT to oppress the stranger is translated into the positive commandment
of “You shall love your neighbor as yourself.” (Leviticus 19:34).

2. “When you reap the harvest in your field and overlook a sheaf in the field, do not turn
back to get it; it shall go to the stranger, the orphan, and the widow - in order that Adonai
your God may bless you in all your undertakings.... Always remember that you were a
slave in the land of Egypt; therefore do I enjoin you to observe this commandment.”
(Deuteronomy 24:19-22)

Tzedakah - comes from the root ;1 T. X which means justice. To translate it as chanty is
incorrect. The words charity comes from the Latin word caritas, meaning “from the
heart.” Charity is a voluntary act motivated by your feeling another’s pain and finding in
yourself the desire to help. 7zedakah is a matter of justice and therefore an obligation.
We are obligated to be generous to those in need whether or not we feel like it. The
Torah says that one who does not give tzedakah to the needy is not simply uncharitable of
heart, but in violation of the law. (adapted from a D'var Torah written by Laurie
Newman)



IL Concept of Mitzvot

A. Na’aseh v’nishma - “We will fulfill and we will hear/understand”

The concept of na’aseh v'nishma has been the framework for this unit. The families are
creating their own understanding of mitzvot by experiencing them. In other words,
na’aseh v’nishma means experience leads to understanding. The source of na’aseh
v’nishma comes in Exodus 24:7 when Moses gives the laws (the Torah) to the children of
Israel.

Nishma is not just to hear, but to understand. True understanding is when people are able
to reflect on their experiences and integrate them in a way that is personally meaningful
and relevant to the family.

This concept of experience leading to understanding is at the foundation of how
Judaism teaches us to remember yitziat mitzrayim. Each of the mitzvot learned in this unit
reflect how the actions between us and God as well as between one another are ways in
we remember OUR redemption from Egypt.

Possible Learning Activities

[As mentioned at the beginning of the unit, families are given the opportunity to fully
experience and engage in the mifzvot by deing (na’aseh) and then reflect on their
experiences so that they may have a personal understanding (nishma) of the mitzvot
which are connected to the Exodus narrative.]

Family:

¢ Ritual & Ethical Mitzvot: Give families a variety of both ritual and ethical mitzvot
without telling them which are ethical and ritual. Have the families come up with
their own categories for the mitzvot. After the families have come up with their
categories have each family share their categories. Display each families’ categories
for everyone to see. Ask them how they arrived at their categories. What are the
relationships between the mirzvor under each category? What criteria did they use to
categorize the mitzvot? Are there any patterns to the way in which families
categorized their mitzvor? Then explain how the rabbis created two major categories
of ethical and ritual mitzvot. Finally, give the families a chance to place the original
list of mitzvot into the categories of ethical and ritual mitzvot. In some cases it may
not be possible to place mitzvot into one category or the other. When the boundaries
of each category become blurry this is an opportunity to teach how ethical and ritual
mitzvot can and do overlap. (adapted from Joyce & Weil’s Models of Teaching, Ch.
10: “Thinking Inductively™)

¢ Have someone from the community who wears fefillin come in and share with the
families their understanding of the mitzvah of wearing tefillin and how it is done (i.e.
how to wear tefillin).



Each family can make a mezuzah and affix it to a doorpost in their house. Teach the
passage from Torah that is put into a mezuzah.

e “When you reap the harvest in your field and overlook a sheaf in the field, do not
turn back to get it; it shall go to the stranger, the orphan, and the widow - in
order that Adonai your God may bless you in all your undertakings....Always
remember that you were a slave in the land of Egypt; therefore do I enjoin you to
observe this commandment.” (Deuteronomy 24:19-22)

An activity on tzedakah: Each family develops a tzedakah project. Ideally, encourage

families to create a project that reflects the unique personalities, qualities, and talents of

each particular family - i.e. a family that is artistic may want to make Shabbat cards and
deliver them to a senior citizen home. We are not living in an agricultural society
anymore, therefore, the “the sheaf of your field” translates into the “sheaf” of our talents
and abilities shared in time and/or resources with those in need. Here are a couple of
ideas for tzedakah projects, but it is preferable for families to conceive of their own
creative fzedakah projects:

- volunteer at a local soup kitchen

- sort through your family’s clothing and donate them to a local shelter

- start a canned food drive and donate the collection to a local food bank

- a family goes to visit patients in a hospital on Shabbat

o Na’aseh v’nishma - “We will fulfill and we will hear/understand”

Part I: Na’aseh - Paper bag dramatics

In order for the families to have a concrete understanding of na'aseh v'nishma this
activity, which complements the order of the unit, will give them an opportunity to first
DO a mitzvah and then UNDERSTAND the mitzvah from the experience of doing. Each
family will be given a paper bag with a number of random objects which will be used in
a brief creative skit to act out one of the following six themes that have been covered:

(1) the two categories of ethical and ritual mitzvot

(2) tefillin

(3) mezuzah

(4) rallit

(5) leaving a sheaf of one’s field for the poor

(6) compassion towards the stranger

Part II: Nishma - Creating a family Na'aseh V’nishma Statement

Each family will develop their own statement which describes how they will integrate
some or all of the mirzvot learned here in a meaningful and relevant way into their lives
based on the concept of “understanding through experience”. In the statement the
families will also express how these mitzvor have enriched their understanding of the
Exodus event.




Adult:

[ J

What makes a Jewish home?

The mezuzah is an outward symbol of a Jewish home. When the Israelites were
redeemed from Egypt, God commanded the people to mark their homes so that
others would know - here stands a Jewish home. How do our children know we have
a Jewish home? Have the adults come up with a list of things that make a home
Jewish (i.e. books, art, food, Judaica, music, rituals, etc.) Are their areas in your
home that are “mezuzah - lite” (i.e. areas that need a Jewish makeover)? Ask the
adults to brainstorm ways they can add more Judaism to their homes and have them
incorporate one new piece of Judaism into their home (i.e. making challah, reading
a Jewish bedtime story, playing Jewish music, creating Shabbat, etc.)

Leaving the four corners of YOUR personal field.

Engage the adults in a discussion of what are the “sheafs” or “four corners” of their
own fields that they can leave for someone in need. As a group, list the organizations
and/or causes that are a priority in their lives. Examine the list.

Are the causes local, national, Israel, global?

What is the balance in terms of my contribution to local, national, Israel, and global
causes?

Are the causes Jewish or universal?

As a Jew am I obligated to prioritize Jewish causes over universal ones?

How much time and/or money can I personally give?

Have each adult make their own list of four causes/organizations that they want to
contribute to. Do my choices fulfill the commandment of overlooking the sheaf or
leaving the four corners of my field?

Children:

Why God chose the mezuzah?

Teach the children the main mezuzah facts: the piece of parchment is the k/af, which
contains the Shema; the encasing of the mezuzah is to protect the parchment and add
to the beauty of mirzvah; we place the on the doorpost of a house as well as the
entrance to a room in one’s house.

With that information - ask the children why God chose a mezuzah over a special
door knocker, wind chime, or other object that could be a sign of a Jewish home.
The children can then create a story and illustrate it as to why God chose the
mezuzah. (i.e. a door knocker couldn’t hold the 4laf, etc...)

“Shema says....” (similar to Simon says....)

The children learn the main facts about tallit, mezuzah, tefillin (mainly the What?
When? and How? of each object). Since all of these mitzvor are found in the Shema,
the Shema tells us to interact with each of these objects. The game has the same
rules as Simon says. Here are some sample commands:

Shema says, “Kiss your tzitzit.”

Shema says, “Walk through the door and kiss the mezuzah.”



Shema says, “Point to the bayit shel yad or bayit shel rosh.”
When the students become familiar with the objects, have a student give the

commands.

Family, Adult, Children:
e “You shall not oppress the stranger, for you know the feelings of the stranger,
having yourselves been strangers in the land of Egypt.” (Exodus 23:9)

An activity on compassion. Two Parts: 1) within families, and 2) between peers - The
activity is divided into two parts because the interaction and dynamics between members
of a family and peers are very different. Part of the exercise is to explore the difference in
the learner’s reaction and response within one’s family and among one’s peers. The
learners can explore whether or not it is easier to act compassionately towards one’s
family members and why.

Part I: Each family will be given two scenarios, which have been created by the teacher:
one regarding a child and one regarding a parent. One child of the family will choose a
word and action of the feeling expressed in the scenario. An example may be when a
child is angry because he/she has just been disciplined by a parent. Once the child comes
up with his/her word and action- i.e.. “ANGER” represented by “clenched fists” he/she
will teach the word and action to histher family. Together the family will repeat the
child’s word and action exactly as he/she has done it. The same process is done for the

parent scenario.

Part II: Scenarios for childre ! . An example may
be when you go to the DMV to renew your dnver ] hcense and they can’t find your name
in the computer - i.e. “FRUSTRATION” represented by “pulling your hair out.” Follow
the same process as above.

Bring all the families back to one group to discuss the activity:

1. What were some of the words and actions which came up in both parts of the activity?
(List them on the board)

2. For the person who choose the word and action how does it feel to see others acting
out your feelings?

3. For the person acting out the word and action how does it feel to act out another’s
feelings?

4. The Torah thinks having compassion is a primary Jewish concern: “You shall not
oppress the stranger, for you know the feelings of the stranger, having yourselves been
strangers in the land of Egypt.” (Exodus 23:9) After doing this exercise what do you think
are the steps involve in being compassionate? for example: listening, understanding, and
reenacting
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Abraham, Michelle Shapiro. “And Makes Us Holy...” An Exploration of Mitzvot.

(This is an HUC Curriculum guide on mitzvot. She has some wonderful learning
activities in the Unit on Tallit. Other units will also be useful when we learn about
Shabbat. She also talks about the concept of mitzvot as building a bridge between us and
God.)

Kadden, Barbara and Bruce. Teaching Mitzvot: Concepts, Values, and Activities.
Colorado: Alternatives in Religious Education, Inc. 1988.

(This is a great resource for alternative activities for all children of all ages as well as

additional information on each of the mitzvot we are learning in this curriculum. See

Chapters 11, 12, 21, 34)

Other Chapters in this book will be relevant in later units as well.

Stern, Chaim ed. On the Doorposts of Your House. New York: CCAR Press.1994.
There is a section for the consecration of a house (chanukat ha’bayit) in which the
ceremony is centered around affixing the mezuzah to the door. See pages 138-142 (This
book is a liturgical reference for the home and includes prayers for all types of life cycle
events.)
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UNIT III - Daily: Prayer
Objectives: At the end of this unit families will be able to:

e Define the terms keva and kavannah as related to Jewish prayer

e Discuss prayer as a verbal expression of the remembrance of yitziat mitzrayim (as
opposed to mitzvot which are physical actions which remind us of yitziat mitzrayim)

o Identify the prayers which are directly connected to yifziat mitzrayim - Shema and her
blessings (i.e. where the prayers are located in the structure of the service and the
main concepts of Creation, Revelation, and Redemption)

e Place the Shema and her blessings in their structural and conceptual context:
redemption leads to liberation

Key Concepts

L. Jewish prayer
A. Keva and Kavannah

1. Keva - the fixed structure of the prayer service - laws of how to pray, when to
pray, what to pray

2. Kavannah - a person’s own intent, inner devotion, an outpouring of the soul
(see A.J. Heschel’s article, “The Polarity of Prayer™)

We are commanded to pray a fixed set (keva) of prayers daily. We have not fulfilled this
obligation, though, if we do not pray with meaning and intent (kavannah) from our
hearts.
Rabbi Eliezer said: “One who makes prayer a fixed thing (keva),
his/her prayer is not an act of humility.”
-Mishnah Berachot 4:4

Heschel asks the question, “How are we to maintain the reciprocity of tradition and
freedom; how to retain both keva and kavannah, regularity and spontaneity, without
upsetting the one or stifling the other?”......Heschel’s answer.... “Tradition gives us the
text, we create the kavannah.”

We are commanded to zachor yitziat mitzrayim - remember the Exodus from Egypt.
Collectively, we fulfill this obligation when we recite the Shema and her blessings. In
order to make the remembrance meaningful and not just a ‘fixed thing (keva)”, each
time we recite these blessings we must create kavannah - a personal, relevant
remembrance of yitziat mitzrayim.




Keva - remembering the Exodus from Egypt

Our tradition obligates us to actively remember the Exodus from Egypt through
prayer, mitzvot, celebration of Shabbat, and the Shalosh Regalim. These
obligations are fixed commandments, prayers, and rituals of Jewish life.

Kavannah - personal, relevant remembrance of yitziat mitzrayim

Through our studies and practice of these commandments, prayers, and rituals we
develop our own personal expressions of our yitziat mitzrayim, our own personal
remembrance of our Exodus experience.

I1. Shema and her blessings

[Although this unit specifically focuses on the Shema, it is valuable for the teacher to
have an understanding of where the Shema fits in structurally and thematically to the rest
of the prayer service.]

A. Structure of the morning (Shachrit) service

1. Birkhot Hashachar (Morning Blessings) - A series of daily blessings to
celebrate the new day. The daily blessings were originally said at home upon
awakening. They were added into the synagogue worship service as a warm-up to
the main body of the service.

P ’sukei D’zimrah (Verses of Song) - This collection of psalms are songs of praise
which prepare us for the core of the prayer service.

2. Shema and her blessings - communal statement of what Jews have traditionally
affirmed about God, the cosmos and our human relationship to God and to
history.

3. Amidah - THE prayer (haTefillah) - consists of blessings of praise, petition, and
thanks. Individually and communally we step into God’s sanctuary to praise,
request, and thank God for the people and things which surround us.

(on Shabbat and festivals the petitions of the Amidah are excluded, as Shabbat is
felt to be a day of sacred time and holiness distinct from the rest of the week and
so petitioning is unnecessary)

4. Torah service (on Mondays, Thursdays, Shabbat, Rosh Chodesh and festivals) -
Torah reading is an interactive recollection of the revelation of Torah at Mt. Sinai
and an opportunity to engage, question, struggle, and interpret the words of Torah
for ourselves.

5. Conclusion (4/einu and Kaddish)- the final prayers look ahead to the coming of
God’s ultimate reign of justice.

The structure of the service is very deliberate. Each section a “set induction” to the next.
We begin our prayers by thanking God for the most simple yet complex workings of our



own bodies. As we continue to build up to the climax of the service we praise God for
both the universal components of life and those particular to Judaism. At the peak, we
enter into God’s inner sanctuary to converse with God. We study the words of Torah to
participate in the historical tradition of learning and teaching. Finally, we look towards
the future when there will be a time of peace.

B. Creation, Revelation, and Redemption

1. The Shema consists of three main parts which reflect the three themes: Creation,
Revelation, and Redemption.
[Official Announcement inviting us to pray: Bar 'chu]
Creation: Yotzer Or - God is the Creator of the universe and everything within it,
and creation, instead of being just a one-time event, is an ongoing process in
which God’s creative role is maintained. By acknowledging “the daily renewal of
creation,” we affirm God’s continued role in the creation.

Revelation: Ahavah Rabbah - God is Parent and Teacher who, by giving us Torah,
established a special relationship with us. God’s choice of Israel for this role was
an act of pure and everlasting love. The theme of pure love runs through the
entire blessing: God’s love for the world, and God’s special love for Israel,
reciprocated by Israel’s love for God and the Torah.

Shema: The longest version of the Shema consists of three biblical paragraphs
woven together. The three paragraphs each declare central principles of Judaism.

The verse which begins with Shema is our Declaration of faith to One God.
(Deut. 6:4)

When do we say Shema? When we wake up and before going to sleep (as stated
in the }'ahavta - “And these words which I command you this day... talk of
them... when you lie down and when you rise up.”) The Shema also appears when
the Torah is taken out of the Ark. The Shema is the last thing people say before
they die.

V’ahavta: The first paragraph (Deut. 6:5-9)

This consists of three elements: an affirmation of the belief of God’s sovereignty
over the world; a deep, abiding, and unconditional love of God; and the study of
God’s teachings. This paragraph emphasizes several religious duties: 1) to love
God; 2) to teach Torah to our children; 3) to talk of Torah on every possible
occasion; 4) to put fefillin on our arms and heads; and 5) to place mezzuzor on the
doorposts of our home.

V’haya: The second paragraph (Deut. 11:13-31)

This paragraph emphasizes the observance of Torah. The beginning of the
paragraph deals with the principle of reward and punishment. If we follow God’s
commandments we will be blessed. If we ignore God’s commandments we will




be cast out of The Land. The second half of the paragraph reiterates the
commandments concemning fefillin, mezuzah, and the study of Torah.

[I put this paragraph in for the teacher’s information. The second and most of the
third paragraphs are not a part of the Shema’'V'ahavta in the Reform liturgy. It is
included here to give the teacher a complete picture of the Shema, however, it is
not part of the learning activity for the families]

Vayomer: The third paragraph (Num. 15:37-41)

This passage concerns the wearing of /zifzit (fringes) on one’s garment in order to
remember all of God’s commandments. The Torah says that the #zitzit are for us
“to look upon.” At night, however, we are unable to see our #zitzif (by natural
light) so we are not commanded to where tzitzit/tallit at night. Consequently, the
Talmud asks why we say this paragraph as part of the evening (as well as
morning) Shema. The explanation for why we say it at night is because this
paragraph also makes reference to the Exodus from Egypt. We are commanded to
recall the Exodus twice daily, by night as well as by day.

Redemption: Geulah - We acknowledge God’s deliverance of the children of
Israel from Egypt and the wonders God made when they crossed the Sea of
Reeds.

Possible learni

Family:
¢ A Journey Through the Shema and her blessings

This activity is to help the families become familiar with the order of the Shema and its
blessings as well as each blessing’s main conceptual theme (the themes are found above
in Part B: Creation, Revelation, Redemption section of the key concepts). The families
will be led through each of the stations by Moses - as if he is leading them through the
desert, culminating with the Gewlah “Redemption” prayer. After being “redeemed” from
Egypt the families are only able to enter into Amidah-land if they can correctly put in
order the Shema and its blessings which they just learned.

All of the families will go through the stations in the same order at the same time. This
signifies the collective as well as individual journey through the wilderness and through
prayer.

At the beginning of many of the stations Moses will give the family or each member of
the family an object which symbolizes the prayer thematically. Each family will need a
bag to carry all of their objects and projects with them from station to station.



STATION 1: Bar’chu

Each person is given a key to signify the official announcement that we are about
to enter into the Shema. At this station each person will write down the key that
opens him/her to prayer. What helps you prepare for prayer?

STATION 2: Yotzer Or

We recognize God as Creator and thank God for all of the creative wonders
around us. Each family will be given a blank postcard. The family will write a
postcard to God describing a special place in nature significant to the family.
Perhaps it is a place near their home where they have picnics or a place they went
to on a family vacation.

STATION 3: Ahavah Rabbah
God gave us the Torah and mitzvot out of God’s love for us.-
Part 1: The children will think of something that their parents have given them
out of love. At the same time, the parents will think of something that they would
still like to teach to their children. The children and parents will write down their
answers and share them with each other.
Part 2: To emphasize the line in the blessing “cause our hearts to cling to Your
commandments” each person will choose a mitzvah from a list of ten mitzvot
(listed below) that he/she wishes to cling to his/her heart (a mitzvah that each
person wants to take on as a way of showing love for God). Each mitzvah will be
written on a small piece of paper which the person can then tape, pin, velcro close
to his/her heart.
MITZVOT:  To honor mother and father

To perform acts of love and kindness

To attend the house of study daily

To welcome the stranger

To visit the sick

To rejoice with bride and groom

To console the bereaved

To pray with sincerity

To make peace when there is strife

To study Torah

STATION 4: V’ahavta and Tzitzit

[I chose not to incorporate the second paragraph of the Shema because it is a
paragraph that is controversial and needs to be considered in a different setting.]
Part 1. V'ahavta

Each family will be given the text of the first paragraph - V’ahavta (Deut.
6:5-9) in Hebrew and English and a mini-Torah scroll. The scroll will have
written in it Shema and V’ahavta at the top and then four spaces to place the four
main elements of the Shema and V'ahavta: 1) to love God; 2) to teach Torah to
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our children; 3) to put fefi/lin on our hands and heads; and 4) to place mezzuzot on
the doorposts of our home. The families will read the text of the 1 ’ahavta and
identify the four main elements and list them in their mini-Torah scroll in the
correct order of how they appear in the text. Each of the four elements will be
represented by a symbol to place in their mini-Torah scroll: 1. heart (love God),
2. the things from the 4havah Rabbah station which the parents and children
wrote to each other (teach Torah to our children); 3. picture of tefillin; 4. picture
of a mezuzah.

Part 2: Tzitzit

We read the #zitzit paragraph for two reasons: 1) to remind us of all of God’s
commandments (613 mitzvor) and; 2) to recall the Exodus from Egypt.

First, the families will be given a tallit and a chart which explains how each
letter of the Hebrew alphabet has a numerical value. The families will add up
the letters in the word ¢zitzit (600). Count the number of strands on one #zirzit (8),
and count the number of knots on one rzitzit (5). Add the three numbers together
to get 613 - the number of mitzvot God gave to us. This demonstrates how by
looking at our #zirzit we are reminded of all of God’s mitzvot.

Second, in order to recall the Exodus from Egypt each family will write their own
Journal entry of what their family experienced as they left Egypt in great haste
after the Pharaoh finally let them go.

STATION 5: Geulah
The families will participate in a sensory reenactment of crossing the Reed Sea to
experience the wonder of God’s miracles. Be creative!!
Seeing: The people will watch Moses part the Reed Sea. (Have someone
play the role of Moses as he parts two sheets of blue paper or something
that looks like water.)
Feeling: As the people cross through the Reed Sea they will feel the mist
of the walls of water they are walking through. (Create a path between two
walls of water and use spray bottles to sprinkle the learners with the mist
of the Sea.)
Hearing: As they reach the other side of the Sea they will hear the
rejoicing and singing of Mi Chamocha.
Tasting and Smelling: The families will each have to describe what
freedom tastes and smells like to them.

STATION 6: Entrance to Amidah-land

Each family will encounter guards at the entrance of Amidah-land. The guard will
give each family two tasks: 1) place the blessings that they just learned in the
correct order and 2) prove that they just experienced Geulah “Redemption” by
telling the guard what they have seen, heard, felt, etc. Everyone will then enter
into Amidah-land to as redeemed, free families.



Adult:

Debate over fixed prayer (keva) versus spontaneous prayer (kavannah) - see Bechol
Levavcha: With all your heart (pp. 4-6) as well as Heschel’s article, “Polarity of
Prayer”. Can we have one without the other? Is one more important than the other?

Remembering the Exodus from Egypt is only one the many purposes for prayer as we
are recalling a certain relationship with God - God as Redeemer. In the section of the
Shema and her blessings examine the other main aspects of God - Creator and
Revealer. Have the adults try and come up with these aspects by reading through the
prayers of this section. Discuss why these three concepts of Creator, Revealer, and
Redeemer are important to this section. What are some ways in our own lives that
God is Creator, Revealer, and Redeemer?

Children:

Keva and Kavannah

Discuss: What is the difference between saying something and réally meaning it?
Sometimes we are told to say “I’m sorry” to someone when we don’t mean it. How
can you tell the difference between when you really mean it and when you don’t? Do
you feel differently about the person you are saying “I’m sorry” to? Do you feel
differently about yourself?

When we pray we are told to say certain words (keva):
[The learners can look at these three blessings and try to come up with what these
prayers tell us to say.]

At the Bar'chu we say, “I am ready to pray.”

At the Shema/V 'ahavta we say, “I love you.”

At the Geulah we say, “I am free.”
When we pray we want to do more than just say these words. We want to mean what
we say (kavannah). How do we make these words meaningful for us? What type of
experience would help us mean the words of these prayers? If we just experienced
leaving Egypt, being freed from slavery would these words have special meaning for
us? Are there similar experiences (in monumental events and/or in everyday events)
in our own personal lives that would help us find special meaning in these words?
The learners can write about an experience that helps them connect to the words of
these prayers. Have each student connect the different parts of their experience to the
different prayers.



Resources for Unit I
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UNIT IV - Weekly: Shabbat

Objectives: At the end of this unit families will be able to:

* Distinguish between the two versions of why we are commanded to keep Shabbat.
e Identify the rituals of Shabbat as signs of freedom from the bondage of the week.
¢ Define Shabbat as a metaphor of our freedom from Egypt.

s Place in order of their usage the rituals of Shabbat.

e Adopt one new Shabbat ritual

Key Concepts

L. “Remember the sabbath day and keep it holy...”
A. The two versions of the fourth commandment

1. Exodus 20: 8-11 - Remember (zachor) the sabbath day and keep it holy. Six
days you shall labor and do all your work, but the seventh day is a sabbath of
Adonai your God; you shall not do any work - you, your son or daughter, your
male or female slave, or your cattle, or the stranger who is within your
settlements. For in six days Adonai made heaven and earth and sea, and all that is
in them, and He rested on the seventh day; therefore Adonai blessed the sabbath
day and hallowed it.

2. Deut. 5: 12-15 - Observe (shamor) the sabbath day and keep it holy, as Adonai
your God has commanded you. Six days shall labor and do all your work, but the
seventh day is a sabbath of Adonai your God: you shall not do any work - you,
you son or your daughter, your male or female slave, you ox or ass, or any of your
cattle, or the stranger in your settlements, so that your male and female slaves
may rest as you do. Remember that you were a slave in the land of Egypt and
Adonai your God freed you from there with a mighty hand and an outstretched
arm; therefore Adonai your God has commanded you to observe the sabbath day.

B. The rituals of Shabbat

Six days a week we humans use time. We value it as a means to an end. Time
“well spent” for us is time that helps us acquire something,

Yet to have more does not mean to be more. Indeed, there is a realm of
time where the goal is not to have, but to be, not to own, but to give, not to
control but to share, not to subdue, but to be in accord. Life goes wrong when the
control of space, the acquisition of things, becomes our sole concern,

The seventh day rights our balance and restores our perspective. It is like a
palace in time with kingdom for all. It is not a date, but an atmosphere.
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On the seventh day we celebrate time rather than space. Six days we live
under the tyranny of space and things; on the seventh day we try to become
attuned to holiness in time.

It is a day on which we are called upon to share in what is eternal in time.
To turn from the results of creation; from the world of creation to the creation of
the world.

adapted from The Sabbath, A.J. Heschel

This reading by Heschel captures the essence of Shabbat. This excerpt contains
both versions of the fourth commandment. We “rest” on Shabbat to be free from
the tyranny of space and things which rule over us the other six days of the week.
The Torah makes a direct link between the observance of Shabbat and our
redemption from Egypt. Our liberation from Egypt gave us the freedom to live
under the guidance of God through our acceptance of Torah and the mirtzvor. We
free ourselves on Shabbat to bring us closer to the Source of our freedom.
Shabbat is a weekly reminder of our freedom not only from the obligations of our
work week, but also a celebration of our freedom to live as Jews. By resting and
letting others rest, we recognize the true Creator of that freedom. We also turn
“from the world of creation to the creation of the world.”

Resting on Shabbat is not passive. Not only are we stopping weekday activities in
order to leave behind our weekday mind-set. Shabbat is means to the end of
“refreshing” ourselves. We make the day an occasion for freeing ourselves from
weekday restraints in order to become the fully human persons we want to be.
The rituals of Shabbat are our tools to help us enter into a time of freedom -
freedom from the things that bind us to our week. (Gates of Shabbat, p. 26)

The rituals:

Friday night - Erev Shabt

1. Shabbat candles

Kindling the lights of Shabbat ushers in the day of rest. In the Jewish tradition,
light is a symbol of our existence, our uniqueness, our freedom. All of our holy
days are made distinct from ordinary days by the kindling of light.

We have a minimum of two lights for Shabbat. These two lights correspond to the
two different words (zachor/“remember” and shamor/“observe™) that begin the
Shabbat commandment in the two versions of the Ten commandments (see
above).

2. Shalom Aleichem

Literally shalom aleichem is “a song of peace.” We ask the angels to come, bless,
and depart in peace. Inviting the angels into our homes on Shabbat helps to
release ourselves from the binds of our work week and enter into a time a peace
and rest.
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This song became a customary home song because of its connection with the
talmudic legend that two angels accompany a Jew on the way home from
synagogue on Friday evening. If the home has been prepared to honor Shabbat,
the good angel says, “So may it be next Shabbat,” and the evil angel reluctantly
says, “Amen.” If the home is not ready for Shabbat, the evil angel can say, “So
may it be next Shabbat,” and the good angel must respond, “Amen.” (Talmud
Shabbat 119a)

3. Birkat HaMishpacha - The Family Blessing

This is a wonderful ritual which signifies the continuity of Jewish life within our
families. Right before Jacob’s death, he blessed his two grandsons Ephraim and
Menasheh (Genesis 48:20) so that they may continue the covenant of their
grandfather. As we bless our children we pass on the traditions and rituals of our
heritage like Jacob as well as fulfill the commandment in the story of the Exodus
to teach our children so that they, too, may remember and do.

The family blessing also is an opportunity, as are the other rituals of Shabbat, to
heighten our awareness of the blessings which surround us everyday. During the
week we do not take the time to acknowledge those blessings, especially our
children. Shabbat gives us the freedom to count our blessings.

4. Kiddush

The word Kiddush meaning “sanctification”, comes from the same Hebrew root
as the word kadosh, which means “holy” or “set apart.” Kiddush is the prayer
with which we sanctify Shabbat. This is derived from the fourth commandment to
“Remember/Observe the sabbath day to keep it holy.”

The Kiddush refers to Shabbat as both the Creation of the world and the Exodus
from Egypt because both events are the historic underpinnings for Shabbat (as
seen in the two different versions of the fourth commandment). The Exodus from
Egypt is mentioned because “...Shabbat calls to mind the experience of liberation.

It returns every seven days to help Jews liberate themselves personally from the
burdens of the week.” (Gates of Shabbat, p. 26)

5. Al Netilat Yadayim - the lifting up of our hands

The custom of washing hands before Motzi was developed by talmudic rabbis
because of their belief that the family table was as holy as the altar in the
Jerusalem Temple where the priests conducted ancient Jewish worship. Just as
the priests ritually cleasned their hands before beginning their duties, the rabbis
maintained that we ought to wash our hands symbolically before our meals.
(Gates of Shabbat, p. 28-29)

The ritual of washing our hands elevates ourselves to a different state of being.
We all become like the priests of the Temple. As slaves, whether in Egypt or
during the week, our routine, jobs, obligations did/do not permit us to reach a



state of priesthood - a state of holiness. As we wash and raise our hands we
symbolically enter into a time and space different from the rest of the week. (the
blessing is said over the lifting of the hands after they have been washed)

6. HaMotzi '

The word “challah” originally referred to the dough offering set aside for the
priests during the time of the Jerusalem Temple. After the destruction of the
Temple, Jews continued setting aside part of their dough when they baked
Shabbat and holiday breads. Eventually, the term “challah™ was also applied to
these loaves themselves. (Gates of Shabbat, p. 28)

It is customary to use two loaves to represent the double share of manna which,
according to the Torah (Exodus 16:22), fell each Friday in order to feed our
ancestors on their journey from Egypt to Canaan. Collecting the double portion of
manna on Friday meant that the Israelites did not have to collect food when
Shabbat arrived (Gates of Shabbat, p. 28). Even while the Israelites were
wandering through the desert God enabled them to “rest” on Shabbat by providing
an extra portion of food. This demonstrates to us that we must still observe
Shabbat even if we are suffering from hardships or can’t prepare properly -
somehow, we should make a separation from the rest of the week.

7. Shabbat meal/Zemirot

Eating well on Shabbat became an important way of honoring Shabbat. The
Friday evening meal, along with the two meals during the rest of Shabbat, were
each known as seudat mitzvah (a festive meal accompanying the performance of
certain commandments). In the proper context of blessings and ceremonies, then,
eating for Jews became a religious obligation. The Friday evening Shabbat dinner,
in particular, became a central component of observing Shabbat. In talmudic
time, for example, Shabbat was distinguished from the other days of the week
(when only two meals were eaten) by the addition of a third meal. (Gates of
Shabbat, p. 30)

During the week, families have hectic schedules and usually are not able to sit
down to a meal together. Shabbat frees us once a week to have a meal with our
families. The Talmud even discusses how our conversation at the table should be
different than what is discussed at the table during the rest of the week as a way
of reflecting the holiness of Shabbat. Talk about the things that are fundamental
to us, the things we cannot live without, the things we take for granted the rest of
the week - our health, the wonders of nature, our friends and family, etc.

Zemirot/Songs are another tradition for making Shabbat a festive celebration. On
Shabbat we bring joy into our homes through food, friends and family, and song.



8. Birkat HaMazon - The Blessing after the meal

Deut. 8:10 states, “You shall eat, be satisfied, and bless Adonai your God for the
good land given to you.” The rabbis considered this verse to be the rationale for
Birkat HaMazon. This is the only table prayer that explicitly mentions a
messianic vision (in Gates of Shabbat, see “Asking for Peace” and “Maker of
Peace” on p. 37). Since Shabbat is often described as a foretaste of the perfected
future, Birkat HaMazon is important because it actively expresses that hope for a
compassionate and peaceful world (Gates of Shabbat, p. 37).

As we are about to eat, it is easy to thank God for providing us with everything we
see in front of us. Saying a blessing afterwards, we have to take an extra moment
to remind ourselves of what we just ate and say thank you. Not only are we
thanking God for the food but we also recognize the God who brings us peace.
The peace of Shabbat, the peace of freedom are things we cannot take for
granted.

Shabbat Day
1. Torah study

An important aspect of Shabbat is study. On Shabbat, we read from the Torah
during the morning service. It is common to encounter a Torah-oriented sermon
(d'var Torah) or discussion during the evening or morning service. Study is a
fundamental element of Jewish life. Study empowers us to question, struggle, and
engage with the central texts of Judaism. Shabbat is a time to learn and develop
our own identities as Jews. Learning is also a luxury. When we are students all of
our time is devoted to learning. Once we join the work force, we no longer have
the time or freedom to learn for the sake of learning. Shabbat creates the time to
study the texts of our people.

2. Rest

Defining rest for oneself and one’s family is at the heart of Shabbat observance.
Resting on Shabbat doesn’t involve merely taking the day off or sleeping late. The
absence of activity alone does not create Shabbat. On the contrary, Shabbat is
very much associated with involvement in friendship, community, prayer, and
study. The day brings “rest” and peace is potentially full of stimulation.

Jewish tradition says very little about the nature of that rest. Instead, it
emphasizes the opposite - it specifies in detail what activities are not appropriate
for Shabbat. Apparently, the sages who first grappled with the meaning of
Shabbat rest decided that their primary task was to create some open space in the
week 1n order to let rest take place. Like foresters who want to clear an opening in
the forest, the sages took the Torah’s injunction against work on Shabbat and
used it to build a fence that held back anything resembling weekday occupations
and diversions. Shabbat became the protected clearing within the week when
whatever was not work could blossom.



When deciding on what a Shabbat observance will be each individual and/or
family needs to respond to the thrust in Judaism that prohibits “work.” We must
ask ourselves which weekday activities traditionally prohibited on Shabbat we
will avoid. We must all consider the things we will do to fill the space created by
the abstentions that we make. (adapted from Gares of Shabbat, pp. 49-50)

Here, it is important to return to the fourth commandment which states that not
only are we to rest from our labors but we must also let our “slaves” and animals
rest as well. This reminds us to actively be compassionate towards those that
work for us, those who may be less fortunate, and those who are in need of help.

3. Havdalah

Just as we usher in Shabbat with light and wine, we also send out Shabbat with
these same two symbols. The logic of Havdalah is explained by the rabbinic
interpretation of the fourth commandment, “Remember the sabbath day and keep
it holy.” (Exodus 20:8) According to Maimonides, the rabbis reasoned that
“remembering” Shabbat required “sanctifying” Shabbat and that this ought to
take place both as Shabbat arrived and as it departed. We need a gentle transition
back into the hectic nature of the work week. Havdalah is a beautiful ritual which
helps us soothe into the rest of the week.

There are three symbols which make up the Havdalah service:

a. Wine - The wine serves basically the same purpose it serves on Friday night.
We use it to distinguish between two different times - in this case, the movement
from the holy time of Shabbat back into the regular weekdays.

b. Spices - One rabbinic explanation for the use of spices is that as a result of the
peace and quiet of Shabbat, every Jew receives an additional soul (neshama
yeteirah). When this extra soul leaves at the end of Shabbat, the remaining soul of
the Jew suffers a letdown. The smell of the spices at Havdalah is an attempt to
buoy up the soul as it prepares for the coming week of work.

¢. Light - One source presents the blessing of light on Saturday night as a
commemoration of what happened to Adam when it grew dark at the end of the
first Shabbat. Because the first human being was afraid of the dark, God provided
him the knowledge to strike two stones together and create fire. We remember the
discovery of fire with the blessing of light at Havdalah. We use a braided candle
because the blessing literally refers to God as “Creator of the lights of fire.”
Therefore, the rabbis taught that the Havdalah candle should have at least two
wicks.

(adapted from Gates of Shabbat, pp. 68-69)
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Family:

Have each family examine the two different versions of the fourth commandment in
Hebrew and in English. Ask them to list all of the similarities and differences they
can find. Why do they think there are two different versions? (refer to the excerpt
from Learning Torah by Joel Grishaver in the resource section). Emphasize the
concept of “observe” and “remember” as related to the units on mitzvor and prayer.
We “remember” the Exodus from Egypt by recalling the event through both actions
(mitzvor) and words (prayer). The rituals of Shabbat like prayer and mitzvor fulfill the
commandment of remembering the Exodus from Egypt both through words (saying
the blessings) and action.

Shabbat as a weekly reminder of our liberation from Egypt
Distribute all of the rituals of Shabbat among the families. Have the families
come up with their own reasons for how the ritual is connected to our liberation
from Egypt AND/OR our liberation from the work week.

Simulate a complete Shabbat experience (in order for them to experience Shabbat
from beginning to end it will have to take place during class time, hence a mock
Shabbat experience) - beginning with lighting of the Shabbat candles and ending with
Havdalah. Assign each family a ritual. Prepare a brief explanation of the ritual and
the appropriate blessing(s) if needed for each family. In the appropriate order of the
Shabbat rituals, each family will then teach their ritual through simulation.
Encourage the families to be creative with their simulation. Remind them to focus on
the concept of liberation from the work week.

Each family can make their own kiddush cup. (Perhaps buy plain ceramic kiddush
cups that can be painted and fired). The kiddush is the blessing which sanctifies
Shabbat and explicitly mentions the Exodus from Egypt. Study the kiddush prayer
and examine its connection to the Exodus from Egypt.

How does the remembering the Exodus from Egypt help us to prepare for Shabbat?
Do we appreciate our freedom more on Shabbat than during the week? Why?

The kiddush is also used both at the beginning and end of Shabbat. A kiddush cupisa
wonderful heirloom that can be passed down to future generations.

Share a Shabbat dinner together as a class. Assign each family a ritual that they will
be responsible for at the dinner. At the Shabbat dinner, have each family (children
and parents can write separate things) share something they “finished” in the past
week and feel liberated from as they enter into this Shabbat. They can also share a
way that they plan on making their Shabbat holy.
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Adult:

Explore the connection between Shabbat and the liberation from Egypt through a
series of Shabbat readings which reflect on how Shabbat allows us to be free. How do
the readings express the meaning of Shabbat? What does freedom feel like according
to these readings? What are we free from on Shabbat?

After a discussion on the readings. Ask each adult to think of a couple of things
which they want to be free from on Shabbat. Each adult should also come up with a
practical of way of freeing themselves from the things they chose. The following
Shabbat, each person can try to actually implement the thing they have chosen and
then reflect (in a journal) on how it made their Shabbat feel; if they really did feel
“free”. This can be the beginning of a journal about their Shabbat experiences.

Children:

* Each child will reenact (stations, pantomime, role play, etc.) a typical day during the
week: getting ready for school, carpool, learning in school, after-school activities
(sports, music lessons, dance, etc.), homework, taking care of a sibling, watching TV,
bedtime, etc. Go through the motions of the typical day a couple of times.

Then, each child will choose a couple of activities which they do only on Shabbat. If
they already have things they do they can use those or they can pick from some
activities created by the teacher: going for a picnic with family, going on a hike or to
a park, writing a letter to a friend, going to Saturday morning services, going to a
relative’s house for Shabbat lunch, etc.

Compare the typical week day and Shabbat. How are the two days different? Do you
feel different as you act out the two different days? Is it important to have both kinds
of days? On Shabbat we are suppose to feel a sense of freedom from the work week,
what does it mean for you to be free on Shabbat? What do you want to be free from?




Resources for Unit IV

Donin, Hayim Halevy. 7o Be 4 Jew: A Guide to Jewish Observance in Contemporary
Life. USA: BasicBooks. 1972.

(Chapter 5 - “The Sabbath: An Island in Time” explains all of the rituals connected with

Shabbat. It is written from an orthodox perspective. I will include in the appendix an

excerpt from this Chapter called, “The Sabbath as a Memorial to the Exodus from Egypt”

which is a good explanation of the connection between Shabbat and the Exodus from

Egypt.)

Kadden, Barbara and Bruce. Teaching Mitzvot: Concepts, Values, and Activities.
Colorado: Alternatives in Religious Education, Inc. 1988.
(See Unit I: Observing and Remembering Shabbat in the resource section)

Klein, Isaac. 4 Guide to Jewish Religious Practice. New York: Jewish Theological
Seminary of America. 1979.

(This book is a comprehensive guide to Jewish practice for home and synagogue written

from the perspective of the Conservative movement. Chapters 4 and 5 are related to

Shabbat liturgy and the prohibition against work. It is a good resource to have around

when questions arise.)

, Shapiro, Mark Dov. The Gates of Shabbat: A Guide for Observing Shabbat. New York:
CCAR Press. 1991.

(This is an excellent resource for both the teacher and the families. It goes through each
of the rituals of Shabbat and provides the historic/rabbinic origins of the rituals. All of
the blessings are included in Hebrew, transliteration, and English. The book also provides
a Reform perspective on the rituals’ meanings for us as modern Jews and discusses
Shabbat observance from this perspective as well.)



UNIT V - Yearly: Pesach, Shavuot, & Sukkot

Objectives: At the end of this unit families will be able to:

o Identify the shalosh regalim (the three pilgrimage festivals) as the yearly cycle of
reenacting yitziat mitzrayim.

¢ Define each festival as a different stage in the journey of liberation: Pesach - the
event of liberation; Shavuot - as the moment when the one-time event transforms to a
transgenerational process of ritualized remembrance; and Sukkot - celebration of the
trek with God as our Shield.

¢ Identify one ritual from each festival as expressions of liberation (z 'man cheiroteinu),
study (z 'man matan torateinu), and celebration (z 'man simchateinu).

Key Concepts

Exodus is an “orienting event” - an event that sets in motion and guides the Jewish
way (and, ultimately, humanity’s way) toward the Promised Land - an earth set free
and perfected. (Greenberg, p. 25)

As we enter into this unit we now tumn to the festivals which celebrate the central theme
of this curriculum guide. Exodus as the “master story”. In the yearly remembrances of
our Exodus from Egypt we are participants in a journey. A journey that begins with our
liberation from Egypt. We are free from the bonds of slavery, but how do we exist as a
free people? The time between our liberation and revelation at Sinai we are wandering
through the desert without any vision. We quickly forget the miracles we witnessed at the
shores of the Sea of Reeds. We keep looking back towards Egypt because that is all we
know. Slavery. To look ahead, is to have faith; to trust in something that we can’t see or
feel. At Sinai we see and feel the power of the God who redeemed us from Egypt. At
Sinai, we are ready to receive and accept the guidelines which make our liberation the
“master story” of the Jewish people. The Torah is our tool which guides our
remembrance of yitziat mitzrayim. It is our map on this journey. Shavuot is the festival
which transforms our liberation from a one-time, historical event into a process. A
process which engages every generation in studying, living, and teaching our covenant
with God. As we make our way through this process, through the desert, we build sukkot.
These booths protect us from the harsh conditions of the desert, but also make us
vulnerable as we step out of our secure and stable routines. We again trust in God for our
livelihood. We experience the insecurity of freedom by accepting limits and a discipline
to guide our lives.

The shalosh regalim - Pesach, Shavuot, and Sukkot - define yitziat mitzrayim as an
on-going process that links us to the generations which came before us and the generation
who will come after us. These three festivals are demarcations in the year which



actualize our remembrance of the Exodus from Egypt by reenacting this journey from
liberation to the Promised Land. Torah is our map to guide us in this process. With each
new generation, we get little bit closer to a time when the earth is complete and
perfected. As we explore these three festivals we will examine a central ritual in each
festival which expresses this notion of an intergenerational process striving for ultimate
liberation.

1. Pesach
A. Mirzvot of Passover

Passover is the ultimate attempt to involve people in the experience of Exodus.
(Greenberg, p. 39)

Passover, mainly the Passover Seder, is not just an attempt to be involved in the
historical event of the Exodus. God commanded us to make this event an
institution for all time. “In every generation we are obligated to see ourselves as
though we were redeemed from Egypt.” But our redemption from Egypt is not
only historical but spiritual and ethical as well. As we reenact the story we are
experiencing this transformation from bondage to liberation and, in doing so,
examine our own treatment of others. It forces us to look at the values we are
passing on to the next generation. The Seder involves us in this experience by
engaging us in an interactive, intergenerational mode of learning in order that we
may REMEMBER the Exodus.

The three commandments which help us work towards this sense of “liberation”
are:

1. To tell the story of the Exodus. As the Torah states: “Remember this day, on
which you went free from Egypt, the house of bondage, how Adonai freed you
from it with a mighty hand...” (Exodus. 13:3).

2. To eat matzalh - unleavened bread. As the Torah states: “At evening, you shall
eat unleavened bread” (Exodus 12:18).

3. To refrain from eating or owning chamei: - leavened bread. As the Torah
states: “On the very first day, you shall remove leaven from your houses, for
whoever eats leavened bread from the first day to the seventh day, that person
shall be cut off from Israel” (Exodus 12:15).

These three mitzvot are ritualized in the Passover Seder. The Seder is our
curriculum of liberation - = ‘man cheiroteinu.

B. Pesach Seder
1. The seder as a family education curriculum on liberation

“The seder challenges each family to narrate its own version of the Greatest Story Ever
Told with each member actively involved.” (Greenberg, p. 50).
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a. The Haggadah’s dialogue and question-and-answer format is the central
expression of our liberation. Slaves are unable to question authority and to even
question their existence. Freedom enables us to ask WHY? The Haggadah’s
driving force is having people ask questions throughout the seder. Here are a
couple of examples:

1. The Maggid (literally “the telling” which comes from the same Hebrew root as
in the word Haggadah) - “The formal narrative of the redemption of Israel from
Egypt now begins. The story is embellished, using the imagination and the
learning of those present; the significance of the event then and now is
dramatized. The commandment to tell of the Exodus is considered to be truly
fulfilled only when the story is passed from parent to child in a meaningful
manner so that is comes alive for both.

Since the involvement of the child is crucial to learning, the storytelling begins
with four questions, traditionally asked by the youngest one present. The child’s
curiosity has been aroused. In effect, the question is: Why are you acting so
strangely tonight? Why do Jews act differently? The answer that unfolds is:
Something extraordinary has happened. The lives of the Jewish people and of all
the people in the world will never be the same. Exodus is the sounding of hope
for eternity.

As the story unfolds, the past becomes present, so that old and young relive it
together and are united in the experience. Jewish religion grows out of a shared
memory; if grandparents or other older persons are at the seder, they tell of their
past, the suffering they have experienced, the redemption they have lived
through.” (Greenberg, pp. 52-53).

See pp. 94- % in the resource section from Strassfeld’s book for an outline and
explanation of the sections of the Maggid.

2. Symbols of the Seder plate - At the end of the Maggid section we ask; “Why
these three?” Why the Pesach lamb, matzah, and maror?

a. Maror - captures the bitterness of the enslavement

b. The Pesach lamb - represented today by the roasted bone (zeroah),
recalls the blood on the doorposts and the terror and anticipation of the
night of the plague of the first born

¢. Matzah - stands for the following morning, when Israel was rushed out
of Egypt with not time to let their dough rise

“The maror serves as a reprise of the earlier enslavement theme. The tradition
wants 10 summon up - once more, in a state of freedom - the bitter, wrenching
taste of slavery, for there is always real danger that those who have gone forth
into freedom will turn their backs on those still in slavery. The maror and matzah
remind participants that though this family may be at ease, it dare not forget that
many others - Jews and non-Jews alike - still live in need.” (Greenberg, p. 54).

2



Each of these symbols are put on the seder plate so that we may ask not only how
they help us remember the Exodus from Egypt, but also what do these symbols
mean for us today and what can they mean for future generations? In order for the
symbols to be meaningful to us we must ask how they signify liberation in our
own lives today.

1. Shavuot

“On Passover, God committed to the covenant by an act of redemption. On Shavuot,
standing at Sinai, the Jewish people responded by accepting the Torah. The teaching that
guides the way of the Jews, the Torah, became the constitution of the ongoing
relationship of God and the Jewish people.” (Greenberg, p. 68).

A. Shavuot as Z’man Matan Torateinu (the season of the giving of the Torah)

1. “On Shavuot, the Jewish people celebrate their covenantal relationship with
God and reaffirm their commitment to a Jewish life of study and practice. The
significance of the events at Sinai derives not only from the receiving of mizvor
but also from their acceptance as is illustrated in Israel’s response, Nu ‘aseh

v 'nishma (We will fulfill and we will hear/understand). Sinai represents a
constant effort to confront life and history in light of this covenantal
relationship.” (Gates of the Seasons, p. 76.) At this moment, the liberation from
Egypt becomes an intergenerational experience in which each person in every
generation, through study, learning, and living Judaism, expresses the ultimate

form of liberation and freedom; the choice of commandedness, the acceptance of

a discipline to guide our lives.

2. The reenactment of Sinai starts forty-nine days before the event. The
countdown begins on the first night after the Exodus. We observe Shavuor seven
weeks after Passover, on the 6th of Sivan, as it is said: “From the day which you
bring the sheaf of wave offering, the day after the Sabbath [understood by the
Rabbis to mean the first day of Passover], you will count seven weeks. They must
be completed, and you must count until the day after the seventh week - fifty
days...On that same day you shall hold a celebration. It will be a holy day for
you.” (Leviticus 23:15-16, 21).

The Omer (counting) is counted every night from one to forty-nine, by days and
by weeks. According to Maimonides’ interpretation, as soon as the Israelites were
out of Egypt, they looked forward to receiving the Torah. Maimonides views
Sefirat Ha'Omer (the counting of the Omer) as the outcome of the extraordinary
anticipation that Jews felt for the moment of Revelation.
a. We count seven weeks between Passover and Shavuot. The word
Shavuot means “weeks” referring to the seven weeks of counting. Seven is
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the number/symbol of perfection in biblical language: Shabbat is the
seventh day, the slave goes free in the seventh year, etc.

B. Tikkun Leil Shavuot

1. There is a custom to stay awake the entire night of Shavuot in preparation for
the Revelation. The preparation is the study of Torah, preparing a Jew for what he
or she is about to receive. The Tikkun Leil Shavuot (liturgy of the night of
Shavuot) is an anthology that symbolically represents the complete Torah,
written and oral. The all-night study is culminated on the moming of Shavuot
when the entire congregation gathers to hear the reading of the Ten
Commandments.

2. In order for Shavuot to be the festival which transforms the Exodus from a
one-time event to an on-going process of this covenantal relationship we must be
awake and prepared to receive and accept the Torah. We have a responsibility to
carry on the partnership which began with the generations who came before us
and will continue on with future generations. This all night study is an
opportunity for us to participate in the covenantal community by engaging in
study and standing before Sinai every year on the morning of Shavuot.

L. Sukkot

“Sukkot celebrates the way of liberation - the march across a barren desert to freedom
and the Promised Land.... The liberated person is the one who learns to accept the daily
challenges of existence as the expression of self-fulfillment and responsibility. Sukkot
commemorates the maturation of the Israelites, achieved not in crossing the Sea of Reeds
but in walking the long way to freedom.” (Greenberg, pp. 96-97).

A. Mitzvot of Sukkot
1. Living in the Sukkah (discussed below)

2. Gathering together the arbah minim (four species) - /ulav (palm), efrog
(citron), hadas (myrtle), and aravah (willow). The identification of the four
species is based on the Rabbinic interpretation of Leviticus 23:40, “On the first
day you shall take the product of the /adar trees, branches of palm tress, boughs
of leafy trees, and willows of the brook.”

The etrog has maintained a separate identity. Two willow branches and three
myrtle branches are bound together around one palm branch and are called the
lulav.

The four species are tangible reminders of our connection and dependency to the
land. As we wandered throughout the desert, not only did we depend on God but
we also depended on the resources of the land to survive the journey through the
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desert. Our liberation from Egypt subjected us to the realities of freedom: survival
and the fragility of life.

3. Rejoicing during the festival - As the Torah teaches, “You shall rejoice on your
festival...for Adonai your God will bless all your crops and all your undertakings,
you shall have nothing but joy” (Deuteronomy 16:14,15). While rejoicing is a
mitzvah on all of the shalosh regalim, it is characteristic of the observance of
Sukkot. So much so that the tradition has designated it as Z’man Simchateinu,
“the season of our rejoicing.”

B. The Sukkah

1. It is a mitzvah to celebrate in the sukkah. The Torah says, “You shall live in
sukkot (booths) seven days; all citizens of Israel shall live in sukkot, in order that
the future generations may know that I made the Israelite people live in sukkot
when I brought them out of the land of Egypt.” (Leviticus 23:42-43)

2. “The sukkah (booth) is the central symbol of the ancient Israelites’ trust and
hope for forty years in the desert. The Hebrews left the protection of man-made
thick walls to place themselves under the protection of God... Their act of faith
remains a source of merit for the people of Israel and a continuing support for the
covenantal commitment. By eating, learning, and sleeping in the booth so that the
sukkah becomes one’s home for a week, we reenact their original act of faith.”
(Greenberg, p. 99).

3. The sukkah must be a temporary structure, not a permanent one. This is to
remind us of the portability of the huts in the desert as the Israelites wandered
from place to place for forty years. It also stresses one of the themes of the
holiday - the impermanence of our lives. We recognize our fragility and
vulnerability as we dwell in the sukkah and how God is the source of our
protection.
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amily:
» A Passover skit: This can be done in the context of a Passover Seder or as a separate
activity to get families in the spirit of Passover. Role-playing is a wonderful way to
involve people in the story of the Exodus and the act of “storytelling” (i.e. Maggid). It
is something the families can incorporate into their own Passover seders as well. A
role-play - unlike a play - involves no costumes or set script, however, costumes and
props can only enhance a skit.
See Chapter 7: Storytelling - Maggid from The Leader’s Guide to the Family
Participation Haggadah: A Different Night for a detailed role-play.

¢ Build a counting machine for Sefirat Ha’Omer: Have each family create an actual
counter for the 49 days between Passover and Shavuot. Why do we count the days
between Passover and Shavuot? We countdown to events that are important in our
lives (birthdays, going on a vacation, the first day of school, etc.) in anticipation of
the event. What are we counting towards?
On Shavuot: On Shavuot, we receive God’s Teaching - the Torah. We can
recreate the Revelation by passing a teaching onto our own children. Have the
parents find a Torah teaching that they want to pass on to their children (i.e. a
story from the Torah, the Ten commandments, etc.). On the day of Shavuot, the
parents will share their Teaching with their children. Encourage families to make
this a tradition in their family. Each year, the parents can pass on a new Teaching
to their children.

¢ As aclass, help build the synagogue’s sukkah or the class can build their own sukkah
in someone’s backyard. To emphasize Sukkot as Z'man Simchateinu “a season of
rejoicing” have each of the families create decorations for the sukkah which represent
the simchas “festive occasions” they have celebrated in their own families. As a way
to record a family’s simchas, each family can create a photo album/scrapbook of the
simchas they have had in the last year. Each year they can add all of the celebrations
from the past year to their album. Once the sukka/ is complete share a meal together
in the sukkah. Give each person the opportunity to say the blessing and shake the
lulav.

*  Sukkot Sensory Experience: Z'man Simchateinu, is a holistic sensory experience. We do
not just visualize a time of rejoicing, we also taste, feel, hear, and smell it. Sukkor gives
us the tools to fully rejoice in the festival. Give families the opportunity to experience
each of the elements of Sukkor at different sensory stations, which contain one or more of
the following activities:

Feel: shaking the /ulav, building a sukkah

Taste: sharing a meal together in the sukkah

Hear: the blessings recited for dwelling in the sukkah and shaking the /ulav

Smell: the etrog

See: all of the rituals and symbols of Sukkot




If the families wrote a story of their own experience of the Exodus event. Have them
continue their story (or they can begin a story from when they left Egypt and are now
beginning their desert journey) in the desert. What are the trials and tribulations they
face in the desert? Are they better off than they were in Egypt? Do they believe that
God will carry them through the hardships of life in the desert? Will the sukkot be
enough to protect them?

Natural Sukkah: On Sukkot we acknowledge the fragility of our lives as we dwell in
the sukkah. We again return to nature and recognize the Source of creation and
protection around us. Spend a day in nature (park, forest, etc. ). Find a spot a in nature
that provides a natural sukkah, canopy of protection. Have a discussion about
removing ourselves from our permanent shelters on Sukkor and returning to a more
fragile environment. Does being out in nature make us feel more or less secure?
Why? Does it bring us closer to God or further away? Why? When we are out in
nature are we relying more on our faith in God as the Israelites did when they were in
the desert? Why on Sukkot do we physically remove ourselves from the security of
our homes to dwell in a temporary structure?

Children:

Passover Journalists/Detectives: Assign the role of Journalists or Detectives to the
children. Their assignment is to find out all about the characters and symbols in the
Haggadah. Come up with people, places, things, etc. related to the elements of the
Passover story AND the elements of their own personal Passover Seders. Have the
children create a list of questions they want to ask:

What is Moses like as a guy to just hang out with? Who built the pyramids?

Where is Egypt?

When were the pyramids built?

Why do we tell the same story every year (if we know how it ends)?
The children will then ask their parents these questions. This activity can be done in
the setting of the class or at a Passover seder.

This activity is appropriate for all three of the festivals. Each festival is full of
symbols and characters which can be investigated by the Exodus Detectives.

Adult:

“A Symposium About Slavery and Freedom” (from Chapter 10 of The Leader’s
Guide to the Family Participation Haggadah: A Different Night). Each generation
works towards a perfect world where no one will be a slave. The Haggadah declares
that “we still are slaves now, though next year we will be free.” How are we slaves
today - politically, economically, psychologically, spiritually? Use the quotes from
Chapter 10 for a discussion of this question. (See the directions from Chapter 10 to
guide the discussion).
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Tikkun Leil Shavuot: Have an all-night or late-night study session for the parents. The
study session can be Torah or other classical texts which the adults may be interested
in. As a group, the adults can further explore the Exodus narrative through the
allusions to the Exodus in the Torah (see Unit I for references to future allusions).
Examine how the allusions shape the Israelite people’s perceptions of God, their
history, and their future as a nation and religion.

In what context are the references used? How do the people respond to the allusion?
How are the Israelites remembering the event in their own journey to the Promised

Land?
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CLOSING ACTIVITIES

Retum to the Exodus narratlve Each farmly will reread the story together

What parts of the story are 51gmf' jcant for your famr]y based on what you have
learned over the course of this curriculum?

Examine the narrative through the eyes of the concepts covered in the
curriculum - Are our Jewish actions an accurate rememberance of the narrative?
How do our actions stray from the narrative? Are we leaving out signficant
pieces of the story through the practices and rituals we observe?

Throughout history, the Exodus narrative continues to be the Master Story of our
tradition what are the pieces of the story which make it timeless? What rituals,
mitzvot, and celebrations (or what combination) are the most holistic tools for
remembering the Exodus for your family and as individuals?

What new rituals (daily, weekly, monthly, and/or yearly) could be created to
remember the Exodus narrative?

Now that journey through the wilderness has ended, each family will create a
description of their “entrance into the Promised Land”. What does each family’s
Promised Land look like? Meaning, how will they create Jewish space, Jewish
actions for their family? What will the observance of rituals, the fulfillment of
mitzvot, the significance of prayer, the celebration of Shabbat be for them based
on their experiences so far? This activity is not a complete and definite
representation of their Jewish practices for all time, but is the beginning of a
continual process of learning, engaging, doing, and understanding. Just as
Judaism continues to change from generation to generation our personal and
family expressions of Jewish life will also grow from generation to generation.

Have the families create their own “master story”. A story that describes an event that
forms their identity as a family. (Can be told through art, song, a video, an heirloom,
etc.) Then describe a way in which the story will become ritualized in their lives and
how it will be passed on to future generations.
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Fo Flds, A Torah Commest®ry jor Ouy Tomds

SPARKS, FRAGMENTS, MEANINGS
A Reader-Friendly Intvoduction

What is the “Torah»? ,

The Torah is more than the treasure of the Jewish
people, more even than the sacred scroll that
bonds Jews to one another and to all the gener-
ations who have praised it with the words: “It is
a tree of life to all who grasp it, and whoever holds
on to it is happy; its ways are ways of pleasantness,
ts paths are peace.” (Proverbs 3:17-18)
orah is a vast and diverse library. It con-
tains ancient stories, science, histories, ritual prac-
tices, philosophy, and ethical standards. Its pages
are filled with powerful prose and poetry about
the clash of individuals and nations. Within its
five books, Genesis, Exodus, Leviticus, Numbers,
and Deuteronomy, we encounter the unique way
in which the Jewish people views the universe,
humanity, and God. No subject is excluded: birth
and death, rivalries between children and parents,
battles for power, lust, cheating, charity, sexual
discrimination, greed, community building, re-
sponsibility for the homeless and hungry, taxation,
real estate, ecology, business and medical ethics,
marriage and divorce. First-century C.E. teacher
Ben Bag Bag captured the truth when he told his
students: “Turn the Torah, and turn it again, for

everything you want to know is found within it.” '

(Avotr 5:25)

How can we understand the Torah?
Ben Bag Bag may have been correct, but, for many
of ygyreading and understanding the Torah is not

casy. Often we find the language confusing and
the stories or flow from one subject to another
puzzling. We want to “turn it” and be enriched,
even inspired by it, but we end up frustrated and
bewildered. “What,” we ask, “can the ancient To-
rah teach us today? What meaning can it have in
our lives?”

A Torah Commentary for Our Times has been
written with the conviction that there is not only
much that we can learn from the Torah but also
that studying and sharing its insights can be both
inspiring and enjoyable. Our purpose is to present
cach parashah, or “weekly Torah portion,” so that
it is easy to understand and so that its themes are

" relevant and accessible.

With each parashah we will ask two basic ques-
tions: “What is this Torah portion about?” and
“What meaning can this Torah portion have for
us?”

For clarification, we will identify the most im-
portant themes of each parashah and then present
the varying, and often clashing, opinions of Jewish
interpreters throughout the ages. At times we will
advocate a particular point of view, but most often
we will leave final conclusions to the reader.

The art of “interpreting” Torah

While the organization and presentation of our
material may be new, the method we are em-
ploying has been tested by Jews over thousands
of years. We are not the first to find the contents



Fnrm Jood Grishaver's 6‘9){\ﬁ Torah_

FOR PARENTS AND TEACHERS

It is easy to imagine that many of the Torah's stories were first told around a campfire. The
Torah is filled with exciting images that a listener needs to picture in his or her mind. We are
taken on a stormy ride on a boat filled with animals, and then shown a peaceful rainbow.
We look up a ladder ascending into the heavens and then wrestle a sfranger in the dark.
We are given a coat of many colors, thrown in pit, and then emerge fo hear more dreams.
The Torah has an oral impact. It haunts the listener with images, infroduces him or her to
significant role models, and evolves the first layer of a moral fabric. Like our ancestors, most
children first encounter the oral dynamic of Torah, hearing its stories long before they study
its texts. They are fold or read stories which become the basis for crafts, drama, discussion,
and other extensions of imagination.

The Torah, however, is more than a collection of bedtime stories. Ifs stories are precisely
crafted texts that need careful closereading. Much of the Torah’s depth comes fromthe
way its stories are told. Whenwe do look closely, we find stories written in specific patterns,
with words being reused specific numbers of times, with significant insight being
communicated through subtle word changes, and with word-symbols being evolved
through a series of usages. We are taught fo be “keepers,” first of a garden, then of our
brother, and finally of a covenant. We are made to feel like “strangers” in Canaan,
“strangers” in Egypt, and then are taught to protect and help the “stranger in our midst.”
Moving through the mythic fabric of the Torah's tales is the concise evolution ofa
significant vocabulary of Jewish existence. The Jewish people’s relationship with Torah is
indeed rooted in an oral experience, but ifs foundation lies in the close reading of its texd.




% Quotes on Torah:

It is a tree of life to all who grasp it, and whoever holds on to it is happy; its ways are
ways of pleasantness, and all its paths are peace.
Proverbs 3:18

Turn the Torah, and turn it again, for everything you want to know is found within it.
Pirke Avot 5:22

Rabbi Tarfon and the other rabbis were once saying....in Lydda when the question was
raised before them: “Is study greater or practice?” Rabbi Tarfon said, “Practice is
greater.” Rabbi Akiva said, “Study is greater.” Then they all answered and said, “Study is
greater for it leads to deeds.” .
Babylonian Talmud, Kiddushin 40b

Every Jew is required to study Torah, whether poor or rich, healthy or ailing, young or
old and feeble. Even a man so poor that he is maintained by charity or goes begging from
door to door, as also a man with a wife and children to support, is under the obligation to
set aside a definite period during the day and night for the study of the Torah....Until
what period is one obligated to study Torah? Until the day of one’s death.

Moses Maimonides, Mishneh Torah, “Laws of Torah Study,” 1:8,10

If you truly wish your children to study Torah, study it yourself in their presence. They
will follow your example. Otherwise, they will not themselves study Torah but will
simply instruct their children to do so.

Rabbi Menahem Mendel of Kotzk

On why the mitzvah of studying Torah outweighs all of the other mitzvot....
These are the deeds which yield immediate dividends and continue to yield fruit in time
to come: honoring parents, doing deeds of kindness, attending the house of study
punctually, morning and evening... But the study of Torah is equal to them all [because it
leads to them all.]

Babylonian Talmud, Shabbat 127a

Don’t just say the words of Torah, BE Torah
Rabbi Dov, The Magid
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A ToraH COMMENTARY FOR OQUR TIMES

“(1) Have I exhausted the available constitu-
tional methods of bringing about the desired
yge? (2) Do the people I urge to join me
vely seek to improve the society or do they
wish to excite passions that would destroy society
itself? (3) What is likely to be the effect of the
rvesistance on me, on others, and on the com-
munity? (4) Are my own motives and objectives
clear to myself and to others; is my aim genuine
social change or mere self-gratification? (5)
Given that I oppose specific laws, am I prepared,
out of my deep vespect for law itself; to suffer the
consequences of my disobedience.” (New York
Times Magazine, November 26, 1967)

Civil disobedience and liberation

We may understand how Hebrew women would
muster the courage to disobey the king’s orders
and refuse to kill Hebrew children. But consider
gulie significance of theiv deed if Shiphvah and
ah were valiant Egyptian women who re-
buffed the great pharaoh. They did not say, “My
country, vight or wrong. . . . The case of the
Hebrew midwives is proof that dissenting in-
dividuals can resist evil and thus start a whole
process of liberation. (Pinchas Peli, Torah To-
day, B’nai Brith Books, Washington, D.C.,
1987, p. 58)

The midwives bravely said no to Pharaoh’s com-
mand that they kill every male Jewish baby. They
refused to follow their national leader because they
considered his order to be immoral. Instead of
making excuses that they were “only following
orders” or that “good citizens uphold the law even
if they believe it is unjust,” Shiphrah and Puah
refused to carry out Pharaoh’s demand. Forced
into making a difficult decision, one that risked
their safety, they chose the higher principle of
saving life over carrying out Pharaoh’s command.
Their conviction that each human being is created

“in the image of God” led them to disobey Pha-
raoh’s order to murder Jewish babies.

T-I;EREK GIMEL: Moses: Fear,

Courage, Self-Dounbt, or Humility?

When Moses is called by God to return to Egypt
to lead the Jewish people to freedom, his first
response is a question: “Who am I that I should
go to Pharaoh and free the Israelites from Egypt?”
When God tells him, “I will be with you,” Moses
is unsatisfied and asks for proof. After God tells
him what to say to the Israclites, Moses still has
his doubts. “What if they do not believe me and
do not listen to me?” he asks. Even after God
shows him signs and gives him a staff with which
to perform magical wonders, Moses continues to
hesitate. He offers excuses. “I have never been a
man of words,” he says, hoping that God will
choose someone else to lead the Israelites to free-
dom.

Why didn’t Moses happily and quickly accept
God’s call to leadership? Why does he offer ex-
cuses? Is he afraid? Has he no courage? Is it his
way of showing humility?

:N\\
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What should a person do?

Rabbi Hillel taught: “If I am not for myself,
who will be for me? But, if I am only for myself;
what am I? And, if not now, when?

(Avot 1:14)

Rabbi Judah taught: “Which is the right path
to choose? One that is honovable in itself and
also wins honor from others.”

(Avot 2:1)

Rabbi Hillel said: “In a place where people are
without couvage, act bravely!?
(Avot 2:6)
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Interpreters throughout the ages have wondered
about Moses’ reaction and response to God. For
e, the rabbis who wrote the Midrash spec-
pthat it took God an entire week to convince
Moses to return to Egypt to work for the liber-
ation of his people. Some of the rabbis explain
that he hesitated because he did not want to hurt
or anger his older brother, Aaron. Aaron had
led the people in Egypt for eighty years. Moses
felt that he could not suddenly return and an-
nounce that he was replacing him.

Others argue that Moses was truly humble. He
feared that he did not possess the political or spir-
itual skills to liberate his people, especially the
talent of public speaking. So he pleaded with God
to choose someone ¢lse for the task. (Exodus Rab-
bah 3:14,15)

Rabbi Nehori, who lived in Israel during the
second century CE., claimed that Moses weighed
the situation and decided that what God was ask-
ing him to do was impossible. The rabbi imagines
Moses arguing with God: “How do You expect
me to take care of this whole community? How
shall I shelter them from the heat of the summer
sun or the cold of winter? Where shall I find food
and drink for them once I have taken them out
pt? Who will care for the newborn babies
an the pregnant women?” For Rabbi Nehori,
Moses was a realist asking hard questions and
concluding that he was being asked to take on an
impossible mission. (Exodus Rabbah 3:4)

Rashbam, the grandson of Rashi, also believes
that Moses hesitated to accept God’s call to liberate
the Jewish people because he was a realist and saw
no chance for success. Seeking to understand Mo-
ses’ logic, Rashbam explains that Moses must have
asked himself: “Is Pharaoh such a fool as to listen
to me and send his slaves away to freedom?” Filled
with such doubts, Moses, says Rashbam, con-
cluded that his mission to free the Israelites would
end in failure. (On Exodus 3:11)

Shadal provides another excuse for Moses’ hes-
itation. He says that by the time God called Moses

to return to liberate his people, Moses was an old
man. He was weak and felt infirm from many years
of shepherding from early in the morning until
late at night. Since he had spent most of his time
in silence, he could not imagine himself standing
before Pharaoh and arguing for the freedom of
his people. So, argues Shadal, Moses made excuses
to God and asked that someone else be sent to
free the Jewish people. (On Exodus 4:10)

Modern writer Elie Wiesel speculates that Mo-
ses had another reason for refusing God’s request
that he return to Egypt. Wiesel writes that “Moses
was disappointed in his Jews.” When he had de-
fended a Jew being beaten by an Egyptian, no
Israelite came forward to help him. Instead, two
Jews criticized him the next day for what he had
done. Nor had any Israelites offered help to him
when Pharaoh put out a warrant for his arrest.
“Clearly,” Wiesel comments, “Moses had no wish
to return to his brothers, no wish to reopen a
wound that had still not healed.” (Messengers of
God, Random House, New York, 1976, pp. 188~
190)

Jewish tradition and humility

No crown carvies such royalty as that of humility.
(Rabbi Eleazar ben Judah)

The sumamt of intelligence is humility. (Ibn Ga-
birol)

The test of humality is your attitude to those who
ave working for you. (Orhot Tzadikim 12, ch.
2)

Humulity for the sake of approval is the worst
arvogance. (Nachman of Bratzlav)

In contrast to Wiesel’s explanation of Moses’ re-
luctance to return to Egypt, Rabbi Daniel Silver
suggests that Moses’ response to God was very
typical of Middle Eastern behavior at the time. It
was a matter of good manners to plead that you
were unworthy of taking on major responsibilities.
To say “I am not capable” or “I do not possess
the right talents” or “let others more able than I
do the job” was considered not only correct be--
havior but also a demonstration of strength of

I
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character. Bragging about yourselfor singing your
Own praises was unacceptable. It was a sign of
weakness and false pride. So Moses demonstrated
h ess for leadership through his hesitation to
God’s command to free his people. His
humility was proof that he was truly the right
person for the job.

Prophetic reluctance

When Amos was guestioned abour being a
prophet, he told Amaziah, the priest of Bethel:
“T am not a prophet, and I am not the son of
a prophet. I am a cattle breeder and a tender
of sycamore figs. But the Lord took me away from
Sollowing the flock. . . 2 (Amos 7:14-15)

It is reported that, when Isniah was chosen by
God to become a prophet, he vesponded by saying:
“Woe is me; I am lost! For I am a man of
unclean lips and I live among a people of unclean
lips.. . . His lips were then touched with buyn-
ing coals, and he was sent on bis way to speak
to the people of Israel. (Isaiak 6:5-6,9)

After Jevemiah was appointed by God to become
a prophet he vesponded: “Ah, Lord God! I dow’s
j 1now to speak, for I am still a boy.” And
answered him: T will put My words into
B your mouth.” (Jeremiah 1:6,9)

Moses’ hesitation to take on the task of leading
his people is very similar to the reluctance later
expressed by the great prophets Amos, Isaiah, and
Jeremiah. They also doubted their abilities and
asked God to find other messengers. Like Moses,
they feared that they were incapable of doing what
God wanted of them.Their hesitation arose out
>f genuine modesty, a feeling that they were un-
vorthy of the burden of leadership. Judging from
heir accomplishments, however, their humility
vas proof of their real strengths and of their loyalty
o God.

Moses, t00, has serious doubts about his ability
o rescue his people. He knows that the challenge

is enormous and that the dangers are great. Pha-
raoh is the most powerful ruler in the world. The
Israclites are weakened by years of slavery, beaten
into submission. Moses’ fears and hesitations are
understandable. There is realism and wisdom in
his modesty. He knows that the liberation of his
people depends upon his ability to inspire their
confidence, courage, and hope. He wonders if he
will ever be able to convince them that God s
calling them to march out of Egypt into freedom.

Great leaders are not blind to the difficulties
they face. They realize the difficulties of the chal-
lenges before them. At times they feel unworthy
and filled with doubts about themselves and those
they lead. Sometimes they want to run away and
hide rather than face the hard decisions that need
to be made.

Perhaps that is how Moses felt when God called
him to return to Egypt. He may have hesitated
out of fear that he was incapable of doing what
God asked or out of a sense that he could do
nothing about a hopeless situation. In the end,
however, he had the strength and faith to take on
the task. He returned to Egypt and worked for
liberation of his people.

QUESTIONS FOR STUDY AND
DISCUSSION

L. Author Israel Zangwill has commented: “If
there were not Jews, they would have to be
invented [as a] guaranteed cause for all evils.”
Did Pharaoh need a scapegoat, or was it out
of fear that he oppressed the Israelites? Would
youagree that those who assimilate or abandon
Jewish tradition may cause anti-Semitism?

2. Shiphrah and Puah refused to carry out Pha-

raoh’s orders to kill Jewish babies, Under what
other conditions is civil disobedience necessary
and justified?

3. Moses expresses doubts about his ability to

lead his people out of Egyptian oppression.
How do you interpret his motives? Was his
“humility” a demonstration of weakness or
strength, of fear or leadership?
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That evening, the camp is covered with quail
to cat; in the morning, manna, a flaky substance
like coriander seed, white in color and tasting like
h d wafers, rains down upon the people. Mo-
ses orders the people to collect an omer’s measure,
approximately a hand full, for each person and a
double amount on the sixth day for the Sabbath.

Nonetheless, some people go out to gather
manna on the Sabbath. They find nothing, and
God declares to Moses: “How long will this peo-
ple refuse to obey My commandments and My
Teachings?. . . Let the people remain where they
are and observe the Sabbath.”

3.
From the wilderness of Sin, Moses leads the Is-
raclites to Rephidim. Finding no water to drink,
the people complain once again. “Why did you
bring us from Egypt to die of thirst?” Frustrated,

THEMES

Moses cries out to God, “What shall I do with
this people?” God tells Moses: “I will be standing
before you on the rock at Horeb. Strike the rock
[with your rod] and water will come forth from
it.” Moses does this, and the people are given
enough to drink. The place is named Massah,
which means “trial,” and Meribah, which means
“quarrel.”

4.
While camping at Rephidim, the Israelites are at-
tacked by the forces of Amalek, a group of tribes
that live in the Sinai desert. Moses orders Joshua
to organize a response to the attack. Joshua suc-
cessfully overwhelms the enemy, and Moses builds
an altar and names it Adonai-nissi, meaning “God
is my banner.” He declares that “God will be at
war with Amalek throughout the generations.”

Parashat Beshalach contains three important themes:

L. The “miracle” of the Israelites” escape from Egypt.
2. The Israelites” “complaints” in the desert.

PEREK ALEF: Was Israel’s Escape
from Egypt a “Miracle”?

The Torah’s report of Isracl’s departure from
Egypt makes it clear that the liberation was not
only a human effort. We are told that the people
were led by an angel of God and by a pillar of
fire by night and a pillar of cloud by day. When
they arrived at the Sea of Reeds and saw the Egyp-
tian army advancing upon them, God split the
waters of the sea so that they could walk safely
on dry land to the other side. Then, God rolled
back the waters upon the Egyptians, drowning all
of them together with their horses and chariots.
Upon seeing the “miracle” that God had per-
formed for them, the Israelites sang out: “I will
sing to the Lord, for God has triumphed glori-
ously;/Horse and driver God has hurled into the
sea./ . . . You made Your wind blow, the sca
covered them;/They sank like lead in the majestic
waters.” (Exodus 15:1,10)

3. Amalek’s attack upon the Israelites.

Is that really what happened? Can we believe
that God sent angels to lead the Israelites, split
the sea for them, and destroyed the Egyptians by
drowning them? Did Moses play any role in the
victory? Did the Israelites do anything to save
themselves? Is the Torah story an exaggeration
beyond belief?

If I told you what the teacher told us . . .
We are told about the ten-year-old whose father
was driving him home from veligious school.
“What did you learn about today?” bis father
asked. The child vesponded: “The teacher told
us about the Israelites’ escape from Egypt. They
came to the Sea of Reeds and built pontoons and
Arove across the water. As soon as the Egyptians
and their tanks weve on the pontoons, the Is-
raelites sent in their aiy force and bombed them.”
The father looked with surprise at his child.

“Is that really what the teacher told you?” “Not
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really,” answered the child, “but, if I told you
what the teacher told us, you would never believe
it!”

It was a miracle
There are always those who will deny the existence
of miracles. They claim that the works of ha-
Shem (God) are simply natural phenomena.
This was the attitude that many nonbelievers
assumed in regard to the splitting of the Red
Sea. It was caused by an eavthquake, they might
claim; it was just a freak accident of nature.
To forestall any such beliefs, ha-Shem mag-
nified the mivacle of the Red Sea. He split not
only the Red Sea but also all the waters in the
world. Even water that was in a cup gravitated
to two separate sides! Because of this no one conld
deny that the splitting of the Red Sea was a true
miracle. . . . (Rabbi Movdechai Katz, Lilmod
Ullamade: From the Teachings of Our
Sages, Jewish Education Program Publications,
New York, 1978, p. 75)

According to the author of the Zohar, God created
one miracle after another to liberate the Israelites.
Plagues were sent to convince Pharaoh to free the
people. When they reached the Red Sea, God
caused the waters to split and harden so that the
Israelites could walk safely from one shore to the
other on dry land. As soon as Pharaoh and his
army entered the sea, God allowed the waters to
crash in upon them, destroying the entire army.

Many commentators ask: How can God allow
such miracles? Would the world not be destroyed
if the laws of nature, like gravity that causes the
Red Sea to flow, were suspended even for a sec-
ond?

The Zohar provides an answer. Quoting Rabbi
Isaac (perhaps second century CE.), we are told
that, when the Israelites approached the Red Sea,
God called upon the great angel who had been
appointed to rule over it. “At the time I created
the world,” God said to the angel, “I appointed
you angel over this sea, and I made an agreement
with you that, later when the Israelites would need
to pass through your waters, you would divide
them. Now they have arrived at the sea; open it
and allow them to pass through safely.” (Zohar,
Beshalach, 48a—49a)

Clearly, the early rabbis were troubled by the
Torah’s claim that God had made a miracle at the
Red Sea. Rabbi Isaac’s explanation seems to over-
come the problem by saying that the splitting of
the sea had already been fixed or preordained at

~the time God created the world. In other words,

God anticipated the need for dividing the Red
Sea and “programmed” the event. Therefore, ac-
cording to Rabbi Isaac, it was not a matter of a
miraculous suspension of the laws of nature. In-
stead, the splitting of the Red Sea occurred exactly
as God had preplanned it!

Other interpreters agree, but their explanations
of what happened at the Red Sea are different.
Some say that the splitting of the sea occurred in
a natural way.

Rabbi J. H. Hertz speculates that “a strong east
wind, blowing all night and acting with the ebbing
tide, may have laid bare the neck of the water
joining the Bitter Lakes to the Red Sea, allowing
the Israelites to cross in safety.” Rabbi Hertz also
explains that “a sudden cessation of the wind

. .would . . . convert the low flat sandbanks
first into a quicksand and then into a mass of
waters” which would have drowned the pursuing
Egyptians. (The Pentateuch and Haftorahs, Son-
cino Press, London, 1966, pp. 268-269)

I Rambam (Maimonides)

Use of mivacles

A mivacle cannot prove what is impossible; it s
useful only to confirm what is possible. (Moses
Maimonides, Guide for the Perplexed 3:24)

Believing in miracles

In short, I do not believe in mivacles. Not if the
word be intevpreted in its usual sense as excep-
tions to the laws of nature. I believe in miracles
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only as occurrences and events that are far too
marvelous for me fully to comprebend but thar
tirely consistent with nature’s accustomed
erns. . . . Do you know any word more de-
scriptive than mivacle for the fact that within
the tiny, submicroscopic cell each of us was at the
moment of conception weve alveady contained
the seeds of all the physical traits, all the mental
characteristics, all the emotional proclivities, all
the creative possibilities of the adults we are to-
day? Compared to that, a sea splitting in two

. . is simple child’s play. There are more mir-
acles without magic in this universe than the
wisest of us could ever identify. The trouble is
that most of the time we’ve looking for them in
the wrong places. (Roland B. Gittelsohn, Man’s
Best Hope, Random House, New York, 1961,
pp. 114-118)

Modern Bible scholar Umberto Cassuto claims
that what happened at the Red Sea “is a com-
mon occurrence in the region of the Suez.” He ex-
plains that “at high tide, the waters of the Red Sea
penetrate the sand, from under the surface, and
suddenly the water begins to ooze up out of the
which has been dry. Within a short time

fad turns to mud, but the water continues to
rise and ultimately a deep layer of water is formed
above the sand, the whole area becoming flooded.
. . . Against this natural background the biblical
account can easily be understood.”

Cassuto, however, does not reject the notion
that a “miracle” occurred at the Red Sea. “The
miracle,” he says, “consisted in the fact that at the
very moment when it was necessary, in just the
manner conducive to the achievement of the de-
sired goal, and on a scale that was abnormal, there
occurred, in accordance with the Lord’s will, phe-
nomena that brought about Israel’s salvation.” (A
Commentary on the Book of Exodus, Magnes Press,
Jerusalem, 1951, pp. 167-168)

Philosopher Martin Buber seems to agree with
Cassuto, but from a different point of view. Bu-
ber argues that the details of what happened at
the Red Sea are not important. “What is deci-
sive . . . ,” he writes, “is that the children of Is-
rael understood this as an act of their God, as a
‘miracle.”” Buber explains that from a historical
point of view a miracle is “an abiding astonish-

ment,” a feeling of surprise and awe that people
sense in especially significant moments. That is
what happened at the Red Sea—and afterwards.
The Israelites saw Pharaol’s advancing army
drowned and destroyed. They were astonished by
the events that saved them. At that moment, as
Buber comments, “the people saw in whatever it
was they saw ‘the great hand of God.”” After-
wards, generations of Jews who retold the story
continued to find in it traces of wonder that they
identified as the miraculous work of God. (Moses:
The Revelation and the Covenant, Harper and Row
Publishers, Inc., New York, 1958, pp. 75, 77)
Whatever happened at the Red Sea, it is clear
that the Egyptians were defeated and the Israelites
went forth to freedom. The victory was surprising,
acritical turning point in Jewish history. For those
who were there, and for those who would tell the
tale afterwards, something momentous and
“astonishing” happened. God split the sea, saved
the Israclites, and assured their liberation. All of
this seemed more than the work of ordinary peo-
ple. Something wonderful occurred, something

called their victory “a miracle.”

awesome beyond human comprehension. So they ’

PEREK BET: Why All the
Complaints against Moses and God?

As astonishing as their victory over Pharaoh’s
army and their Exodus from Egypt, the Israclites
are not portrayed as particularly grateful to God
or to Moses. Our Torah portion, in fact, is filled
with their complaints, angry questions, and dis-
content. On four occasions the people turn on
Moses and attack him with harsh accusations.

The first time occurs just as they are escaping
from Egypt. When the people see Pharaoh’s army
pursuing them, they ask Moses, “Was it for want
of graves in Egypt that you brought us to die in
the wilderness? What have you done to us, taking
us out of Egypt? Is this not the very thing we told
you in Egypt, saying, ‘Let us be, and we will serve
the Egyptians, for it is better for us to serve the
Egyptians than to die in the wilderness’?” (14:10—
12)

The second time occurs just after their “mirac-
ulous” victory at the Red Sea. They travel for three
days and camp at Marah, meaning “bitter,” located
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A painful paradox of our age is that all the advances we have |
made in recention and retrieval of information have not
advanced human identity over oblivion. People do not feel
more confident of remembrance than they did one hundred
or one thousand years ago. We can preserve on tape, on
film, on microchip; we call upon scores of names and details

and lineage; we have catapulted past the imperfections of
human memory. And still we fear forgetting, and being
forgotten.

Stanza 7

Remember [zachor] Your word to Your servant [verse 49].

According to Abraham Joshua Heschel, “the pious person lives always
under the canopy of remembrance.” And Nachman of Bratzlav, who
— . - e —tt . .
faught a simple faith and emphasized the importance of prayer and music,
said: “Forgetfulness is exile. Remembrance is redemption.” Remembrance
has always been central to our identity as a people and to the develop-
ment of trust in God:
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The riches of a soul are stored up in its memory. This is the
test of character—not whether a man follows the daily fash-

ion, but whether the past is alive in his present. When we

want to understand ourselves, to find out what is most precious
in our lives, we search our memory. Memory is the soul’s wit-
ness to the capricious mind. .

Only those who are spiritually imitators, only people who
are afraid to be grateful and too weak to be loyal, have noth-
ing but the present moment. To a noble person it is a holy joy
to remember, an overwhelming thrill to be grateful; while to
a person whose character is neither rich nor strong, gratitude
is a most painful sensation. The secret of wisdom is never to
get lost in a2 momentary mood or passion, never to forget
friendship because of a momentary grievance, never to lose
sight of the lasting values because of a transitory épisode. The
things which sweep through our daily life should be valued
according "to whether or not they enrich the inner cistern.
That only is valuable in our experience which is worth remem-
bering. Remembrance is the touchstone of all actions.

Memory is a source of faith. To have faith is to remember.
Jewish faith is a recollection of that which happened to Israel
in the past. The events in which the spirit of God became a
reality stand before our eyes painted in colors that never fade.

‘Much of what the Bible demands can be comprised in one word:

Remember. “Take heed to thyself, and keep thy soul diligent-
ly lest thou forget the things which thine eyes saw, and lest
they depart from thy heart all the days of thy life; make them
known unto thy children and thy children’s children” (Deuter-
onomy-4:9). "~

Jews have not preserved the ancxent monurnents2 _they
have retained the ancient moments.

o T~ . —————— e
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Memory can inspirit us when we must pass through trials. [t can
serve as a warrant for future hope and can validate our chosen
identity. But memory is fraught with pitfalls. The Hebrew
Scriptures demonstrate the dangerous aspect of memory as well.
The story of Lot’s wife tells us about memory and about freezing
up when we look back. Lot’s wife turns into a pillar of salt to sym-
bolize her grief and tears when she cannot go beyond her past.
“The way through the past involves the danger that some people
never reach the goal because they get lost somewhere.”* We do
have to reclaim the past—the joyous as well as the painful—but we
must do it in a way that will not paralyze us. Until we can take on
the pain, we cannot take on the rest of our lives. We all know peo-
ple who do not seem quite three-dimensional: those who cannot
claim their past lose a dimension of self.

“Not all loss of the past results from an inability to assimilate the
pain. Sometimes, in aging, the memory cells are damaged. Is some-
one whose memory cells are destroyed still the same person? What
is the relationship of memory to identity? An elderly victim of
Alzheimer’s disease is someone whose continuity has been broken,
and if that is the person who held our experiences together, our.own
identity feels threatened. In infancy our self cannot hold its own
experiences, so our parents hold them in trust until we can claim
them. But we cannot hold the aged person’s experiences. However
close the resemblance between caring for the infirmed elderly and
caring for an infant, there are important differences. Infants will
grow into their experiences, but the elderly will not regain their
memories. Infancy and Alzheimer’s lead us onto two different paths:
one to integration and effectiveness, the other to deeper and deeper
dissociation, ending in death. Looking at people with Alzheimer’s

shows us how important a role Widenﬁty.

You have to begin to lose your memory, if only in bits and piceces, to
realize that memory is what makes our lives. Life without memory is
no life at all. ... Our memory is our coherence, our reason, our feeling,
even our action. Without it, we are nothing. ... (I can only wait for
the final amnesia, the one that can erase an entire life, as it did my
mother’s.)’

Israel Baal Shem Tov said that forgetfulness is exile, remem-
brance is redemption. Elie Wiesel brings home a similar point in
relating the following parable:

Wanting to punish his son, the king sends him into distant exile.
Suffering from hunger and cold, the prince waits to be recalled.
The years go by; he has lost the very strength to wait for the royal
pardon. Then, one day, the king sends him an emissary with full
powers to grant the prince’s every desire and wish. His message
delivered, the emissary waits for the prince’s instructions. [The
Prince] asks him for a piece of bread and a warm coat, nothing
else. He has forgotten that he is prince and that he could return to
his father’s palace.”

If the Children of Israel could remember that God had been with™

them in Egypt and was with them now in the wilderness, then
the wilderness would be redemption. Without that memory, the
wilderness would be felt as an exile from the fleshpots of Egypt.
The Israelites needed to remember not merely that they were
delivered from Egypt, but that their redemption took place
_Be_c;alge_gf their relationship to God, which lay at the heart of
their identity. The Children of Israel are, as we all are, children of
God, and that memory would form their identity in the wilder-
ness. How forgetfully and tragically we undername our lives. The
Bible’s task is to help us remember just who we are.
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You have to begin to lose your memory, if only in bits and
pieces, to realise that memory is what makes our lives. Life
without memory is no life at all . . . Our memory is our
coherence, our reason, our feeling, even our action. With-
out it, we are nothing . . . (I can only wait for the final
amnesia, the one that can erase an entire life, as it did my
mother’s . . .)

—Luis Buiuel
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itual Mitzvot

To recite the Shema each moring and evening. [Deut. 6:7]
To bind refillin on the head and arm. [Deut. 6:8] |
To study Torah and teach it to others. [Deut. 6:7]

To make rzitzit (fringes) for a garment. [Numbers 15:38]
To fix a mezuzah on the door of one’s home. [Deut. 6:9]
To rejoice on the Festivals. [Deut. 16:14]

To rest on Shabbat. [Exodus 23:12]

To tell the story of the Exodus from Egypt on the night of thel5th of Nisan. [Exodus
13:8]

To dwell in sukkot (booths) during the Sukkot festival. [Lev. 23:42]

To believe in God. [Exodus 20:2]

Do not imitate the ways of idolators or practice their customs. [Lev. 20:23]
Do not cook meat together with milk. [Exo. 23:19]

During Passover no leaven may be seen. [Exo. 13:7]

16



Ethical Mitzvot

o leave the four corners of your field for the poor. [Lev. 19:9]

To sound the shofar and set all Hebrew slaves free in the Jubilee year (i.e. 50th year).
[Lev. 25:9]

To give half a shekel to the Temple annually. [Exodus 30:12-13]
To come to court to testify when aware of evidence. [Lev. 5:1]
To restore stolen property to its owner. [Lev. 5:23]

To revere your parents. [Lev. 19:3]

To build a fence around your roof and remove potential hazards from your home.
[Deut.22:8]

Do not afflict the widow or the orphan. [Exodus 22:21]
Do not murder. [Exodus 20:13]

Do not refuse to help a person or an animal which is collapsing under its burden. [Exodus
123:5]

Do not deny charity to the poor. [Deut. 15:7]
A capital case cannot be decided by a majority of one. [Exodus 23:2]
Do not muzzle an animal working in a field to prevent it from eating. [Deut. 25:4]

A dead person must be brought to burial the same day. [Deut. 21:23]
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From Kodden's Teacking nutewvol

Wearing Tallit and Tefillin

1oam nby

OVERVIEW

Two of the most important symbols used during
prayer are the Tallit and Tefillin. The wearing of a
Tallit derives from the Mitzvah of putting fringes on
the corners of one's garments. “The Lord said to
Moses: Speak to the Israelite people and instruct
them to make for themselves fringes (tzitzit) on the
corners of their garments throughout the ages. Let
them attach a cord of blue to the fringe at each cor-
ner. That shall be your fringe. Look at it and recall
all the commandments of the Lord and observe
them, so that you do not follow your heart and
eyes in your lustful urge. Thus you shall be
reminded to observe all My commandments and to
be holy to your God” (Numbers 15:37-40).

Putting tzitzit at the corners transforms any gar-
ment into a Tallit. Traditionally, a Tallit is worn by
males, 13 years and older, during Shacharit (morn-
i " and Musaf (additional) services every day. In

e synagogues it is the custom that only married
men wear a Tallit. It is also customary in some con-
gregations for the leader of the Minchah (afternoon)
service and the Ma’ariv (evening) service for Shab-
bat and festivals to wear a Tallit. It is also worn
during the evening service on Yom Kippur.

While women are not required to wear a Tallit
(because it is a positive, time-bound Mitzvah),
neither are they prohibited from wearing one. In
synagogues where women are called to the Torah,
it is usual that they wear a Tallit. Some women wear
a Tallit whenever the tradition prescribes its usage
for men.

The Tallit is not worn in the evening, because in
the passage from Numbers quoted above, one is
supposed to “look at” the tzitzit. This has been inter-
preted to mean by the light of day.

During the reading of that passage, which is part
of the third paragraph of the Sh'ma, it is traditional
to gather the four tzitzit together and kiss them
when the word tzitzit is read. Likewise, when called
to the Torah, it is customary to touch the first word
of the passage to be read with one tzitzit, which one

1 kisses before reciting the blessing.

.ohanim {descendants of the ancient priesthood)
cover their heads with the Tallit during the duchan
ritual — the priestly benediction recited over the

congregation during the Shabbat morning Amidah.

A Tallit may be made of linen, wool, or silk.
However, it may not contain both linen and wool.
This is because of the prohibition against wearing a
garment made of this mixture of materials
(sha'atnez). The tzitzit must be of the same material
as the Tallit. While a Tallit is usually of white material
with black or blue stripes, it may be of any color, or
combination of colors. The Torah commands that a
thread of techelet, royal blue, be attached to each
fringe. Techelet was an expensive blue dye extracted
from the hilazon — a sea molusc found off the
coast of Phoenicia. The use of this dye ceased
during the Rabbinic period, either because of its
scarcity and expense, or because the formula for
obtaining the exact shade of blue was lost.

In addition to the Tallit being worn during prayer,
it is a traditional practice for men to wear a Tallit
Katan, a small Tallit, under their clothes at all times.

When putting on a Tallit, it is custorary to recite
Psalm 104:1-2: “Bless the Lord, O my soul; O Lord,
my God, You are very great; You are clothed in
glory and majesty, wrapped in a robe of light; You
spread the heavens like a tent cloth” The following
blessing is then recited:

PRIYNI NPIP WK DIV 20 APIOK T ADK N2

IPY¥3 quYNnY MY

Blessed are You, O Eternal our God, Ruler of the
universe, Who has made us holy with Mitzvot and
commanded us to wrap ourselves with fringes.

The Tallit is then touched to the eyes, kissed, and
put on.

The purpose of the tzitzit is to remind us of the
613 commandments of Torah. The reminder is
arrived at through gematria, numerology, in which
each Hebrew letter has a numerical value. The let-
ters in the word tzitzit add up to 600, plus the eight
strands and five knots on each fringe, equal 613.
Moreover, the pattern of wrapping the tzitzit at each
corner is: double knot, seven coils, double knot,
eight coils, double knot, eleven coils, double knot,
13 coils. Seven plus eight plus eleven equals 26,
the value of the letters in the tetragrammaton —

28



Wearing Tallit and Tefillin

Unit 12

God’s name. Thirteen is the value of the word
had, which means “one” So the tzitzit also remind
> of the last two words of the first line of the
Sh'ma: “Adonai is One”

The tradition of wearing Tefillin is derived from
four different verses in the Torah, each of which
speaks of a “sign upon your hand and a symbol
between your eyes” (Exodus 13:9, 13:16;
Deuteronomy 6:8, 11:18). The word Tefillin is
usually translated by the Greek term phylacteries,
which means amulets, but they are not amulets.
Rather, they are small leather boxes containing the
above cited verses and wrapped around one’s arm
and forehead before prayer.

Tefillin are worn during the Shacharit (morning)
service on weekdays. They are not worn on Shab-
bat or the festivals lest one carry them, thus trans-
gressing the sanctity of the day. Another inter-
pretation: because they are referred to as being an
ot, a sign, and since Shabbat is also a sign of the
covenant between God and Israel, to wear Tefillin
on that day would be superfluous. Traditionally,
Tefillin are worn by males 13 and older. Before his
thirteenth birthday, a boy begins to practice putting
them on. Because it is a positive, time-bound
itzvah women are exempt, but not forbidden,
om wearing Tefillin.

The Tefillin — box (bayit/house) and strap (ret-
zuah) — are made from the skin of a kosher
animal. The bayit shel yad, which is worn on the
arm, has one compartment. This contains a piece
of parchment on which are written the four verses
cited above. The bayit shel rosh worn on the
forehead also contains the four verses, one in each
of its four separate compartments. It also has the
Hebrew letter shin inscribed on one side of the bayit
and a four-branched shin on the opposite side.

The letter shin stands for Shaddai, one of the
biblical names of God. When the Tefillin strap is
wrapped around the arm and hand in the
appropriate way, the letters in the word Shaddai
are formed.

When both are worn, Tefillin are put on after the
Tallit. The following blessing is recited:

TRIYRI NPT WK DAVT 20 AR T, DK 3
250 maT7 M)

Blessed are You, O Eternal our God, Ruler of the
“iniverse, Who has made us holy with Mitzvot and
commanded us to put on Tefillin.

Some recite this blessing twice, once for the arm
and then again for the forehead. The Tefillin shel
yad is put on one's “weaker” arm (left if one is right-
handed, right if one is left-handed); the sleeve is
rolled up and watch and ring removed so that
nothing is between the Tefillin and the arm. The
bayit is placed over the muscle of the upper arm
and the strap is wound seven times around the
forearm. This is to signify that our covenant with
God is a daily matter. The retzuah is then wound
three times around the hand and middle finger
while the words of the prophet are recited: “And 1
will betroth thee unto Me for ever; . . . in
righteousness . . . in justice . . . in lovingkindness
. .. in compassion . . . in faithfulness; And you
shall know the Lord” (Hosea 2:21-22).

ACTIVITIES

Primary

1. To introduce students to the study of Tallit or
Tefillin, place first one and then the other in a
bag. Allow the students to place one hand in the
bag and touch the ritual object. After everyone
has had a chance to do this, ask students to
describe what they felt. Ask them to guess what
is in the bag. If no one can do so, ask them what
they think the object looks like. Take the ritual
object out of the bag, show it to the students and
explain its significance.

2. Have someone put on Tallit and Tefillin before the
class. This individual should then explain what
they are wearing and why.

3. Extend activity #1 by having each student put on
the Tallit and Tefillin. Take an instant photo of
each child. The students can then write a poem
reflecting how they felt wearing the Tallit and
Tefillin.

4. Bring in a variety of Tallitot to show the students.
You might also wish to ask students to bring in
Tallitot belonging to parents or older siblings.
Have them describe the similarities and dif-
ferences they observe. They can then draw con-
clusions as to what is required and what is left up
to the discretion of the creator of a Tallit.

5. Take a field trip to the studio of a weaver
(preferably a person who weaves Tallitot). The

na
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Unit 12

Wearing Tallit and Tefillin

weaver should demonstrate how cloth is made or
w a Tallit is woven.

6. Play “What Am 1?” first with Tallit, then with
Tefillin. Begin by saying to the students: ‘I am
something Jewish” Studenes ask questions that
are answered ves or no (as in “Twenty Ques-
tions”) and then guess what the object is. Ques-
tions might include: Are you a person? Are you
bigger than a car? Are you tound in the
synagogue? When students guess correctly, or if
they are stumped, display the object and explain
its use.

Intermediate

1. Give pairs of students a copy of the Torah in
English and instruct them to fing the following
verses: Exodus 13:9 and 13:16. Have each pair
compose a statement explaining how Tefillin fulfill
literally the words in these Passages. Have them
include their thoughts on how these verses might
have been interpreted differvntly.

2. Choose one or more of the tollowing Torah
mesorah filmstrips to view and discuss with
ur students: How Tefillin s\ Made, How
efillin Are Worn, Tzitzis — The Badge of Israel,
The Story of Sha'atnez.

3. Obtain several sets of Tefillin and, with the
students, learn how to put them on. The First
Jewish Catalog by Richard Sivgel, Michael
Strassfeld, and Sharon Strassfeld contains a
diagram and explanation for butting on Tefillin,

4. Tell students to imagine that vach of them is a
Tallit given to an almost thirteen-year old. Have
them write a story about wha they see and
experience.

. As a class create an illustrate dictionary about
Tallit and Tefillin. This will require some research
by the students. They may utilize the material
from the Overview section above and other
references listed in the Resources section below,

6. Discuss the following with your students: How is
wearing Tefillin and/or Tallit like tying a string
round your finger?

“ondary

1. Take the class to the sanctuary. Give each a Tallit.

Direct them to follow the traditional customn of
wrapping oneself with the Tallit for a quiet
moment of meditation. Afterward, discuss
whether this might enhance worship and help
dévelop a deeper sense of kavanah.

2. As a follow-up discussion for activity #1, have
students create original poems describing the
feeling of isolation and meditation they
experienced while beneath the Taliit.

3. Have your students learn the blessings recited
when putting on the Tallit and Tefillin.

References: Hebrew Blessings Ditto Pak by
Frances Borovetz, pages 17-18.

4. As described in the Overview section above,
numerical symbolism has been used to interpret
the knots and coils of the tzitzit. Create a bulletin
board display which illustrates this use of
gematria.

References: “A Closer Look at the Txitzis We
Wear, a spirit master stencil available from Torah
Umesorah; The First Jewish Catalog by Richard
Siegel, Michael Strassfeld, and Sharon Strassfeld.

5. Invite a sofer (scribe) to visit your class and
demonstrate how the scrolls are written for inclu-
sion in the Tefillin.

6. Stage a debate on the following issue: Women
may wear a Tallit (or Women should wear a
Tallit). Bear in mind that the Torah does not
specify gender regarding who wears a Tallit. The
Talmud exempts women from time-bound Mitz-
vot so that they would be free for other respon-
sibilities (child rearing and taking care of the
home). Therefore, they are exempt from public
worship and from wearing a Tallit. In many
synagogues, however, women do wear a Tallit.

ALL-SCHOOL PROGRAMS

1. Hold a Tallit-making workshop. Directions for
tying the tzitzit (fringes) can be found in The First
Jewish Catalog by Richard Siegel, Michael
Strassfeld, and Sharon Strassfeld. Judaica stores
can provide you with packets of thread to be
used. Encourage participants to be creative with
their choice of fabrics. Each student may also

want to make a special atarah {neckband) for the
Tallit,

20



Wearing Tallit and Tefillin

Unit 12

2. Begin a Tallit and Tefillin group at your
synagogue which can meet on Sunday morn-
ings. Participants should be encouraged to learn
to put on Tallit and Tefillin and take part in the
morning service.

. Gather all the classes in a large room or, weather
permitting, outdoors. Each class will need a large
piece of fabric or a sheet under which all
students can fit. Seat the classes in groups, with
the groups forming one large circle. Each class or
class representative reads an original statement,
poem, or meditation which they have prepared
about the significance of the Tallit. When the first
class reads, their piece of fabric is spread out in
the center of the circle. Each subsequent class
joins its fabric to the others. Use extra large safety
pins to attach one to another. Once all the
classes have added their fabric pieces, attach
large tzitzit to each corner. Together recite the
blessings for putting on a Tallit. Gently lift up the
giant “Tallit} a symbol of “sukkat shalom a
shelter of peace, and have everyone gather
under it. Together sing “Ufros Aleynu Sukkot
Shelomecha” under the giant Tallit.

FOR THE TEACHERS

Donin, Rabbi Hayim Halevy. To Pray As a Jew: A
Guide to the Prayer Book and the Synagogue
Service. New York: Basic Books, Inc., 1980, pp.
24-37.

Jacobs, Louis. The Book of Jewish Practice. West

Orange, NJ: Behrman House, Inc., 1987, pp.
31-40.

Siegel, Richard; Strassfeld, Michael; and Strassfeld,
Sharon, eds. The First Jewish Catalog.
Philadelphia: The Jewish Publication Society of
America, 1973, pp. 51-63.

Stern, Jay B. Syllabus for the Teaching of Mitzvah.

"New York: United Synagogue Commission on
Jewish Education, 1986, pp. 183-187.

For the Students

Borovetz, Frances. Hebrew Blessings Ditto Pak.
Denver: Alternatives in Religious Educations,
Inc., 1980. (Grades 3-7)

‘A Closer Look at the Tzitzis We Wear” (Stencil
explaining the numerical significance of the tzitzit)
New York: Torah Umesorah Publications.
(Grades 4 and up)

“Do It Yourself Tzitzis Guide” (Stencil illustrating how
to tie tzitzit) New York: Torah Umesorah Publica-
tions. (Grades 4 and up)

Talit Instant Lesson. Los Angeles: Torah Aura
Publications, 1985. (Grades 6 and up)

Audiovisual

How Tefillin Are Made. A 49 frame filmstrip which
describes how Tefillin are constructed. Torah
Umesorah Publications. (Grades 3 and up)

How Tefillin Are Worn. In 51 frames, this filmstrip
details the correct procedure for putting on
Tefillin. Torah Umesorah Publications. (Grades 3
and up)

Tzitzis — The Badge of Israel. A 40 frame filmstrip
which begins with the spinning of the thread and
ends with the proper way of tying the tzitzit to the
Tallit. Torah Umesorah Publications. (Grades 3
and up)
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Affixing the Mezuzah

TR yianb

OVERVIEW

“Hear, O Israel, the Lord is our God, the Lord is
One. You shall love the Lord your God with all your
heart, with all your soul and with all your might.
And these words which I command you this day
shall be upon your heart. . . . You shall write them
upon the doorposts of your house and upon your
gates . . ” (Deuteronomy 6:4-9).

The literal meaning of the word Mezuzah is ‘door-
post,” but it has come to refer to the biblical
passages and encasement which are affixed to the
doorposts of Jewish houses. Some sources trace
the origin of the Mezuzah to the time of the enslave-
ment in Egypt, basing that practice on an Egyptian
custom of placing a sacred document at the
entrance to their houses.

It is thought that, originally, biblical verses were
actually carved into the doorpost. Later, they were
written on parchment which was then fastened to
the doorpost. Eventually, the parchment was placed
for protection in a hollow reed or other casing, as is
the current custom.

The earliest evidence of a Mezuzah is from the
Second Temple period. A Mezuzah parchment con-
taining Deuteronomy 10:12-11:21 was found among
the Dead Sea Scrolls at Qumran.

The Mezuzah has been considered by some to be
an amulet which protects the house. This view may
be based upon the final verse of the Mezuzah: “So
that your days and the days of your children will be
multiplied upon the earth” (Deuteronomy 11:21).
The Jewish mystics even added symbols and
inscriptions to enhance its protective function.

Yet, Maimonides, among others, strongly
objected to considering the Mezuzah an amulet.
Rather, he explained that by the commandment of
the Mezuzah, we are reminded, when entering or
departing, of God’s unity, and are stirred into love
for God. We are “awakened from slumber and from
worldly thoughts to the knowledge that nothing
endures in eternity like knowledge of the ‘Rock of
the World.” This contemplation, Maimonides goes
on, brings us back to ourselves and leads us on to
the right path. (Yad Hazakah, Mezuzah, 6:13)

Other explanations of the significance of the
Mezuzah are: It identifies a home as the residence

of Jews, it reminds us to make our home a place
worthy of God’s blessing, and it reminds us each
time we leave the house of our responsibility to
follow ethical practices in business and professional
life.

The Mezuzah is a piece of parchment (made from
the skin of a kosher animal) on which are written
the first two paragraphs of the Sh’ma, Deuteronomy
6:4-9 and 11:13-21. These passages are written in
22 lines by hand by a scribe called a Sofer STaM
(one who dualifies to write a Sefer Torah, Tefillin,
and Mezuzah). On the back of the parchment the
letters shin, daled, and vod are written. As a word,
they are pronounced Shaddai, one of the biblical
names of God, usually translated “God Almighty’
As an acronym, they stand for the phrase Shomer
Daltot Yisrael (Guardian of the doors of Israel);
some say Shomer Dat Yisrael (Guardian of the faith
of Israel). Also on the reverse side of the parchment
is an encoded phrase: “1M3 193113 W13 ” Each
letter represents the previous letter in the Hebrew
alphabet (for example, the kaf represents yod, the
vav represents hey, etc.), forming the words “Adonai
Elohaynu Adonai? meaning “The Eternal our God is
Eternal”

The parchment is rolled with the text on the
inside so that Shaddai can be seen through an
opening in the case. If there is no opening, the
word or its first letter Shin appears on the case itself.

One is required to affix a Mezuzah not only to the
doorpost at one’s entrance, but also to the doorpost
of every room except a bathroom, storeroom, or
kitchen. Although there is no requirement to affix a
Mezuzah to the entrance of public buildings (unless
used for residential purposes), it has become a
common practice for synagogues and Jewish com-
munity buildings to put up a Mezuzah, The Mitzvah
of affixing a Mezuzah applies only to permanent
structures and not to temporary or casual places.
Thus, no Mezuzah is affixed to a sukkah or to a
camping tent.

The Mezuzah is affixed on the right-hand side of
the doorpost as one enters, within the upper one-
third of the doorpost, but at least one handbreadth
from the top. The Mezuzah is placed diagonally,
with the top toward the inside; it may be placed
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vertically if the doorpost is too narrow. In either
h the top and bottorn must be fastened to
rpost with nails. The tradition of affixing the
Mezuzah at an angle may have been the result of a
compromise in the Middle Ages between those who
believed it should be vertical and those who
believed it should be horizontal. As such, it sym-
bolizes the spirit of compromise that should prevail
in the home.

Before affixing a Mezuzah, one says these
blessings:

PRIYNI YR WK, D7 5p AraYK 1 a0k 7102
SUSHARYELERILY

Blessed are You, O Eternal our God, Ruler of the
Universe, Who has made us holy with Mitzvot and
commanded us to affix a Mezuzah.

IR IMOTY DRI q2p ArEPK N AnK I3
T P2 Nyam

Blessed are You, O Eternal our God, Ruler of the
Universe, Who has given us life, sustained us, and
bro us to this time.

The Mezuzah is sometimes put up as part of a
Chanukat HaBayit (dedication of the house)
ceremony. Twice every seven years, the Mezuzah
should be inspected by a scribe to be sure that the
writing is still legible.

ACTIVITIES
Primary

1. Hold a “Mezuzah Hunt” Search the synagogue,
school, and/or homes to see where Mezuzot
have been placed. Also, identify those doorways
which do not have Mezuzot. Ask students to
draw conclusions about where Mezuzot should
and should not be located,

2. Open the Torah scroll and find the Sh’ma. Ask
the Rabbi or other resource person for help if
necessary. Have the students memorize the first
line of the Sh’ma in Hebrew. Explain that the first
two paragraphs of the Sh’ma are written on the
parchment in the Mezuzah.

cuss the following: If you pass by a house and
see a Mezuzah on the doorpost, what does it tell
you about the family that lives there?

4. Using an ordinary doll house, create a Jewish

home in miniature. Make mezuzot on a small
scale and affix them to the appropriate doorposts
of the doll house. This might be an ongoing class
project, using different Jewish symbols.

. Read and discuss the book Hear O Isrgel: First |

Say the Shema by Molly Cone. Ask the following
questions: When do you say the Sh’'ma? Where
can you find the SA’'ma? Who says the Sh’'ma?
Why do you think the Sh’'ma was chosen to be
written on the Mezuzah parchment?

. Create a Mezuzah finger puppet. You might

name it “Mezuzah Man” or “Miriam Mezuzah’
Begin by introducing students to your new friend.
Let the character describe what it does. Allow
students to ask questions. Directions for making
a Mezuzah finger puppet:

Materials: felt, needle, thread, glue, real scroll
or small felt or paper facsimile.

Procedure: Use a rectangle of felt (any color)
measuring about 5” x 2” (long and wide enough
to fit on your finger). Fold the felt lengthwise.
Using a running stitch, sew up the long side.
Glue felt eyes, nose, and mouth to form the
character’s face. Cut a small hole at the back of
the Mezuzah. Use either a real scroll or a small
felt or paper facsimile and glue it to the inside of
the finger puppet.

Intermediate
1. Imagine that the Mezuzah on your doorpost

could speak. Have each student conduct an
interview with his/her Mezuzah. What would the
Mezuzah have to say about Judaism and Jewish
practice? About the family that affixed the
Mezuzah? Remember, the Mezuzah contains the
first two paragraphs of the Sh'ma (Deuteronomy
6:4-9 and 11:13-21). Read these verses in
preparation for the interviews.

. View and discuss the filmstrip The Story of the

Mezuzah. Consider the following questions: Can
one use any type of parchment and ink to
prepare a Mezuzah scroll? What prayers does the
Mezuzah scroll contain? Describe the correct pro-
cedure for affixing a Mezuzah.

. Discuss the following: Why is it important to you

to place a Mezuzah on your doorpost?

4. The Mezuzah contains the Sh’ma and the
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V'ahavtah. Listen to a variety of recordings of the
h’ma and V'ahavta in Hebrew and English.
How do the different melodies make you feel? Is
the music fast or slow? Are there low notes or
high notes?

References (sound recordings): The Joy of Prayer
by Martin Kalmanoff; . . . And the Youth Shall
See Visions by Debbie Friedman; The Day of
Rest by Dr. Sholom Kalib; Sacred Sabbath and
the Gates of Prayer by Cantor Ben Zion Kapov
Kagan; Sing Unto God by Debbie Friedman.

. To extend activity #4, provide sheets of butcher
block paper and paints or markers with which
students can create a design which reflects how
each felt about each musical piece. Compare the
different designs. Discuss what influenced the
various artistic interpretations.

. Have the students role play and discuss the
following situation: A Jewish family moves into a
new neighborhood and has put up a Mezuzah.
As this family’s eleven-year-old daughter brings
home friends, each responds differently. Among

he possible responses are: “What’s that?” “You

aren’t Jewish, are you?” “My grandparents have
one of those” Encourage students to generate
additional responses.

. Learn the blessing for affixing the Mezuzah.
Utilize the ditto stencil on page 19 of Hebrew
Blessings Ditto Pak by Frances Borovetz.

. Have students make their own Mezuzah cases.
There are many different ways to make the cas-
ing. They might also make their own scrolls.

References for making Mezuzah cases: Arts and
Crafts the Year Round by Ruth Sharon, vol. 2,
pp- 96-103; The First Jewish Catalog by Richard
Siegel, Michael Strassfeld, and Sharon Strassfeld,
p. 14.

Reference for making scrolls: The First Jewish
Catalog by Richard Siegel, Michael Strassfeld,
and Sharon Strassfeld, pp. 185-195, 206.

Secondary

an a Chanukat Habayit (dedication of the
use) ceremony. Choose a location where the
group will conduct the ceremony and affix a
Mezuzah. Possible locations include: a Jewish

home for the elderly, synagogue, religious school
classrooms, home of one or more students,
Jewish organizational office or building.

References: Gates of the House; The First Jewish
Catalog by Richard Siegel, Michael Strassfeld,
and Sharon Strassfeld, p. 15.

. As noted in the Overview section above, the

Israelites may have borrowed the idea of placing
a sacred document on their doorposts from the
Egyptians who would place a sacred document
at the entrance to their homes. Imagine you are
one of the following people: An American patriot
in 1776, a cave dweller from prehistoric times, a
volunteer for the underground railroad which
spirited slaves to free states prior to the Eman-
cipation Proclamation, an astronaut. What sacred
document or object would you place at your
door? Why? What gives those documents or
objects significance to these figures? Why do you
think Jews gave special significance to the
Sh’'ma?

. Research the requirements for the Mitzvah of

Mezuzah.

References: Code of Jewish Law by Solomon
Ganzfried, vol. 1, pp. 34-39; The Command-
ments by Maimonides; A Guide to Jewish
Religious Practice by Isaac Klein, pp. 49-51.

. Explain to students that Jews in the Soviet Union

are not free as we are to observe Jewish prac-
tices. Have each student imagine that he/she is a
Jew living in the Soviet Union. Write a diary
excerpt in which you describe your thoughts and
feelings about your desire to affix a Mezuzah on
your doorpost. Include the reaction(s) of other
family members. Within the excerpt, state what
you ultimately did.

- Read the first two paragraphs of the Sh’ma in

English (Deuteronomy 6:4-9 and 11:13-21).
Have the students design and draw their own
filmstrip illustrating these Mitzvot. To obtain sup-
plies for making filmstrips, contact The Film
Makers, PO. Box 592, Arcadia, CA 91006.

. A recent Confirmand receives a Mezuzah as a

gift. He decides to place it on the front doorpost.
His parents are uncomfortable with this public
display of Judaism. Role play this conflict
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between the Confirmand and his parents. Create
three possible resolutions of this conflict.

SCHOOL PROGRAMS

L. Invite a sofer (Jewish scribe) to speak about his
craft and to inspect Mezuzot brought in by the
students. The sofer may make repairs on the
Mezuzot and/or Torah scrolls.

2. After making Mezuzot (see Intermediate activity
#8) or purchasing them, design a Chanukat
Habayit ceremony and put a Mezuzah on each
classroom doorpost.

References: Gates of the House, pp. 103-107;
The First Jewish Catalog, p. 15.

3. This assembly program can be held at the con-
clusion of a unit of study on the Mezuzah or as a
one-shot program on the Mitzvah of Mezuzah.

a. Opening remarks: Have a representative from
each class report on one aspect of its study of
Mezuzah. If this is to be a one-time only pro-
gram, the Rabbi or Director of Education can
present a brief five minute talk on Mezuzah.

forah reading: Have a post-Bar or Bat

tzvah student read the Sh'ma and the
V'ahavta, verses which are contained in the
Mezuzah.

c. Presentation: Each class receives a Mezuzah
for the door of their classroom.

d. Each class returns to its respective room and
affixes the Mezuzah. All present recite the
appropriate blessings. The Rabbi, Cantor,
and/or Director of Education can go around
to each room to help and to be a part of the
ceremony,.
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Other Personal Occasions

Consecration of a House

¥ For the ceremony of Consecration, a Mezuzah, a Bible, wine or grape juice,
Challah, and salt are required. Members of the household and guests partici-
pate in the ritual.

® To affix a Mezuzah to a room (the house having already been consecrated)
begin on page 141.

In the spirit of our Jewish faith, we consecrate this house with
prayers of thanksgiving and invoke upon it God’s blessing.
IR DR T SR v
Hear, O Israel: the Eternal One is our God,
the Eternal God alone!
1Ty1 025 IMa5n a3 oy qina
Blessed is God’s glorious majesty for ever and ever!

® Transliteration of the V’ahavta is on page 5.

T TR W05 32297993 YK M K Ram
1337 DRNYAY 922575y DT R1¥n K WK TYRT DM
DEWPT P2 122027 7773 Q0272110712 An3wa b3 pam
073 NPMTOY DRInM PPy Pa nbvbh wm IOV IR

RiVE
You shall love your Eternal God with all your heart, with all your -
mind, with all your being. Set these words, which I command you
this day, upon your heart. Teach them faithfully to your children,
speak of them in your home and on your way, when you lie down
and when you rise up. Bind them as a sign upon your hand; let them

be a symbol before your eyes; inscribe them on the doorposts of
your house, and on your gates.
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Be mindful of all My Mitzvot, and do them: so shall you consecrate
yourselves to your God. I am your Eternal God who led you out of
Egypt to be your God; I am your Eternal God.

4

e

Our homes have always been the dwelling place of the Jewish spir-
it. Our tables have been altars of faith and love. It is written: ‘When
words of Torah pass between us, the Divine Presence is in our midst.
Our doors have been open to the stranger and the needy. May this
home we now consecrate keep alive the beauty of our heritage.

CHALLAH IS DIPPED IN SALT AND DISTRIBUTED

Ba-ruch a-ta Adonai, » AKX A
Eh-lo-hei-nu meh-lech ha-o-lam, 0wt 7n wrbx
ha-mo-tzi leh-chem min ha-a-retz. Rata il ial=ly P iaNaiaty

We praise You, Eternal God, Sovereign of the universe, for You cause
bread to come forth from the earth.

WINE OR GRAPE JUICE IS GIVEN TO EACH GUEST

¥ Wine and grape juice are equally “fruit of the vine.”

Ba-ruch a-ta Adonai, ™ AN N2
Eh-lo-hei-nu meh-lech ha-o-lam, ,D‘?W.j 1‘773 13’[('715
bo-rei p’ri ha-ga-fen. 537 B RM2

We praise You, Eternal God, Sovereign of the universe, Creator of the
fruit of the vine.

THE OPEN BIBLE IS RAISED

The Torah has been our life; it has taught us how to live. May this
home be a place for learning and doing. May the hearts of all who
dwell here be filled with a love of Torah and its teachings.

>F
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a-ruch a-ta Adonai, " AR M2
Eh-lo-hei-nu meh-lech ha-o-lam, 0% 190 WK
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We praise You, Eternal God, Sovereign of the universe: You hallow
us with Your Mitzvot, and command us to immerse ourselves in
Your teachings.

CJ
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Eternal God:
Who may abide in Your house?
Who may dwell in Your holy mountain?
Those who are upright; who do justly,
all whose hearts are true.
Who do not slander others, nor wrong them,
nor bring shame upon their kin.
Who give their word and, come whay may, do not retract it.
Who do not exploit others, who never take bribes.

Those who live in this way shall never be shaken.
[From Psalm 15]

¥ An additional Scriptural passage, such as First Kings 8:54-61, might be read here.

¥
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Unless the Eternal One builds the house,
its builders labor in vain.
[Psalm 127:1]

In this awareness we pray that our home be blessed by the sense of
God’s presence.

We offer thanksgiving for the promise of security and contentment
this home Iepresents, and express our resolve to make it a temple

welcome and friendship. So will it ever merit the praise: ‘How love- ,
ly are your tents, O Jacob, your dwelling places, O Israell’

For all who are assembled here, and for all who will enter these
doors, we invoke God’s blessing:
.D'?ﬁy_Tl]j anyn 'r].{j_{ﬁ!’l HDNX"WQW? T

'y the Eternal One guard your going out and your coming in, now
always. Amen.
[Psalm 121:7]




Loving Ones Neighbor
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OVERVIEW

“You shall love your neighbor as yourself’
(Leviticus 19:18). According to Rabbi Akiba, this is
the most important principle of the Torah (Sifra to
Leviticus 19:18). When a heathen challenged Hillel
to teach him the entire Torah while standing on one
foot, Hillel replied: “What is hateful to yourself do
not do to your neighbor. That is the entire Torah; all
the rest is commentary. Go and learn it” (Shabbat
31a).

Yet, as simple and straightforward as this Mitzvah
appears, its extentions and ramifications are both
complex and controversial. In his Mishneh Torah,
Maimonides explains how this Mitzvah is the source
of so many others: ‘It is a positive commandment
of Rabbinic law to visit the sick, to console the
mourner, to attend to the dead, to provide a dowry
for the bride, to escort ones guest, and to perform
all the rites of burial . . . to cheer the bride and

wom and to afford them support in all their
.1 _cessities . . . . Though all these commandments
are a matter of Rabbinic law, they are nevertheless
embraced in the verse “You shall love your neighbor
as yourself ™ (Hilchot Avel 14:1).

This verse is valued by the Christian faith as well.
In the Gospels Jesus says that this commandment is
second in importance only to the commandment to
love God (Mark 12:28). Paraphrasing the Leviticus
text, Jesus is quoted as saying, “All that you would
wish that men should do unto you, do also unto
them” (Matthew 7:12). This statement has become
known to Western civilization as the Golden Rule.

Part of the controversy surrounding this Mitzvah
stems from its different formulations. Is Jesus’ pro-
active version significantly different from Hillel's ver-
sion? Is Hillel being more realistic in asking only that
we refrain from doing what we do not want done to
ourselves? Are the differences more a matter of
style or are they truly substantive? Another issue is
whether or not it is possible to command someone
to love someone else. Nachmanides, for instance,
felt that this was not realistic. He interpreted the
verse from Leviticus to mean that we should wish

ir neighbor the same well-being that we wish
«urselves (Nachmanides to Leviticus 19:18).

Another difficulty concerns the interpretation of

the word “neighbor” It might appear from the first
part of the verse to refer to a fellow Jew; perhaps it
was even taken for granted that one’s neighbor was
a Jew. However, another Mitzvah bids us to love
the stranger, later interpreted to mean the proselyte
(see Chapter 35 in this book), thus, the confusion
as to whom the neighbor might really be.

This rather abstract value is addressed, though
not entirely clarified, by various principles and
stories found in Jewish sources.

The Talmud (Baba Metzia 62a) discusses the case
of two men traveling in the desert. One of them has
a jar with enough water to keep him alive until he
reaches civilization. One sage, Ben Peruta, says that
the water must be shared, so that both men will sur-
vive for a while, though both will eventually die.
Rabbi Akiba, however, rules that the man holding
the water is not obligated to share it. However, we
read in the Talmud: “While one’s own needs are to
take precedence over those of ones neighbor, one
should not insist on one’s own needs always being
met first” (Baba Metzia 33a). The issue of whether
the man is permitted to share the water or to give it
entirely to his companion is, unfortunately, not fully
explored.

In another case, a man is faced with helping
either an enemy struggling to load his animal or a
friend struggling to unload his animal. While
preference is normally given to unloading an animal
(to relieve the animal’s stress), in this case pref-
erence is given to the enemy because of the poten-
tial of turning an enemy into a friend.

As if to emphasize this point, we have the
account of Rabbi Meir who, upset at some
lawbreakers in his neighborhood, prayed that they
should die. His wife, Beruria, challenged him: “Does
the Psalm read ‘Let sinners cease out of the earth’
(Psalms 104:35)? Rather, read the verse: ‘Let sins
cease . .. .” In other words, Rabbi Meir should not
have prayed that the men would die, but rather that
they should repent of their sins and live.

In modern times the theologian Martin Buber
built his philosophy of [Thou around this Mitzvah,
teaching that we should treat others not as things or
objects, but as beings much like ourselves.
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ACTIVITIES
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@ the following on the blackboard and read it
to the class: “What is hateful to yourself do not
do to your neighbor” (Hillel). Ask the class what
the quotation means to them. Then ask for
examples of the kind of behavior about which
Hillel was talking. Have students apply the
Mitzvah of Loving One’s Neighbor in creating
behavior guidelines for your class. Copy the new
rules on a large chart with Hillel’s saying at the
top.

- Ask students to write or dictate a list of ways

we show that we love our neighbors. Take the
student work and fold it into an illustrated
accordion-style booklet.

- One of the ways that we learn to love our

neighbors and care about each other is to share
our private lives with those we know. Create a
class videotape. With a video camera, visit each
child in his/her home. Film the child and his/her
family, asking a few interview-style questions.
Have the child describe a special room or place

i er home or backyard or neighborhood.
all the filming is complete, have a film
SCreening party.

. Get to know your Jewish neighbors. If there is

another Synagogue in your community or one in
a nearby town, investigate whether a class in
their religious school would like to become pen
pals with your class. (Choose a class with
students the same age as yours.) If desired, have
classes meet and share a holiday party or other
outing.

The Bagel Baker of Mulliner Lane by Judith
Hope Blau is a wonderful tale dealing with the
theme “Love Your Neighbor” Share this story
with the class and, as a follow-up, make bagels
with the students to share with families and
friends. Many Jewish cookbooks have a bagel
recipe.

Unroll a long length of plain white paper pro-
viding enough space for each class member to
6" to 20" section. Make a mural with
sne “Love Your Neighbor” In large letters
it the center of the mural, copy out the com-

7.

mandment. Then have each student paint his or
her interpretation of this Mitzvah.

Read and discuss My Special Friend by Floreva
G. Cohen. This tells the story of a friendship
between two young boys, one of whom has
Down’s Syndrome. Questions to consider;: What
are some of the special things that Doron and
Jonathan do together? Do you know anyone like
Jonathan? How do you feel about being friends
with someone like Jonathan? How does the
boys’ relationship reflect the Mitzvah of Loving
One’s Neighbor?

Intermediate

1.

One aspect of the Mitzvah of Loving One’s
Neighbor is about turning an enemy into a
friend. View the film My Bodyguard, which is
about a student who, when he is being picked
on, chooses the school bully to protect him.
Discuss it in light of the Talmudic story about
turning an enemy into a friend (see Overview
above).

. Have your students reenact the story of the

heathen who challenges Shammai and Hillel to
teach him the entire Torah while standing on one
foot. For the complete story, see Shabbat 31a.
Perform the story for another class or the whole
school.

. Have each student or group of students write

short stories using Hillel's maxim, “What is hateful
to yourself do not do to your neighbor” as the
title and theme.

. Supply the class with a variety of recent

newspapers, magazines, scissors,-glue, and a
large sheet of paper or poster board. Have the
students look for examples of the Mitzvah to love
one’s neighbor and create a collage with their

clippings.

- This exercise will help students evaluate their per-

sonal attitudes and beliefs regarding the issues
surrounding Loving One’s Neighbor. Read each
of the statements below to the class. In response
to each one, students place themselves on a
values continuum. The continuum may be drawn
as a line on the chalkboard or made with mask-
ing tape on the floor. Label one end of the con-
tinuum “Strongly agree” and the other end
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“Strongly disagree” Place a range of opinions in

Batseen, such as “Somewhat agree;

decided; and “Somewhat disagree’

Statements for reactions:

a. Rich people are smarter than poor people.

b. Boys are better at sports than girls.

c. Able-bodied people feel uncomfortable
around handicapped people.

d. If someone hits you, you should hit back.

e. Each racial group (Black, Hispanic, Asian,
white, etc.) should live in its own separate
neighborhood.

Discuss responses, asking students to defend
their positions and to identify factors that might
change these attitudes. Relate the discussion to
the Mitzvah of V'ahavta Lrayacha Kamocha.

6. This activity, which uses unshelled walnuts as a
metaphor for human beings, will demonstrate the
unique qualities and special attributes of every
individual.

Bring a bag of unshelled walnuts to class. Give
one nut to each student. Be sure students do not
in any way mark or label the walnuts. Have each

examine a walnut, noting creases, wrinkles,

acks, and other distinguishing marks. Collect all

e walnuts in a bowl and mix them up. Each

student then tries to find his/her walnut.
Discussion questions: Do all the walnuts look

alike? Why or why not? What are some
examples of unique characteristics of walnuts? Of
people? Has anyone in the class ever thought
that people of a particular ethnic group all look
alike or behave alike? Is this possible? Do non-

Jews view Jews as all alike in some ways? Why?

What can be done to help people see the uni-

queness of every human being?

Secondary

1. Invite a Priest, a Minister, and a Rabbi to discuss
the verse from Leviticus 19:18 — “You shall love
your neighbor as yourself” and Jesus’ paraphrase
‘All that you would wish that men should do
unto you do also unto them” (Matthew 7:12).
Utilize the questions raised in the Overview
above as a basis for the discussion.

2. As mentioned in the Overview section, the
Talmud recounts the case of two men traveling in
e desert, only one of whom has a jar of water.
air up members of the class, distributing a copy
of the tale. Each pair will present its own ending

to the situation. Once all the presentations
have been made, write up the endings and
create a class commentary to this Talmudic
story.

. Many community organizations are based on the

principle of loving one’s neighbor. A few
examples are: The Salvation Army, a soup
kitchen or shelter, Mazon, HIAS, The Joint Dis-
tribution Committee, the Red Cross, and the
Magen David Adom, etc. Sometimes a secular or
Jewish newspaper, the Chamber of Commerce,
or a community ombudsman has access to a
complete listing of these organizations. Have
your students collect materials and information
about these groups, then set up an information
table at the synagogue for the benefit of
members.

. Give students an opportunity to fulfill the Mitzvah

of Loving One’s Neighbor by participating in a
community service project. Brainstorm a variety
of options from which to choose (e.g., working in
a food pantry, tutoring younger children, doing
chores for an elderly or handicapped individual,
reading to a blind or visually impaired person).

. Invite a group of students of a different racial,

ethnic, or religious background to participate in

an organized discussion on interpersonal issues.

a. Pair students with a partner from the other
group. Assign one student to be partner A
and the other partner B. During a two or
three minute conversation, the partners
introduce themselves to each other, telling
something about their interests and hobbies,
where they were born, what school they
attend, favorite friends, most interesting
experience, etc. Then have each partner
introduce the other to the group as a whole.

b. Set up two concentric circles of chairs, each
with the same number. Students seated in the
inner circle face out and those in the outer
circle face in. Direct the students from the
synagogue to sit in the outer circle and the
guests to sit in the inner circle. (If there are
more students from one group, some of them
should sit in the other group’s circle. Have
them switch periodically with others in their
group. If there is an odd number of students,
a teacher or aide can participate.)
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c. The group leader announces an issue which
h pair of students discusses. After discus-

h the group leader elicits comments to be
shared with the whole group. Before
announcing the next issue, the students in
one of the circles move one chair to the left
or right so that they have a new partner for
the next issue. Repeat the process. Some sug-
gested issues for discussion: Who are some of
your heroes/heroines, and why? What are
some areas of conflict between you and your
parents(s)? People are poor because they are
lazy. How do you feel when someone makes
a slur against your racial, ethnic, or religious
group? How do you feel when someone
makes a slur against another group? One
thing I do not like about being Jewish, Black,
efc., is

1. View and discuss the film Eye of the Storm,
which records a unique two-day experiment
done by a third grade teacher in a midwestern
community. During the experiment the teacher
made an arbitrary division of her class into
superior and inferior groups based solely on eye

Attitudes, behavior, and classroom perfor-

mance were seriously affected as the children

were subjected to segregation and discrimination.

Consider questions such as these: How did the

teacher divide the students? How did each group

react to its status? How would you have reacted
if you had been a member of the group that was
favored? Of the group that was discriminated
against? Which group is more likely to practice
the Mitzvah of Loving Ones Neighbor?

ALL-SCHOOL PROGRAMS

.. Hold a photography show with the theme “Love
Your Neighbor” Have cameras available for the
students to check out and use. When the pictures
are taken and developed, mount and display
them, inviting the synagogue membership to the
showing. Note: For young children simple
Instamatics are the easiest to use.

. Hold an all-school “sing down?” The sing down
works as follows: Divide the students into several
groups of mixed ages. Each group in turn thinks

ong with a particular word in it, in this case

rd love, or its Hebrew equivalent, ahavah.

The group must sing the song until they come to

this word. After each group has sung a song, the

6t

first group begins again. When a group is not
able to come up with a song for its turn, it is
eliminated. The last remaining group is declared
the winner.

3. At an assembly for Grades K-6, show the film
The Toymaker. In the film two hand puppets,
one striped and one spotted, are friends until
they discover that they are different. Break up
into groups by class and discuss such questions
as the following: Have you ever been friends with
someone who was, in any way, different? Did
their being different stop you from being friends?
Has anyone stopped being friends with you
when they realized you were Jewish? How do
physical differences affect friendships?

RESOURCES

For the Teacher

Bloch, Abraham P. A Book of Jewish Ethical Con-
cepts Biblical and Postbiblical. New York: KTAV
Publishing House, Inc., 1984, pp. 197-200.

Jacobs, Louis. The Book of Jewish Belief. New
York: Behrman House, Inc., 1984, pp. 166-173.

Leibowitz, Nehama. Studies in Vayikra (Leviticus).
Jerusalem: The World Zionist Organization,
1980, pp. 194-198.

Plaut, W. Gunther, ed. The Torah: A Modern Com-
mentary. New York: Union of American Hebrew
Congregations, 1981, pp. 892-893.

Maimonides, Moses. The Commandments. New
York: The Soncino Press, 1967, vol. 1, pp.
220-221.

For the Students

Blau, Judith Hope. The Bagel Baker of Mulliner
Lane. New York: McGraw-Hill Book Company,
1976. (Grades K-2)

Cohen, Floreva G. My Special Friend. New York:
Board of Jewish Education of Greater New York,
1986. (Grades K-2)

Naylor, Phyllis Reynolds. Getting Along with Your
Friends. Nashville: Abingdon, 1980. (Grades
K-4)

Audiovisual

Behind the Mask. An 8 minute film which explores
the uniqueness of each individual and the

similarities that unite us. Anti-Defamation League.
(Grades K-6)
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Ben Adam Lchaveiro. A 15 minute film set in a

Jewish summer camp about the relationships

among campers. USC Film Library. (Grades 5-8)

The Courage To Care. A 30 minute video about
non-Jews who helped protect and rescue Jews
during the Holocaust. Anti-Defamation League.
(Grades 7 and up)

Eye of the Storm. A 25 minute film which records a
two-day experiment during which a teacher
separated her class into “superior” and “inferior”

groups, based solely on eye color. Anti-
Defamation League. (Grades 5 and up)

My Bodyguard. A 96 minute film about a student
who is being picked on and who chooses the

- school bully to protect him. Available on
videotape at many video stores. (Grades 7 and up)

The Toymaker. A 15 minute film about two hand
puppets, one striped and the other spotted, who
are friends until they discover that they are dif-
ferent. Anti-Defamation League. (Grades K-6)



Leaving the Gleanings

oY ,LRS AND

OVERVIEW

The Torah contains a number of Mitzvot designed
to allow the poor to be the beneficiaries of the
agricultural yield of landowners.

“When you reap the harvest of your land, you
shall not reap all the way to the edges of your field
or gather the gleanings of your harvest. You shall
not pick your vineyard bare, or gather the fallen
fruit of your vineyard; you shall leave them for the
poor and the stranger” (Leviticus 19:9-10).

Another passage states that one should not turn
back to pick up a sheaf that has been forgotten.
Rather, “it shall go to the stranger, the fatherless,
and the widow — in order that the Lord your God
may bless you in all your undertakings” (Deuter-
onomy 24:19).

Maimonides derives nine separate Mitzvot from
these verses — four positive and five negative. The
first of these is known as Peah, meaning corner.

" is to leave the four corners of one’s fields

W... rvested. The second tractate of the Mishnah is
entitled Peah, and includes the laws pertaining to
this practice. According to the Rabbis, this should
equal a minimum of one-sixtieth of the field. One
should add to this amount based upon the size of
the field, the number of the poor, and the yield of
the harvest. Rabbi Simeon explains that the corners
were chosen in order to assure that the owners
were being honest, and so as not to waste the time
of the poor. The poor were not allowed to use a
scythe or spade, but rather had to pick the crop
with their hands to prevent injuring each other.

A second provision, called Leket, requires that
the gleanings — those crops which fall to the
ground during the harvest — be left on the ground
for those in need. An example of this procedure is
found in Ruth, when Ruth gleans in the fields
belonging to Boaz. While in ancient times it was
common to leave sheaves in the field in order to
placate the spirits, the Torah is careful to emphasize
the ethical motivation of this precept.

A person is also enjoined from returning to pick
un -heaves that were forgotten (Shich'chah) the first
; The Tosephta points out that this is a Mitzvah
that is observed not on purpose, but by forgetting.

Similarly, when harvesting grapes one is required
to leave for the needy bunches of grapes that were
misformed, as well as those grapes which fall to the
ground.

The Rabbis interpreted that these laws apply out-
side of the Land of Israel, as well as within it. And
although they apply specifically to the Jewish poor,
in the interests of peace, they are extended to the
poor and needy of all peoples.

According to Sefer HaChinuch, these laws are to
keep us from becoming selfish. Samson Raphael
Hirsch explains that they serve to remind the owner
of the field that all the produce has been given him
in trust, so that he should not believe that it is
all his.

In some agricultural communities in the United
States, groups have been allowed by the owners to
glean the produce left by professional harvesting
crews and machines. The gleanings are then
distributed to the poor through food banks.

It is also informative to know that the side curls
worn traditionally by Jewish men are known as
peah (plural, payot or, in Ashkenazic pronunciation,
payos). These sidelocks are grown because of the
prohibition in the Torah that “You shall not round
off the side-growth on your head” (Leviticus 19:27).
While this prohibition represents the primary reason
for leaving side locks, it is also possible that these
payos are a reminder to leave unharvested a por-
tion of what we have.

ACTIVITIES
Primary

1. Take your class on a field trip to a farm. If possi-
ble go at a time of year when the children can
harvest some produce (apples and pumpkins in
the fall, berries in the late spring, etc.). Have
students prepare some food for themselves, and
donate the leftover uncooked produce to a food
bank. Discuss how the latter relates to the
Mitzvah of Leaving the Gleanings.

2. Children like to know that their efforts are
appreciated and, at this young age, a tangible
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reward is very effective. To motivate your class to
participate in a food drive for needy persons,
each student will receive a “Sharing Our Harvest”
cloth patch. These are available from Joycrest,
Inc., PO. Box 2245, Westminster, CA 92684 at a
nominal cost. If you prefer, create paper cer-
tificates to distribute.

Suggest that students make posters to adver-
tise the food drive and that they also place a
notice in the synagogue bulletin. In all the
publicity, have them include references to the
Mitzvah of Peah. Set up a collection point in your
classroom or in the synagogue’s entry way as a
reminder to the congregation. If possible, take
your class to the food bank so they can see
where their donations go. Ask the food bank
director to discuss with the class the significance
of sharing their harvest.

3. Read the story of Ruth to your class. Utilize a
flannel board and make cut-outs from felt of
Ruth, Naomi, Boaz, and the wheat field. In this
way the students will be able to retell the story
themselves, using the flannel board figures as
prompters.

4. Read the class the story “Where Bread Comes
From” in What Do People Do All Day? by
Richard Scarry. This story will help students
understand how wheat stalks become bread.
Help the class to list the steps for making bread.
Ask the students what the farmer would need to
do in order to fulfill the Mitzvot of Peah, Leket,
and Shich’chah.

5. The Mitzvot of Peah, Leket, and Shich’chah are
important within the context of our agricultural
heritage. To help the students understand the
importance of seeds as a source for food, do the
following activities:

a. Place some seeds on a wet sponge to see
how the seeds germinate. Use grass seed and
make sure the sponge is sitting in a dish with
shallow water.

b. Study food packages to see how many items
derive from seeds. Remember that flour
comes from seeds, as do popcorn, nuts,
beans, etc. Have the students create a display
of these packages.

Reference: Plants We Live On: The Story of
Grains and Vegetables by Carrol Lane Fenton
and Hermine B. Kitchen.

6. Have students design a bumper sticker which
states the need for sharing one’s harvest with
others.

Intermediate

1. With your class, grow a small garden and, when
it is time to harvest, follow the Mitzvah of Peah,
and the other Mitzvot in this unit. This long-term
project will give the students an excellent chance
to put these Mitzvot into practice.

2. Have the students create a Righteous Action
Cube based on these Mitzvot. Paint or cover the
outside of a cardboard box. On each side of the
box glue, draw, or paint pictures and phrases
appropriate to the theme of Peah and gleanings.

3. The following project can be done very simply,
or it may be as elaborate as the students desire.
The students will observe and record the amount
of food wasted in their homes or in the school
cafeteria. Students will have to position
themselves near the trash cans at school to
observe, or they may conduct interviews. At
home, they may want to weigh and record the
food items thrown out. Set a time frame for
observation (three days, one week, etc.).
Students then share the recorded data. Discuss
the results. See if students have suggestions to
remedy this wasteful situation. Ask: How can you
apply the Mitzvot of Peah, Leket, and Shich’chah
to this situation?

4. Birkat HaMazon (blessing after meals) contains
the following: “‘Blessed are You, O Eternal, our
God . . . You give food to all living things . . .
You never let us lack for food . . . Blessed are
You, O Eternal, Who feeds everyone.” Discuss
with the class: Are these statements true? Does
God feed everyone? Why do we need the laws
of Peah? How far does human responsibility go
in feeding the world?

5. As a possible outgrowth of activity #4, the
students might participate in the stocking of
shelves at a local food pantry.

6. Have each student or pair of students write a
personal statement about the need to feed the
hungry. The students can share these statements
with their families. Families can then be
encouraged to help solve the dilemma of the
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hungry in our nation of plenty. (See activity #1
nder All-school Programs below.)

econdary

1. Tell your students to imagine that they are
farmers and that they allow gleaners in their land.
Have them write an ethical will to their children
encouraging them to continue this practice.

References: Ethical Wills: A Modern Jewish
Treasury, edited by Jack Riemer and Nathaniel
Stampfer; Hebrew Ethical Wills, edited by Israel
Abrahams.

. The Jewish tradition ensured that farmers would
provide sustenance for the hungry. This Mitzvah
evolved in an agricultural society. Direct your
students to create guidelines for other professions
(physicians, attorneys, business owners) similar to
those required by this Mitzvah. For example, a
lawyer might be required to donate a certain
number of hours of legal services for the poor
each year.

. There is a Jewish tradition of providing holiday
ackages for the needy. At Passover this is called
aot Chittim, at Chanukah and Purim, Shalach
Manot. With your students choose a Jewish holi-
day for which to provide provisions. Ask the
Rabbis or a Jewish social service agency to help
distribute these packages.

. Read together the book of Ruth. Then have a
“Blackboard Press Conference” Draw a circle face
of Ruth on the blackboard and introduce her to
the class: “This is Ruth. You have read her story.
Now what questions do you have for her?” Write
on the board the questions suggested by the
students. After five or six questions, ask for a
volunteer (or volunteers) to speak for Ruth and
answer the questions that have been raised. Be
non-judgmental about the answers to the ques-
tions, but point out any incorrect facts later in the
discussion.

Reference: Value Exploration through Role Play-
ing by Robert C. Hawley.

. Have students write for information from local and
ational organizations which help feed the hungry.
fter receiving the information, create a display
for the congregation on the theme of hunger.
Some suggested national organizations are:

American Jewish World Service
729 Boylston St.
Boston, MA 02116

Jewish Fund for Justice
1334 G St. NW. #601
Washington, DC 20005

Mazon
2940 Westwood Blvd., Suite 7
Los Angeles, CA 90064

Oxfam America
PO. Box 2176
Boston, MA 02106

. Produce a mini-documentary about Mitzvot

related to Peah. One student can serve as a
reporter and others role play the scenario. Scenes
should include: leaving the corners of the fields,
gleaning, and not returning to pick up the forgot-
ten produce.

ALL-SCHOOL PROGRAMS

1. Invite a guest speaker from the welfare system to

learn how our government helps the needy. In a
follow-up discussion, compare the Jewish tradi-
tion for feeding the hungry by means of the Mitz-
vot of Peah, Leket, and Shich’chah with govern-
mental programs. Discuss: What types of pro-
grams might be developed that reflect these Mitz-
vot? (For example, large farms might be encour-
aged to give away excess produce to poor people.)

. Mazon is a national Jewish organization which

offers a Jewish response to hunger. It is sug-
gested that three percent of the cost of the food
at a simcha (B’nai Mitzvah, wedding, etc.) be
donated to Mazon. This organization, in turn,
distributes grants to a variety of organizations
which fight hunger. Create an ongoing commit-
tee to distribute Mazon materials to individuals
and families in the congregation who are
celebrating simchas. (See Secondary activity

#5 above for the address of Mazon.)

. The following is an exercise in selfish versus

unselfish behavior. This will also test the par-
ticipants’ ability to share resources. The organizers
of this activity will need to create a menu of
foods which the participants will be able to pur-
chase. Each participant will be given printed
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money or tokens, The “‘money” is distributed
unevenly, so that some participants will be able
o purchase a full meal, while others will be able
0 purchase only crackers and water. After
istributing the money (making clear that some
have much more than others), tel] students they
are free to purchase their meal. It is best to do
this at a regular meal time, and indicate that this
is all that they wil get. Allow this to go on for at
least 10 minutes. Then stop and discuss behavior
attitudes, reactions, and feelings. What was it like
having only enough for a little food, when others
could afford a lot? Who shared? Who did not?
Why not? Point out that the Mitzvah of Peah
obligated a farmer to share his/her produce with
the poor.

4. Research resources in the community that
distribute meals or packaged foods to the poor.
Choose one organization and become regular
contributors to their program. For example, the
school might make 100 sandwiches once a
month to be distributed at a certain soup kitchen,
or collect canned goods for a particular food
bank.

RESOURCES

e Teacher

Abrahams, Israel. Hebrew Ethical Wills. Phila-
delphia: The Jewish Publication Society of
America, 1976.

Birnbaum, Philip, ed. Maimonides’ Mishneh Torah
(Yad Hazakah). New York: Hebrew Publishing
Company, pp. 153-159.

Hawley, Robert C. Value Exploration through Role
Playing. New York: Hart Publishing Co., Inc.,
1975.

Leibowitz, Nehama. Studies in Devarim
(Deuteronomy). Jerusalem: The World Zionist
Organization, 1980, pp. 243-249

“Leket, Shikhhah, and Peah?” In Encyclopaedia
Judaica. Jerusalem: Keter Publishing House
Jerusalem Ltd., 1972, vol. 11, cols. 3-4.

Riemer, Jack, and Stampfer, Nathaniel, eds. Ethical
Wills: A Modern Jewish Treasury. New York:
Schocken Books, 1983,

For the Students

Fenton, Carrol Lane, and Kitchen, Hermine B.
Plants We Live On: The Story of Grains and
Vegetables. New York: John Day, 1971. (Grades
4 and up) ,

Fisher, Ada D. T Deal Thy Bread to the Hungry:
An Action Workbook. New York: Union of Amer-
ican Hebrew Congregations,, 1975. (Grades 7
and up)

Gersh, Harry. Mishnah: The Oral Law. New York:
Behrman House, Inc., 1984, pp. 19-22. (Grades
7 and up)

Glosser, Joanne; Huppin, Beth; and Kunin, Bill.
Feed the World: Hazan Et Hakol, New York:
Coalition for Alternatives in Jewish Education,
1986. (Grades 7 and up)

Scarry, Richard. “Where Bread Comes From?” In
What Do People Do All Day? New York: Ran-
dom House, 1979 (Grades 2-5)

Audiovisual

The Story of Ruth. A 30 frame filmstrip which tells
the story of Ruth, including her gleaning in the
fields. Kol Ree Associates. (Grades 2-5)
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The Polarity of Prayer

There is a specific dificulty of Jewish prayer. There are laws:
how to pray, when to pray, what to pray. There are fixed times,
fixed ways, fixed texts.** On the other hand, prayer is worship
of eart, the outpouring of the soul, a matter of kavanah
(inner devotion). Thus, Jewish prayer is guided by two opposite
orinciples: order and outburst, regularity and spontaneity, uni-
formity and individuality, law and freedom,® a duty and a pre-
rogative, empathy and self-expression, insight and sensitivity,
creed and faith, the word and that swhich is beyond words.
These principles are the two poles about which Jewish prayer
revolves. Since each of the two moves in the opposite direction,
>quilibrdum can only be maintained if both are of equal force.
Jowever, the pole of regularity usually proves to be stronger
han the pole of spontaneity, and, as a result, there is a perpetual
langer of prayer becoming a mere habit, a mechanical perform-
Ince, an exercise in repetitiousness. The fixed pattern and regu-
arity of our services tends to stifle the spontaneity of devobon.
Jur great problem, therefore, is how not to let the principle of
egularity impair the power of spontaneity (kavangh). It is a

sroblem that concerns not only prayer but the whole sphere of

‘ewish observance. He who is not aware of this central difficulty
s a simpleton; he who offers a simple solution is a quack.

It is a problem of universal significance. Polarity is an essen-
ial of all things in reality, and in Jewish faith the relation-
hip Detween halacha (law) and agada (inwardoess) is one of
olarity, Taken abstractly they seem to be mutually exclusive,
et in actual living they involve each other. Jewish tradition main-
ains that there is no halacha without agade and no agada with-
ut halacha; that we must neither disparage the body nor sacri-
ce the spirit. The body is the discipline, the pattern, the law;
1e spirit is the inner devotion, spontaneity, freedom. The body
rithou't the spirit is a corpse; the spirit without the body is a
host. .

And yet the poIarity exists and is a source of constant anxiety
nd occasional tension. How are we to maintain the reciprocity of
radition and {reedom; how to retain both keva and kavanah,
egularity and spontaneity, without upsetting the one or stifling
1e other?

At first sight, the relationship between halacha and agada in
rayer appears to be simple. Tradition gives us the text, we
reate the kavanah. The text is given once and for all, the inner
evotion comes into being every time -anew. The text is the
roperty of all ages, kavanah is the creation of a single moment.
he

e

belongs to all men, kavanal is the private concern of
ividual. And yet, the problem is far from being simple.
he text comes ouat of a book, it is given; kavanah must come
it of the heart. But is the heart always recady—three times a
ty—to bring forth devotion? And if it is, is its devotion in tune

S RS A TS SO - -~

A.J. HeschneX

TAccording to Nabbl Yos
the wise has failed to ful

‘achath VI, 2,

ZIThe contrast belween order and spontaneity Js made clear through the
term keva. Shammoi suid: “Make your Torah (in the sense of legal decislons
made by the scholar) keva (a fixed thing).” Do not be lenient to yoursel!

nedictions fixed

Berachoth 40b; Yerushalmi

&, “He who alters the form of be

N(

il his obligations

10b). Nabbi Meir declares
d benedletions dally (Afona

and severe to olhers, nor lenicnt to others and severe to yourself. Scec dboth
1, 15 and the explication in dboth ds Rubbi Nathan, ed. Schechter, B ver-

yone
» 8cc Numbary Rabba,

It to be the duty of ever

hoth 43a

ay one hundre

I11),

“When you pray, do not

" (keva) (Aboth 2, 18). Rabbl Lliczer said:

“YIe who makes hls prayer a fixed thing (keva), his prayer Is not an act of

sion, Ch. 23, p. 47. In contrast Rabbi Shimeon said;
grace (Mishnah Derachoth 4, 4).

make your prayer a fixed thing
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ARGUMENTS FOR FIXED PRAYER

Ve are a congregation, and, in order for us to
2el a sense of unity with one another, we need
5> use the same words. The more we share, the
loser we will feel.

2.

f we wait until we feel like composing a prayer,
ve might never pray or we might lose the ability
> pray. Prayer demands the discipline of regular
rractice and the same words if we are to be suc-
essful at it.

3.

Jot all of us are great poets or writers. It is
illy not to make use of the outstanding poetry
nd prayers of our tradition that have been
ested by time and many generations. They can
‘xpress our feelings better than we ourselves can.

4,

Vh e use prayers composed by Jews through-
ut our history, we identify ourselves with the
raditions and generations of our people. When
ve pray with the same prayers used by Jews
hroughout the world, we feel at one with our
reople no matter where they are. Fixed prayer
asures the unity of the Jewish people.

5.

Often when an individual composes a prayer,
t is self-centered and expresses only his own
slfish concerns. Fixed Jewish prayer is concerned
vith the welfare of the community and has been
arefully written so as to avoid selfish, fleeting
1eeds.

6.

“he rabbis teach us that a person should not
e hasty to utter a word before God. That temp-
ation is eliminated by fixed prayer. Spontaneous
rayer is often hastily and carelessly composed.
rayer ought to be written with concentration
duals possessing great skill. Fixed prayer
is requirement.

e not rash w:th your mouth A
1nd let “your: heart not be o
asty to utter a word before‘ .

(Ecclesxastes 5 l)‘,_'fk

7.

Spontaneous prayer causes confusion among the
worshipers. The talmudic sage, Rabbi Zeira,
once said: “Everytime I added new words
to my prayers, I became confused and lost my
place.” Such confusion takes away from the
beauty and meaning of the prayer experience.
A fixed order of worship solves this problem.

8.

Beautiful prayers, like great poetry, never lose
their meaning through repetition. The more we
read them with open minds and hearts, the
more meanings we can discover. The cure for
dull prayer experiences is in us, not in the crea-
tion of new prayers.

ARGUMENTS FOR SPONTANEOUS PRAYER

1.

While the fixed prayers may be beautiful, after
you have said them over and over again, they
become dull, repetitive, and lose their meaning.
The rabbis recognized this and, in the Mishnah,
they tell us: “Do not let your prayers be a rnatter
of fixed routine but rather heartfelt expressions.”

2.

Spontaneous prayer allows us to express our
feelings, hopes, and concerns. If we are bound
by a fixed text, we are prevented from making
our worship as personally meaningful as it
should be. The Bratzlaver Rebbe, a leading
teacher of Chasidism, once said to his students:

<n



“You must feel your words of prayer in all your
bones, in all your limbs, and in all your nerves.”
When we use our own prayers we feel deeply
about that for which we are praying.

3.

We are not machines and we can’t be pro-
gramed to be in the same mood as everyone
else at the same time. Spontaneous prayer allows
us the freedom to express our true feelings in
the moment we pray.

4.

We should not forget that the fixed prayers of
tradition were once spontaneous expressions of
individuals and their communities. Throughout
Jewish history, Jews have been composing new
prayers and adding them to the prayer book.
We need to continue that creative process for it
has helped keep Jewish prayer meaningful, and
even added to the survival of Judaism.

5.

In every generation our people has faced new
problems and challenges. These should be ex-
pressed in our prayers. Obviously, if we are

Rabbinic Opinions

Only that person’s prayer is

answered who lifts his hands :

with his heart in them. & .
(Taamt 8a) -

Rabbi Ehezer said: Ifaperso °
_prays only according to. the,;‘
exact fixed prayer and adds .
- nothing from his own mind,
his prayer is not consndered .
proper. §

. (Berachot 28a);.;

Rabbi Abahu would add’ aw
new prayer -to his worshlp
every day. -
Rabbi Aha in the name of .

~ Rabbi Jose said: It is neces~
sary to add new words to the
fixed prayers each time they -
are recited. o
(Berachot 4a) B

bound to a fixed text or style of prayer, we can-
not include contemporary issues or forms in our
worship.

CreEATING NEw PRAYERS

The controversy over fixed and spontaneous
prayer continues in our own day. There are
those who oppose any changes either in the or-
der of Jewish worship or in any of the tradi-
tional prayers. Others favor innovation and the
creation of new prayers and worship experiences.
Bechol Levavcha is an attempt at a comprormise
between the two positions. It combines the order
and prayers of our tradition with new prayers
and offers us the opportunity to create our own
expressions.

Throughout Bechol Levavcha you will find themes en-
titled ““Creating with Kavanah’’. Kavanah (nn2)
means inner feeling, devotion, concentration. Within
the box will be a list of the themes of the prayers in
that section.

You will also find the themes explained in the Com-
mentary passages. You may use those themes for the
creation of your own prayers.

You should first master the traditional prayer and
its meaning. Then, use some of the other prayers in the
section. Afterwards, with an understanding of the tra-
ditional prayer, you will be ready to create your own
ortginal expression.

At the time of congregational worship you can sub-
stitute the creative prayers for the traditional ones.

How Do WE CreaTte Our OwN PRAYERS?

Just as no one has ever given a successful recipe
for writing beautiful poetry, no one has ever pro-
duced an easy recipe for creating meaningful
and beautiful prayer. The challenge of writing
outstanding literature is both exciting and de-
manding. It requires thoughtful consideration,
skill, patience, discipline, and an understanding
of the themes and ideas we want to express.

While Jewish tradition does not provide us
with a simple method of how to create our own
prayers, it does offer us some very useful guide-
lines. These guidelines give us direction and
can serve as a check and balance against which
we judge and evaluate our creative prayers.

g1



> &>

2214438 ANOL 01 SN PajIpI 24DY JA0] Ul OYm
pon O Ayun ol wvyoo4d puv sadioa 4no dn 1] am dynfdor

"SSAUINSYNDf Ul NOL 34425 01 NOL O] 4DAU
SM UMDIP pUD SN P3JIDI dADY NOL “d]aYf ANO [0 I2IN0S Y} 24D
nof 4of amod Suiaps 4nof ur as10fo4 puv nof ul ISnil ay

"QUIDU dNOY 24344 PUD JA0] O] S]4DAY N0 A1) JOAZIIN
ANOL 01 Suld Avut am JDY}1 “YDIQL ANOL Ul Sada N0 UNYSyUT

‘piom INO X JO s3ulyoed)
Y3 [[YI0) pue pueiSIopun ABW om 1BY} ‘SN O} MOU SNOIORIZ g "9j1]
Jo sme] ay) sn 1y3ne] 9ABY NOX puUB ‘nOX UI 1SN} Jno ind 9ABYy am
PIo Jo wol, -uoissedwod ano X FuIpiqe ‘sn 10J 9407 ano & st doa(y ,

tlel WoL o DEUIL CRel wALNe EXDEL

QéL ENCU SLuLiy gl bl eNOELr

N¢ GLAG uatall Nerw (o SOl e qadlk DELl
dial [y (Delw €dlor telL (EACL Catidl’ ¢

- = 2

GROtL veli Nuadl exnfoa daldan (AL & CAaa
Ezraa&.nchr_”.rmnn_n?nnSE,rmnrnnnﬁ

- b 1

NU-€¢ kel ool ulll exoeLr
LGLAGG LACR GGTL LEGEL danik amwu wda

4 - ol

Wy Owve OL0el Delln Loa Adwt (Gl €48 ¢t
ugaia td Ouar €l ulit walo
K N GEIr EATIL NTWaL (Nt Ataut el

T 3 ta H

NOeL LEL NOTLL o Zn_r:.ﬂx EnR_E mr_.n__l folrlL EnR_
NUCL LCU NOILVTIATY

201A10g FUIUIOW 1BQQEBYS

%
!
|
ﬂ,

"MOIQOH oy jo aserydered e st ysydug ayy, |

W3 fo 401D21D) ‘auQ) |pu4sIT ‘nof asiad M

14vaY uvwny ay) 01 2o0ad puv ‘2nivu 01Ul dUOULIDY SuLiq
SSOUNADD puD 1YS1] Wl0f nof uomod 24110242 unol S|pIdu
1402 2y ] 44013 UNof 24vjoap Suaavay 2y 1v wiay) apvu
24DY NOL WOPSIM U] [POD) O ‘SHIOM ANOL 24D PIOfIUDUL MO

"uoneaId Jo jIom Yy Aep Aq ABp smoudl ssaupoos asoym
DUE ‘SJURNQBYUT I [[e PUE YLIBO 9y I9A0 JUIys 0} IySI| Soyew
ASIoW 2S0UYM ‘OSISATUN 3] JO JA[NY ‘POD) [BUISIT INO aq pasielq ,
TLel WL @ wkL Do
(e ConleNIL Akdls (L d2Lr
wurell w Nelay Ke.dtu aaan il
G Let Al i €40 ELCAL KAl destu it d dEEL:
kCatty Gk €6 ikl GAAL ELN AL
Leonl VLA (Ghla £l elica
dAL NIL Loy uals sAau aga oy su.Dee
CLkl WU Nelhon €él Dadar
AN NOILVI™D

(4943 40f pup mou ‘onp s as1vid WoYm 0} UQ Y1 3G PISID
tLtk w Cectl fmda LA
janp st ostead wWoym 03 duQ) Y} dsILId
tlet Nu. Ddetly

AL LTLCULL!  sSuIssalg SI] pue Buw,ys oy

01AIIQ SUTUIO 1BQARUC



udlg ¢l &t e Eadln LEL (e Séa:

e exe aéul gk Low el gau wila i
lmby &he BAU Atka Séu _

kN Nala wGLly Atlar (alic Léw

La (taw e by GaGe Bna Lt aéa’
Al (bacuy el (v geidly ste o (i
£CINU AELL NLTa (Lo Ne (Ut olled Sy
CERLO ENALTTY w Ny i ACLA Gl
ENcta (E0GLa’ GAL waGie bt

teeruy iNontuy SaL dur thelol tea (decua

gLL (Ll Ly 2 wae da (€A el

Nou” el auda Gy AL W&de CEl i

L gGut ¢aiéa Ll

Nor ke voe (Ot (ol vk (e Géu oké
INLLL NOILdW3a3Y

PoD
[ouad1g snod wp | ‘pon 4nod aq o1 1dA3y fo 1no nod paj oym
POD [pUdIT ANOA WD [ "poD) N0k 0] $2AJISIN0OA 2IDADISUOI
nod Jjpys os ‘way) op puv 0az1py Apy JIv fo nfpuitut ag

"WaY0-18y-0}-ya 1euopy
Uy “WIY-OJ-18] WaYyd-e| YOA U-I| WIA-BI-Z1IW Z18J-Us-18W UWBay0-19
1-19Z1-0Y J9YS-8  WaYd-19y-0-yd IBUOpYy Uy WaYd-18y-0}-19]
WIYS-YOP, ¥ Wal-IA Y-IA ‘1B1-OA-Z1ILU {ON 18 WB1-IS-B-BA NI ¥-ZI} UB-BWI

L ot .

enid cklea 4luu 4€a Nelnar Wi il Neluéa:
éwencar N LiL Neinéa RAaL LLANG, wuca
¢aal aleut (xauta Su-ge Rl ilnlda diaa

$213 4nod uo puv ‘asnoy unod
Jo sisod.ioop ay; uo wayr aquosul sada 4nod 24029 joquuds
D 2q Wiy 13] :puvy nod uodn uSis v sv woy; puig dn asii
nod uaym puv umop a1y nod uym dom anod uo puv swoy
4nod u1 way; fo yvads u24pjiys anod o1 Aynfyinnf Wy yovay
1vay anod uodn Avp suy nod puvuiuos I Yo1ym ‘spiom
I53Y} 13§ "Su1aq 4nod [jp ynm ‘punu inod N0 yim “1avay
Anod [jp yim ‘pon unod ‘auq [pudd1 ay1 aa0; ioys nog

"BYO-Yal-B,ys-IA-N BYD-Ydl-18q 140Z-nZ, W
[B wel-Aey, yo-n ‘eyo-ysu-1s uivg 14o)-B1-4ol,| nA-ey A eyo-ysp-eA
8 14O, | wel-leys ¥-N "eyo-yaw-ny A-n BYD,G-4yO0ys A-N 1284-ysp-eA
BYD.1-4O3|,A-N eYd-yal-1an,q ey 1-Alys,q weq el-eg-ip,A eyos-yau
“BA,| WBl-UBU-YS A "BYD-UBA-BA | |0 WoA-eYy BYD,A-BZ} W 1YD-OU-B
18ys-e yaj-e-ey WL-BA,p-BY DA-BY,A "BYO-UBpP-0,W |0y A-N BYD,ys
BU JOUD,A-N BYO A-BA | |0UD,q BYD-UBY-O}-ya IBUODY 19 el-ABy-B A

el LCTET e duny Gl ceaktl:

teacel wedidl: wWatim éaiu e til (ine ¢aaGu &l

“R.%E_“u .n,_mm,r (LELEr o Atk el 1EEEUL ELLL

Wik Lltled L8140 RAL Stce Gkl Dua ke dtel:

(N St adue gl eée Attl LCCo TGk Lece il
pajeas a1k |y

i19AD PUE 1943 10§ A1salew snorio[3 $,POL) S1 passalg
[PI-D& DO, | OINYIIDUL PO4, Y WdYS Yonipg
ik Ao coL douu dada ta

j9UO[B POD) [BUIAIT 3y}
‘POD INO ST U JeUINY 9y} l[QeIS] O ‘rBoly

[PUYOH IDUODY ‘NUIIYOIS IDUOPY :jovisif DL ys
AL wAlNe il Sernre e setn s



‘[orIS]
JO J2WdIPIY ‘ouQ) [BUIF ‘nox asieid apy "19RIS] JO du( A[OH 3yl
‘y31H uo Pon SI JAWIIPAY InO ‘[orIs] pue yepnf 10j uondwapal
Jo astwoad ano & [yng djoy s,[ovIS] O} W0 ‘[drIS] JO H20Y O

dum walste Gl stérn o e aalsg
ELL coNel il GalNe 64D w AENIU Ao
XL aalste dude gaitu walite

{19A9 pue 1243 Joj udIal [Im 2uQ) [BU
-1019 9y L 1emod ug1a1940s 10§ pawreoold K9y} ‘UONINIISIP WOL) PIARS
‘2ds 9y} JO 910YS 3Y) 1y JWEU Ino K 01 Jues PawaIpal ayi Juos mau y

islapuom
gurop ‘Jopuajds ur swosame ‘ssauljoy ur onsofew ‘noA M SI oym

(paddiysio 1Y} spod ay3 Suowe du() [euIdlg ‘NOA IYIf ST OUM

ANTA TAC FUUILIOTNAT 1700R1IQC

|
I
i
|

jpa-ea
We-0,| YOO|-WIA 1BUOPY N L. A NYD-I|-WiY A Np- Oy wej-ny peyo-eA
‘weA-ey leys | eyo,w-iys,| wy-n B NY2,Q-Iys eys-ep-eyd ei-Iyg

¢Yal-ysy 19-0 "1YoJ-1y,) BI-0U ‘ysap
“OX-BQ JBp-8U "BUD-OW-BY I\ (IBLUOPY ‘WI-IB-BG BUD-OW-BUO I

(L eda Lk (g (v wiv el éaéa taL
Al DLAL At tweéa qadl ke AU il
ulw Qleu aau 66z \

C-COCL ER4T i C EdLr ek edlar

:sAep justoue ur 9jdoad 1no pip se
Mmou suteu ano X Aju10[8 am ‘adoy 1no pue 98nja1 1no ‘pon O

4omod anof Aq ydwinta) pup
940] ANOX U1 221024 SUONDU ] [0 SNOITYS1A oYy dopy

"diyspuatyy ur way) syrun donsnl Jo mef Inox pue
‘UDIP[IYD INO K [[B JO SLIBAY oY) Jfni Wopadyy Jo me[ Ino X Aejq

71 295 aM ISDPUOG WO UONIDIIQ K440 U
1d433 Jo M0 931) 1UOM oM UDYM 1S9JIUBW SEM Jomod Ino A

‘SUONIDAIUIS [0 UT ISNfou N0 24D NOY
91qnon jo swm ui 9doad ino Jo djay ay1 uoadq aaey no g

4949 40f op1qD 1) ANOL Puv 340) 4N0,
'S0 SOABS 1BY] JOMOJ Y1 ‘9f1] InO JO Y1Zualis Y] 248 NO X

HOMADS {0 AIULIOPIL OU S] 241} oy Sapisoq

1ISET 9Y) PUB 1SII] dYl 1B NOL

110S aY1 01 1y81] puv 1) $SULIG PLom nof
pon 3uial) ayp a4v noy
's1oydoxd ano £q uajods spiom 21 ole JuLINpuUs pue dnay

ADIAIDG w:::n:& 1eqqeucg

sd



15
16

90
100
200
300
400

Numerical Valies of Hebrew Letters

]I/D 11 N//) 6 ,}
tllo l l 7 ,‘
' 8 N
19 V" 9 M
' 10 »
'y 40 n 30 Y
1% 50 N 31 N9
“ 60 O
v 70 'y l l
n 80 ‘9 39 V'Y

1 ™
2 ]
3 b
4.
5 N
20 D
21 N2
29 V"D

g5



«

WINDING TZITZIT

Traditionally, each person should be responsible for winding the tzitzit on his or her tallit. ltis
not difficult to do (each tzitzit takes about eight or ten minutes to complete), and can be
especially meaningful if a special occasion is created for the winding, perhaps with the
members of the family participating by winding a section.

The hole in each corner of the talit may be 2" in from both sides of the corner (in the Ashkenazic
tradition, “two to three fingerbreadths" although itis not uncommon in the Sephardic tradition
to have the hole much closer to the edge ofthe fabric). Many people prefer to purchase a set
of tzitzit yarn already cut in appropriate lengths, and many fine tzitzit yarns are available from
Israel in kits.

Four long strands are involved, with one of them longer than the rest. The longer strand is
called the "shamtshor leader.  When the entire group is gently pulled through the hole (a
crochet hook or bobby pin works well) so that the ends are even on the shorter lengths, you
then have the requisite eight strands. Then -

Make a double knot. .
Wind the leader around the group seven times.
(it is helpful to keep the tallit flat on a table and
weighted down, or held by someone, so that
you can hold the yarns taut.)
Make a double knot.
Wind the leader around the group eight times.
Make a double knot. .
Wind the leader around eleven times. 7 TURNS §.

Make a double knot. §
Wind the leader around thirteen times. \
(It is helpful to count out loud so that you know
you have wound the correct number of turns,
since a part of the first and last coil may get lost
going into the knot).

A final double knot.

Explanation: G-d instructed Moses to tell the Israelites to make and wear fringes on the corners
of their garments as a reminder to observe all the commandments.

In Hebrew, letters of the alphabet are also used for arithmetic numbers - each

letter has a numerical value. Did you know that.....

The Hebrew word “zitzit" has a numerical value of 600. This number, plus
eight strands, plus five knots totals 613, the traditional number of all the commandments
(mitzvot). Thus, by wearing tzitzit and looking at them, we are reminded of G-d and the
Commandments in the Torah. Also.....

7 + 8= 15. 15= Yod & Heh, the first two letters of G-d's name.

11= Vav & Heh, the last two letters of G-d's name. “DoUBLE kNoT

7 +8+11= 26, which = YHVH /T Ftuans

13 = Ehad, meaning "One.” The tzitzit remind us that G-d is one. PoUBLE Ko 7@,@
S TURNS
DOUBLE KNOT /L
1 TURNS

DouaLE KNoT,

(Information obtained from "The First Jewish Catalog")
15 TURNS

DCUELE KNOT.
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Introduction

The Blessing
§ See page 109

24

Gates of Shngaj—

Hadlakat Neirof .
Candlelighting ]

{(You ma y read one of the following. )

In kindling Sabbath light,

we preserve life’s sanctity.

With every holy light we kindle, .

the world is brightened to a higher harmony. -

.
R

(When children are present,
more than one reader might share thjs passage.)

Shabbat can be different from any other day.
Shabbat can be many things.

Shabbat can be the begy ty of the candles
as we light them at oy table.

Shabbat can be singing the Kiddush and tasting sweet wine,
Shabbat can be bitiy 8 into the soft, golden challah,

Shabbat can be 4 blessing for the family.
Shabbat can pe saying thank you, God, for our whole family.

Light the candles and then recite the blessing.

Ba-ruch a-ta, A-dp-nai N ,anK EiRk!
E-lo-hei-nu, me-lech, ha-o-lam, ,D?ﬁhj 7'7?3 ,3]"[["7{‘5
a-sher ki-de-sha-ny be—mz'ts-vovtav, ,'I"J:l‘l.'}’ na "IJ[TﬁWP ‘IWIS
ve-tsi-va-ny le-had-lik P"'D'l?_lr? 121X7
neir shel Sha-bat. Jay '7W M

We praise You, Adonaj our God, Ruler of the universe, who has
made us holy with commandments and commanded us to kindJe
the lights of Shabbat.

(The service continues on Page 18.)
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Shalom Aleichem
A Song of Peace

(You may sing the following song.}

Sha-lom a-lei-chem, mal-a-chei
ha-sha-reit, mal-a-chei El-yon,
mi-me-lech ma-le-chei ha-me-la-chim,
ha-ka-dosh ba-ruch Hu.

Bo-a-chem le-sha-lom, mal-a-chei
ha-sha-lom, mal-a-chei El-yon,
mi-me-lech ma-le-chei ha-me-la-chim,
ha-ka-dosh ba-ruch Hu.

Ba-re-chu-ni le-sha-lom, mal-a-chei
ha-sha-lom, mal-a-chei El-yon,
mi-me-lech ma-le-chei ha-me-la-chim,
ha-ka-dosh ba-ruch Hu.

Tsei-te-chem le-sha-lom, mal-a-chei
ha-sha-lom, mal-a-chei El-yon,
mi-me-lech ma-le-chei ha-me-la-chim,
ha-ka-dosh ba-ruch Hu.
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%Y K7 BT
fabepioly fiepialy Pata

XT3 wTRa

XD WY 173
%Y xR 0w
fnUulp)aly lm e lig bJala
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Peace be to you, O ministering angels, messengers of the Most
High, the supreme Ruler of rulers, the Holy One of blessing.

Enter in peace, O messengers of peace, messengers of the Most
High, the supreme Ruler of rulers, the Holy One of blessing.

Bless me with peace, O messengers of peace, messengers of the
Most High, the supreme Ruler of rulers, the Holy One of

blessing.

Depart in peace, O messengers of peace, messengers of the Most
High, the supreme Ruler of rulers, the Holy One of blessing.

(The service continues on page 20.)
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Birkat Hamishpacha
Family Blessing

Place your hands on your child's head or shoulders
or hold your child’s hands and recite the following blessings.

(You can also supplement the prayers written here
with your own words or a silent prayer.)

For a boy:
Ye-sim-cha E-lo-him ke-ef-ra-yim O™MOND ONOK Y.
ve-chi-me-na-sheh. Rp)'Zptam}]

May God inspire you to Jive in the tradition of Ephraim and
Manasseh, who carried forward the life of our people.

For a girl:
Ye-si-meich E-lo-him o oK Rw?
ke-sa-ra, riv-ka, ra-cheil, ve-lei-a. AXDY 5 RN w3

May God inspire you to live in the tradition of Sarah and
Rebekah, Rachel and Leah, who carried forward the life of our
people.

After the separate prayers for boys or girls, continue for both:

Ye-va-re-che-cha A-do-nai n A
ve-yish-me-re-cha. Anwm
Ya-eir A-do-nai pa-nav ™D T KT
ei-le-cha vi-chu-ne-ka. _ a7 RN

Yi-sa A-do-nai pa-nav ei-le-cha TOX 1D M KY?
ve-ya-seim le-cha sha-lom. oY 7% own

May God bless you and guard you. May the light of God shine

upon you, and may God be gracious to you. May the presence of
God be with you and give you peace.

(The service continues on page 22)
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The Concluding
Day of Creation

Blessing over the
Wine

¢ See page 111
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< Kiddush

When we taste the sweetness of the grapes, we say:
Thank You, God, for all that is sweet in our lives.

(As a reminder of the origin of Shabbat, you can use the following Torah verses
to introduce the Kiddush. The verses can be said in Hebrew or English.)

Va-ye-hi e-rev, va-ye-hi vo-ker, ,'1[_2; ML ANY M

yom ha-shi-shi. 2w oP
Va-ye-chu-lu 1‘9:92]
ha-sha-ma-yim ve-ha-a-rets YK Dwn
ve-chol tse-va-am, ,DI:<;1¥ "5;’1
va-ye-chal E-lo-him MoK 5am
ba-yom ha-she-vi-i ¢ YAwin o

WY WK IR
"YW Ora nayn
APy WX INIXon=5n
DoKX T

et yom ha-she-vi-i YW 0iTnK
va-ye-ka-deish o-to, ANK wapm
INIXoR=52m MY 91 9
Niwy? oK X2 WK

me-lach-to a-sher a-sa;
va-yish-bot ba-yom ha-she-vi-i
mi-kol me-lach-to a-sher a-sa.
Va-ye-va-rech E-lo-him

ki vo sha-vat mi-kol me-lach-to
a-sher ba-ra E-lo-him la-a-sot.

And there was evening and there was morning, the sixth day. The
heaven and the earth were finished and all their array. And on the
seventh day God finished the work which God had been doing,
and God ceased on the seventh day from all the work which had
been done. And God blessed the seventh day and declared it holy,
because on it God ceased from all the work of creation which had
been done.

(Genesis 1:31, 2:1-3)

Raise the Kiddush cups filled with wine or grape juice.
(The Kiddush can be said or sung with those present either Standing or sitting.)

™ K i3
,D'?ﬁlh:l _]L?.D /13’1351:5
J937 B X713

Ba-ruch a-ta, A-do-nai
E-lo-hei-nu, me-lech ha-o-lam,
bo-rei pe-ri ha-ga-fen.

We praise You, Adonai, our God, Ruler of the universe, Creator of
the fruit of the vine.
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p 6‘: Erev Shabbat/ Friday Evening
D
ALt
e Sanctifying Ba-ruch a-ta, A-do-nai ™ AKX 2
i Shabbat E-lo-hei-nu, me-lech ha-o-lam, 091 79p 1pOK
k a-sher ki-de-sha-nu be-mits-vo-tav TINXNI VYR WX
ve-ra-tsa va-nu, A3 X7
ve-sha-bat kod-sho Wp naw
be-a-ha-va u-ve-ra-tson 71X N20X3
hin-chi-la-nu, zi-ka-ron =Rk PAphly
le-ma-a-sei ve-rei-shit. JPWKRID TIW}_{?_Q‘?
. Ki hu yom te-chi-la, nynn o NI
5 le-mik-ra-ei ko-desh, A'/aiv ‘ij?ﬂ'?
zei-cher li-tsi-at Mits-ra-yim. ©.omYn Ny or
Ki va-nu va-char-ta, _ AN 1373
ve-o-ta-nu ki-dash-ta NWTR 1NIX)
r mi-kol ha-a-mim, ,Omya=5an >
, ve-sha-bat kod-she-cha qwR naw
* be-a-ha-va u-ve-ra-tson 11X7123 NQOX3A
hin-chal-ta-nu. MARoIAT »
Ba-ruch a-ta, A-do-nai, 2 RX N3 ]
: me-ka-deish ha-sha-bat. J2AWD UIpn
We praise You, Adonai our God, Ruler of the universe who T
5 hallows us with mitzvot and favors us with the holy Shabbat, ,
N lovingly and graciously bestowed upon us, a memorial of the act i
25 of creation, first of the holy assemblies, a remembrance of the
: going forth from Egypt.
You have chosen us and hallowed us from among all peoples, by
X lovingly and graciously bestowing upon us Your holy Sabbath.
We praise You, O God, who sanctifies Shabbat.
t‘ 2 ; Drink the wine.
“ 2 (The service continues on page 27.)
;
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are dried.

Ba-ruch a-ta, A-do-nai ” ,m:n:( 7]1-];
D2 on o
ADIXDI VYR i

A N1 Sy my

E-lo-hei-nu, me-lech ha-o-lgm
a-sher ki-de-sha-ny be-mits—vo-tav,
ve-tsi-va-nu al ne-ti-Int ya-da-yim.

We praise You, Adonai our God, Ruler of the universe, who has
made us holy with commandments and commanded us to cleange
our hands.

The Motsi is said as soon as everyone returns to the table,

How is salt used after the Motsj?

After the blessing is said over the challah and the bread has either been cut or broken
into pieces, some Jews sprinkle salt on the bread. Thisis done as a way of comparing
the household table to the altar in the historic Jerusalem Temple. As salt was
sprinkled on the offerings in Jerusalem, salt can be used on the challah when the meal

When is the word “amen” said?

The word “amen” is first found in the Torah as a Tresponse of affirmation. After hear-
ing a series of pronouncements by the Levites (Deuteronomy 27), the Israelites indi-
cate their endorsement of the Levites’ words by responding “amen.”

“Amen” is used in the same way today. It is said when a person hears someone
else say a blessing and then expresses agreement with the sentiments of the blessing
by responding “amen.”
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Motsi i
Blessing over the Bread

Introduction (You may read one of the following)

When the world was created,
God made everything a little bit incomplete.
Rather than making bread grow out of the earth,
God made wheat grow so that we might bake it into bread.
Rather than making the earth of bricks,
God made it of clay
so that we might bake the clay into bricks. Why?
So that we might become partners
in completing the work of creation.

. 3
o 2

Before Rabbi Simcha recited the blessing for bread, he would first
look at the bare ground. He wanted to be inspired by an
appreciation of the contrast between the dust of the earth and the
fine bread which it brought forth. :

B s —

The Blessing The leader places hands on the challah as everyone says the blessing. : ’

#Seepagell3  Borych g-ta, A-do-nai ™ ORK 3 P
E-lo-hei-nu, me-lech ha-o-lam, ,D'?‘INTJ ‘]'773 ,’13"[]"71;5 }
ha-mo-tsi le-chem min ha-a-rets. JOXOTIN DH.LJ N'XIm0

We praise You, Adonai our God, Ruler of the universe, who {
brings forth bread from the earth. 4 X

bt s+

Slice or tear the challah and distribute it around the table to be eaten.
Dinner is served.

T Y PN

(Birkat Hamazon, the blessing after the meal, can be found on page 34.)
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Birkat Hamaz()n
The Blessing after the Mea] e

o

v e

ST —

You shall eat, be satisfied, and bless Adonai your God for the good land given to you.”
Deuteronomy 8:10

1. PSALM 126—An introductory psalm of hope set at the time when our
biblical ancestors returned from exile in Babylonia, Psalm 126 (“A Song of As-
cent”) is used to introduce Birkat Hamazon only on Shabbat and holidays.

2. ZIMUN/ INVITATION — The actual Birkat Hamazon is preceded by a

3. THE BLESSING FOR FOOD—The first paragraph of Birkat Hamazon R
expresses thanks to God for providing food.

4. THE BLESSING FOR THE LAND—This paragraph cites the biblical
source for Birkat Hamazon (Deuteronomy 8:10). It also thanks God for the Land i
of Israel.
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Jerusalem,

6. ASKING FOR PEACE—A short petition asking that the peace of this one
Shabbat fill the whole world.

7. MAKER OF PEACE—The final hope that God bring peace to the world.

T e o e
" e S bt 4 e v s e

If you are not familiar with Hebrew you can begin by doing much of Birkat
Hamazon in English. Section 7 of the prayer is probably familiar to many people
in Hebrew, so you could end your Birkat Hamazon with this section in Hebrew. [
You can find a more extended version of Birkat Hamazon, in which Jewish P
tradition has elaborated extensively on the themes of sections 4 through 7, in A £
Passover Haggadah (see “Further Reading,” page 103). {
}
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E;; Erev Shabbat / Friday Evening <
St
P
t . 1. Psalm 126 On Shabbat
P Shir ha-ma-a-lot. NSy 1w
' § See page 113 Be-shuv A-do-nai ™ w3
et shi-vat Tsi-yon, X N2WTNK
ha-yi-nu ke-chol-mim. 0o 1
Az yi-ma-lei se-chok pi-nu, A9 Pﬁm'U N‘?p’_ X
u-le-sho-nei-nu ri-na. kpby ’IJ‘.'.).W)'(?W
Az yom-ru va-goi-yim: WM MK IX
“Hig-dil A-do-nai la-a-sot im ei-leh.” "NX™OY NMwyD ™ Sy
Hig-dil A-do-nai la-a-sot i-ma-ny, Jpy vy’ » San
= ha-yi-nu se-mei-chim! mInRw 100
Shu-va A-do-nai et she-vi-tei-nu NNNAYTNXK N W
ka-a-fi-kim ba-ne-gev. 2333 DY2°BX3
Ha-zor-im be-dim-a, AYNI3 D’J_J']?F_I
o be-ri-na yik-tso-ru. .T'l# 77 03732
Ha-loch yei-leich u-va-cho, 1921 927 %0
no-sei me-shech ha-za-ra, SRR KW
bo ya-vo ve-ri-na, 1373 N:l:"N:l
no-sei a-lu-mo-tav. 1‘3;173‘2?5 Xia
R When God restores the exiled of Zion, we shall be as those who
5 dream.
Our mouths will be full of laughter then, our tongues with song.
" Then will they say among the nations: “God has done great things
v for them.”
God has done great things for us, and so we now rejoice.
Restore us once again, O God, like sudden floodstreams in the
desert.
Then those who sow in tears will reap in joy.
Those who go forth weeping, bearing the seed for sowing, will
return bearing the sheaves with song and with laughter.
2. Zimun/ (On weekdays, begin here)
; Invitation
s Leader:
: Friends, let us praise God.




% Birkat Hamazon

Group: . ;
Let the name of God be praised from now to eternity. 4
Leader:
Let us praise God of whose bounty we have partaken.
g
Group:
Let us praise our God of whose bounty we have partaken
and by whose goodness we live. 3
Leader:
§ See page 114 Cha-vei-rai (Ra-bo-tai)* ne-va-reich! 731 xeniany) Man
Group:
Ye-hi sheim A-do-nai me-vo-rach ']j:?;) N oy m =
mei-a-ta ve-ad o-lam! !D?Ty VI nnyn f
Leader:
Ye-hi sheim A-do-nai me-vo-rach T}]D N pYw m :
mei-a-ta ve-ad o-lam! moiy IV Nnyn : il
Bi-re-shut cha-vei-rai, S0 Mwna o
(Bi-re-shut ma-ra-nan 13IR Mwna) ! ’
7 . ,
ve-ra-ba-nan ve-ra-bo-tai)* Cnmam 1327 ! ]
ne-va-reich (E-lo-hei-nu)** **(’IJ’EI"DI,;() 77 ,
she-a-chal-nu mi-she-lo. own 15Ky
Group: i }
Ba-ruch (E-lo-hei-nu)** she-a-chal-nu 199Ny “OITOK) 713 ?
mi-she-lo u-ve-tu-vo cha-yi-nu. A3 13702 1'7W73 P
Leader: ‘
Ba-ruch ( E-lo-hei-nu)** she-a-chal-nu 1352}1;(W **(‘13’!‘,]51;{) 73 E . l
mi-she-lo u-ve-tu-vo cha-yi-nu. AT 9370 15![}73 t |
Ba-ruch hu, u-va-ruch she-mo! !"1731"17 ":]’H;l’l XM 'TI"\.:! ] §
b

* Chaveirai, literally ‘my friends”, is a gender-neutral alternative to the masculine 2
terms traditionally used: rabotai, meaning “gentlernen”; maranan, meaning ‘
‘masters’; andrabanan, meaning “sages.” 4

“*Added when ten or more are present at the meal, k o
i
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Erev Shabbat/ Friday Evening <

3. The Blessing
for Food

4. The Blessing
for the Land

Together:

Ba-ruch a-ta, A-do-nai
E-lo-hei-nu, me-lech ha-o-lam,
ha-zan et ha-o-lam

ku-lo be-tu-vo.

Be-chein be-che-sed u-ve-ra-cha-mim
hu no-tein le-chem

le-chol ba-sar, A

ki le-o-lam chas-do.

U-ve-tu-vo ha-ga-dol

ta-mid lo cha-sar la-nu,

ve-al yech-sar la-nu

ma-zon le-o-lam va-ed,

ba-a-vur she-mo ha-ga-dol.

Ki hu Eil zan u-me-far-neis la-kol
u-mei-tiv la-kol

u-mei-chin ma-zon

le-chol be-ri-yo-tav a-sher ba-ra.
Ba-ruch a-ta, A-do-nai, ha-zan

et ha-kol.

AKX I3
BT 720 rnox
DWVTNK T
J2103 153
BRI 7003 103
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Y1 0215 i
51137 inw 3y
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Through God'’s kindness, mercy and compassion all existence is
eternally sustained. God is forever faithful. God’s surpassing
goodness fills all time and space. Sustenance there is for all. None
need ever lack, no being ever want for food. We praise You, O

God, the One sustaining all.

Ka-ka-tuv: “ve-a-chal-ta,
ve-sa-va-ta, u-vei-rach-ta

et A-do-nai E-lo-he-cha

al ha-a-rets ha-to-va

a-sher na-tan lach.”
Ba-ruch a-ta, A-do-nai,

al ha-a-rets ve-al ha-ma-zon.
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5. The Blessing
for Jerusalem

6. Asking for
Peace

7. Maker of Peace

% Birkat Hamazon

As it is written in the Torah: “You shall eat, be satisfied and bless
Adonai your God for the good land given to you.” We praise You,
O God, for the earth and for sustenance.

U-ve-nei Ye-ru-sha-la-yim nipli/ R M3
ir ha-ko-desh WP 1y
bi-me-hei-ra ve-ya-mei-nu. Rhaps By iy jako!
Ba-ruch a-ta, A-do-nai, el ich e lpk!
bo-neh ve-ra-cha-mav TR M)A
Ye-ru-sha-la-yim. A-mein. RN .Djley':nw’

And build Jerusalem, O God, speedily in our day. We praise You,
O God, whose compassion builds Jerusalem.

On Shabbat:

Ha-ra-cha-man, ARaa
hit yan-chi-lei-nu 12N K
yom she-ku-lo Sha-bat naY 93w o
u-me-nu-cha le-cha-yei ha-o-la-mim. .D’D?‘IJJD ”_’Jj[.? I

All Merciful, may we inherit a Sabbath of eternal peace.

O-seh sha-lom bi-me-ro-mav, LA}kl D‘I'D@ npy
hu ya-a-seh sha-lom » oiSw My X
a-lei-nu, ve-al kol Yis-ra-eil, ,515'1@’,‘5'.:)"73]‘} ,WJ’.'?;J
ve-i-me-ru: A-mein. JRX K

May God who causes peace to reign in the high heavens, bring
peace for us and all Israel.

A-do-nai oz le-a-mo yi-tein, S 1791]'? v
A-do-nai ye-va-reich T m
et a-mo va-sha-lom. .Df?!ﬁ; MY-NK

May God give strength to our people. May God bless all peoples
with peace.
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Havdalah

As Shabbat ends, the Havdalah candle is kindled.
(You may read one of the following.)

If we take joy in the fullness of its spiritual pleasure, Shabbat is a
taste of the messianic days. As Shabbat comes to an end and we
confront darkness, we kindle light and speak words of confidence.
We shall speak of salvation, deliverance from darkness; salvation,
triumph of the work of redemption.

.
i x4

Legend tells us: As night descended at the end of the world’s first
Shabbat, Adam and Eve feared and wept. Then God showed them

how to make fire and, by its light and warmth, to dispel the
darkness and its terrors.

Kindling flame is a symbol of our first labor upon the earth. As
Shabbat departs and the work week resumes, we kindle our own
fire. We begin to separate ourselves from Shabbat by lighting the
way into a new week with this candle.

o
"

(The following biblical verses ma y be read or chanted
along with the English version of the text. It is custornary to lift the cup of wine
high when the last sentence in the Hebrew or English is read
and then proceed directly to the blessing for wine.)

Hi-nei Eil ye-shu-a-ti, . SNV OX ; :
ev-tach, ve-lo ef-chad. _IU-’,-"N N'?'l npmf
Ki 0-zi ve-zim-rat Ya A-do-nai, M nz njnn ’{jj ) f
va-ye-hi li li-shu-a. ,nqu""? 1'?"1;;?] Lﬁj
U-she-av-tem ma-yim be-sa-son Wy(g; D?p Dﬂ;5W1 :
mi-ma-ai-nei ha-ye-shu-a. ﬂéfWJ'?D YnRn 4
La-do-nai ha-ye-shu-a, SN 1:'? %\'\:
al am-cha bir-cha-te-cha, se-la. 1129 ,AN372 Any-Sy
&
R ]

67



‘\"f‘x 6 B Separating from Shabbat <

s e

S

12 . . , :
A-do-nai tse-va-ot i-ma-nu, ,ﬂ]p}] J'HN;Z}’ n
3 mis-gav la-nu E-lo-hei Ya-a-kov, ,DPQ{Z ’nbx 1]?2'33@7.3
i : se-la. A-do-nai tse-va-ot, ,ﬂiN;llf n i‘!?p
: 1 ash-rei a-dam bo-tei-ach bach! =3 ljpﬂ DX MUK

2 A-do-nai, ho-shi-a; YW [
v, ha-me-lech ya-a-nei-nu 13y ']'D.DU
' ve-yom kor-ei-nu. JAIXTPTOP2
x La-ye-hu-dim ha-ye-ta o-ra aniSaiskalniatiyib)

3’ ve-sim-cha, ve-sa-son vi-kar; RN 1w AN
kein ti-he-yeh la-nu. , 7 AR 1
Kos ye-shu-ot e-sa, XWX MvIw? pio
i u-ve-sheim A-do-nai e-ke-ra. : KIPK 7 oy

God is my deliverance; I will be confident and unafraid. God is

s my strength, my song and my salvation.

P In joy we shall drink from the wells of salvation. God will rescue

& and bless our people.

' The God of all creation is with us; the God of Israel is our refuge.

Happy are those who trust in God.

The Jews had light, joy, delight, and honor; so may it be for us. I
lift up the cup of deliverance and call upon the Holy One.

Blessing for Wine The leader raises the cup of wine.

Wine gladdens the heart. In our gladness, we see beyond the
injustice and violence which stain our world. Our eyes open to
unnoticed grace, blessings till now unseen, and the promise of

G U L GG PR

N goodness we can bring to flower.
3
s
o
C & See page 118 Ba-ruch a-ta, A-do-nai 7 LARX 13
; s ) . T T . T
) E-lo-hei-nu, me-lech ha-o-lam, ,D’?HJG 15'73 A7 ‘71:(
C bo-rei pe-ri ha-ga-fen. J93i1 M5 K72
b ‘ VAT - t
J We praise You, Adonai our God, Ruler of the universe, who
o creates the fruit of the vine.
Ly (The leader does not drink the wine until after the final blessing
) “2 when Havdalah is fully complete. )
(=4
2
o
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Blessing for
Spices

¢ See page 118

Blessing for Light

4 See page118

% Havdalah

The leader hoids up the spice box.

Ba-ruch a-ta, A-do-nai ™ LRK Bink!
E-lo-hei-nu, me-lech ha-o-lam, ,D?‘lyij ']‘773 ,1.']’[[5{5
bo-rei mi-nei ve-sa-mim. ) ,D’;_gty; ' XT3

We praise You, Adonai our God, Ruler of the universe, who
creates varieties of fragrant spices.

The leader shakes the spices, smells them, and passes them on so that

everyone present ma y enjoy the fragrance.

Raise the Havdalah candle

human life, sear cities and scorch fields, or foul the pure air we
breathe. Let the fire we kindle be holy; let it bring light and

Ba-ruch a-ta, A-do-naj n AN 713
E-lo-hei-nu, me-lech ha-o-lam, ,D?'an 7573 ,’lJ’ﬂbQS
bo-rei me-o-rei ha-eish. WKD TIND X713

We praise You, Adonai our God, Ruler of the universe, Creator of
the lights of fire. :

Cup the hands and extend them palms up toward the candje.
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Separating from Shabbat +

Blessing of
Separation

4 See page 118

Havdalah is not for the close of Shabbat alone;
itis for all the days.

Havdalah means: separate yourself from the unholy;
strive for holiness.

Havdalah means: separate yourself from fraud and exploitation,
be fair and honest with all people.

Havdalah means: separate yourself from indifference to the poor
and the deprived, the sick and the aged;
work to ease their despair and their loneliness.

Havdalah means: separate yourself from hatred and violence;
promote peace among people and nations.

May God give us understanding to reject the unholy and
to choose the way of holiness.

May the One who separates the holy from the profane
inspire us to perform these acts of Havdalah.

Ba-ruch a-ta, A-do-nai n RRIRI\S TI'le
B2 3on oK
22 UIR 13 S™ann
AYN? 7K 13

BMY7 SXw 13
73;13(’”‘-_1 o ]13
MwYRT W nwyS
7PN 773

2% WIp 12 Sann

E-lo-hei-nu, me-lech ha-o-lam,
ha-mav-dil bein ko-desh le-chol,
bein or le-cho-shech,

bein Yis-ra-eil la-a-mim,

bein yom ha-she-vi-i
le-shei-shet ye-mei ha-ma-a-seh.
Ba-ruch a-ta, A-do-nai,
ha-mav-dil bein ko-desh le-chol.

We praise You, Adonai our God, who separates the holy from the
ordinary, light from darkness, who has called the people of Israel
to a destiny and purpose separate and distinct, and who separates
between the seventh day and the six weekdays. We praise You,
Adonai, who separates between the holy and the ordinary.

Sip the wine.
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Conclusion

¢ See page 119

¢ See page 120

% Havdalah

Extinguish the Havdalah candle in the remaining wing
while the following passages are sung or said,

Ha-mav-dil bein ko-desh le-chol,
cha-to-tei-nu hu yim-chol,

22 U2 13 Sann
/29 XA 1 DKo

zar-ei-nu ve-chas-pei-nu 1220 By
yar-beh ka-chol, ,2i13 13
ve-cha-ko-cha-vim ba-lai-la. 12723 D010

May God who separates the sacred from profane, forgive our sins
and make us secure and as numerous as the sands on the shore of
the sea and as the stars of night.

Sha-vu-a tov... -0 Y12Y

A good week. A week of peace.
May gladness reign and joy increase.

o,

Ei-li-ya-hu ha-na-vi, Pagmbly nn;'?rs
Ei-li-ya-hu ha-tish-bi: 2 IUNT IOK
Ei-li-ya-hu, Ei-li-ya-hu, ATOX MSK
Ei-li-ya-hu ha-gil-a-di. ’ Y917 IHK
Bi-me-hei-ra ve-ya-mei-nu, A3 el
ya-vo ei-lei-nu; ;WJ’.'?I;( N:l:
im ma-shi-ach ben Da-vid, AT 72 °Wn oy
im ma-shi-ach ben Da-vid. 712 Twn oy
Ei-li-ya-hu. .. ...’IFT"":?IS

Elijah the prophet, Elijah the Tishbite. Elijah of Gilead. Soon, in
our days, Elijah will come with the Messiah, the son of David.
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From— Jo2) Grishaver's Luu’m'ﬂq Torah

Exercise 4.8b

TWICE-TOLD TALES

H ere are two versions of the fourth commandment. What can you learn from

comparing them?

Remember the sabbath day and keep it
holy. Six days you shall labor and do all
your work, but the seventh day is a
sabbath of the LORD your God: you shall
not do any work—you, your son or
daughter, your male or female slave, or
your cattle, or the stranger who is within
your settlements. For in six days the
{,ORD made heaven and earth and sea,
and all that is in them, and He rested on
the seventh day; therefore the LORD
blessed the sabbath day and hallowed it.
(Exod. 208-11)

Observe the sabpath day and keep it
holy, as the LORD your od has
commanded you. Six days you shall labor
and do all your work, but the seventh
day is a sabbath of the LORD your God:
you shall not do any work—you, your son
or your daughter, your male or female
slave, your ox or ass, or any of your
cattle, or the stranger in your settlements,
so that your male and female slaves may
rest as you do. Remember that you were
a slave in the land of Egypt and the
LORD your God freed you from there
with a mighty hand and an outstretched
arm; therefore the LORD your God has
commanded you to observe the sabbath
day. (Deut. 5:12-15) .




1 Underline the portions of the text that
are the same in both versions.

2 Circle the portions of the text which
. parallel (more or less the same
WOrt the same place).

3 What should be left are the portions
of the two versions which are
lifferent. List the differences.

4 What can be learned from comparing
these two versions of the laws? (Look
at the clues which follow.)
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Clue # 1— 'TIT N7 /Lechah Dodi

Beloved, come to meet the bride;
(Come) greet the face of Shabbat.

“Observe” and “Remember”: a single
command,

the one God caused us to hear:

the LORD is one and His name is one.
His are honor and glory and praise.

Clue # 2— n2aY'7 W47 /The Shabbat
Kiddush

Praised are You, LORD our God
Ruler of the universe
Creator of the fruit of the vine.

Praised are You, LORD our God -
Ruler of the universe

who hallows us with His mitzvot

and takes delight in us.

His holy Shabbat

in love and favor

He has made our heritage

as a reminder of the work of creation.

It is a day of celebration

a holy gathering

a reminder of the Exodus from Egypt.

It is us You have chosen

and us from among all people whom You
made holy

and Your holy Shabbat

in love and favor

You gave us as an inheritance.

Praised are You, LORD our God

who makes Shabbat holy.

When Lechah Dodi says that God makes

commandment, what does it mean?

"Observe” and “Remember” a single

. How does the Shabbat Kiddush draw its two “remembrance” themes from the two
sets of the Ten Commandments? What has the Kiddush learned from the two sets?




Readings on Shabbat:

Once the Torah asked, “God of the world, when the people Israel enter the Promised

Land, what will become of me? Each Israelite will be busy with plowing and sowing his

field, and what, then, will happen to me?” God answered the Torah, “I have a love

partner which I am giving to You. It is Shabbat. When Israel ceases working, they will

enter synagogues and study places and devote themselves to working with Torah.”
Sefer HaAgadah 381:22

A great pianist was once asked by an ardent admirer: “How do you handle the
notes as well as you do?” The artist answered: The notes I handle no better than many
pianists, but the pauses between the notes- ah! that is where the art resides.”

In great living, as in great music, the art may be in the pauses. Surely one of the
enduring contributions which Judaism made to the art of living was the Shabbat, “the
pause between the notes”. And it is to the Shabbat that we must look if we are to restore
to our lives the sense of serenity and sanctity which Shabbat offers in such joyous

abundance.
Likrat Shabbat

I went out, God.
;  People were coming and going, walking and running.
Everything was rushing: cars, trucks, the street, the whole town.
People were rushing not to waste time.
They were rushing after time,
To catch up with time, to gain time.
Good-bye sir, excuse me, I haven’t time.

I’ll come back, I can’t wait, I haven’t time.

I must end this letter- I haven’t time.

I can’t accept, having no time.

I can’t think, I can’t read, I’m swamped, I haven’t time.

I ‘d like to pray, but I haven’t time.

You understand, God, they simply haven’t the time.

The child is playing, he hasn’t time right now....later on...
The young married has his house, he has to fix it up.

He hasn’t time...later on...

They are dying. Too late! They have no more time!

And so all people run after time, God.

They pass through life running, hurried, jostled, overburdened

frantic, and they never get there.
They still haven’t time.
In spite of all their efforts, they’re still short of time.
Of a great deal of time.

>
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God, You must have made a mistake in Your calculations.
The hours are too short, the dats are too short,
our lives are too short.
You who are beyond time, God, You smile to see us fighting it.
And You know what You are doing...
But we must not deface time,
waste time
kill time,
For time is not only a gift that You give us
But a perishable gift,
A gift that does not keep.

God, I have time.

I have plenty of time,

All the time you gave me.

The years of my life,

The days of my years,

The hours of my days,

They are all mine,

Mine to fill quietly, calmly

But to fill completely to the brim.

Michael Quoist

How, above all, do we show our domination over the earth? In that we can
fashion all things in our environment to our own purpose - the earth for our habitation
and source of sustenance; plant and animal for food and clothing. We can transform
everything into an instrument of human service. We are allowed to rule over the world
for six days with God’s will. On the seventh day, however, we are forbidden by divine
behest to fashion anything for our purose. In this way we acknowledge that we have no
rights of ownership or authority over the world. Nothing may be dealt with as we please,
for everything belongs to God, the Creator, who has set human beings into the world to
rule it according to the divine word. On each Shabbat day, the world, so to speak, is
restored to God, and thus we proclaim, both to ourselves and to our surroundings, that we
enjoy only a borrowed authority.

Adapted from Samson Raphael Hirsch

It’s so stupid.

Wednesday afternoon,

soaked in the idiotica of errands

and all those “things to do”

that steal a man’s minutes, his years -
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I forgot the Queen.

Her Majesty was due at four-eighteen

on Friday, not a minute later,

and I was wasting hands, words, steps,
racing to a rushing finish-line

or roaring insignificance

I just as well could fill

with preparations for the royal entourage:
cleaning and cleansing each act’s doing,
each word’s saying,

in anticipation of he Great Event of Shabbas.

Who am I that she should wish

to spend the day with me?

[ dry out my strengths, cook, move dust,
casually insensitive to all the songs
reminding me that she, the Queen,

in diamond-ruby-emerald-glow tiara,
would come to grace my table.

She comes,

no matter how the week was spent,
in joy or in silliness,

yet she comes.

And I am her host,

laying a linen flower tablecloth

that is white,

that is all the colors of the rainbow.

This is the Jews’ sense of royality;

she never does not spend one day a week
with me, and every Jew,

in the open air of freedom,

or lightening the misery of prisoners

in stinking Russian prisons

or the ghettoes of Damascus.

Come, my Shabbas Queen,

embodiment of Worlds-to-Be:

Your gracious kindness is our breath of life,
and though we once, twice, all-too-often
fail to say, “How beautiful your cape!

How lovely your hair, your Shechina-eyes!”
we will not always be so lax,

apathetic to your grace, your presence.
Touch us again this week



with your most unique love’s tendemess,

and we shall sing to your our songs,

dance our dances in your honor,

and sigh for you our sighs of longing, peace, and hope.
Danny Siegel

Where has the week vanished?

Is it lost forever?

Will I ever recover anything from it?

The joy of life, unexpected victory,

the realized hope, the task accomplished?

Will I ever be able to banish the memory of pain,

the sting of defeat, the heaviness of boredom?

On this day let me keep for a while what must drift away.
On this day let me be free of the burdens that must return.
On this day, Shabbat, abide.

And now Shabbat has come,

can it help me to withdraw for a while

from the flight of time?

Can it contain the retreat of the hours and days from the
asp of a frantic life?

en all days abandon me, Shabbat, abide.

Let me learn to pause, if only for this day.
Let me find peace on this day.
Let me enter into a quiet world this day.
On this day, Shabbat, abide.
David Polish



Observing/Remembering Shabbat
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WWERVIEW

The only holiday mentioned in the Ten Com-
:andments pertains to Shabbat: “Remember
achor) the Sabbath day to keep it holy. Six days
>u shall labor and do all your work, but the
wventh day is a Sabbath of the Lord your God:
>u shall not do any work, you, your son or
aughter, your male or female servant, or your cat-
2, or the stranger who is within your settlements.
or in six days the Eternal One made heaven and
arth and sea, and all that is in them, and God
»sted on the seventh day; therefore, the Eternal
ne blessed the seventh day and hallowed it”
Zxodus 20:8-11). When the Ten Commandments
re repeated in Deuteronomy 5:15, the Sabbath is
) be observed {shamor) as a remembrance “that
ou were a slave in the land of Egypt and the Lord
our God freed you from there with a mighty hand
nd an outstretched arm’

Th ™ rah does not specify what constitutes
rork - Rabbis, however, noted that Leviticus
9:30 states: “You shall keep My Sabbaths and
enerate My sanctuary: 1 am the Lord” Since Shab-
at and the sanctuary are mentioned in the same
erse, they concluded that those labors which were
2quired for constructing the Tabernacle were the
ery work prohibited on the Sabbath. The Mishnah
numerates 39 categories of work (muktzah) that
re forbidden: plowing, sowing, reaping, sheaf-
1aking, threshing, winnowing, selecting, sifting,
rinding, kneading, baking, sheep-shearing,
leaching, combining raw materials, dying, spinning,
eparation into threads, tying a knot, untying a
not, sewing, tearing, trapping, slaughtering, skin-
ing, tanning, scraping pelts, marking out, cutting to
1ape, writing, erasing, building, demolishing, kin-
ling a fire, extinguishing a fire, the final hammer
low (of a new article), carrying from the private to
1e public domain or vice versa (Shabbat 7:2).

Some of these activities relate to the manufacture
nd preparation of fabrics, hides, and poles used to
uild the Tabernacle. Others relate to preparing dyes
1at were used, or to baking bread used for
acy’

Wi these activities reflect the day-to-day life of
1e ancient Jewish community, Rabbis throughout

history have used them as a basis for deciding
whether new activities are permitted or forbidden
on Shabbat. For example, it is forbidden to turn
electricity on or off, since such acts are analogous to
kindling or extinguishing a fire. It is permitted,
however, to leave an electrical appliance running
during Shabbat, or to use a timer to turn an
appliance on and off, as long as the timer is set
before Shabbat. It is also forbidden to drive or ride
in a motor driven vehicle on Shabbat.

All of these restrictions may be lifted in order to
save a human life. “The commandment of the Sab-
bath, like all other commandments, may be set
aside if human life is in danger” (Mishneh Torah,
Hilchot Shabbat 1). Saving a life takes precedence
because the Torah states: “You shall keep My laws
and My rules, by the pursuit of which human beings
shall live” (Leviticus 18:5), i.e., shall live and not die.
Even if there is doubt about whether a life will be
saved, one may violate the Sabbath “for the mere
possibility of danger to human life overrides the
Sabbath” {Mishneh Torah, Hilchot Shabbat 1).

* Many find the numerous restrictions of activities
on Shabbat liberating. Rabbi Samuel Dresner has
called keeping Shabbat “one of the surest means of
finding peace in the war-torn realm of the soul”
(The Sabbath, p. 14). Erich Fromm has written:
“The Sabbath symbolizes a state of union between a
man and nature and between man and man. By
not working — that is to say, by not participating in
the process of natural and social change — man is
free from the chains of time” (You Shall Be As
Gods, p. 198). '

Not only is it a Mitzvah to refrain from working
on Shabbat, it is a positive Mitzvah to rest on Shab-
bat. Some Jews take a nap on Shabbat afternoon to
observe this Mitzvah.

The second positive Mitzvah pertaining to Shab-
bat is to proclaim the sanctity of the Sabbath, based
on the phrase “Remember the Sabbath day to keep
it holy” (Exodus 20:8). This Mitzvah is fulfilled by
reciting the Shabbat Kiddush on Friday evening,
and by the Havdalah ceremony at the end of Shab-
bat. In addition, one honors Shabbat by bathing, by
the way that one prepares for it by wearing one’s
finest clothes, and by eating the finest food one can
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Jbserving/Remembering Shabbat

Unit 1

Kiddush Cup

rials needed: Greenware cups (unfinished
p 'y that can be obtained at a ceramic shop),
paints and glazes as recommended by the shop.

Procedure: Decorate the cups and return them
to the ceramic shop for firing and then glazing.
This Kiddush cup will be a long lasting ritual
object for the students to use at home.

Secondary

1. Utilizing information from the Overview for this
unit, synthesize the Jewish concept of an ideal
Shabbat. Then ask each student to come up with
his/her own personal version of an ideal Shab-
bat. Compare and discuss.

2. With your students listen to the song “Sabbath
Prayer” from the musical Fiddler on the Roof.
Discuss the content of the song. Does it reflect an
outmoded life style or can we derive meaning
from it for today? Using a melody of a contem-
porary song, write new lyrics to create the
students’ own “Sabbath Prayer”

abbis have taught that nothing is repeated
in the Torah without reason. The commandment
to observe Shabbat appears twice: Exodus
20:8-11 and Deuteronomy 5:12-15. With your
students compare these two versions. Questions
to consider: In the Exodus passage, the initial
word is “remember” and in Deuteronomy, it is
‘observe” How are these words different? Which
is the more important concept for Jewish survival
— to remember the Sabbath or to observe it?
What important event is mentioned in the
Exodus passage? Is it mentioned in Deuter-
onomy? If not, what event is singled out?
Compare these passages with the Kiddush for
Erev Shabbat.

1. Ask students if they think they will observe Shab-
bat in different ways at different stages in their
lives. How do they think they will observe Shab-
bat when they are in college? When they are
married? When they have children? When they
have grandchildren?

2 students do research in order to formulate
abbat celebration for the class. The excellent
sources below deal with Shabbat celebrations.

References: A Shabbat Haggadah for Celebration

and Study compiled by Michael Strassfeld; The
Art of Jewish Living: The Shabbat Seder by Dr.
Ron Wolfson; Sabbath: The Day of Delight by
Abraham E. Millgram; The First Jewish Catalog
by Richard Siegel, Michael Strassfeld, and
Sharon Strassfeld; The Sabbath: Time &
Existence by David Zisenwine and Karen
Abramovitz.

6. Create a Shabbat table display for the class.
Announce that students are to be guides for the
display for non-Jdewish groups. Have them write
monologues which explain the history, special
features, and significance of the objects to the
visitors. If students desire, they can prepare
similar tables for all the holidays and festivals,
write scripts for each, and lead an invited church
group or groups through the display.

ALL-SCHOOL PROGRAMS

1. Hold an all-school Erev Shabbat dinner, service,
and Oneg Shabbat. The dinner may be
organized in several different ways: Each class
could cook a part of the meal, the meal could be
potluck, a committee of parents and students
could prepare the meal, or it could be catered.
The meal should include the recitation of the
Shabbat blessings, zemirot, and the Birkat
HaMazon. Continue the communal nature of this
Shabbat by encouraging each class to participate
in the worship service. They might lead a song,
recite a prayer or special reading, or perform a
dance or a skit with a Shabbat theme. Conclude
the evening with an Oneg Shabbat and, if possi-
ble, Israeli dancing.

2. Hold an all-school Shabbat Quiz. Depending on
the size of your school, divide into teams of eight
to ten students each. A few examples of ques-
tions follow:

a. Shabbat is our day of .

b. Name three items found on the Shabbat
table.

c. Give an example of a Shabbat greeting.

d. When was the first Shabbat celebrated?

e. Traditionally, how many challot are placed on
the table?

f.  Where can we find the commandment telling
us to keep Shabbat?

g. Recite the blessing for the Shabbat candles.

h. Recite the blessing for the challah.




Observing/Remembering Shabbat

i. Recite the blessing for the wine.
j. What is the Hebrew name for the blessing
er the wine?
at is the ceremony for the close of Shab-
bat called?
. What three objects do we use during the
Havdalah ceremony?
Add questions based on what your students
have studied.

.. At a retreat or Shabbaton, prepare a booklet
about the home observance of Shabbat for
members of your congregation. First, study
material about Shabbat. Then divide into task
forces, each of which will prepare one part of the
booklet. Chapters might include: historical
background, Shabbat home ritual for Friday eve-
ning, Shabbat songs, a Havdalah ceremony,
resources.

}. For this activity you will need a real or symbolic
bridge. Gather the students (this is best done with
grades K-6) on one side of the bridge, which
represents the weekdays. There should be loud
music blaring, people yelling, loud machines run-
ning (e.g., a vacuum cleaner, hair dryer, etc.).

@ icneral chaos. In small groups dismiss

students to walk across the bridge and ‘enter”

Shabbat. There should be a sign that says “Shab-

bat Shalom and general peace and calm on the

Shabbat side of the bridge. A song leader or

Cantor could be leading mellow Shabbat songs.

After all the students have crossed over the

bridge, discuss the difference between the two

sides, and the importance of Shabbat as an
escape from the clamor of the weekday world.

RESOURCES
For the Teacher

deschel, Abraham Joshua. The Sabbath: Its Mean-
ing for Modern Man. New York: Farrar, Straus
and Giroux, 1951.

dolman, Marilyn. Using Our Senses. Denver: Alter-
natives in Religious Education, Inc., 1984.

Maslin, Simeon J, and Janowski, Max. The Sabbath
Eve Seder. Chicago: Self-published, 1971.

Millgram, Abraham E. Sabbath: The Day of Delight.
Philadelphia: The Jewish Publication Society of
America, 1965.

Freda. The Hallah Book: Recipes, History

a¥d Traditions. New York: KTAV Publishing

House, Inc., 1987.

Siegel, Richard; Strassfeld, Michael; and Strassfeld,
Sharon. The First Jewish Catalog. Philadelphia:
The Jewish Publication Society of America,
1973.

Strassfeld, Michael, compiler. A Shabbat Haggadah
for Celebration and Study. New York: Institute of
Human Relations Press of the American Jewish
Committee, 1981.

Wolfson, Dr. Ron. The Art of Jewish Living: The
Shabbat Seder. New York: The Federation of
Jewish Men’s Clubs and the University of
Judaism, 1985.

Zisenwine, David, and Abramovitz, Karen. The Sab-
bath: Time & Existence. Israel: Tel Aviv University
and Everyman’s University, 1982. (Available from
Alternatives in Religious Education, Inc.)

For the Students

Borovetz, Frances. Hebrew Blessings Ditto Pak.
Denver: Alternatives in Religious Education, Inc.,
1980. (Grades 3-6)

Brin, Ruth. The Shabbat Catalogue. New York:
KTAV Publishing House, Inc., 1978. (Grades 2
and up)

Chaikin, Miriam. The Seventh Day: The Story of
the Jewish Sabbath. New York: Schocken Books,
1983. (Grades 4- 6)

Cohen, Floreva G. Before Shabbat Begins. New

- York: Board of Jewish Education, Inc., 1985.
(Grades K-3)

Gabriel, Michelle. Jewish Plays for Jewish Days.
Denver: Alternatives in Religious Education, Inc,,
1978. (Grades 3-7)

Schwartz, Amy. Mrs. Moskowitz and the Sabbath
Candlesticks. Philadelphia: The Jewish Publica-
tion Society of America, 1983. (Grades K-4)

Zwerin, Raymond A., and Marcus, Audrey Fried-
man. Shabbat Can Be. New York: Union of
American Hebrew Congregations, 1979. (Grades
K-3)

Audiovisual

Abrams, Leah. Because We Love Shabbat.
Songbook and sound recording containing
original and traditional songs, stories, and
activities for young children and parents. Tara
Publications. (Grades K-4)

Fiddler on the Roof. Sound recording of the
musical, contains the song “Sabbath Prayer” RCA
Records LS0O-1093. (Grades 3 and up)

ga



Observing/Remembering Shabbat

Unit 1

The Sabbath. An 18 minute video containing four
imated shorts relating to Shabbat. Union of
ican Hebrew Congregations. (Grades K and

up)

The Legend of Chanale’s Shabbat Dress. A 10
minute video about Chanale, who takes a pre-
Shabbat walk and receives a miraculous reward

[P

for her kind deeds. Board of Jewish Education of
Greater New York. (Grades PK-6)

“Shabbat Shalom.” On the album To See the World
With Jewish Eyes, Volume I. Sound recording
which includes this English song about welcom-
ing Shabbat. Union of American Hebrew Con-
gregations. {Grades PK-2)
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¢ THE JEWISH WAY,

ing a new Jewish holiday to the calendar. Thus, the sacred days are the
register of Judaism in history. And just as Judaism and the Jewish
people are not finished, neither is the role of the holidays. Out of the
twentieth century, in response to the two momentous historical events
of a new era in Jewish history, two holy days—Yom Hashoah (Holo-
caust Commemoration Day) and Yom Ha'Atzmaut (Isracl Indepen-
dence Day)—are struggling to be born.

As in a brilliant kaleidoscope, emergent patterns often give new co-
herence and constellation 1o already existing ones. In the same way
each new Jewish holiday has affected the meaning of all the others.
Each holiday pattern projects its own central image and also reflects
additional highlights in relation to every other holiday. As each new
holiday has refocused the understanding of the existing holidays and
thus has shed light on the Jewish way in general, so will Yom Hashoah
and Yom Ha’'Atzmaut color the fundamental understanding of all of
judaism.

What, then, is the key to Judaism’s cipher? Is there some fundamen-
tal, unifying principle underlying all the Jewish holidays?

The central paradigm of Jewish religion is redemption. According to
the Bible, the human being is created in the image of God. According
to the Rabbis this means that every single person is unique and cqual,
endowed with the dignity of infinite value. But in history most
humans have been degraded or denied their due. Judaism affirms that

this condition should never be accepted; it must and will be overcome. |

The Jewish religion is founded on the divine assurance and human
belief that the world will be perfected. Life will triumph over its ene-
mies— war, oppression, hunger, poverly, sickness, even death. Before
we are done, humanity will achieve the fullest realization of the dig-
nity of the human being. In that messianic era, the earth will become a
paradise and every human being will be recognized and treated as an
image of God. In a world of justice and peace, with all material needs
taken care of, humans will be free to establish a harmonious relation-
ship with nature, with each other, with God.

Jewish tradition has dreams, not illusions. 1t knows that the world is
not now a Garden of Eden. Redemption is a statement of hope. The
Torah offers a goal worthy of human cffort, to be realized over the
course of history. Through the Jewish way of life and the holidays, the
Torah seeks to nurture the infinite lpve and unendiry faith needed to
sustain people until perfection is achieved. It becomes even more nec
essary to develop staying power—for beyond Judaism’s incredible
statement that life will totally triumph, it makes an even more remark-
able claim. The final, ideal state will not be bestowed upon humans by
some miraculous divine fiat. According to classic Judaism, God alone
is the divine ground of life but God has chosen a partner in the perfec-

pra
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.:o:..ancmm. The ultimate goal will be mn?gma through human partic-
ipation. The whole process of transformation will take place on a
::8.9: scale. Human models, not supernatural beings, will instruct
w:&. inspire humankind as it works toward the final redemption. Real-
ization of perfection will come not through escape from present reality
to some idealized utopia but by improving this world, one step at a
time. Universal justice will be attained by starting with the natural love
and responsibility for one’s family, then widening the concern to in-
clude onc’s people, and eventually embracing the whole world.

The perfect world can be reached only by an endless chain of human

cffort. The actions of any one people or any single generation are not
enough. It would almost seem futile to begin the work unless others
could be counted on to complete the work. According to the Bible
O.ca set this process in motion first by covenanting with all ::Bm:“
kind (the children of Noah) and then by singling out one people (the
children of Isracl). The Jews were charged with the mission of being
the «m:mcﬁa of humanity as it walks through history toward the mes-
sianic end goal. The Bible teaches that the jews have pledged their
lives, their fortunes, their sacred honor to make this hope finally come
true. By their acceptance of the Torah, the Jews promised not to settle
or stop short of that goal. This is the Jewish covenant. Jews have given
..:a:. word to go on living as a people in a special way so that their
lives testify to something greater than themselves. With that testimony
they bear witness to a final, universal redemption.
. Thus, the Torah—the distinctive way of life ol the Jewish people—
is part of a covenant with all people. This particular people has com-
milted to journey through history, exploring paths and modeling
moments of perfection. But the testimony and example are for the sake
of humanity. The Jewish witness affects all people and is affected by
them. When the final messianic redemption is achieved, the Jewish
testimony will be complete. All humans will live in a divine/human
perfection.

The messianic dream is the great moving force of Jewish history and
of the Ho.iwm: role in the world. It is the natural unfolding and univer-
sal application of the Exodus experience. The central biblical event—
the overthrow of tyranny, the redemption of the Jewish slaves, and the
gift of freedom and dignity —will become the experience of all human-
kind in the future kingdom of God. This idea has proven to be one of
lhe most fertile and dynamic concepts of all time. The lesson that
humans are entitled to a better life has unleashed a thousand libera-
lion movements—spiritual, political, and social. By communicating its
.&85 c.m redemption to others, Jewry has shaken and moved human-
ity. Setting in motion a subversive discontent, creating an explosive
tension between the ideal and the real, Judaism has transformed the

b
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is paced by a totally different beat. Judaigm’s message is dialectical —
Jews are distinctive yet arc part of society. In this spirit, the Hebrew
lunar calendar was intercalated so as not to tear loose from the scasons
of the solar ycar. Passover was always to occur in the spring (sce
Exodus 13:4) and Sukkot in the fall (Exodus 34:22). Since the lunar year
is only 354 days long, an unadjusted lunar calendar would wander
cleven days per year— further and further away from the original sca-
sons. (This is what happens in the Islamic lunar calendar.) Such a
calendrical arrangement would have separated Jews totally from the
flow of time in their host socictiecs—except for the later Moslem cul-
ture in which their calendar would be totally congruent with local
practice. Instead, by the mandated insertion of an extra month a year
(in seven out of every nineteen years), the Jewish calendar was perma-
nently synchronized with the solar one. Thus, the Hebrew calendar
remained distinctive yet integrated in all the host cultures. The Jews
walked on the path of their own clected mission even as they re-
mained in step with the general society.

The Jewish year has an inner logic of its own. The joy of Passover in
the spring is finked through seven weeks of counting to the ascent of
Sinai on Shavuot and the climax of the Jewish covenantal commitment
to live by the Torah. In late summer, the year dips to its low point as
the community retells and reenacts the greatest tragedy of its carly
history: the destruction of the Temple and the exile of the people.
Thirty days later, at the onset of the sixth month, a new cycle begins:
the awakening to self-renewal and qoﬁn:s:nml:ﬁ:ig:g_ and na-
tional. This builds up to the thunderous climax of judgment on Rosh
Hashanah and Yom Kippur. (Because life and death hang in the bal-
ance of these days, this period is also called the Days of Awe.) Then,
on the heels of the High Holy Days, comes the joyous celebration of
Exodus and the harvest that is the holiday of Sukkot. Months later
come the two winter holidays—Hanukkah and Purim—that celebrate
deliverances along the historic Jewish way.

So the calendar constantly shapes and deepens group memory. Indi-
vidual Jews might have absorbed, through cultural osmosis, contem-
porary values, role models, and heroes from the street, but from the
calendar and the holy days, Jewish values and ideal types enter the
bloodstream. In an annual cycle, every Jew lives through all of Jewish
history and makes it his or her personal experience. :

Through the power of the calendar and the communily, cach indi-
vidual life is linked to a causc \hat transcends it. Each action is given
cosmic significance. Redemption is steeped in little acts that finally add

up to a new heaven and a new carth. Judaism plucks eternity in a

flower (or a palm branch) and holds infinity in a grain of sand (or a
pinch of maror). Even the passion of a young man for his beloved,

THE VISION AND THE WAY 13

unleashed by the arrival of spring, \.Gonm:..m a paradigm of divine-
human love (Song of Songs—Passover). Not only the heroic love and
sclf-sacrifice of a widow but also the petty self-interest of the anony-
mous cousin who could not see beyond momentary advantage and
refused lo marry the future mother-ancestor of the Messiah (Book of
Ruth—Shavuot), and even the world-weariness of a cynical old man
whose experience pointed out the limitations of materialism (Kohelet
—Sukkot) were woven by human effort and divine plan into the warp
and woof of the tapestry of final perfection.

Thus, the experiences xua:c:,.n_ from the sacred days made every
day a special day. That sense of being special sustained the Jews and
gave them the strength to carry the burden of the covenantal way.
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ence of the Jews as a people—the experience of revelation. Shavuot is
the closure of the Passover holiday. On this day the constitution of the
newly liberated people, the Torah, was promulgated.

In the land of Isracl, both holidays had strong agricultural founda-
tions—Dassover linked to the spring and Shavuot to the summer.
From Passover to Shavuot, the holiday of freedom leads to the histori-
cal conclusion of liberation—the establishment of the covenant at
Sinai. From Passover to Shavuot, sowing the seed in the spring culmi-
nates in the summer harvest.

Each year on Shavuot, the Jewish people reenact the heart-stopping,
recklessly loving moment when they committed themselves to an
open-ended, covenantal mission. Through song and story, Torah
study and Torah reading, the congregation of 1sracl is transported to
Sinai and stands together again under the mountain of the Lord.

The third core holiday, Sukkot, colebrates the redemplion way itself.
Sukkot reconstructs the wilderness trek, the long journey to the Prom-
ised Land. The festival explores the psychology of wandering, the in-
terplay of mobilily and rootedness, and the challenge of walking, the
way. By reliving the Exodus in a distinctive way (focusing on the pro-
cess rather than the event), Sukkot ensures that encounter with the
Exodus will bracket the Jewish year. Thus, the three core holidays
combine to communicate powerfully the origins and vision of the Jew-
ish religion. If, as the prophet said, in the absence of vision a people
perishes, then the halacha can truly affirm that in the constant pres-
ence of vision, a people lives on cternally.

How can the great redemption evenls be brought so powerfully into
the present? Part of the answer lies in the brilliant pedagogy and rich
variety of observances in cach holiday. The primary thrust of the holi-
days is to make the event so vivid and so present that all of current life
and the direction of the future will be set by its puidelines. Telling, the
story and living through these events, liturgically recreated, Jews ex-
perience them as happenings i their own lives. The Exodus is tasted
(matzah, maror, festive seder, Paschal lamb), narrated (haggadah),
and celebrated (Psalms 114-18). On Shavuot, the covenant is pro-
claimed (reading the Book of Exodus, Ten Commandments/Sinai por-
tion), studied (all night), accepted (symbolically), and explored. On
Sukkot, the Exodus way is walked, its huts crected (Sukkah), its
bounty shared (with the poor), and its exhilaration danced (the Rejoic-
ing of the Water Drawing). Through repetition, the Exodus became so
real that the Israelites remained faithful to its message in the face of an

indifferent world—even in the face of oppression or defeat.

Beyond this answer there is a deeper Jewish teaching as well. The
past is not over; by tapping into the deeper layers of time, the Jew
brings the past revelation event into life now. The Sh'ma prayer states:

THE HOLIDAYS AS THE JEWISH WAY 27

“And these words which 1 command you today shall be on your
heart” (Deuleronomy 6:6). Say the Rabbis: They are commanded today
—ecvery day.* In a mystical sense, under the surface of normal time
there courses a parallel stream of sacred time. In it, the Sinai revelation
and other great events are carried in tandem with present existence.
This is the meaning of the rabbinic dictum: “Every day a voice goes out
from Horeb (Sinai).”t Ritual calls up that voice into the life of the
present-day believer. Energized by that voice, Jews persist on the road
to redemption. A A

A people does not live by vision alone. After communicating the
goal, the Torah turns to the next key challenge: how to develop the
incredible human capacities needed to carry the burden of the mission.
Judaism places this nurturing of human capability at the center of its
religious life. Experiencing the event through reenactment gives one
the strength to assume the burden of being bolh witness and trail-
blazer and enables one to wrestle with the unrelenting, ratcheting
pulls of dream and reality without releasing either.

By summoning the future into the present reality, Judaism cultivates
the fundamental quality of hope in humans. In certain liturgical mo-
ments, the believer encounters the future and draws its strength into
life today. The entire Shabbat experience anticipates the future mes-
sianic redemption and gives human beings a forctaste of the kingdom.
One can view this layering of time in which past, present, and future
coexist from the perspective of God before whom there is no passage
of time but only cternity. Or one can view this conception from the
perspective of human psychology. Other animals have only the
present and the past remembered through instinet or conditioning.
Such experiences program the animal and shape its response to stimuli
in the present. Uniquely, the human being can anticipate the future
redemption and bring it closer. Thus, an event that has-not yet oc-
curred can have a profound impact on the present, an impact strong
enough to overcome even powerful past conditioning. Beaten, tor-
mented, and totally ground down, human beings, inspired by the fu-
ture, have arisen and reversed all the conditioning of despair. The
human is a future-oriented creature to whom hope is life-giving.

The focus on developing human capacity is particularly exemplified
in the Sabbath and Days of Awe, the primary holy days that nurture
personal life along the way. The Shabbat, on a weekly basis, and Rosh
HMashanah and Yom Kippur, annually, are the key periods of individual
and family renewal. These holidays accomplish their goals primarily

*Sifre on Deuteronomy 6:6.

+R. Travers Herford, editor, Ethics of the Fathers (New Y k:
e ter 6 Mishnah 2. f {New York: Schocken Books, 1962) pages
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development. The victorious ruling group received relatively short
shrift in later rabbinic Jewish sources. Yel, by saving Judaism, the
Maccabees enabled the rabbinic tradition to emerge triumphant. The
effect on worid history was even greater, for Christianity also grew out
of those groups saved by the Maccabean victory.

As the holiday cycle expanded, tragedies, in particular, proved to be
central to the maturation of Judaism, beginning with the destruction of
the First Holy Temple, the principal sanctuary of God, by a Babylonian
army in 586 B.C.E. The surviving Jews had to face the question of
whether the covenant was invalidated by this defeat of unparalleled
proportions. They found consolation and a sense of Divine Presence in
Babylonia by studying the Scriptures and the story of the Exodus.
They intensified prayer. They expressed in words what heretofore had
been manifest primarily in sacrifice. They learned to feel the presence
of the Lord in subtler, more hidden forms. People placed greater stress
on studying, the “Torah. Personal participation in relipious activily was
stepped up. After the destruction of the Second Temple in the first
century C.t., these tendencics blossomed. After that catastrophe, fol-
lowing past models, the event and its lessons were incorporated into
the calendar of holy days in the form of four permanent fast days. The
chief fast day of the four was Tisha B’Av, the anniversary date of the
great destructions.

Tisha B'Av taught Jews how to deal with tragedy and catastrophe,
how to give way to sorrow while yet incorporating it into the round of
holy days, thereby purging grief and emphasizing renewal. The four
fast days served as spiritual buffers, absorbing repeated tragedy and
diverting the shock waves of defeat so they would not crush the inner
resources of the people. Strengthened by these days and by rabbinic
theological interpretation, the surviving Jews did not yield to despair
or to political force majeure. Rather, they grew more religiously faithful
than before, They became more participatory and more able to discern
God'’s presence in every aspecl of life, including the divine sharing of
the state of Exile.

Nor did the process of growth stop in the first century. The twen-
tieth century is one of the great gonerations of revelation and transfor-
mation in Jewish history. Two historical evenls of extraordinary
Bum:::ao have occurred in this century: the Holocaust, which is as
great a crisis for Judaism as was the destruction of the Temple, and the
recreation of the State of Isragl, which can only be compared to the
Exodus. :

It is casy to look back thousands of years, with reenactment and
liturgical patterns of the Bible and Talmud in hand, and see the over-
arching vision of Judaism. It is more difficult in the midst of crisis and
rebirth to predict what will emerge. Many faithful Jews have tried to

THE HOLIDAYS AS THE JEWISH WAY

go on without confronting these events. Some great spiritual leaders
have opposed incorporating their observances out of fear that they will
dominate the religion and distort its message. In particular, many have
argued that by entering the Holocaust into the Jewish sacred calendar
the Jewish people will fixate on death and thereby defeat the message
of redemplion. _

Yet the events of Holocaust and Israel reborn are too massive and
too challenging for us to go on as if nothing has happened. Jewish
faith and loyalty are deep enough to cope with these events. “Leave it
to the people, Isracl—if they themselves are not prophets, then they
are the children of prophets.”* The people—without asking permis-
sion from theologians and halachists—already have begun to re-
spond.

One guesses that the covenant and the Jewish people’s role in it—as
well as the understanding of holiness and secularity —will be renewed
before all is done. The Jewish people will be preceded, in the next
stage of their journey, by the cloud of smoke and pillar of fire that are
the Holocaust and Isracl. Therefore, though it may not complete the
work, this generation is not exempt from taking up the task of inter-
preting their lessons for the covenantal way. This will inevitably lead
to adding new holy days to the calendar.

One final feature of the Jewish holidays needs highlighting: These
celebrations are oriented toward human needs. The operating as-
sumplions of cach special day incorporate a fundamental affirmation
of the dignity of humans. Although flawed and fallible, every human
being, is nevertheless precious to God and central to the divine plan. In
the words of Abraham Joshua Heschel: God is in search of man. Some
religions seck to escape from our all-too-mortal daily round of life to
the eternal presence of God. Judaism, conversely, secks to draw the
Divine into the world. In a thousand little details of the :o:amv@ the
presence of the Divine is made manifest. A

The very human texture of Judaism is evident in the way holy days
focus on family and the simple delights of shared pleasure. Coming
back home to be together for special days; advance shopping and
cooking with cach person’s favorite foods in mind; talking or singing
together at the table—all contribute to the ambience of holy days. Fes-
tival meals are occasions for collective nostalgia, for exchanging family
news 2.5 community doings, for catching up with one another, for
welcoming guests. This is how Jews bring a perfect world closer.

Just as the holidays provide the community with spiritual suste-

*Babylonian Talmud, Tosefta Pesachim, chapter 4, Mishnah 11
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be noted that, in extremis, any matzah can be used for the afikomen, not just
the one set aside at yahatz.)

The prescribed ritual at the beginning of the seder seems similar to that
of any Shabbat or festival eve, and yet there are differences. We begin with
kiddush, but then we wash without a blessing. And instead of following the
washing by the eating of bread, which would be customary, we dip vegeta-
bles and break bread without eating it. Next, we invite the hungry to join us,

but instead of eating, we remove the seder plate that is the symbol of the .

seder meal. All these curious doings are a prelude to the Mah Nishtanah—
the Four Questions. Rabbi Akiva at this point used to hand out treats to the
children both to retain their interest and to make them wonder why they were
getting dessert before the meal.

r V. Maggid. This is the heart of the Haggadah——the story of the Exodus.
The main structure is as follows:

A. Ha lahma anya—"This is the bread of affliction that our ancestors ate
in Egypt.” This paragraph—which is in Aramaic, the spoken language
of the Jews in the early centuries of the Common Era—invites all who
are hungry to join with us and ends with a hope that next year we will
be free and in the land of Israel. It should be noted that the seder begins
and ends with a hope for the return to Israel and Jerusalem. Confidence
in that redemption helps us to celebrate the seder despite the reality
we acknowledge when we say, “This year we are slaves, next year we
will be free.” Despite our present condition, we still celebrate the
redemption of the Exodus as a foreshadowing of the redemption to
come.

B. Mah Nishtanah—The Four Questions. This famous section is usually
recited by the youngest child, though in fact anyone can ask “Why is
this night different?”” As mentioned, much of the previous ritual is to
provoke children to ask questions, and the Talmud states that any
question fulfills the purpose and makes Mah Nishtanah unnecessary.

The most challenging and exciting
method I know for concealing the afi-
komen was employed by the leader of
a seder I attended as a boy. Every year
he would insert the half-matzah into
the lining of the pillow on which he
reclined. Everyone knew where it was;
the problem was how to get it. The vari-
ous children around the table would
compete, often in collusion with an-
other child or two, to sneak up and steal
the afikomen when the leader was dis-
tracted. Often one would be caught in
the act and forced to back down. But
one would try, try again!

E.Gr.

Ha lahma anya—"Let all who are
hungry come and eat; let all who are in
need come share our Passover.” Its re-
cital in the common language of the day
was to ensure that even those less well
educated be able to understand its in-
tent: that none be excluded from the
celebrative feast.

And today? In our trim and
economically segregated suburban
neighborhoods, Ha lahma anya, even if
recited in English with the door wide
open, is unlikely to be heard by the
poor, for they live elsewhere. In cities,
who opens doors so unguardedly? Be-
sides, even if we could contact the poor
in our immediate areas, what about the
desperately poor in many parts of the
world, at least some portion of whose
poverty is the result of policies pursued
by our own government, our own cor-
porations, and other agencies that we
support and from which we benefit?

Yet if we fail, in truth, to open our
doors at Ha lahma anya, if we permit
the poor to remain unfed, how can we
expect Elijah to enter when we open our
doors for his messianic coming?

Along with the traditional pre-
Pesah custom of ma‘of hittim, I have
added the sending of contributions to
Oxfam and Food First, two organiza-
tions whose integrity, programs, and
perspicacity I trust. Perhaps in this way
our symbolic opening of the door for Ha
lahma anya has somewhat more reality
to it, and Elijah may feel slightly more
inclined to enter when later we open
our door to him.

Addresses: Oxfam America,

115 Broadway, Boston, Mass, 02116
Food First Institute for Food and
Development Policy, 1885 Mission
Street, San Francisco, Calif. g4103

E.GE.
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Without in any way detracting from
the concrete image of Jewish redemp-
tion in the land of Israel, we may still
view Zion and Jerusalem as more ab-
stract symbols of our personal and na-
tional fulfillment—just as Egypt sym-
bolizes not only the place of our
physical oppression but also the state of
our enslavement by many different
things. “Next year in Jerusalem” looks
forward to a future of greater freedom
just as leaving Egypt does.

E.Gr.

Ask yourself: What are your four
questions? Your four questions about
Judaism? If [ want to know something
this night, what is it I really want to
know? Why is it different? Life, I mean;
why is it different from what I ex-
pected?

ZS.

And even the wisest were not so
wise as to stand aloof from the hope for
imminent redemption and therefore
were cruelly disappointed when the Bar
Kochba rebellion was crushed. The

uestion of whether Passover would be
served after the Messiah’s coming
‘all the days of your life. .. a/l the days
includes the messianic era”) was a real
one for them; the pain that fueled such
expectation was all too real as well. And
the problem is to share their perfect
faith in redemption, keeping the hope
alive, without succumbing to false mes-
siahs. Better to tell of the exodus from
Egypt, all the way till the morning

shema.

A.E.

PEsan

Incidentally, the meal originally preceded the maggid section, which
is why there are questions about matzah and maror although in our
seders the child has not yet tasted them. It is customary to fill the
second cup of wine and to remove the seder plate before Mah Nish-
tanah is recited—again to encourage questions.

C. Avadim hayinu—"We were slaves to Pharaoh. . . .” The Four Questions

are never answered directly in the Haggadah. This paragraph begins

the indirect answer by telling the story of the Exodus. It sets forth two

essential themes of the Haggadah:

1. We, not just our ancestors, were slaves to Pharaoh in Egypt, and if
God had not redeemed us, we and our descendants would still be
enslaved to Pharach.

2. No matter how learned we are, it is still incumbent upon us to tell
the story of the Exodus. Whoever expands upon the telling is con-
sidered praiseworthy. Avadim hayinu points to the fact that the Egyp-
tian experience is our own as well and therefore the story must be
retold and expanded upon, since we are still struggling to be free.
Each year we try to expand the frontiers of our freedom a little
farther, since we understand that if we simply recite the story as a
tale told about others, we can easily slip into being enslaved to the
““pharaohs” of our own creation.

Avadim hayinu is followed by a paragraph telling of five talmudic
scholars who stayed up all night discussing the Exodus, thus giving
us an example of how even the wisest expanded upon the tale.

. Arba banim—the Four Children. The rabbis use four biblical references

to children asking or being told about the Exodus to construct this
exposition of four types of children. Much commentary has been
written on this section discussing such issues as the difference between
the wise and wicked child, whether the simple child is stupid or
innocent, etc. An underlying motif of this section is that each child is
different and should be told the story on the level of his or her own
understanding.

. Mi-tehilah ovdei—""In the beginning our ancestors worshiped idols.” In

the Talmud it states that the Haggadah should “begin with degrada-
tion and end with praise.” There is disagreement over what is “degra-
dation.” One opinion is that we were slaves, hence Avadim hayinu. The
other is that we were idol-worshipers, hence this paragraph.

. Barukh shomeir—two paragraphs stating that God has kept His promise

and redeemed us in Egypt and will redeem us from the foes that arise
against us in every age.

. Arami oveid avi—""My father was a wandering Aramean.” These verses

from Deuteronomy (26:5-8), the core of the telling of the story, were
recited by Jews bringing their first fruits to the temple in Jerusalem and
therefore were familiar to everyone. In the Haggadah each verse is
recited and then interpretations of individual phrases are offered.
This part of the Haggadah requires the most preparation by the
seder leader(s). The midrashic style of commentary can be foreign to
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people unfamiliar with it, and the interpretations may add little to their
understanding of the verses. This section can be handled in a number of
ways as outlined below in “Kavvanot.” You may also want to playact or
begin a discussion on an important Passover theme instead of focusing
on the text. Some modern Haggadot have changed the text in this
section, and you may find arevised text that appeals to you.

This section ends with a recitation of the ten plagues. It is custom-
ary to remove a drop of wine from your cup at the mention of each
plague. This is to show that we are cognizant of the humanity of our
enemies and rejoice over their downfall with less than a full heart.

H. “Dayyeinu”—a song that recounts all the great deeds God performed
for the Israelites. Each line ends with the refrain dayyeinu—It would
have been enough.”

L Rabban Gamliel hayah omeir— "Rabban Gamliel would say . . .”" Gamliel re-
quires an explanation of the central symbols of the seder—the Pass-
over sacrifice, matzah, and maror. There is a custom of pointing to the
matzah and maror as we refer to them. We do not point to the shank
bone to show it is only a symbol of the Passover sacrifice.

I. Be-khol dor ve-dor—"In each generation, every individual should feel
personally redeemed. . . .” This paragraph is the clearest statement that
we were redeemed from Egypt, not just our ancestors. Thus the Hag-
gadah stresses the mythical notion that we, living today, are slaves and
are redeemed. This Passover myth continues to live in our lives since
all of us in different ways are still enslaved and still striving to be free.
Le-fikhakh—""Therefore, since God redeemed us, we must glorify the
Holy One and sing praise before Him.” Following this paragraph are
two sections of the hallel service. The second section speaks of the
Exodus, which is why it was placed here, while the rest of hallel is
recited after the meal.

L. The concluding blessing of the maggid section praises God for being
our redeemer and speaks of our hope for future redemption. The
maggid section concludes with the second cup of wine, over which we
recite the blessing and which we drink while reclining.

VL Rohtzah. We ritually wash our hands and recite the blessing al nefilat
ya-dayim.

VII & VIIL Mbtzi, Matzah. We take the three matzot and recite two bless-
ings—the regular blessing for bread and a special one for matzah. We eat from
the top and middle matzot while reclining.

IX. Maror. We take the bitter herbs, dip them in haroset, and recite the
blessing for maror. We do not recline while eating.

X. Koreikh. We use the bottom matzah to make a sandwich with maror.
By way of explanation, we recite a paragraph describing temple practice; then
we eat the sandwich while reclining. The sage Hillel believed that matzah and
maror (and the Passover sacrifice) were eaten together in temple times. Our

The wicked child, like the others,

quotes the exact words of Torah—and
that is precisely the point. For in order
to twist the words to his purpose, he
utters them in a tone of voice and gives
them a meaning far different from those
intended, thereby standing above the
text, detached from it. He has distanced
himself by his irony. Therefore, says
the Haggadah, the child denies a cardi-
nal principle of Jewish faith, and the
very essence of Pesah: that God acts in
history to redeem us.

Had such a person been present in
Egypt, he would never have stopped to
smear blood on the lintel; at Sinai he
would probably have overslept on the
morning of Revelation; today he puts
redemption far off by his failure to say

. the word we,

How different is the simple person
who, though he cannot follow most of
what goes on, still gets the essential
point. Like the Hasid of Rabbi Levi
Yitzhak of Berdichev, who knew only
that “our fathers and mothers were in
captivity in the land of the Gypsies, and
we have a God, and He led them out,
and into freedom. And see: Now we are
again in captivity and I know, and I tell
you, that God will lead us to freedom,
too.”

A.E.
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After you practice reading
the two N33, color the m3vp.

TEACHER:

Use this Page to evaluate your StudentS' ills, reading fluency and comprehension.
Have individyal students read aloud and enter your evaluati
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